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A former Prime Minister once said that Canada is a country that has too much
geography and not enough history.

Many of those involved in the development of the NWT grade 5 Social Studies course
Canada: The Peoples and Stories of This Land, have come to share a different
understanding of the relationship between geography and the history of the peoples of
Canada. There is not too little of one, and too much of the other. Rather than being in
opposition with each other, we see the land and our history as intimately connected to
each other. Students who pursue the questions raised in this course will explore how
the history and identity of Canada and those who live here have been shaped by the
land we live in.

This Curriculum and Guide to Implementation document is intended to help educators
explore with their students some of the important stories of the people who live in the
land now known as Canada. The course encourages students to learn different stories
of how people first came to live in this land, and then to live together here.

Stories of Aboriginal, French, English and many other peoples are found here, and
students are given the opportunity to delve deeply into many of the stories that most
interest them. Some of these are stories which have not been shared widely in
Canadian school curriculum before. Quite different from approaches sometimes used
in courses which explore stories of the past, there is a very intentional bias in this
course towards student choice of which questions and stories they will inquire into. The
sharing of individual and group learning becomes a vital part of the conversation where
these stories then become known by all students.

Literature in many forms is one of the main windows through which students are
encouraged to share the lives of people in the past. It is also the window through which
they may come to see how these people’s stories are connected to their own. This
grade 5 course is intended to be part of a more seamless vision of learning where
different disciplines, subject areas and perspectives do converse with each other to
encourage deep and lasting learning in students. This is a deeply integrated course.

This is our vision for this course. It is one we hope you will come to share and
experience in your classroom context as you explore the fascinating stories from this
land we live in.

The Writers

Government of the Northwest Territories, P.O. Box 1320, Yellowknife, NT Canada X1A 2L9
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Do students have a voice in the classroom?Are connections made to other groups and their experiences in a
way that encourages students to understand similarities and differences?

* Has the use of additional resources that give a more complete picture been considered?

1. How does the resource or issue studied relate to other aspects of the curriculum and school
experience?

» Have provisions been made to connect the issues and experiences explored to curricular learning
outcomes?

« Is the impact of the resource on students, and on their interactions in the classroom, being monitored?

» Have students been given opportunities to reflect on learning experiences, and to share their thoughts
and feelings?

» Have plans been made to provide students with opportunities to celebrate their diversity and unity with
each other, their parents, and their community?

Classroom-Based Assessment

Purpose of Assessment

he purpose of classroom-based assessment is to

enhance student learning. Research continues to

demonstrate that ongoing formative assessment
contributes more significantly to learning than the more
traditional focus on summative assessment, which is
often referred to as assessment of learning. Formative
assessment, also described as assessment for learning
and/or assessment as learning, is most effective when
it involves both the student and the teacher, and takes
place throughout the learning process.

Each type of assessment serves its own purpose and contributes to student success in social studies. Classroom-
based assessment for learning allows students and teachers to determine what students have learned, and what
they need to learn next. Students need frequent opportunities for meaningful and relevant feedback. Descriptive
or narrative feedback—that which includes analytical questions and constructive comments—provides
information to students that they may use to adjust their learning processes, and is more helpful to them than a
numerical or alphabetical grade. Assessment that is ongoing and meaningful provides opportunities for students
to become reflective learners—to synthesize their learning, to solve problems, to apply their learning in authentic
situations, and to better understand their learning processes—as well as opportunities for teachers to become
reflective practitioners. Assessment of learning that takes place at the end of a cluster, or at the end of a year,
provides important information about student progress and achievement, as well as instructional effectiveness.
This information is usually shared with parents via report cards.
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It is important that the purpose of assessment (for or of), as well as how assessment information will be used,
is clear to both teachers and students. With a clearly understood purpose, students are encouraged to take more
responsibility for their learning, and are better able to focus their efforts, while teachers can better select the
instruction and assessment strategies and student learning resources that will improve student achievement.

FL "~ ".iy Collecting Assessment
- =Y Information

Assessment of student learning is a complex
and interactive process. At various times

it involves teacher and/or student decision
making, student self- and peer assessment,
teacher observation of students, student-
teacher dialogue, student reflection, and
teacher reflection. Each stage of learning
and assessment generates information about
student needs, growth, and achievement, as
well as information related to teaching and
learning strategies and the appropriateness of
Citizenship celebration. Whati, NWT. Photo courtesy of Laura Smith. student |ear|’]ing resources.

Collecting information about student learning
helps build a positive learning environment and contributes to positive classroom relationships. Teachers use
information they gather about their students to scaffold instruction, and to make decisions about the strategies
and learning resources that will contribute to successful student learning. When assessment information is shared
with students, they are better able to manage and take responsibility for their own learning—setting goals and
identifying how they will achieve those goals.

hers learn about student progress through moment-by-moment observation of students in action, as well as
through more formal activities, including projects, performances, tests, and examinations. Teachers cannot
possibly assess all students, all of the time, and should consider a number of factors when determining how to
focus their assessment observations. These factors include, among others, the nature of the learning outcomes,
the structure of the learning activity (e.g., individual, small group, whole class), the time of year, and the stage
of student development. Teachers may choose to focus assessment observation on one or two students or a small
group at any one time to monitor their growth and progress at different stages of their learning.

No matter what the type, an assessment activity should be based on criteria that are shared with students

before they engage in learning. As well, having students participate in constructing assessment criteria further
contributes to their success. When students know in advance what is to be assessed, and when their performances
are compared to pre-determined criteria (and to their prior performances), students are better able to concentrate
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their efforts and focus their learning.

Additionally, students need to be aware of what success looks like. Providing students with exemplars from
previous years provides them with a model to strive toward, and assists them in reaching their learning goals.

Assessment Tools and Strategies

Just as diverse instructional strategies are important, so too are a variety of assessment tools and strategies. There
are three types of learning outcomes in social studies—knowledge, values, and skills—and assessment needs to
be congruent with each type of learning.

 Assessing Knowledge: Social studies places significant emphasis on the acquisition of knowledge. True
understanding and appreciation of social studies issues does not occur if students simply memorize and recall
information. Rather, students are encouraged to use the knowledge they acquire to synthesize and apply new
understandings, and to demonstrate evidence of their learning.

 Assessing Skills: The assessment of social studies skills and processes requires different strategies than the
assessment of knowledge. Since skill development is ongoing, students continue to practise skills from cluster
to cluster and throughout the year. Skills are best assessed by observing students in action, by discussing their
learning strategies during conferences and interviews, and by gathering data from student reflections and self-
assessments.

« Assessing Values: Values are implicit in what students say and do, and are not always measurable in the
same way that knowledge outcomes are measurable. Similar to skills, values are best assessed by observing
students in action, looking for behavioural indicators as expressions of student values, and engaging students in
critical dialogue.

Assessment tools and strategies:

A significant aspect of social studies is the development of *  student portfolios
values related to active democratic citizenship. The values related | ® INterviews
to citizenship do not apply solely within the confines of the * individual and group inquiry and
classroom; a number of social studies learning outcomes refer eI
to student attitudes and behaviours in groups and communities * journals
beyond the school. In those cases, assessment will include not * role-play _
only student self-assessment, but self-reporting. * oral presentations
. tests

In general, there are three main sources for teachers to gather * hands-on projects

student assessment evidence: o teacher observation checklists
e peer assessment

e self-assessment

» observations of student learning (including student’s
interactions with peers)

» observation and evaluation of student products and performances
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» one-to-one conversations with students about their
learning, including information gathered from self-and
peer assessment

A broad range of tools and strategies are available
to teachers to assess social studies learning. These
include student portfolios, interviews, individual and
group inquiry and research, journals, role-play and
oral presentations, tests, hands-on projects, teacher
observation checklists, peer assessment, and self-
assessment.

The most important aspect of each of these strategies
is regular dialogue with students about their learning:
asking them questions about their observations and
conclusions as they learn, and stimulating and prompting them to higher levels of thinking and learning.

When teachers use a variety of assessment tools and strategies over a period of time, student learning patterns begin
to emerge. Observation and knowledge of these patterns is necessary for planning effective instruction and for
successful learning.

. . . Language to encourage self-assessment
Student portfolios are a particularly useful approach in the

assessment of social studies learning. Portfolios help teachers Students

determine the degree to which students have mastered learning. * I think I need to...

The contents of student portfolios represent student growth and * | also want to...

progress, and, when they are accompanied by interviews with students | ¢ I was thinking that...

about their learning, provide valuable assessment information for * | wonder...

communication to students, parents, and administrators. » Next time | would...
Teachers

Assessment of learning is also important. However, it must be noted
that assessment information that is gathered at the end of a cluster
will not always be completely summative in nature. Social studies
learning outcomes—particularly skills outcomes that continue to
develop through the year—are often interconnected, practised, and
reinforced throughout every cluster. Therefore, the level of growth
that students demonstrate at various times during the year may not
adequately reflect their progress at the end of the year. Student achievement may need to be reviewed at year’s end,
and “summative” assessments that were made earlier may need to be revised.

» Why did you choose to...?

» What options did you
consider...?

» What changed in your thinking?

Teachers may wish to consider end-of-cluster assessments as progress reports rather than final assessments, and
decide to provide students with additional opportunities to demonstrate their learning. End-of-year assessment,
similar to assessment that takes place at the end of every cluster, should allow students to make connections in their
learnings and to reflect on the applications of this new knowledge and understanding in their lives.
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Image credit: User Mike-tango has released this image into the public domain in the Wikipedia article, “Indigenous peoples of the Americas”. The image is of Bill
Reid’s work, “The Raven and the First Men”.
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STAGE 1: DESIRED RESULTS (teacher preparation stage)

INTRODUCTION TO THE LEARNING EXPERIENCE

As we begin this course on the history of Canada, this Learning Experience explores questions of beginnings and encourages
students to discover different possible answers to “Where do we come from?’. Both traditional Aboriginal origin stories and
scientific migration theories are touched on. Students also become familiar with the land we now call Canada and how the
land shaped the first people who lived here.

SIGNIFICANCE OF THE LEARNING EXPERIENCE

(background for teachers)

Essential Question A.

“Which Aboriginal origin story best show how important the land and animals are in peoples’ lives?”

The question, “Where do we come from?” is a fundamental part of who we are as human beings. In the context of Canadian
history, exploring this question often brings us to many different answers. Developing an understanding of how the earliest
people came to be in the land we now call Canada, can help us begin to answer this important question for ourselves and in a
bigger way for our country as a whole.

Aboriginal peoples have long-held stories, passed down through an oral tradition of storytelling, which reflect an
understanding of their origins deeply rooted in the land they live in. These stories describe the place that people hold in the
natural world, and the kinds of relationships that do and should exist between humans, animals and the natural environment.
These are often called origin stories and there are unique stories that have been held by different Aboriginal groups in North
America which express these relationships. In these stories, we discover various truths related to how the world, people and
life have come to be the way they are - answering the question of “Where do we come from?” - at multiple levels. The term
land often includes a wide variety of living things including animals, plants, water, and mythical beings.

Note: Essential Question A encourages students to explore these relationships between the land and people by
asking: “Which Aboriginal origin story best shows how important the land and animals are in peoples’ lives? Which
criteria did you use in order to make your choice?”

MAIOR PHYSICAL REGIONS OF CANADA

Essential Question C. (We’ll get to Question B in a minute).

“The land now called Canada has a great variety of climates, landforms,
vegetation and bodies of water. How did they (and do they still) affect how
people live(d) and their beliefs about the world?”

There are similarities and differences among these stories, which may in part
be explained by the unique land and climate that different Aboriginal groups
were shaped by. In aland as large and diverse as the Canada of today, these are
important realities to be aware of. The experiences of Inuit in the tundra are
very different from the Haida of the Pacific Coast, the Cree of the Central Plains
or the Huron in eastern Canada. In this course students are learning about the physical shape of Canada and the various
people and places found in this vast land. Part of this learning involves becoming familiar with the range of climates and

(see map on Grade 5 CD)
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vegetation, water and landforms that exist in the land we now call Canada, and exploring how ways of life and beliefs may
reflect the influence of these different realities.

