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Foreword

Social Studies incorporates history, geography, government and civics,
economics, anthropology (social and cultural), as well as fields of study
drawn from the humanities (religion, literature, and the arts). In this, it
becomes the ideal discipline for a combination of those fields and uses them
in a manner to develop a systematic and interrelated study of people in
societies, past and present.

Social Studies is taught as a core subject at all grade levels in all schools in
the Northwest Territories. The Junior Secondary Social Studies Curriculum,
based on the philosophy described in Our Students, Our Future: An
Educational Framework (1891), replaces Social Studies K-9 (1979) and Civic
Education (1978).

Since 1979, societal as well as educational goals and expectations have
changed considerably in the Northwest Territories and elsewhere. In light of
social and educational developments during the past decade, revisions to the
1979 N.W.T, Social Studies Curriculum were effected to better prepare
today's young people for their future.

While the philosophical base for Social Studies outlined in the 1979
curriculum remains largely unchanged, the new curriculum calls for major
shifts of emphasis in the planning, preparation, teaching and overall purpose
of Social Studies in the classroom and in the school. These changes will:

» promote student-centered learning and the development of the whole
child;

+ more effectively bring the world that the student knows best into the
classroom;

* give more flexibility to school boards for choosing, developing and using
classroom programs and resources directly relevant to the needs of their
students; and,

+ give students opportunity to develop skills for dealing with today's
information explosion in a rapidly changing world.

The challenge ahead is to implement this new Social Studies Curriculum in
a way that make sense for all future citizens of the twenty-first century,
keeping in mind the current and expected demographic make-up of our
territory and country, the evolving responsibilities and rights of citizens
within Canada, and the increasing interrelatedness and interdependence of
the world's peoples and their cultural and economic systems. For this to
happen, all partners must get involved to the fullest of their abilities.
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PART I

JUNIOR SECONDARY SOCIAL STUDIES
CURRICULUM

1. Foundations

a) Social Studies And Education In The N.W.Tf

The Department of Education, Culture and Employment has its philosophy
of education developed in the document Our Students, Our Future: An
Educational Framework

In general, it is the aim of schooling which reflects this philosophy to equip
students to live in the twenty-first century as fulfilled, effective adults.
Graduated students will be "thoughtful, self-directed problem solvers, who
not only participate in, but also direct, their own learning”. They will have
"a positive self-esteem and the knowledge, skills and attitudes which will
enable them to make responsible, informed decisions and to respond with
confidence in new situations”.{1}

More specifically, schooling in the NWT is expected:

* to provide a secure, nurturing environment that reflects the cultures of
the community, enhances self-esteem in the students and promotes
learning;

* to promote the participation of educational staff, students, families and
the community in making decisions about learning;

* to promote the balanced growth of students, so that there is healthy
development in each of the physical, emotional, intellectual, spiritual
and social domains;

* to provide student-centered learning that recognizes the varying needs of
learners and responds to student diversity;

¢ to employ a process-oriented approach that teaches students how (to
think and how) to leamn;

* to extend and enrich students’ understanding of , and facility in using,
various means of communication. {2} '

The NWT Social Studies Curriculum reflects the Department's philosophy,
fully supports the aim that is implicit in that philosophy, and seeks to
implement the guiding principles that will contribute to the aim's
realization. It incorporates all of these elements in its own aims and goals,
in its content and in its recommended approach.

Junior Secondary Social Studies Curriculum | DRAFT for Field Validation

{1} Department of Education, Government of the Northwest Territories. 1991. Our
Students, Our Future: An Educational Framework. Yellowknife, NT, p.20.