Note: In Essential Question C students discover that “The land now called Canada has a great variety of climates,
landforms, vegetation and bodies of water. How did they (and do they still) affect how people live(d) and their beliefs about
the world?”

Essential Question B.

“Which scientific migration theory or Aboriginal origin story helps you best answer this question...?”

Scientists have developed methods of exploring evidence which attempt to explain the arrival
of Aboriginal people in North America from a very different starting point than that of
Aboriginal peoples’ origin stories. Less concerned with relationships, a sense of meaning or
an understanding of origins, scientific theories have been built upon examination of climate
and geological change, archaeology, and the movement of peoples. The Beringia theory is
one among several of the explanations that seem to give plausible explanations for how the
First Peoples may have come to inhabit North America. In this theory, a cooler global

o \ /o climate caused the polar ice caps to thicken and expand, thereby locking up huge quantities of
\ @ o what today are known as oceans. This freezing of large quantities of water at the poles
= caused ocean levels to drop, and allowed a land bridge to form between what is now Siberia
T and Alaska. The Beringia theory suggests that groups of people crossed this land bridge

(see map on Grade 5 CD) searching for new hunting grounds — thus becoming the first North Americans.

Origin stories and migration theories therefore provide answers to different aspects of the question of “Where do we come
from?”. As we begin this Grade 5 course, which explores the stories of the land and peoples of Canada, students will inquire
into the diversity of stories explaining how and why people came to be in this place called Canada long ago. Key to the
inquiries in this Learning Experience are the opportunities for students to explore how these different narratives (land bridge
and origin stories) do not confront them with an “either/or’ kind of choice, but indeed are responding to the same central
question in different ways. This is the first of many opportunities they will have in this course to carefully evaluate a
narrative in Canadian history and make a judgement using criteria that are provided, or that they develop themselves. These
are fundamental components of the approach this course takes to the living discipline of history, and to the students’ role in
moving that discipline along.

Note: In Essential Question B the following questions are raised, “How did people get here? Which scientific migration
theory or Aboriginal origin story helps you best answer this question? Which criteria did you use to arrive at your answer?”

LOOKING FORWARD:

In LE #1, students become familiar with the outlines of both the land and peoples of Canada long ago. In LE #2 we will
explore aspects of daily life among some of the Aboriginal peoples long ago. How people lived, made decisions and
interacted with other groups, including the first Europeans who arrived in their lands, are some examples.
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ESTABLISHED GOALS AND ESSENTIAL QUESTIONS

Established Goals:
continent

traditional territories of First Peoples

K1-004 - Describe First Peoples’ stories of their origins, as well as current theories of migration to the North American
KL-015 - Locate on a map of Canada the major physical regions, climates, vegetation zones, bodies of water and the

KL-017 - Describe practices and beliefs that reflected First People's connections with the land and the natural environment
VCC-008 - Value oral tradition as an important source of knowledge about First Peoples

Understandings:
Students will understand that ...

« Oral traditions of First Nations origins are different
than scientific theories

» First Nations groups developed a culture and belief
system that reflect the kind of land, animals,
climate, water and vegetation they were
surrounded by in North America

Essential Questions:
around which the Established Goals and their matched resources are
organized

A. Which Aboriginal origin story best shows how important
the land and animals are in peoples’ lives? Which criteria did
you use in order to make your choice?

B. How did people get here? Which scientific migration
theory or Aboriginal origin story helps you best answer this
question? Which criteria did you use to arrive at your answer?

C. The land now called Canada has a great variety of
climates, landforms, vegetation and bodies of water. How did
they (and do they still) effect how people lived and their
beliefs about the world?

Students will know ...

« The scientific theory of Beringia.

< More than one Aboriginal story of people’s origins
in North America

« The major physical and vegetation zones, and
rivers and bodies of water in North America and
how these relate to First Nations traditional
territories and beliefs

Students will be able ...
« Explain the two different approaches to understanding
how Aboriginal people came to be in North America.
« Fill in and label a map of Canada with physical regions,
bodies of water, vegetation and traditional territories of
Aboriginal peoples

vegetation, landform

VOCABULARY: oral tradition, First Peoples’ stories, theory, archaeology, Beringia, migration, land bridge, climate,

CULTURE-BASED PERSPECTIVES

The Dene Kede document itself begins with a creation story:

It is said that when the world first began, all thing on earth were people. But the original people felt that they should know
what their different roles and purposes were to be. A meeting was called and everyone attended. They set out to determine
their future existence on earth. They began by creating a few essentials which they tied up into bundles. And they decided

that everyone should abide by certain universal laws. Finally they decided that each person should choose the family to
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which they would belong. Those people who wanted to be a part of the bird family declared their intentions. Those who did
not want to be a part of the bird family made their intentions clear...

“The creation story provides the basic philosophical principle for (the Dene curriculum itself). The creation story tells us that
because we were created last of all beings, our continued survival requires us to be in a respectful relationship with the land
and all its animals, the spiritual world, other people, and ourselves...” (p. xv Dene Kede K-6). In the Dene Kede mission
statement, it states: “The purpose of this curriculum is...the survival of its people into the future- survival based upon the
integrity borne of respectful relationships with self, others, the spirit world and the land” (xxi).

See also: The Creation Story (xxiii-xxiv). In the Living Force section (pp. 9-11), some of the understandings of how people
should live with the land, and special places where the Living Force is found, are discussed. In One Who Circled the Earth,
students learn stories of medicine power and powerful places. This story helps illustrate how ‘the land’ and particular places,
or animals can be reflected in a story. Exploring this may help students who are exploring Essential Question A or C.

In Inuugatigiit the section on Relation to the Environment can be a helpful section for students exploring Essential Question
B (and it gives background and context for Question A and C). The importance and meaning of the land are described in this
section (p. 90-95).

2. IDENTIFY INQUIRY IDEAS FOR STUDENT CHOICE

and ASSESSMENT EVIDENCE (teacher preparation stage continued)

ESSENTIAL QUESTION A

Which Aboriginal origin story best shows how important the land and animals are in peoples’ lives? Which criteria did you
use in order to make your choice?

s |T, Critical Thinking Strategy (recommended)

(Skill Set: 8 — Content Reading; 6a — Sorting and Classifying- see Appendix A)

Ask students (individually or in small groups) to determine what the criteria (qualities) are for a good story—in this instance
a story explaining the beginnings of Aboriginal peoples in North America (what does a great story have to have?) Write
these qualities for what a “best” story would be like on the BLM. Read three origin stories from the Spirit of Canada and
“grade” each one according to the criteria for best. Which one is the best?

1A

cT 1 =_| 3 BLM: Judging the ‘best’ origin story

’ (as appropriate Skill Sets: 1 — Active Listening; 6b — Generating Questions; 6d — Preparing and

Conducting Interviews; as appropriate from Skill Set 10 — Presentations / Representations- see Appendix A)

Students become familiar with beliefs about Elders as expressed in Dene Kede, (p. 175-178) before designing interview
questions that they will use with either a visiting Elder or an Elder they visit. The questions should focus on the value of
storytelling; why stories continue to be told; and if possible, stories about origin (or the oldest story the Elder knows). After
the visit, the learning can be written in the students own words and illustrated appropriately.
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’ (as appropriate from Skill Set 6 - Inquiry Process Skills- see Appendix A)

Students become familiar with the importance of land before learning the story about a significant or sacred place near their
community. The student pays close attention to the site’s past significance as expressed in print or oral traditions through an
elder, and present importance as expressed through city hall, band council, land management discussions and land claims,

industry descriptions of potential resource development, etc. The student goes on to make a presentation displaying images
and bulleted information of their learning.

‘ (as appropriate from Skill Set 11g — Multimedia Presentations; 6d — Preparing and Conducting

Interviews - see Appendix A)

Use a voice recorder to interview four different elders or community leaders, asking them, “what story tells about how the
land came to be?” When done, play the interviews looking for similar words or ideas that were common all the stories you
heard. Show and explain to the class those common ideas in an illustrated digital presentation (consider using parts of the
interviews that you downloaded to a computer). Perhaps play one of the interviews to the class as an alternative to a digital

presentation. Be sure to finish by stating what Aboriginal story best shows you personally how important the land was in
the beginning of time.

ESSENTIAL QUESTION B

How did people get here? Which scientific migration theory or Aboriginal origin story helps you best answer this question?
Which criteria did you use to arrive at your answer?

@ Historical Thinking Strategy (recommended)

(Skill Set: 7d — Creating Timelines - see Appendix A)

Ask students to create a ‘Timeline Card’ (an annotated illustration which can be hung on the timeline clothesline) that
highlights this pre-historic time. Cards can display migration theory dates/events or origin story characters and places.
The card should have: the date (or time period), the topic: (a brief title describing what issue or question this card is related
to), a description (brief information piece giving the essential points related to the topic) and a picture (drawing) of the
thing/person being described. Students can present their card /person/event to the class before attaching it to the timeline.
Eg. Time Began, Turtle Island, “This is an origin story from the Anishinabe..., picture of “Kitchi-Manitou”

Students compare and contrast various sources of historical evidence, scientific evidence (e.g., snow, ice, geology, fossils...),
archeological evidence, and evidence from oral tradition. Students draw conclusions and discuss how diverse sources of
information can complement one another by helping to construct a more complete vision of the past.
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' (Skill Set: 10a - Dramatic Presentations- see Appendix A)

Students plan and present a dramatization of a First Peoples’ story of their origins or a current theory of migration to the
North American continent.

TIP: Encourage students to use natural materials only (e.g., wood, leaves, paper, stone, clay, water...) as props. Encourage
students to think about reasons why early peoples may have migrated to other regions and to keep in mind that there was no
Canada/United States border at that time. Other class members may be invited to evaluate the authenticity and dramatic
impact of the presentation.

(Skill Set: 9g — Expository Writing- see Appendix A)

Students complete a Comparison Chart of the two concepts— “story” and “theory”, using examples of First Peoples’ stories
of their origins, current theories of migration to the North American continent, and research on the impact of the ice age on
the land.

1A.
la

iAB BLM: Comparison Chart: Story and Theory-Key

BLM: Comparison Chart: Story and Theory

i I (Skill Set: 7d — Creating Timelines- see Appendix A)

Collaborative groups of students create an illustrated timeline, diorama, or mural illustrating First Peoples’ stories of their
origins, migration to the North American continent, and the impact of the ice age on the land. Students include information
obtained from both oral tradition and archaeological evidence. Students explain their timelines to each other.

TIP: Encourage students to think of creative ways of representing the passage of 25,000 to 40,000 years on a timeline,
diorama, or mural, as well as the events of many successive generations of Aboriginal peoples surviving through the ice age,
and migrating to all areas of the continent as the glaciers melted and the game migrated southward.

$ ii‘ I (Skill Set: 8 — Content Reading; Skill Set: 3b — Public Speaking- see Appendix A)

Study several drawings and illustrations of the Beringia story. Read the captions and paragraphs that explain them. Read
several Aboriginal stories and their illustrations about how the first people came to North America. Look for any
similarities in the two accounts. Look at the biggest differences. Now give one point for each part of each of the stories that
seem possible or believable to you. Explain to the class your findings and your own personal belief about where Aboriginal
People came from. Reveal which account received the most points from you and how willing you are to do further research
and possibly change your mind.

’ (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Using print and electronic resources, students research the conditions of the land and of life during the last ice age. Students
record information and include images depicting the conditions of the land during the ice age on topics such as:

» What was the land like during the ice age?
» How long ago did the last ice age occur?

» What was the impact of the ice age on sea levels?
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» How did the ice age impact upon animals, vegetation, and survival materials?
» How would the ice age have affected peoples ways of life?

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-1.html (see 5.1.1)

ESSENTIAL QUESTION C
The land now called Canada has a great variety of climates, landforms, vegetation and bodies of water. How did they (and do
they still) effect how people lived and their beliefs about the world?

' (Skill Set: 9d — Persuasive Writing- see Appendix A)

Students compose a persuasive argument describing the significance of the loss of traditional territories to the many
generations of Aboriginal peoples in Canada and the importance of restoring traditional lands to Canada’s First Peoples.
Students share their ideas with each other.

(SKill Set: 3a - Discussion- see Appendix A)

Using an Exit Slip, students record what they learned about First Peoples’ traditional connections to the land. Students share
Exit Slips with each other and discuss similarities in the beliefs and practices of First Peoples in diverse regions of Canada.

NOTE: Help students avoid the use of stereotypes or unfounded generalizations regarding cultures of the First Peoples, by
focusing on the direct relationship between physical geography and practices and beliefs as stated in oral tradition.
Encourage students to highlight general characteristics that they have noted among a number of First Peoples:

« the land as a living system in which all participants, including human beings, are interdependent
¢ acknowledgement of the human reliance on nature for survival

« the responsibility of all living beings to give thanks for what is taken from the land

« the belief that human beings are a part of the land and not the owners of it

' (Skill Set: 9a - Journals- see Appendix A)

In their journals, students reflect on the following questions: “Does the presence of technology in our lives and living in
cities cause us to forget our dependence on nature for survival?” “Does the land still define how we live and how we
think?”” ““Do we see in our modern lives any evidence of the importance of land and territory?”” Students share their

reflections.

’ (Skill Set: 9c RAFT- see Appendix A)

Students write a RAFT from the point of view of a member of a First Nation in a traditional historical society, describing his
or her relationship to the land and the challenges of living in a particular region. Students share their RAFTSs and discuss
ways in which the land and the natural environment influenced the practices and beliefs of First Peoples.

' (Skill Set: 11j [Online] databases- see Appendix A)

Student: Develop a wiki (see http://en.wikipedia.org/wiki/Wiki) that grows your knowledge of one traditional Aboriginal
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territory in Canada. Your teacher will help you set it up.

Teacher: All you need is an email address to get a free individual wiki account. With this account you can set up unlimited
number of wiki pages for whatever amount of students you wish—each with their own wikispace email account. Give the
students their username and password that wikipaces automatically generated when you created a “bulk list”. Remember
you can set this up for even one student.

Obtain a free wiki from wikispaces.com by going to the bottom of the webpage and selecting ‘Pricing.” Go to the bottom
this page to the title “Wikis for Educators” and select “K-12 Education”. Go to the purple box “Join Now.”

’ (Skill Set: 10c Artistic Representations- see Appendix A)

Design a memory game. Study the Aboriginal groups who first lived in the different parts of Canada. Choose a single
object (or more) to represent each group (fish, bison, etc.)—or a map of the parts of Canada that shows the traditional
territory of that group. Make a card each with a hand-drawn object or map. For each object or map, make a card with the
First People’s name on it (Cree, Mi’kmagq, etc.). Turn all the cards down, and take turns with peers in turning two cards up
at a time, looking at them briefly, and placing them back upside down. By remembering the cards you and others have
turned over, take turns turning over and collect matching pairs until all the cards are gone (when you get a pair correctly
matched keep going on your turn until you cannot collect anymore pairs).

' (Skill Set: 7b Using and Interpreting maps- see Appendix A)

In chapter 2 of the student reference book, the vegetation associated with each major physical region is listed. Ask students
to draw pictures of each associated vegetation and laminate the cards. Time permitting add these cards under the labels of
the physical regions of Canada.
FYP.
1.3
Play ‘quick-quiz’ games with the cards to help improve their understanding of where things are. For example, select all the
bodies of water and put a timer on. Give a volunteer 2 minutes to put all bodies of water on the map. See how many they
got correct.

BLM: Physical Regions of Canada-map

ASSESSMENT EVIDENCE

Example of an Inquiry and Rubric: Other Evidence:
Set up a “tourist bureau” for visitors to see images, maps, and cultural products from « 3 mini-lesson strategy assignments
“your” traditional Aboriginal region in Canada. Your “tourist bureau” location could be (indiv. or group) that take no more than
on presentation board on a table; a digital presentation using a computer; the top of your approx. 30 minutes each to complete
desk; etc. It will include the following criteria: « Portfolio items collected (Appendix C
tracker)
1. Map of Canada with the physical regions « Skills attempted/developed (Appendix
1 2 3 4 5 A C)
2. Same map also showing First Nations traditional territories « Test — (possible sections)
1 2 3 4 5 o includes an oral or written
3. Two depictions of origins (scientific and First Nations oral tradition) response to one of the essential
2 4 6 8 10 questions
4. A close-up map of one First Nation group’s traditional territory
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1 2 3 4 5

5. Student choice of cultural products showing the groups connection to the land
1 2 3 4 5

6. (student choice)
1 2 3 4 5

7. (student choice)
1 2 3 4 5

(NOTE: The above example shows: Required criteria: 75% of total score; Student
chosen criteria: 25% of total score)

o personal learning connections
0 culture-based connections

o vocabulary matching or fill in
blank

3. THE LEARNING PLAN (classroom teaching stage)

(see “Introduction” in the front matter for timetable options)

RECOMMENDED SCHEDULE

Class 2
Mini-lesson: Essential Question A

Class 1
Finding Your Place
e Part 1: Introductory Mapping Skills
(this introductory lesson along with
the LE#1 lesson will require more
than one class period)
e Part 2: LE#1 lesson

Class 3
Mini-lesson: Essential Question B

Classes 5-11
Student Inquiries:
research, drafting, editing

Class 4
* Mini-lesson: Essential Question C
« Students get list of Student Inquiry
Choices to take home

Classes 12-13
Student Inquiries:
celebration, demonstration, presentation

“EINDING YOUR PLACE” (introduction to mapping skills)

Where Are You At?

Image courtesy of the NWT Heritage Fair Society. Credit: Tessa Macintosh
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Background for Teachers

To ensure your students are all beginning from the same
knowledge base it is important to find out what they
remember from grade 4. In grade 4 they should have learned
about the NWT communities, language groups and origin
stories.

Activity
e Finding out where students are at in the knowledge
of NWT and mapping

® Learning how to use a floor map as a learning tool.
This skill will increase over the course of the year
as students move on to using the Canadian map

Materials/props/space needed
 NWT stroud map
 Dots for communities
« List of possible questions

Skills Sets:
e 7a — Creating Maps
e 7b — Using/Interpreting Maps

» Reference maps

* Ropes

= Language group signs
< Northern magazines

e S-200 - Select information from oral, visual, material,
print, or electronic sources.

» S-302 - Draw conclusions based on research and
evidence.

» S-403 - Present information and ideas orally, visually,
concretely, or electronically.

Procedure

1. Create a space in the classroom where the map of the NWT can fit on the floor.

Lay out the map as best as possible in the classroom.

2

3. Invite all the students to sit on the floor around the map.

4. Ask them if they recognize any of the shapes on the floor. Find out if they even know it is a map. To help them
see that it is the map of the NWT you might need to project an image of the NWT or have a large wall map up.

Compare the shapes on the floor with the map. What

lakes, river, islands etc. are shown? Is this amount of

information enough for them to see that it is a map? Ask them what might help them to see it better? Students
might want borders on the map. If this is the case discuss that borders are a human invention and that they change
over time and that during this course students will learn to recognize many different features on maps.

5. Ask them questions to orient them including;

a.  Where is north? How do they know that? What clues did they use?

b. If they were the

where would they be? Fill in locations such as Arctic, Pacific or

Atlantic oceans, Nunavut, Alberta, the Yukon.
c. Ask for a volunteer to select one of the community dots and place it on your home community.
6. Once the students are oriented to the map have a team challenge where each group of 3-4 students draws an item
out of the bag and in their groups give them time to find out the answer and share back with the class. All the
materials they need should be in the bag including a reference map, community dots, ropes etc. Team challenge

topics could be the following:

i. Place the language group signs on the map. Select one story from one language group to share

with the class.

ii. Have a group of pictures and titles including pingo, beluga, bison, Dene drum, barge, Arctic
circle and treeline in the envelope. Students need to place them in an appropriate place on the
map and share what they are with their classmates. Or, hand out old Above and Beyond or Up
Here magazines and ask them to cut out images that fit different places on the map.

iii. Using a rope place the NWT/Nunavut, NWT/Yukon and NWT/provincial borders on the floor

map.

iv. Place dots on the map to represent the communities in the NWT.
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v. Trace barge route from Hay River to Tuk. Naming communities it would stop off at along the
way.

vi. Place random vocabulary words in a bag and tell students that they need to make up a story using
the words and the map. The words could be north, border, cardinal direction, compass rose,
legend, scale, body of water, mountain range, pingo...).

Extension/Inquiry Activities
1

Give a group of students the map pieces. Ask them to practice laying it out on the floor. At first they can use a
reference map of the NWT to build their own map. Eventually they should be able to build the map of the NWT
without looking at another map.

Keep the community dots accessible. When students are done their work or are looking for an activity to do
challenge them to place the communities on the map.

Use the map to play warm up games at the beginning of the day. Either place the pieces of the map on the floor
yourself or ask for a volunteer. Then use noise makers or shakers of some sort and have students line up in three
teams. The first person in line for each team has the noise maker. Use statements such as, ‘go stand on Great Slave
Lake’ and the first person to make a noise gets to try for that point. Next person in line could answer, ‘go stand on
Banks Island’. Keep score on the board. Make sure at least each row gets a turn. After playing these quick warm
ups the students will really get to know the NWT.

“EINDING YOUR PLACE” (Class 1)

Image courtesy of Mindy Willett

Background for Teachers Activity

People have lived on the land we now call Canada for about e Locate on a map of Canada the major physical
11,500 years. There are different origin stories to explain regions, vegetation zones, bodies of water and the
how people and the land came to be. Students will be able to traditional territories of First Peoples. Share an
share what they know about the physical regions of Canada origin story from different regions of Canada and
and an origin story related to/located in that region.

describe how the ‘land’ influenced the story
e Locate the story on the map of Canada
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Materials/props/space needed Skills Sets:
» Canada floor map e 7a— Creating Maps
» Different Atlases e 7b — Using/Interpreting Maps
FlYi BLM: Physical Regions of Canada — cards
Fle BLM: Bodies of Water — cards S300°5S . . _ .
e S- - Select information from oral, visual, material,
FYP. o ) print, or electronic sources.
1.3 BLM: Origin Stories — cards « S-302 - Draw conclusions based on research and
evidence.
Layered Maps CD: » S-403 - Present information and ideas orally, visually,
) . . concretely, or electronically.
« 2. Major physical regions of Canada
« 33. North America Outline BW
Procedure

1. Ifthis is the first time your students have used the Canada Map — try the Activity Finding Your Place — NWT Map
Introduction activity first.

2. Select from the cards provided (BLM) the major physical regions, bodies of water and traditional territories of First
Peoples that you want your students to know. If this is their first time doing this activity you might want to select
only 1 or 2 cards per student. As students practice and become familiar with the map they can add more.

3. Ask each student to use the atlases to find and then place their card on the large floor map.

4. Students should walk the map to read each of the bodies of water etc.

5. Next divide your class into groups and hand out one of the origin story cards associated with different region of
Canada. Each group should learn, and if possible, act out or re-tell without reading, the origin story while placing it
on the map where the story takes place.

6. Origin Story cards. Include name only and students have to use reference given to find their story.

Turtle Island (formed North | An Anishinabe or Ojibwe

The grade 5 resource book

America) legend

Sedna - Creating sea Inuit http://www.hvgb.net/~sedna/story.html

mammals

Spider Rock Navajo http://www.indigenouspeople.net/spiderro.htm

Glooscap and Sugarloaf Mi kma http://www.lib.unb.ca/Texts/QWERTY/Qweb/qwerte/mic_mal/sugtxten.htm
mountain q

Sleeping Giant Thunder Bay — Ojibwe http://www.visitthunderbay.com/sleeping_giant/index.htm

Bear Rock or Two Kwe or NWT Dene Living Stories, by Therese Zoe, Philip Zoe and Mindy Willett

Old Lady of Falls g Y » Pip y

Pingo NWT Inuvialuit origin story from the grade 4 kit

1

Extension/Inquiry Activities

Play “‘quick-quiz’ games with the cards to help improve their understanding of where things are. For example, select
all the bodies of water and put a timer on. Give a volunteer 2 minutes to put all bodies of water on the map. See
how many they got correct.