{2) Ibid., pp.25-33.
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b) Social Studies Education In A Changing World:
Towards Social Responsibility

Education to prepare informed, active, responsible citizens, who understand
their roots and have a clear vision of their future, must occupy the centre
stage of the school curriculum; it cannot be viewed as a by-product of social
studies. Learning about and discussing social and political issues as well as
the social and political implications of our actions should be an integral part
of school life. This is recognized in the N.W.T. educational framework which
states that:

The education process in the Northwest Territories should reflect the
unigue nature of its peoples' past - their traditions, history and values;
and, in the evolution of the NWT towards self-determination, the process
should be molded to provide an appropriate response in preparing its
children and young people for the future.{3}

Thus, the school curriculum must empower the students by providing them
with the necessary tools to take control of their own destiny, be it at the
community, territorial or national level. It must help to educate students
who “... will emerge into the twenty-first century prepared to live well and
wisely in a changing world, better able to play their part as citizens of our
country, as members of their local community, and as sharers of the human
adventure on earth.”{4d) The schools in the Northwest Territories must
prepare students to become citizens who are willing to confront the issues
that face them, to participate in the affairs of the world around them and to
act in the interest of the common good.

For this to happen, schools must maintain an open-door policy. They must
invite the community into the schools, and send students into the community
to observe and participate in public action whenever possible. Schools
become places where students are self-motivated learners, self-directed
problem solvers and decision makers who are developing the skills and
strategies necessary for learning and who develop a strong sense of
self-worth and confidence in their ability to participate in a rapidly changing
society.

{3} Department of Education, Government of the Northwest Territories. 1991. Our
Students, Our Future: An Educational Framewark. Yellowknife, NT, p.3.

{4} Metcalf, Fay. 1991. “Revisiting the Social Studies Curriculum for the Next
Decade”, in Bulletin, NASSP, Vol.75, No.531, 1581, p.13. This short essay is an
overview of the recommendations made by the National Commission on Studies
report, “Charting a Course: Social Studies for the 21st Century”.

Junior Secondary Social Studies Curriculum | DRAFT for Field Validation

2222722722922 T2V TTTATTTTTTTTATTANTTVU929090 0023 00000 A0A0




P T OOV OPIOIPIOCTEOTOOOPICTIOIPOTOOPOPOIOOPOPODOIIPOVOIIOPIPOIIOPPRIPDOIOIOIPIIeN

¢) Aim And Goals Of The Social Studies Curriculum

The main aim of the Social Studies curriculum is to help students acquire
and develop skills, attitudes, insights, and become competent in processes
that lead to thinking, feeling and acting as knowledgeable, purposeful and
responsible citizens in a rapidly changing society.

A responsible citizen understands his/her rights and duties in a democratic
society and in the global community, participates constructively in the
democratic process by making rational decisions, and respects the dignity
and worth of self and others.

The specific goals of Social Studies contribute to the realization of the aim of
producing knowledgeable, purposeful and responsible citizens. These goals
are:

* to empower students to better understand themselves, their cultural
heritage and the cultural heritage of others;

* to empower students to better understand the nature of social and
ecological interdependence;

* to empower students to become aware of, and to analyze critically and
constructively, the values of their society;

* to empower students with cooperation and conflict-resolution skills;

* to empower students to interact positively and productively with their
physical and social environments; _

* to empower students to cope critically and creatively with current social
and political phenomena and problems;

* to empower students to make rational decisions so they can take
effective action to influence events.

These goals should be considered as interrelated components forming an
integrated whole, as can be visualized in the chart on the following page. As
in a solar system, the goals gravitate around the aim of Social Studies,
sometimes more closely or remotely than others, but always there. Their
influence is present at all times and none of them can be separated or taken
away from the whole system. They all complement and support each other.

d) Social Studies And The Nature Of The Learner

Social Studies classrooms, like other classrooms in the NWT, will contain
students who differ in many ways: in age, intellect, maturation, interests,
abilities, background and culture. Rather than being an impairment in the
teaching/learning process, this unique situation - which is a microcosm of our
northern society - should be valued as a sharing experience and as an
opportunity for the mutual enrichment of all.

Junior Secondary Social Studies Curriculum [ DRAFT for Field Validation Page 5
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e) Objectives of the Social Studies Curriculum

The Learning Objectives are presented as Knowledge Objectives, Skill
Objectives and Attitude Objectives.