The text describes the vegetation associated with each major physical region. Ask students to draw or find on wiki
commons pictures of vegetation associated with each region, and laminate the cards. Ask these students to add
these cards under the labels of the physical regions of Canada to present a pictorial view of the vegetation of
Canada.

Challenge students to find other origin stories and or to write one of their own to describe how a particular feature of
your community was formed.
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MINI-LESSONS (Classes 2-4)
(INTRODUCING THE ESSENTIAL QUESTIONS)

ESSENTIAL QUESTION A
Which Aboriginal origin story best shows how important the land and animals are in peoples’ lives? Which criteria did you
use in order to make your choice?

Example of a Mini-Lesson Hook
“How do we know about the long ago past?”

AN
TE (Skill Set: 3a— Discussion- see Appendix A)

Using Think-Pair-Share, students brainstorm what they know about the First Peoples in North America. Each pair shares
their ideas in a class discussion.

TIP: This is an opportunity to clear up misconceptions students may have about First Peoples, historical evidence, and the
origins of human societies in the Americas.

N
lg (as appropriate Skill Sets: 10 — Presentations / Representations; Skill 9e — Descriptive Writing - see Appendix A)

Read “And My Heart Soars” in the The Spirit of Canada by Chief Dan George aloud with the students. Discuss any sound
devices (alliteration, onomatopoeia, etc.) that could be highlighted in a second reading. Invite students to express their love
for land through memorizing the poem, illustrating it, or personally reciting it later.

Alternatively students could write their own And My Heart Soars poem about their love of their land.

1A

TC BLM: Text Connections

A
% (Skill Set: 6a — Sorting and Classifying- see Appendix A)

e Ask students to read one of the “origins” stories in The Spirit of Canada. Instruct them to place a book mark or a
yellow sticky in that page when they make a quick connection. These connections are the memories that come to mind
of sights, sounds, smells, etc. when we read. Circle the kind of connection they experienced on the Blackline Master.

< Write your memory on the BLM

< Finally, write the exact words of the text in “quotes” that caused the memory and the page number eg. (p.34). This is
called quoting the text and writing a citation for it.

1A.

BLM: Text Connections
[C

= &
% (Skill Set: 8 — Content Reading- see Appendix A)

Collaborative groups of students read a First Peoples’ story of origins and complete a Note-Taking-Frame highlighting
historical information about First Peoples contained in the story. Groups share their findings and explore similarities they
have found among the stories.
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NOTE: Clarify that First Peoples’ stories are believed to have a historical basis that have been passed along through
generations. Usually First Peoples’ stories are intended to explain why the world is as it is and how it came to be that way.
All cultures have their own collections of stories and legends, and most include stories of origins.

’Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-1.html (see 5.1.1)

1A.

5 BLM: Stories of Origins—Note-Taking-Frame

D
==
% ’ (Skill Set: 10a — Dramatic Presentations- see Appendix A)

Collaborative groups of students prepare a choral reading or Readers’ Theatre of a selected story about the origins of First
Peoples to present to the class. Students complete a LAPS Frame identifying what the stories tell about First Peoples’ stories
of their origins and the impact of the ice age on the land.

TIP: Try to select origin stories from a variety of First Nations and encourage students to find commonalities among the
stories. It is not recommended that students write their own stories, as this may create the impression that stories are solely
creative expression and are not linked to an ongoing historical and religious tradition.

1A.

3 BLM: LAPS Frame

RESOURCES (Essential Question A)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Audio Visual:

1, L
MT = BLM: Media Text Connections |y  BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question
The Crossing (7 min)
Different creation stories from various peoples explaining how people came to be here. Salish speak of ‘a
long voyage’ long ago. Speaks of the freezing of a lake and people crossing over to the other side.
Scientists speak of an ice age and the land bridge between Asia and America 100,000 years ago. Gateway
to a new world. Between 15,000 and 10,000 years ago, a crack formed in the ice sheet in northern North
America, opening up access to lands further south. As sea levels rose, the land bridge was submerged.
People spread south — forming the empires of the Inca, Aztec; then East towards the Atlantic. Then, finally,
North — to become the people of the deer, the caribou, the seal, the walrus. These were the people now
living in the land we call Canada today. By 7,000 years ago, bands of hunters had covered all these lands.
Set 1, Disc 1 In Labrador, they left evidence of their presence. One of the oldest ceremonial sites in the world. 2,000
Episode 1 years before pyramids, invention of the wheel — a grave site was created for a 12 year old boy.
Women and Men (4 min)
Blackfoot legend of Old Man (Napi). Demonstrates how the landscape shaped the people. People had to
rely on each other to survive. Napi had put men and women in separate places, but then finally recognized
his mistake, and put some good feelings between them. Old Man turned himself into a man. Men had

When the World
Began
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been dirty, smelly people, but good hunters. Women weren’t very impressed. Thought they didn’t know
how to live. Threw rocks at the men. Gradually they became attracted to each other. Different roles for
men and women evolved. Women became responsible for butchering, tanning, making clothes. Men
became responsible for hunting and warfare. When they worked together they prospered. Gradually they
saw beauty in the other. Old Man Napi was pleased. The families would become a people..
Running Across the Sky (5 min)
Inuit legend — very different way of life. Thunder is the noise of spirits running across the sky... They did
not trace their origins to the great crossing of the land bridge. They came thousands of years later, by sea,
from the West. They led a difficult life. They needed to use everything they found to survive. Caribou
was completely used for clothing, food, fuel. Stubborn will and ingenuity helped them survive. The story
of Sedna reflects this — a woman is thrown over the side of a seal skin boat. She tries to get back in
and they cut off her fingers. She becomes Sedna — goddess of the sea and the mother of all beasts.
Her thumb became the walrus, her little finger the seal, her middle finger the white bear. When the
animals see people most try to escape — but the white bear is always trying to get revenge on people
for what they did to Sedna. The Inuit follow the whales, seals, caribou, muskox, and make a life in the
land of the midnight sun. They lived in small groups.
Short Story:

« Where the first people came from: a Cree legend (People and Stories of Canada to 1867 (PSC) (p.20)

* Turtle Island: (PSC, p.21)

» (Eastern Canada) How Two Feather was saved from loneliness (Spirit of Canada, p. 3)

« (Central Canada) Manabozho and the maple trees (Spirit of Canada, p. 5)

e (Prairie Canada) How the thunder made horses (Spirit of Canada, p.7)

 (Pacific Canada) Scannah and the beautiful woman (Spirit of Canada, p. 9)
i | Exposition:

oy PSC (p.18, 19)

Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B

ESSENTIAL QUESTION B

How did people get here? Which scientific migration theory or Aboriginal origin story helps you best answer this
question? Which criteria did you use to arrive at your answer?

Example of a Mini-Lesson Hook
“How do we know about the long ago past?”

AT
ﬁ%? (Skill Set: 2 — Brainstorming- see Appendix A)

Students compare an outline map of Beringia with a physical map of the circumpolar regions of Asia and North America, and
brainstorm origins of the theory of Beringia and the impact Beringia may have had on the land and the migration of First
Peoples. Students record questions and predict answers in their journals.

s Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-1.html (see 5.1.1)
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a (Skill Set: 6¢c — KWL- see Appendix A)

Students complete the Know and Want-to-Know columns of a KWL chart to explore the questions, “What do we know about
the First Peoples of North America in the time before written history?” ““What was the impact of the ice age on the land?”
Students share their Know and Want-to-Know ideas with the class to generate a list of inquiry questions to guide their
research.

TIP: Encourage students to think historically by proposing a variety of possible sources of information, including primary
and secondary sources.

(Skill Set: 6g — Viewing Visual Media- see Appendix A)

View one (or both) of the clips from the Canada: A People’s History video clips and record personal responses on the Text-
Self; Text-World; Text-Text template.

1A

TC BLM: Text Connections

a (Skill Set: 11f-Concept Mapping- see Appendix A)

Using concept mapping, students create a mind map in response to the question, “How do we know about the long ago
past?”” Students share their mind maps and discuss the variety of possible sources of historical knowledge.

TIP: Students may use as a starting point for this activity an exploration of how they know about their own family histories
(e.g., stories, documents, traditions, family heirlooms...). Encourage students to highlight what they already know about
archaeology, fossil evidence, artefacts, stories, and oral tradition as sources of historical knowledge. Students have been
introduced to archaeology as a source of information about ancient civilizations in Grade 3.

) | Tools and materials from the dwellings found in the soil ‘

| Pictures and artwork of the past } :

-

How Do We
Know About

thelongago &
Past? | Written stories

{ Oral traditions handed down from the elders ‘

| Scientific theories and ideas ‘

| Dances and songs about the past ‘\

B,

Remains of people and animals found in the soil

RESOURCES (Essential Question B)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Audio Visual:
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‘ . . 1. . .
mT | BLM: Media Text Connections vr BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question
The Crossing (7 min)
Different creation stories from various peoples explaining how people came to be here. Salish speak of ‘a
long voyage’ long ago. Speaks of the freezing of a lake and people crossing over to the other side.
Scientists speak of an ice age and the land bridge between Asia and America 100,000 years ago. Gateway
to a new world. Between 15,000 and 10,000 years ago, a crack formed in the ice sheet in northern
North America, opening up access to lands further south. As sea levels rose, the land bridge was
submerged. People spread south — forming the empires of the Inca, Aztec; then East towards the
Atlantic. Then, finally, North — to become the people of the deer, the caribou, the seal, the walrus. These
were the people now living in the land we call Canada today. By 7,000 years ago, bands of hunters had

Set 1, Disc 1 covered all these lands. In Labrador, they left evidence of their presence. One of the oldest ceremonial
Episode 1 sites in the world. 2,000 years before pyramids, invention of the wheel — a grave site was created for a 12
When the year old boy.

World Began Running Across the Sky (5 min)
Inuit legend — Very different way of life. Thunder is the noise of spirits running across the sky... They did
not trace their origins to the great crossing of the land bridge. They came thousands of years later, by sea,
from the West. They led a difficult life. They needed to use everything they found to survive. Caribou was
completely used for clothing, food, fuel. Stubborn will and ingenuity helped them survive. The story of
Sedna reflects this — a woman is thrown over the side of a seal skin boat. She tries to get back in and they
cut off her fingers. She becomes Sedna — goddess of the sea and the mother of all beasts. Her thumb
became the walrus, her little finger the seal, her middle finger the white bear. When the animals see people
most try to escape — but the white bear is always trying to get revenge on people for what they did to
Sedna. The Inuit follow the whales, seals, caribou, muskox, and make a life in the land of the midnight
sun. They lived in small groups.
Short Story:

« Where the first people came from: a Cree legend (People and Stories of Canada to 1867 (PSC) (p.20)

e Turtle Island: (PSC, p.21)

 (Eastern Canada) How Two Feather was saved from loneliness (Spirit of Canada, p. 3)

 (Central Canada) Manabozho and the maple trees (Spirit of Canada, p. 5)

» (Prairie Canada) How the thunder made horses (Spirit of Canada, p.7)

 (Pacific Canada) Scannah and the beautiful woman (Spirit of Canada, p. 9)

oo Exposition:

=] PSC (p.18, 19)

oo Maps:

ﬁ;"; Possible land routes of the first peoples...(PSC, p. 18)

Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B

ESSENTIAL QUESTION C

The land now called Canada has a great variety of climates, landforms, vegetation and bodies of water. How did they (and
do they still) effect how people lived and their beliefs about the world?

Mini-Lesson Hook
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The land was very important to Aboriginal peoples in the past. With all the machines and technology that we have today, is
the land still important today? Should it be? (KL-017)

‘.-‘I“.r, Critical Thinking Strategy (recommended)
Step 1 Introduction
Suggest to students that they are about to explore how the land in which they live shapes their lives and how they see the
world. And just as importantly they will be learning about how the land has shaped the lives of people who lived here in the
past. Invite students to close their eyes and think about their favorite place. As they contemplate their “place” ask questions
such as

« What does the place look like?

What is the climate like?
Is there a body of water nearby?
What grows in their place?
Are they mountains, hills, plains, valleys or other types of landforms in their place?
You may want to ask two or three students to describe their “place” at this time or you may want to ask them to tell the class
their story about the their place or “Why is this place your favourite place?”
Ask students to consider who might have been at their place before them? And “Who might have been the first people to
see the place?” You may wish to have students share their answers to the questions.

Step 2 Activity: Geography? What’s That?

Share with students that learning about the importance of “place” is thinking geographically. Place is important to us
because helps understand who we are as persons, as people, as northerners. And while “place” is important it is just one part
of thinking geographically.

Suggest to students that geography is more than learning about where some place is located in the world. Although
knowing where Yellowknife is located in the Northwest Territories may be important to some people, especially those living
in Yellowknife, we need to think about how geography shapes our lives. Our lives are shaped by the land in which we live.
For example, if we live in a cold climate it may determine the way we dress, what kind of houses we live in, how we get to
school.

Tell students that they will be exploring essential questions about the land. One of the essential questions in Learning
Experience#1 is How did climate, landforms, vegetation and bodies of water effect how people lived their lives and how did
these geographic features effect how people’s beliefs about the world. You may want to post this question for the students.

Step 3 Activity: Introduce the Critical Inquiry
Tell students that they are about to play the game “Where’s Waldo.” Project the slide and ask students to locate Waldo in
the picture. Suggest to students that locating Waldo in one aspect of geographic thinking and that they are about to explore
how geography shapes them.

Project slide two and ask students to identify the maps on the slide. After identifying Canada and the NWT maps introduce
the critical inquiry “Ranking the physical features of the Northwest Territories in shaping the identity of northerners™.

Project slide 3. Tell the students to look carefully at each of the photographs of geographic features in the NWT. You may
want to help students identify features that they find difficult to identify or you may want to ask the class to identify each of
the physical features of the NWT that they see on the slide. Inform students that before they decide on the most important
geographical features that shape the identity of northerners that they consider the following criteria to help them at their
task.
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Criteria for influence in shaping identity:
1. Informative: tells us about who we are (gives us information about the north)
2 Symbolic: acts as a signpost to our identity (is important to us as northerners)
3. Relative: shapes our view of ourselves as northerners ((we and others will know that this is the north)

Project slide 4 and have students complete Blackline Master 1 individually.

Step 4 Activity: Share your choices
Ask students to share their choices and reasons for the choices. Remind students that their choices must be based upon the

criteria for influence in shaping identity. Remind students that they have just engaged in geographic thinking and that
throughout the year they will have the opportunity to think historically and critically about their world.
1C.

CTa BLM: Where’s Waldo (4 pages)

1C.
CTh BLM: Physical Features of NWT: Shaping Northerners

@ Historical Thinking Strategy (recommended)

(Skill Set: 6f — Collecting and Analyzing Images- see Appendix A)

Using the reference book, examine the pictures of artefacts or “traces” of products made from materials from that region in
Canada. Answer the 5Ws and H (who, when, where, ..., how). Then, decide what questions these traces can answer in
helping to understand a period of time and what evidence they have used to come to this conclusion.

1C:

HT 2 @ BLM: Benchmark: Evidence- Analyzing Traces

(as appropriate Skill Sets: 10-Presentations /Representations; Skill Set: 9e—Descriptive Writing- see Appendix A)

Read “And My Heart Soars” by Chief Dan George aloud with the students. Discuss any sound devices (alliteration,
onomatopoeia, etc.) that could be highlighted in a second reading. Invite students to express their love for land through
memorizing the poem, illustrating it, or personally reciting it later.

Alternatively students could write their own And My Heart Soars poem about their love of their land.

1A

TC BLM: Text Connections

(Skill Set: 1- Active Listening- see Appendix A)

Students listen to the story of Turtle Island (a name used by some Aboriginal peoples for the land of North America prior to
the arrival of Europeans) as told in the oral tradition of several First Nations of North America. Students discuss the
influence of the land and the natural environment on the migrations of the First Peoples to various regions of the continent
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(e.g., “How would they travel?”” “What would they use as landmarks to find their way?”” “What would indicate the
boundaries of their territories?”).

TIP: Encourage students to begin by identifying the elements of physical geography that are mentioned in the story (e.g.,
landforms, plants and animals, climate, bodies of water...).

o

Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-1.html (see 5.1.2)

o &
ﬁg (Skill Set: 2 - Brainstorming- see Appendix A)

Students brainstorm synonyms for the term “First Peoples” (e.g., Aboriginal, indigenous, native, original...) as well as a list
of all the Aboriginal peoples of Canada they know. Students indicate which physical region of Canada they think of as the
traditional territory of various Aboriginal peoples, and locate each territory on a wall map of Canada. Students verify their
predictions using an atlas and print resources.

NOTE: This is a review and clarification, as students have already been introduced to the terms Aboriginal, First Nations,
Inuit, and Métis in Grade 4 social studies. They should also recognize the names of Aboriginal peoples of the North.

vl
% (Skill Set: 7b — Using/Interpreting Maps- A31- see Appendix A)

Collaborative groups of students label the locations of lakes and rivers on an outline map of Canada. Using an atlas,
students verify the location of Canadian bodies of water.

Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-1.html (see 5.1.2)

&

1‘(1:‘ BLM: Bodies of Water
1C. .
5 BLM: Outline Map of Canada

Qo
% (Skill Set: 3a - Discussion- see Appendix A)

Collaborative groups of students create a list of factors they consider to define their “traditional territory” or home place
(e.g., near the river, south of the lake...). Students discuss the importance of territory for groups and individuals and ways in
which the concept of territory may influence practices and beliefs.

TIP: Encourage students to consider the meaning of traditional territory as a place that has been passed from generation to
generation over time, and to recognize the role of the natural environment in defining territory.

U
% (Skill Set: 6a — Sorting and Classifying- see Appendix A)

Collaborative groups of students label the locations of lakes and rivers on an outline map of Canada. Using an atlas,
students verify the location of Canadian bodies of water.

Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-1.html (see 5.1.2)

&
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iC. _ _
6a BLM: Landforms and Vegetation
ic

6b | BLM: Landforms and Vegetation — Key

(Skill Set: 6g — Viewing Visual Media- see Appendix A)

Collaborative groups of students view images of natural landscapes in the various regions of Canada and sort the images
according to the main natural regions of Canada (e.g., Western Cordillera, Prairie Region, Canadian Shield, St. Lawrence —
Great Lakes Lowlands, Atlantic Region, Arctic Region).

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-1.html (see 5.1.2)

.%'
Students brainstorm contemporary and historical examples of ways in which culture (i.e., way of life) is influenced by the
natural environment (e.g., sport and recreation, preserving food for the winter...). Students write a journal reflection on the

topic of “How does the region where you live affect how you see the world and how you live?”. Students discuss ways in
which the natural environment influences people who have lived in the same region over many generations.

7=
’ (Skill Set: 9a - Journals- see Appendix A)

o
' (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Using print and electronic resources, students research the climate of various regions of Canada. Students discuss ways in
which the climate of various regions may influence the needs and lifestyles of traditional societies of

First Peoples.

TIP: The purpose of this activity is not to have students memorize the names associated with the various climate types in
Canada, but to have them interpret graphs, maps, and charts in order to describe the climate in various regions of Canada in
their own words.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-1.html (see 5.1.2)

17(; BLM: Climate in Canada

1C. s .

7b BLM: Climate in Canada — Key
ek .

5 BLM: Outline Map of Canada

.%'
Using print and electronic resources, collaborative groups of students research one of the major geographic regions of

Canada (e.g., Western Cordillera, Prairie Region, Canadian Shield, St. Lawrence — Great Lakes Lowlands, Atlantic Region,
Arctic Region) to identify its major features and characteristics, what the region had to offer to support traditional ways of
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life of the First Peoples, and the traditional territories of First Peoples in the region. Students prepare and present a guided
tour of the region describing the main features of the land and how these features provide the necessities of human life.
TIP: Encourage students to explore the link between ways of life and the elements of physical geography: landforms, water,
climate, seasons, vegetation, animal life, rocks and soil.

1C.

g 5.1.2g BLM: Describing the Land

o ¥ 2
% (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Collaborative groups of students locate the major physical regions, bodies of water, and traditional territories of First
Peoples on a map of Canada. Students draw or insert images on the map that represent the terrain, major landforms,
vegetation, and climate of each region, and describe ways in which the land and natural environment may have influenced
the practices and beliefs of the First Peoples in each region. Students share their maps and ideas with each other.

TIP: Groups of students can trace the outline of the country by using the overhead projector to project an image of the
outline map of Canada onto a large sheet of paper mounted on the wall. Large outline maps of Canada are also available
from a Parks Canada office.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-1.html (see 5.1.2)

1C.

c BLM: Outline Map of Canada

.%v
Using print and electronic resources, collaborative groups of students research the Aboriginal peoples in one of the six main
cultural regions (e.g., Eastern Woodlands, Subarctic Woodlands, Plains, Arctic, Western Plateau, Northwest Coast).
Students identify the physical regions, vegetation zones, and bodies of water in the region, the traditional territories of First
Peoples within the region, and the beliefs and practices that connect the people with land and the natural environment.
Students present their findings and record the information using a Note-Taking-Frame.

Note: Encourage students to remember that the time in question was long before the creation of the present-day provinces,
territories, and countries. The natural features of the land constituted the most important landmarks and borders between
nations. Also note that the traditional territories in pre-contact times may not have had distinct borders and boundaries, as
many of the peoples migrated over extensive regions for hunting, trade, warfare, and alliances. The purpose of this research
is to focus on traditional territory and relationships to the land. In other Learning Experiences students will have the
opportunity to study a traditional culture more extensively.

=
' (Skill Set: 11a — Print and Electronic Research- see Appendix A)

j Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-1.html (see 5.1.2)

15' BLM: Traditional Territories of First Peoples (2 pages)

1C. ) . . .

10a BLM: Traditional Lands and Ways of Life of First Peoples

1C. . . . .

10b BLM: Traditional Lands and Ways of Life of First Peoples - Key
11Cl 5.1.2k BLM: Connections to the Land — Note-taking Frame
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(Skill Set: 7b — Using/Interpreting Maps- see Appendix A)

Students view a wall map of the physical regions of Canada. They review the characteristics of each of the physical regions
of Canada and analyze which areas would have been the most difficult to survive in, during early times. As a class group,
students identify types of subsistence patterns in the first societies of North Americas (e.g., hunting, fishing, gathering,
farming...). They discuss which types of subsistence patterns might have been most prevalent in different areas of the
continent. Using a map of major cultural areas of pre-contact North America, they verify and refine their ideas.

TIP: In the course of this Learning Experience, students encounter a number of different types of regions. To support
geographic thinking, clarify that a region is simply a part of a large area that has certain distinctive characteristics, and that
there are many different ways of dividing a large area into regions, depending on what is being studied — in this case,
traditional cultural or linguistic similarities.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-1.html (see 5.1.2)

(Skill Set: 8 — Content Reading- see Appendix A)

Using print or electronic resources, collaborative groups of students find a traditional story of First Peoples that depicts the
relationship of that people to the land. Students prepare and retell the story in their own words, explaining how and why the
story illustrates First Peoples’ connections to the land.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-1.html (see 5.1.2)

RESOURCES (Essential Question C)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Audio Visual:
1. . . 1. . .
mT  BLM: Media Text Connections VR BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question
Visionquest (4 min)
Napi showed the people that the buffalo would be their source of food, along with plants which could
be used for medicine. People had work to do though. You needed to find your role — the work you needed
to do, or role — you needed to pursue a visionquest.
Set 1, Disc 1 | Running Across the Sky (5 min)
Episode 1 Inuit legend — Very different way of life. Thunder is the noise of spirits running across the sky... They did
When the not trace their origins to the great crossing of the land bridge. They came thousands of years later, by sea,
World Began | from the West. They led a difficult life. They needed to use everything they found to survive. Caribou
was completely used for clothing, food, fuel. Stubborn will and ingenuity helped them survive. The
story of Sedna reflects this — a woman is thrown over the side of a seal skin boat. She tries to get back in
and they cut off her fingers. She becomes Sedna — goddess of the sea and the mother of all beasts. Her
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thumb became the walrus, her little finger the seal, her middle finger the white bear. When the animals see
people most try to escape — but the white bear is always trying to get revenge on people for what they did
to Sedna. The Inuit follow the whales, seals, caribou, muskox, and make a life in the land of the
midnight sun. They lived in small groups.