Knowledge Objectives

The knowledge objectives are concerned with the development of
understanding of values (identification, definitions, descriptions).

To be a responsible citizen, one needs to be informed about the past, as well
as the present, and to be prepared for the future by drawing on the
disciplines encompassed in social studies. The knowledge objectives should
take into account the history (oral and/or written) of our community, the
growth of democratic society, an understanding of the nature of human, and
an understanding of cur changing social, political, technological, physical,
and economic environment. Knowledge objectives for the sccial studies
strands are organized through major understandings, concepts and essential
knowledge.

Skill Objectives

Skills are taught/acquired best in the context of use rather than in isolation.
While the skill objectives are grouped into categories for organizational
purposes, some of the skills may fit into more than one category. Thereisa
wide variety of thinking skills essential to social studies. These skills are

not intended to be developed separately or sequentially but are intertwined

with the knowledge and attitude components.
Skill objectives for social studies are grouped into the following categories :

* Process Skills : skills that help one acquire, evaluate and use
information and ideas
» Communication Skills : skills that help one express and present

information and ideas
» Participation Skills : skills that help one interact with others

Attitude Objectives

The attitude objectives describe ways of thinking, feeling or acting and are
developed through a variety of learning experiences that encompass
knowledge and skill objectives. These experiences include participation in
specific activities, the development of positive attitudes toward one's self and
one another, learning in an atmosphere of free and open inquiry, and the
development of a feeling of joy and excitement in learning.

The development of the positive attitudes needed for responsible citizenship
is a gradual and ongoing process. The attitude objectives for social studies,
which students will be encouraged to develop, include :

» attitudes of respect, tolerance, and understanding toward individuals,
groups and cultures in one's community and in other communities (local,
regional, territorial, national, global)

* positive and realistic attitudes about one's self

e positive attitudes about learning

« positive attitudes about democracy, including an appreciation of the
rights, privileges, and responsibilities of citizenship

e an attitude of responsibility toward the environment and community
(local, regional, territorial, national, global)

Junior Secondary Social Studies Curriculum [ DRAFT for Field Validation

ERATRRTATATTTTTTTITRITTTTTTTTTATTTNTTIRCAR19992920 2828400

‘
'

it



wv-'!"\r"'-"-"'---"-""-'-"---'--'--'-'----'--‘

Junior Secondary Social Studies Curriculum [ DRAFT for Field Validation

2. Special Pedagogical Considerations

a) Social Studies and Inguiry{s}

Inquiry strategies help one answer questions, solve problems and make
decisions using process, communication and participation skills. Thinking
skills are developed by providing students with many experiences using
strategies such as problem solving and decision making. The intent is to
provide many opportunities within a strand or a topic to use problem solving
and/or decision making so that the students learn the strategies and then
are able to transfer the skills to their own lives.

Each strand includes a section “Issues for Inquiry” and a section “Central
Questions”. These lists of issues and questions are not intended to be
inclusive. The success of inquiry is enhanced by selecting questions and
issues related to the strands or topics that are concrete, relevant,
meaningful, and of interest to students. Issues and questions can be teacher
or student generated. These should relate as much as possible to the
experiences of the children.

Issues and questions may be investigated using different inquiry strategies.
Critical and creative thinking may be encouraged by using a variety of
inquiry strategies such as the problem-solving and decision-making models
outlined below. Inquiry calls for choosing and blending strategies.
Sometimes, a step-by-step approach may be used. At other times, creative
thinking skills must be applied. The following strategies may be expanded,
modified or combined to suit specific topics, disciplinary emphases, resources
and student maturity.

Problem Solving is a strategy of using a variety of skills to determine a
solution to a question or probe (who, why, what, where, when, how). The
suggested model follows :

*Understand the Question/Problem

*Develop Research Questions and Procedures
*(Gather, Organize and Interpret Information
sDevelop a Conclusion/Solution

sReflect on and extend learning

Decision Making is a strategy of using values and a variety of skills to
determine a solution to a problem/issue that involves a choice (should, how
should, to what extend should) and that requires a decision for action. The
following model is suggested :

sUnderstand the Issue

sDevelop Research Questions and Procedures.
s*(Gather, Organize and Interpret Information
*Think of Alternatives

*Make a choice

*Take Action (if feasible and desirable)
*Reflect on and extend learning

{5} This section describing the Inquiry Model is adapted from the model proposed in
the Alberta Social Studies, Program of Studies (1988).
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b) Social Studies and Northern Studies

The framework that links all the learning objectives, major understandings,
key concepts and common learning experiences together into a coherent and
meaningful web expanding from the immediate gurroundings and its
realities to the world is Northern Studies. As their horizons gradually
expand outwards, students relate their learning about Canada and the world
back to the Northwest Territories and, ultimately, to their community and
themselves. Northern Studies is thus more than simply learning about
northern issues and the Northwest Territories. It is a way of systematically
and continuously relating all social studies learning to the familiar, and at
the same time to the long term aim of reasoned, informed and effective
participation in our northern Canadian society.

¢) Social Studies and Traditional/Local Knowledge

In the Social Studies Curriculum, it is recognized that all peoples have their
own worldview with its related traditional/local knowledge. Each and every
type of knowledge contributes to the development and enrichment of
students.

Knowledge is obtained through observation and experience. There exist
many ways of looking at the world and its phenomena, Societies everywhere
have different ways of interpreting the world around them. How a people
perceive their world is called a worldview. In turn, how a person perceives
relationships and events around her/him is largely determined by her/his
worldview. It translates into a set of cultural values and beliefs held in
common that are used to organize one's knowledge about the world,

Traditional knowledge refers to an interpretation of how the world works
from a particular cultural perspective. It is built up by a group of people
through generations of living in close contact with their environment. Itis
based upon observations and experiences. It is the accumulated knowledge
and understanding of the human place in relation to the universe. This
encompasses spiritual relationships, relationships with the natural
environment and the use of natural resources, and relationships between
people. It is reflected in language, social organization, values, institutions
and laws. Traditional knowledge is generally transmitted orally.

Local knowledge refers to knowledge which people have today about their
present surroundings which may or may not be based upon traditional
knowledge.

It follows that :

¢ Oral traditions must be respected and viewed by the teacher as
distinctive intellectual tradition;

* The heritage (spiritual and cultural) of the students should become part
of the school experience;

e Students should be given the opportunity to reinterpret new information
in light of their own orientations; '

« Students should be provided with opportunities to meet individual needs
and interests, as well as to experience feelings of self-worth;

« It must be recognized that there are many interpretations of nataral
phenomena, just as there are many interpretations of religion, politics,
econormics, or art;

* Since prior knowledge exists as a consequence of culture and personal
beliefs and theories, then different groups will likely have different prior
knowledge and alternative conceptions which need to be discussed
during instruction.{6}

(6] These considerations have been adapted from the N.W.T. Junior High Science
Curriculum, pp.9-10.

Junior Secondary Social Studies Curriculum | DRAFT for Field Validation
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d) Social Studies and Technology

The 1990's will witness the upsurge in the use of technologies, some of which
will directly affect the way in which teaching and learning occur. It is of the
foremost importance to recognize this new reality and to prepare the
students to understand its uses and applications and to develop skills that
will enable them to solve problems and take informed rational decisions.

As we are nearing the end of this century, computer-based technologies can
be used to simulate complex processes and are to be viewed as tools to help
students become informed citizens taking decisions grounded in clear
knowledge of alternative courses of action. In the Northwest Territories,
interactive telecommunication could become the vehicle for distant social
interaction, connecting students to other cultures and extending their social
interaction beyond the walls of the school.