Short Story:

Turtle Island: (PSC, p.21)

Poetry:

And My Heart Soars (SC, p.266)

Maps: Lavered Maps CD:
PSC:
el « Major physical regions (p. 23) « 2. Physical Regions of Canada
&";@,ﬁ = Geographic zones (p.35) « 3. Geographic Zones of Canada
= « Eastern woodlands (p.36) < 7. Arctic Region
« Eastern subarctic region (p.39) - 6. Eastern Subarctic Region
e Arctic region (p 41) « 5. Eastern Woodlands Region
« Plains region (p. 42) * 10D. Plains Region _
« Western subarctic region (p. 44) = 8. Western Subarctic Region
« Northwest coast region (p.47) * 9. Northwest Coast Region
« Plateau region (p. 48) = 10. Plateau Region
| Exposition:
@% PSC (p.22-33)
|
Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B
GIVING STUDENTS THEIR INQUIRY CHOICES (Class 4)
Options:

» Create a student handout of the inquiry choices teacher feels is reasonable (from #2 blue section above)

« The inquiry options are simply written on the board for the students to choose among

« The inquiry ideas listed in the Student Inquiry Choices to the LE (below) is expanded before it is sent home
« Adapt/Modify the Essential Question Resource Lists (below) for students

STUDENT INQUIRY CHOICES: (Class 4)

Send home the Student Inquiry Choices blackline master in Appendix B which is already written in language for young
people. This provides the student with a background to the essential questions, prompts to choosing and developing their
own personal inquiry, and a signature line encouraging the support of parents during the inquiry.

1.5'". BLM: Student Inquiry Choices (2 pages)
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CO-CREATING RUBRICS: (Class 5 and onward)

Students can play a significant role in the assessment process. The teacher must make clear what their expectations are at the
beginning of the inquiry process (from Established Goals and Essential Questions, and Assessment Evidence). Rubrics
should be started with weighted criteria; an “Electronic Rubrics” template is provided below to facilitate this. The student
should complete the rubric based on their own aspirations for learning, and their own weightings.

The blackline master below can be electronically modified and printed, or simply written on and photocopied.

1.R © BLM: Electronic Rubrics

STUDENT INQUIRIES: (Classes 5 -13)

As students begin their inquiry on the Essential Question they have chosen, teachers should make the Essential Question
Resource Lists available. These lists can be modified by the teacher if necessary.

Teachers may occasionally want to select a resource from these lists to provide short additional background pieces or
engaging stories to sharpen student interest and enhance understanding of the era, question, personalities, etc. being explored.

1R,‘T_ BLM: Essential Question Resource List A
1B. . . . .
RL BLM: Essential Question Resource List B
1C. . . .
RL BLM: Essential Question Resource List C
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Image credit: This image is in the public domain into the public domain in the Wikipedia article, “Indigenous peoples of the Americas”. The image is of Paul
Kane’s work, “Indian Encampment on lake Huron”. It has been made available for sharing in the Wikipedia article, “Paul Kane.”
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STAGE 1: DESIRED RESULTS (teacher preparation stage)

INTRODUCTION TO THE LEARNING EXPERIENCE

This Learning Experience further explores how the land has shaped the way people lived together since earliest times,
including different traditional ways of life and approaches to decision making. It also asks students to imagine alternative
histories of the first contact between Aboriginal peoples and Europeans by asking “what if....7

SIGNIFICANCE OF THE LEARNING EXPERIENCE

(background for teachers)

Students have explored traditional life in the context of the NWT in their grade 4 Social Studies course - The NWT: Our
Places, Stories and Traditions. Food, clothing, shelter, as well as types of leadership, and the roles of men, women and
children have all been part of this exploration.

Essential Question A. Aboriginal people lived all over the land we call Canada today. Which group seems to you to have
had the best way of life? Which criteria did you use to arrive at your answer?

Now in Learning Experlence #2 in grade 5, students are learning about similar aspects of life among Aboriginal groups in

- ' parts of Canada outside of the NWT prior to and during some of the initial contact
with Europeans. This will help them to be aware of similarities and differences
between different groups’ ways of life. Students will also learn how where these
people lived had an impact on how they lived. As we explore Canadian history we
will be regularly reminded of how the land, climate and resources have shaped and
continue to shape the lives of people here. Essential Question A Aboriginal
people lived all over the land we call Canada today. Which group seems to you to
have had the best way of life? will give students a growing sense of the natural
resources that various groups had access to, and how these effected their way (and

This image has been made available for sharing quality) of life. Did Haida , or Cree or Mi’kmaq seem to have the best way of life?
undera Creative Commons Attribution What are the criteria that students can use to make these assessments? Critical
ShareAlike 3.0 license by user Chensiyuan in oo ) i ) ] L

the Wikipedia article “Bison.” thinking skills are being built through the establishment of these criteria.

Essential Question B Among the pre-contact Aboriginal groups, what is the best way of makings decisions and choosing
leaders that you’ve discovered? Which criteria did you use to arrive at your answer?

A growing body of research suggests that government and democracy in North America (including the American
Constitution) have been profoundly influenced by Aboriginal decision-making traditions which existed here prior to contact
(see J.Ralston Saul - A Fair Country). How various groups made decisions and organized their leadership are significant
parts of what students learn in Social Studies. In the Vision for Social Studies in the NWT at the front of the grade 5
curriculum document, we speak about the importance of students engaging in ‘active and responsible citizenship locally,
nationally and globally’. Issues related to decision-making and leadership in Learning Experience #2 are particularly
explored in Essential Question B - Among the pre-contact Aboriginal groups, what is the best way of makings decisions
and choosing leaders that you’ve discovered? Students will explore how different ways of decision-making reflect a way of
seeing the world (worldview) and how these traditions impacted the interactions between Aboriginal groups -and between
Aboriginal groups and Europeans- from the very earliest contact between these groups. Students are building Critical
Thinking skills as they are encouraged to establish criteria that allow them to move beyond just opinions or personal
preferences. This is an important part of the learning they do with this Essential Question.
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Essential Question C Should Aboriginal people have helped, ignored, or attacked the first Europeans they met? Explain
why with examples from stories.

One of the most fascinating aspects of history can be ‘Did things have to turn out the way they did?”” “How would things be
different today if...””. When we are exploring the very first contacts between Aboriginal and European societies in North

- * P America, these kinds of questions can open up hugely different
possibilities for how the world we live in now might look. Students
who pursue Essential Question C - Should Aboriginal people have
helped, ignored, or attacked the first Europeans they met? explore
some of these “alternate possibilities.” Students need to be encouraged
to explore some of these possibilities, not with a “if we’d lived then,
we’d have known better’ attitude (which we call presentism), but
through learning about how Aboriginal people saw their world, and
how that shaped their way of responding to the first Europeans they
met. The Aboriginal groups who met Cartier, Frobisher, the Vikings,
Kelsey, Mackenzie, Thompson and other European explorers, acted the
way they did during these meetings because of their traditions and
understandings. If they had known then what they would learn during
these interactions and in the years to come, would they have responded
differently? Historical thinking skills are being built through the
efforts students will make to put themselves “in the shoes’ of the
Aboriginal peoples of this time.

This image entitled, “Kelsey Sees the Buffalo on the Western
Plains” is in the public domain and has been made available for
sharing by user Magnus Manske in the Wikipedia article “Henry
Kelsey”

LOOKING FORWARD:

In Learning Experience #2, students become familiar with where, and how, some of the First Peoples of Canada lived.
Learning Experience #3 will give students an opportunity to better understand the European perspectives on some of these
questions, as the motivations for European exploration, and some of the events of early European settlement in Kanata are
explored.

ESTABLISHED GOALS AND ESSENTIAL QUESTIONS

Established Goals:

K1-006 - Compare daily life in diverse First Peoples communities before contact with Europeans.

Example: food, clothing, shelter, decision-making and types of leadership (consensus, democracy, hereditary right,
matriarchy) roles of men, women, children, Elders

VP-014 - Value diverse approaches to leadership.

KE-050 - Describe various ways in which First Peoples groups interacted with each other.

Examples: trade, cooperation, conflicts...

KCC-024 - Relate stories of early contact between Aboriginal groups and Europeans.

Understandings: Essential Questions:
Students will understand that ... around which the Established Goals and their matched resources are
organized
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« Daily life varied among pre-contact Aboriginal

groups A. Aboriginal people lived all over the land we call Canada
« Pre-contact Aboriginal groups had structured today. Which group seems to you to have had the best way of
interactions among them life? Which criteria did you use to arrive at your answer?

« Pre-contact Aboriginal groups had diverse
approaches to decision-making and leadership

« Stories exist that show how Aboriginal groups
responded to their first encounters with Europeans

B. Among the pre-contact Aboriginal groups, what is the best
way of makings decisions and choosing leaders that you’ve
discovered? Which criteria did you use to arrive at your
answer?

C. Should Aboriginal people have helped, ignored, or
attacked the first Europeans they met? Explain why with
examples from stories.

Students will know ... Students will be able ...

» How the diverse pre-contact Aboriginal groups « Use research skills to inquire into chosen Essential
lived based on their geographical location in Questions
Canada « To note similarities and differences in lifestyles between

» Formal ties and ongoing interactions existed chosen Aboriginal groups
among Aboriginal groups before Europeans « ldentify and describe key interactions between chosen
arrived Aboriginal groups

» Examples of decision-making and leadership e Explain at least two different styles of decision-making
models in Aboriginal groups and leadership among Aboriginal groups

« Stories exist that describe early contact between » Tell at least one story of first contact between First
Aboriginal groups and Europeans Nations and Europeans

VOCABULARY: consensus, democracy, hereditary rights, governance, confederacy, decision-making, matriarchy,
worldview

CULTURE-BASED PERSPECTIVES

In Dene Kede we have a powerful description of the relationship between people and the land. In ‘Geography and Land Use’,
the primary objective is described: ‘The Dene Elders have said that the land, Mother Earth, is life itself. If life is to continue,
the land must be cared for. Students will understand the importance and meaning of their relationship to the land. The land
has meant life and death to the people.” (p. 27). Dene Kede describes how the land shapes people and how they live together.
The nature and characteristics of decision making and leadership are also described (‘Leaders’, pp 179-182). These are
useful contexts for students exploring Essential Questions A + B. In Inuugatigiit, the ‘Laws and Leadership’section (pp. 74-
77) can help students understand how leaders were chosen and what characteristics were sought in a leader. In the graphic on
page 36, “The Circle of Belonging” may help students understand the understandings of family that help explain the most
typical response of Aboriginal peoples to the arrival of the Europeans — the circle of belonging was often expanded to include
the newcomers. This understanding may help students who are exploring Essential Question C. In Dene Kede the section on
“The Arrival of the Non-Dene’(pp 188-191) may also be useful in relation to this Essential Question.
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2. IDENTIFY INQUIRY IDEAS FOR STUDENT CHOICE

and ASSESSMENT EVIDENCE (teacher preparation stage)

USING HISTORICAL FICTION FOR THE INQUIRY

The novel often covers many of the Essential Questions (see front matter of this course for a rationale of historical fiction use
in Social Studies). When this novel is used it is intended to be the inquiry task for the Learning Experience. The novel will
likely be used in one of the following manners:
« Whole class experience. The teacher judges that the novel does the best job of covering the Essential Questions
« Small group experience. While the rest of the students choose different inquiry tasks (see options below), a small
group may choose the novel
« Individual experience. When a student requires a differentiated experience, the novel may be used

2.
HEPG BLM: Reading Historical Fiction-Planning Guide

2
HEDR BLM: Reading Historical Fiction-Daily Responses

iz

‘*;ﬁ Novel: Blackships

ESSENTIAL QUESTION A

Aboriginal people lived all over the land we call Canada today. Which group seems to you to have had the best way of life?
Which criteria did you use to arrive at your answer?

(Skill Set: 3a - Discussion- see Appendix A)

Using a Venn diagram, students compare the cultures of two different First Peoples, including aspects of daily life and
stories, and noting unique and common characteristics.