Students preparing to enter the twenty-first century need not know all the
skills required to apply these sophisticated technologies, but they should
become familiar with and aware of their possible applications and uses when
attempting to come up with creative solutions to problems and issues faced
in our changing society.

e) Social Studies and Integration of Subjects

The Social Studies discipline, because of its encompassing nature, lends
itself as the perfect vehicle for integration of subjects. The goals set for
social studies can be attained through actively participating in learning
activities shared in common with those from other curricula such as
language(s), science, environmental studies, arts (visual and drama), health,

 mathematics and practical arts. Language is the catalyst between all

subjects, whereas social studies is the cornerstone upon which all the
learning activities are centered.

The Junior Secondary Social Studies Curriculum fosters the development of
process skills that are developed from listening, speaking, reading, writing
and viewing. Development of these skills will be easier and faster for
children if planned across the curriculum, in a consistent manner, with
special care given to teaching transfer of these skills to a wide range of
meaningful contexts. It is very important not to separate everything into
narrow knowledge enclaves, but to understand that everything is
interconnected, part of a whole.

f) Social Studies Curriculum and Global Education

Global education begins with the premise that information and knowledge
around the rest of the world must make a feedback loop into our
consciousness so we can better understand ourselves and our relationships to
each other and to other peoples, cultures, nations, and global issues.{7}

Although global education appears at first to be more relevant for older
students, it is also significant for younger ones. Rather than being just
education to a global world, it is education for a global perspective and
approach that the Social Studies Curriculum fosters. Students have to be
encouraged at a very young age to develop this global perspective, even when

Junior Secondary Social Studies Curriculum | DRAFT for Field Validation

{7} Tucker, Jan L. 1991, “Global Edueation is Essential to Secondary School Social
Studies”, in Bulletin, NASSP, Vol.75, No.531, p.46. The author states that social
studies program can no longer separate a country and the rest of the world in
geography, history and economic classes. Instead, educators must emphasize global
awareness and interdependence.
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learning and acting in their immediate surroundings. In other words,
students have to learn to think globally while acting locally.

Global education is defined more as a process than a body of knowledge
about the world. Students are encouraged to cultivate an appreciation of
the diversities and commonalities of human values and interests, to
acknowledge the place of one's own culture within their Territorial,
Canadian and world cultures, and to develop their ability to conceptualize
and understand the complexities of the territorial, national and
international events and systems.

Thus, global education becomes the process that provides students and
individuals with the knowledge, skills, and attitudes necessary for them to
meet their responsibility as citizens of their community, territory, and
country in an increasingly interdependent and complex global society. The
rest of the world does not stop to wait for us to develop its diverse economic
and political systems; it proceeds with or without us. Students of the
Northwest Territories have to be prepared to get involved in national and
world affairs.

g) Social Studies and Human Rights and Freedoms

Human rights education must be an integral part of the social studies
curriculum. The Canadian Charter of Rights and Freedoms constitutes an
integral part of the fundamental law of Canada. Thus, fundamental
freedoms, democratic and legal rights, mobility rights, equality rights, rights
related to the official languages, and minority language education rights are
all identified and protected in the Charter. Moreover, there are also some
other fundamental rights, such as the rights of the Aboriginal peoples of
Canada, which are affirmed and recognized elsewhere in our Constitution.

Social studies provides an ideal framework for studying rights and freedoms
as they relate to one's own culture and place in the world. It is important to
notice that human rights and freedoms are not a discrete subject within
social studies. Rather, the principles underlying a just and fair society for
all should be embedded in the daily practices of the classroom and the
actions of teachers and students. Throughout the years they spend at school,
students will gain an increased understanding of the Canadian Charter of
Rights and Freedoms and become increasingly aware of its significance in
their daily lives.

h) Social Studies and Current Events

Current events are an essential component of the Social Studies Curriculum.
Current events should be used regularly and continuously throughout the
year. They should be integrated in the teaching/learning within and around
all the proposed themes forming the core of the curriculum.

Current events provide the teacher and the learners with a series of contexts
in which they can transfer and apply their critical and creative thinking
skills, problem-solving skills and decision-making skills. It is the occasion to
provide the students with an opportunity to use authentic materials, be they
oral (interviews, discussions), written (pamphlets, newsprint, articles) or
visual (posters, advertisements, news, videos), and to take action when and
where possible. Students should become aware that history is made up of
past current events.

If current events do not appear under any particular header in the Social
Studies Curriculum, it is because they belong everywhere and cannot be
confined under one particular theme. They cannot be planned, but they can
always be interesting and significant for the students.

Junior Secondary Social Studies Curriculum | DRAFT for Field Validation
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3., Curriculum Parameters

a) General

The Social Studies Curriculum places a strong, primary emphasis on the
development of skills and strategies in the areas of processing information,
critical thinking, problem solving and decision making. In the classroom, the
primary instructional goal becomes the development. of skills and strategies
along with the acquisition of knowledge. Students are given the
opportunities to apply skills, strategies and knowledge in a wide range of
contexts across the curriculum and outside the school.

The new Social Studies Curriculum is not a classroom teaching manual or
resource, but is a guide to program development. It is the framework for
school boards/schools/teachers to follow in determining appropriate social
studies content, deciding what classroom resources are needed, choosing the
most appropriate teaching strategies and developing relevant classroom and
school programs and materials for the students. The Junior Secondary
Social Studies Curriculum presents the minimum core elements to be
taught/learned during Junior Secondary school years.

The curriculum becomes a tool for planning and preparing meaningful

" learning experiences necessary for students' growth. Classroom learning

experiences and the learning environment for the Social Studies curriculum
should:

* enhance the students’ understanding, knowledge and confidence in their
own heritage and cultural background,

» emphasize inquiry and discovery by students;

* encourage active student involvement and participation in the learning

. process; : :

* provide students with direct and vicarious experiences and opportunities
to develop and to apply social studies skills and processes in real,
purposeful situations; :

» focus on the activities and actions of people in their social, geographical
and historical settings;

* emphasize the cognitive and affective outcomes of learning activities and
experiences;

* teach students how to process and act upon information about the world
in a rational and critical manner;

* be organized around concrete problems and questions of vital importance
to society and of immediate interest to the students, the community and
the public.

Page 13
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b) Definitions

For the purpose of implementing the Junior Secondary Social Studies
Curriculum, the following definitions apply:

A STRAND is made up of a number of elements (Rationale, Central
Questions, Related Questions, Issues for Inquiry, Common Learning
Experiences, Major Understandings, Relevant Concepts, Essential
Knowledge, Skills and Attitudes) that are intertwined together to form, as a
whole, a particular focus for study. The Junior Secondary Social Studies
Curriculum consists of three Strands.

The statement of RATIONALE provides a major underlying reason for the
Strand's inclusion in the curriculum and describes how the student will
benefit from the Strand being studied.

The CENTRAL QUESTIONS given for each Strand suggest an organizer,
theme or instructional focus through which the topics may be related to the
Rationale. The Central Questions may be posed as an introduction to the
themes of the Strand and/or used as summary questions for students
themselves to answer.

An ISSUE is a matter of interest about which there is significant
disagreement. The disagreement can involve matters of fact, meaning or
value. Cogent arguments can be developed to support opposing positions on
any genuine issue.

COMMON LEARNING EXPERIENCES are activities that provide students
with a context for building understandings, acquiring knowledge, learning
skills and developing desirable attitudes. All students should be given an
opportunity to participate in them.

MAJOR UNDERSTANDINGS in Junior Secondary Social Studies follow the
convention in general use among social studies or social sciences curricula.
They suggest the kinds of generalizations or conclusions students might
reach about the subject they have studied, given the skills and processes
they have developed for dealing with information.

RELEVANT CONCEPTS are ideas generalized from one or more exposures,
experiences and/or episodes that can usually be expressed in a particular
representation. The concepts identified in each Strand are ¢ritical to a
student’s full understanding of the themes in that Strand.