= ' (Skill Set: 3b — Public Speaking- see Appendix A)

Students prepare and present a persuasive speech to prove the following statement: “Canada has always been a
multicultural country.”

TIP: Encourage students to include examples that illustrate the diverse characteristics of cultures and stories of First
Peoples in their persuasive speeches.

g ‘ (Skill Set: 9e — Descriptive Writing- see Appendix A)

Pretend to be a journalist “on assignment in ...” writing reports while spending time with the First Nation group.
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' (Skill Sets: 9e — Descriptive Writing; 10a — Dramatic Representations- see Appendix A)

Create a short play with props, routines, and rehearsed ceremonies that covers two days in the life of a pre-contact
Aboriginal group.

(Skill Set: 6f — Collecting and Analyzing Images - see Appendix A)

Collaborative groups of students create a display of images and reproductions of artifacts from First Nations cultures.
Students record the age of the artifact and the region or culture of origin. Students share their collections, highlighting what
they found particularly interesting.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-1.html (see 5.1.3)

< ’ (Skill Set: 11a — Print and Electronic Research - see Appendix A)

Using print and electronic resources, students research goods that were traded between communities of First Peoples, regions
where diverse communities of First Peoples would have regularly come into contact with one another, and trade routes that

America and the First Peoples involved in trading. Students highlight the one (1) trade good that contributed the most to a
better quality of life for First Peoples in North America, with an explanation of why that trade good had the greatest overall
impact.

TIP: Encourage students to take note of the idea of cultural diffusion (i.e., the exchange of ideas, stories, values, languages),
as well as the diffusion of material goods, by highlighting cultural similarities that existed among many communities of First
Peoples.

£Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-1.html (see 5.1.4)

2.:A" BLM: Outline Map of North America

existed in pre-contact times. Students create a map using symbols to indicate the major goods traded in various areas of North

ESSENTIAL QUESTION B

Among the pre-contact Aboriginal groups, what is the best way of makings decisions and choosing leaders that you’ve
discovered? Which criteria did you use to arrive at your answer?

(Skill Set: 4a — Collaborative Groups- see Appendix A)

Collaborative groups of students create a list of procedures for consensus decision making. Students post their procedures
and prepare and present a simulation of a decision-making process regarding a traditional First Peoples issue (e.g., creating
an alliance, commencing a trade voyage, resolving a conflict...), modelling one of the procedures on their list. Students
observing the presentations deduce which of the procedures from the list the students are demonstrating.

(Skill Set: 10c — Artistic Representations - see Appendix A)

Students compare and contrast leadership in today’s democratic society and leadership in traditional communities of First
Peoples. Students create a poster illustrating what different types of leaders can learn from one another.
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e
52 ' (Skill Set: 10c — Discussion- see Appendix A)

Using print and electronic resources, students research the period of early European colonial exploration (fifteenth —
sixteenth centuries). Students record information related to the European social conditions, sailing ships and navigation,
European expansion and influence, trade in Europe and Asia, colonies and colonization, religion and missionaries, health
and disease, and the search for the Northwest Passage. Students create posters profiling highlights of early European
exploration.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.1)

(Skill Set: 6g — Viewing Visual Media - see Appendix A)

Students view segments from Canada, A People’s History: When the World Began (Episode 1) and Adventurers and
Mystics (Episode 2). Students record information related to the Northwest Passage, the voyages of Jacques Cartier and
Henry Hudson, and reasons why Europeans were eager to come to the “New Land” (e.g., Northwest Passage to India and
China, search for gold and other riches, competition with Spain for world influence and domination of the seas, codfish in
Newfoundland...). Students discuss and record the main ideas presented in the videos.

TIP: Provide students with a specific task prior to viewing (e.g., “Write down one quote by Cartier describing the New
World.”; “Note what Cartier did to convince the First Peoples that he did not want war with them.”; “Trace Humphrey
Gilbert’s voyage on a map.”; “Note the importance of Martin Frobisher’s voyages.”...). Documentary films are best viewed

in short sessions of ten to fifteen minutes, with discussion of key points after each session.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.1)

RESOURCES (Essential Question A)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Audio Visual:

1. d,
Mt BLM: Media Text Connections vR | BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question

Into the Unknown (5 min)

Aboriginal peoples didn’t explore beyond the continent — but in Europe these ideas took root. Legend that
in 6™ century an Irish monk called Brendan explored Eastward. Finally the monks came to land. A few
centuries later, the Vikings followed. To Iceland and then Greenland. Eventually they landed and settled.
They discovered that there were people there. They killed them, and their settlement became a target. The

Sét l S'SE 1 Vikings eventually abandoned their settlement. European interests focused on the East. In Asia, gold,
Wh plsho SV Id silk, pearls, pepper had been found. The 50 million people of Europe gained much of their wealth from
enE: e wor trade with Asia. In 1453, Constantinople fell to Turkey, and the way to Asia was blocked. They began to
egan

think about sailing West to find new routes to Asia. They didn’t know an entire continent would block
their way.
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Transition (2 min)

The European discovery of America launches one of the greatest adventures in world history. Whole
empires rise and fall because of this discovery. The Aboriginal people who encounter them find them
strange and unusual. The new land is so large it takes three centuries to touch all 3 shores. Cartier
explores the East, Hudson the North. Really, however, this whole continent was just an obstacle — to a
passage to China.

Episode 2
Adventurers
and Mystics

Opening Vignette (3 min)

In the courts of England and France, Spain was spoken of with fear and envy. Spain had discovered whole
new parts of the world, and conquered the Aztecs. The Conquistadors had found gold and jewels beyond
all imagining. The riches of the new world made King Phillip 2 the most powerful monarch in Europe.
England and France dream of their own American empires, and the race of discovery is on. Many dream
of a route to China, and a search for wealth in this continent. Alliances and war with Aboriginal
people follow.

Set 1, Disc 1
Episode 1
When the

World Began

New Lands (7 min)

In 1492 Christopher Columbus got it wrong. He declared the Caribbean islands he found to be the shores of
Asia. England wanted their own routes to get the spices of Asia, and finally the English king hires John
Cabot — a sailor from Italy (Venice) to explore westward. Cabot, under the flag of England in 1497, he
sails across the Atlantic, and finds a new land — ‘“Newfoundland’. He raises banners. They find signs of
people. Cabot soon heads home. He’s received as a hero. He had claimed new land, and spoke of there
being so many fish that you could catch them with buckets. Many fishermen follow his route. In 1498
Cabot sets out again — and never returns. By 1500, Newfoundland had become popular with European
fishermen. A Portugese merchant kidnaps 50 Aboriginal people and takes them back to Lisbon. Merchants
think they might make good slaves. They all die of diseases.

ANCAsA DA

Set 1,Disc 1

The Lost Colony ( 7 min).
Newfoundland is incredibly rich in fish, and eventually John Guy leads the establishment of a colony there.
If they can succeed they may dominate the fishery there. Guy and 39 colonists settle at ‘Cooper’s Cove’ in

Conception Bay. Over several years most of the colonists die, and the colony is abandoned.
Episode 2
Adventurers
and Mystics
rea Maps:
e * PSC: Viking explorations (p. 55)
| .
. « PSC: European empires (p. 61)
i Twems | Exposition
e O - PSC: Reasons for Expanding/Exploring (p. 54-61)
.

Exposition and Primary Source:
SC: Hunting for Unicorns (p. 20)
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Websites
« http://www.northernblue.ca/products/index.php/Products _and Portals

HCO Jr > The History of Canada Online Junior (HCO Jr) > “A. Early Exploration” > "log in” >
Username: EducationNWT Password: nwtece999 > Log In
Other HCO Jr chapters “Contacts and Conquest” (various countries and their reasons for exploring);
“First Explorers” (“Why Create Colonies?”)
e http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0002688
“Exploration”
« http://www.canadianmysteries.ca/sites/vinland/indexen.html

“Viking Life” tab ; “Where is Vinland?” tab

NOTE: save the “L’Anse Aux Meadows” tab/info for another LE

www.histori.ca “Vikings” (drama)
“history by the minute”

(Or, directly there:
http://www.histori.ca/minutes/default.do?page=.index

) > “browse minutes” > “time period” > Pre-1600 First Contacts

Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B

ESSENTIAL QUESTION B

Which European nation was the most successful in achieving its goals? Which criteria did you use to arrive at your answer?

Example of a Mini-Lesson Hook
Did European nations have the right to claim the parts of Canada they found?
Should countries today be able to invade or control another country?

=
) ' (Skill Set: 10c — Discussion; 6a— Sorting and Classifying-see Appendix A)

In order to understand the significance of what the European countries were doing when the explored lands across oceans,
we would have to understand what it means to do explore something for the first time that no one else has ever explored.
Discuss with the students the qualities of a good explorer or a good exploration today. What would make us think this
explorer was “great” if we turned on the television or saw headlines on the internet. What would make us think that an
exploration was not a good idea? With your list of qualities (or criteria), consider the European countries that explored
North America. Which one was the best exploring country? Do any of your criteria not work for those days?

RESOURCES (Essential Question B)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Audio Visual:
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1.

MT BLM: Media Text Connections

1.
yR = BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question

Set 1, Disc 1
Episode 1
When the World
Began

New Lands (7 min)

In 1492 Christopher Columbus got it wrong. He declared the Caribbean islands he found to be the shores
of Asia. England wanted their own routes to get the spices of Asia, and finally the English king hires
John Cabot — a sailor from Italy (Venice) to explore westward. Cabot, under the flag of England in
1497, he sails across the Atlantic, and finds a new land — Newfoundland. He raises banners. They find
signs of people. Cabot soon heads home. He’s received as a hero. He had claimed new land, and spoke of
there being so many fish that you could catch them with buckets. Many fishermen follow his route. In
1498 Cabot sets out again — and never returns. By 1500, Newfoundland had become popular with
European fishermen. A Portuguese merchant kidnaps 50 Aboriginal people and takes them back to Lisbon.
Merchants think they might make good slaves. They all die of diseases.

Episode 2
Adventurers and
Mystics

The Lost Colony ( 7 min).

Newfoundland is incredibly rich in fish, and eventually John Guy leads the establishment of a colony there.
If they can succeed they may dominate the fishery there. Guy and 39 colonists settle at “‘Cooper’s Cove’ in
Conception Bay. Over several years most of the colonists die, and the colony is abandoned.

Maps:
« PSC: Viking explorations (p. 55)
« PSC: European empires (p. 61)

Exposition
PSC: Reasons for Expanding/Exploring (p. 54-61)

Exposition and Primary Source:
SC: Hunting for Unicorns (p. 20)

Websites
e http://www.northernblue.ca/products/index.php/Products_and_Portals
HCO Jr > The History of Canada Online Junior (HCO Jr) > “A. Early Exploration” > "log in” >
Username: EducationNWT Password: nwtece999 > Log In
Other HCO Jr chapters “Contacts and Conquest” (various countries and their reasons for exploring);
“First Explorers” (“Why Create Colonies?”)
« http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0002688
“Exploration”
« http://www.canadianmysteries.ca/sites/vinland/indexen.html
“Viking Life” tab ; “Where is Vinland?” tab
NOTE: save the “L’Anse Aux Meadows” tab/info for another LE

www. histori.ca “Vikings” (drama)
“history by the minute”

(Or, directly there:
http://www.histori.ca/minutes/default.do?page=.index

) > “browse minutes” > “time period” > Pre-1600 First Contacts

Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B
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ESSENTIAL QUESTION C

Who was the best explorer to come from Europe to Canada? Which criteria did you use to arrive at your answer?
Examples: Caboto, Cartier, Frobisher, Champlain, Hudson, Hearne, Rae, Franklin, Kelsey, Mackenzie, Thompson,
Stefansson...

Mini-Lesson Hook
Is it ever okay to take something that belongs to somebody else?
How should a visitor act? Has this changed over time?

,‘.-‘I‘.; Critical Thinking Strategy (recommended)

Step 1 Introduction

Using a map of the world (there are examples included on the Layered Maps CD) ask students to think about what it would
be like to be lost in the middle of the Atlantic Ocean. Would they be afraid? How would they find or navigate their way
home? Suggest to students that the first thing they would need to do is to find their position on the ocean.