ESSENTIAL KNOWLEDGE is accurate, worthwhile information that
applies to specific situations; for example, specific information about people,
places, things, events or ideas. Following completion of each Strand
students should be able to demonstrate that they have acquired the
identified knowledge and can apply it in useful ways.

In the context of school curriculum, SKILLS are proficiencies that enable
students to learn new things and to use their acquired knowledge.
Important skills are those that help students acquire, evaluate and use
information effectively as well as those that enable them to interact with
others in co-operative, productive ways. In the matter of using acquired
knowledge, students need to develop skills that enable them to express ideas
and present information to other people effectively in a variety of ways:
verbally, visually or in writing; formally or informally; to single individuals,
or to small or large groups.

ATTITUDES are tendencies or dispositions that colour and shape one
person's relations to other persons, places or things. In this curriculum,
attitudes are fostered that contribute to responsible citizenship in a
democratic society.
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¢) Structure
Format

The elements of the curriculum are divided into six Strands (Rationale).
Each Strand represents a major focus (General Focus) for organization of
teaching/learning. These Strands are comprised of elements {Central
Questions, Related Questions, Issues for Inquiry, Common Learning
Experiences, Major Understandings, Relevant Concepts, Essential
Knowledge) which are interrelated and organized around three Themes.
Skills and Attitudes objectives are listed with each Strand, and a Focus for
Current Events and a Focus for Northern Studies are presented in each
Strand to help the teachers to plan their use in the classroom.

Teachers, not the sequence in which these elements are presented in the
curriculum, will determine the order in which the elements of the curriculum
should be taught/learned each year. The focus given for each Strand should
be extended to a wide variety of topical issues and events; the learning
objectives (Attitudes, Skills, Essential Knowledge) given for each theme
point to the kind of Major Understandings and Relevant Concepts teachers
should help their students develop. The generalizations, concepts and
knowledge best suited for supporting the development of the Major
Understandings will depend largely on the specific content taught/learned.
The responsibility for determining and selecting content most appropriate to
the cultural, linguistic, and instructional needs of the students rests with the
school boards.

Division Specific Organization

For the purpose of implementation of this curriculum, Junior Secondary
school is the equivalent of one Division. This Division comprises Strands 7,
8 and 9. These Strands embody the core curriculum for the Junior Secondary
Division. It is important to notice that “Strand” can be, but is not
necessarily, equated with “Grade”.

Indeed, thére is much flexibility left within a Division as will be later
exemplified in the second section of this document. Whereas one school
board might decide to follow a straight sequence in their programming,
another one may decide to go with a totally different sequencing, allowing for
a more appropriate programming for small schools and/or multi-grade
classrooms. :

Minimum Time Allocation

The Elementary /Junior Secondary Handbook states that the instructional
time allocation for Social Studies at the Grade 1-9 level is approximately
nine percent (9%) of total instruction time. However, this may fluctuate,
degending upon local programming and the degree of integration with other
subjects.
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d) Curriculum Elements (Expected Qutcomes)

The Junior Secondary Social Studies Curriculum elements are described into
more details in the following six pages, organized by Strands.

STRAND 7 - The Circumpolar World

» Geography of the Circumpolar World
» Changes in the Circumpolar World
» Connections: Canada and the Circumpolar World

STRAND 8 - The Changing World

¢ Ancient Societies
¢ Midde Societies
* Modern Societies

STRAND 9 - The Growth of Canada

¢ Geography of Canada
» Canada : History to the Twentieth Century
* Canada : International Connections

e) Conceptual Organization

The following chart (next page) represents an attempt at conceptualizing the
interrelationships and interconnectedness that exist between all the
elements of the Social Studies Curriculum. None of them can be taken just
for itself, separately. They are all part of a whole and should be treated as
such. The Earth seen from a northern perspective represents the northern
studies framework that provides the link for all the elements in the Social
Studies Curriculum. :
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