Call on students to suggest ways of finding out what their position might be on the ocean. Students may supply such
answers as using a map or a compass to find out where they are. Tell students that they are about to become sailors and that
they will judge which navigational tool was most important to help them find their way across the ocean. However before
we choose the most important navigational tool we need to find out more about location and navigation.

Step 2 Activity: Navigation? What’s That?

Share with students that learning about the importance of “location” is part of thinking geographically. Location is
important to us because it helps us to know exactly where we are in the world. Knowing where we are helps us get from
one place to another. European explorers wanted to reach India by crossing the Atlantic Ocean. They needed to navigate or
plan a way or “course” across the ocean to reach their destination. To help students understand the importance of location
you may want to give them an opportunity to work with maps.

Provide a map of the world, with designated lines of latitude and longitude and cardinal direction points. Ask students to
locate Yellowknife on the map. Students may be lost and may guess where Yellowknife might be located on a world map.
Suggest that Yellowknife is located 62°27'18" North of the Equator and 114°22'9" West of the Prime Meridian. You may
wish to help students located the equator and the prime meridian and then ask them to mark the location of Yellowknife on
the map.

Tell students that they are going to find where their community is located on the map (give the coordinates of your
community or another community if you are in Yellowknife). Once students have completed the task tell them that they are
going to navigate a course (a line on the map) from Yellowknife to their community. Ask students which direction their
community lies from Yellowknife. Suggest to students that European explorers needed to know their position on the ocean
at all times so that they could successfully set a course (navigate) to the new world.

Step 3 Activity: Introduce the Critical Inquiry

Reinforce the idea that when the first Europeans such as Columbus and Champlain sailed the ocean they used navigational
tools to help them find their way from the old world (Europe) to the new world (North America). These tools included the
Mercator map, the compass and the astrolabe. Tell students that they must decide on which navigational tool was most
important to sailors.

Project slide one and ask students if they recognize any of the navigational tools displayed. Most students will know the
map and compass but may have trouble identifying the astrolabe. Tell students that each of the three tools are important to
sailors for a number of reasons. Project slides two, three and four so students can gain an understanding of the importance
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of each of the tools.

Project slide five and suggest to students that their judgment about which tool is most important must be based upon the
following criteria:

Safety (Which tool most kept sailors safe?)
Accuracy (Which tool most helped sailors know where they were on the ocean?)
Time (Which tool saved sailors the most time in getting across the ocean?).

Project slide six and share the critical inquiry: Which navigational tool was most important to successful exploration?

Step 4 Activity: Share your choices

Once students have completed the inquiry ask them to share their choices and reasons for the choices. Remind students that
their choices must be based upon the criteria for the most important tool. Remind students that there are no wrong answers
just judgments based upon criteria.

3C:

o7 BLM: Navigational Tools (6 pages)

(Skill Set: 3a — Discussion- see Appendix A)

Using Think-Pair-Share, students respond to the question: ““Who was the first European to visit North America and when
did this take place?”” Students post questions about early European exploration of North America on a bulletin board as the
figurative “departure point” of their study of exploration.

TIP: Elicit students’ assumptions and beliefs about European exploration of North America, encouraging students to focus
on what they believe to be true. Students may record their beliefs in a learning journal and revisit them later in their inquiry
into European exploration.

ﬁi’ (Skill Set: 1 — Active Listening- see Appendix A)

Students listen to/read “The Northwest Passage” by Stan Rogers (in The Spirit of Canada, p.44.) and record the names of
places and people mentioned in the song. Students discuss the meaning of the term “Northwest Passage” and why
Europeans were interested in discovering this route.

;‘i‘é Critical Thinking Strategy (recommended)

D)

S (Skill Set: 6a — Sorting and Classifying- see Appendix A)
&

Students will compare a selection of European explorers that came to Canada prior to the 17" century using the criteria
established in Judging “Best” Explorer BLM CT-02b. The purpose of this activity is to be able to use criteria to help
evaluate and draw conclusions when confronted with multiple possibilities.

(Example: ‘Because (insert explorer name here) wanted to..., and did/didn’t .., | think that he was the best’)

3C. i . -
5 e‘f_|_“‘e BLM: Judging the Best: Judging “Best” Explorer
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@ Historical Thinking Strategy (recommended)

(Skill Set: 6g — Viewing Visual Media - see Appendix A)

Students view one or the other of 2 segments from ‘Canada, A People’s History’: When the World Began -

1) From Episode 1, two different clips: An Air of savage Magnificence (5 min) and Captivity (6 min)— The massacre of the
crew of the ship Boston and John Jewitt’s capture by Maquinna.

2) From Episode 2 — one clip: Episode Beginning (12 min)- Frobisher’s search for the Northwest Passage, the loss of some
of his crew, and his encounter with and capture of an Inuk.

DIRECTIONS FOR TEACHER: In these video clips, we have situations where either an Aboriginal or European person is
taken prisoner by the ‘other side’. By “handling” either a primary or secondary trace or an account of a historic event
involving a conflict, students will determine the very different perspectives of a European explorer and an Aboriginal person
involved in the event where the conflict occurs. Students take the positions of either the Europeans or Aboriginals and
attempt to answer, from the perspective they have chosen, why the group who took the prisoners and/or killed the other
group was justified (or not) in their actions. Students write a monologue explaining or justifying that position.

3C. -
HT.9 @ BLM: Historical Perspective: Is Taking Prisoners OK?

RESOURCES (Essential Question C)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Audio Visual:

1. i,
MT | BLM: Media Text Connections | 'y ' BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question

Northwest Passage (6 min)

James 1 of England asks Henry Hudson to find a northern route to China. He maps areas that Europeans

have never seen. Hudson’s crew is more and more unsettled as winter threatens to trap them. Hudson

heads south, and ends up frozen in James Bay. During the winter a native trapper comes with furs to trade.
Set 1, Disc 1 After surviving the winter, the Discovery crew is appalled that Hudson plans to keep exploring during the

Episode 1 When | next summer. They mutiny, and put Hudson and the sick men of the crew along with his son John. No

the World Began | trace of them is ever found. Hudson’s Bay ends up being a gateway into the heart of North America.

Episode Beginning (12 min)

Stories of riches in the mysterious America circulate in Europe. Other stories of a passage to China are
also popular. Martin Frobisher is called “a gentleman born, a mariner by profession, and a pirate by
inclination.” He has been a pirate, and now turns to discovering a passage to China. In 1576, he is chosen
to lead a small expedition. He eventually reaches a large waterway, which he is sure is Asia. He
encounters some Inuit in kayaks. Frobisher orders 5 crewman to go ashore to scout the area. They never
return. In response he kidnaps an Inuk. He brings back some rocks. Upon return to England, in 1576 he is
heralded as a hero. The rock is declared to be gold by 1 test (not by 2 others). He is sent back to claim the
land there and to bring back more ore. He return in 1577 and takes possession of the land. Finds some
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shreds of European clothing, which he interprets to mean his sailors of the previous year had been

murdered. He attacks the next group of Inuit he encounters. On his return to England, gold fever has taken

hold. Even the Queen invests. In 1578, the largest expedition sets sail — 15 ships, including miners. They

dig all summer. They bring back 1200 tons of ore. All of it turns out to be worthless. Frobisher is in

Set 1, Disc1 | trouble. He is forced to become a pirate again. The ore becomes landfill, to patch roads in Kent. The body
Episode 2 of water he thought was the Northwest Passage turns out to be a bay. England will have to look elsewhere

Adventurers | for their riches.

and Mystics | Adventurers and Mystics- The Lost Colony (7 min).

Newfoundland is incredibly rich in fish, and eventually John Guy leads the establishment of a colony

there. If they can succeed they may dominate the fishery there. Guy and 39 colonists settle at “Cooper’s

Cove’ in Conception Bay. Over several years most of the colonists die, and the colony is abandoned.

Episode Beginning (7 min)

New France in the 1650°s — coureurs de bois Des Groseilliers & Radisson expand trading for furs.

Kidnapped then escapes from Mohawks. Beaver felt hats create a rich trade. Their offer to New France

officials not well received. Camp for winter near Lake Superior. Almost starve. “Feast of the Dead”

happens in spring. They get many beaver pelts. When they return to New France- they are fined and

jailed. Des Groseilliers and Radisson take their offer to England. Charles 2 creates the HBC. 200,000 sq

mi of land draining into HB claimed.

The River Route (6 min)

Pierre de la Verendrye proposes to build French fur trade to undercut English. June 1731 — he sets off

with plans to build trade route. Sets up 8 trading forts all the way to northern Saskatchewan. Intercepts

best furs before they are taken to Hudson’s Bay Company on the Bay. Tries to forge alliances with Cree

and Blackfoot along trade routes. The Sioux attack. All French are massacred. His trade route, though,

bypasses the HBC.

Life at the Bay (4 min)

David Thompson’s life on the Bay. Freezing in their fort. In the spring, the forts come alive, with trading

of furs. In the best years, over 100,000 pelts traded. Cree bring in the furs. Thompson, and others keep

track. 1 blanket = 7 pelts. 1 gun= 14 pelts. Thompson is fascinated by the Cree. He travels widely. Learns

Cree language. He hears of Hearne’s expedition.

A Journey to the North (6 min)

SEEt_Z’ EIS(SC 4 Hearne is an eccentric. Loves beavers. Befriends them. Thompson assigned to transcribe Hearne’s travel
plsgh: journals. 15 years before Hearne had travelled North from Churchill looking for the ‘Coppermine’.

Mattonnabee had lead the expedition. Role of women — to do the heavy work. Encounter Copper Indians.
Discover a group of Inuit. Bloody Falls massacre.

From Canada by Land (6 min)

Alexander Mackenzie combines ambition, courage and confidence. Travels from Fort Chipewyan in
1793. Up the Peace going West. Goes overland, following native trading routes. He comes out at West
Coast. Leaves an inscription From Canada 27 July 1793.

The Columbia (14 min)

David Thompson is now surveyor and mapmaker for HBC. Trade with natives is becoming ugly.
Competition between HBC and NWC is brutal. Thompson refuses to have alcohol used in trade. He quits
HBC in 1797, where he continues to complete his maps of Northwest. He is ordered to the Pacific Ocean.
Pacific Fur Company is planning to expand to the Pacific — and the Columbia river. Thompson sent to
secure the NWCs interests. In Piegan country they are blocked from proceeding. Goes north to Athabasca
River. Finally reach the crest of the Rockies. Thompson’s Athabasca pass is used by the fur trade for the
next 50 years. When the snows clear, he starts down the Columbia. Establishes trading relationships on
the way through. Claims the country for his country. Arrives at the Pacific to see an American fort —
which becomes Oregon. He begins his map of the Northwest.

Pathfinders
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~TeRE | Maps:
A « PSC: European Explorations of the Renaissance (p. 62, 63)
= PSC: Cartier’s Three Voyages (p. 67)

| Primary Sources:
= « PSC: Early Americas map (p. 64)

< PSC: From the journals of Jacques Cartier (p. 66)

Exposition:
e PSC: (p. 54-55, 62-66)

Music
« SC: lyrics (poem) (p. 44)

Websites
 http://www.historytrek.ca/
People > Explorers
Or, go directly there:
http://www.historytrek.ca/topiclistl.php?topword=People&topword1=Explorers&lang=en
 http://www.northernblue.ca/products/index.php/Products_and_Portals
HCO Jr > The History of Canada Online Junior (HCO Jr) > “A. Early Exploration” (Vikings, other
early explorers) > ”log in” > Username: EducationNWT Password: nwtece999 > Log In
Other HCO Jr chapters “First Explorers” (how to sail; John Cabot); “Cartier....”
 http://www.canadianmysteries.ca/sites/vinland/indexen.html
Vikings: Where is Vinland?
« http://www.thecanadianencyclopedia.com
Search: “John Cabot” or “Jacques Cartier”

www.histori.ca “Jacques Cartier” (radio, drama)
“history by the minute” “John Cabot” (radio, drama)
(Or, directly there: “Vikings” (drama)

http://www.histori.ca/minutes/default.do?page=.index ) >
“browse minutes” > “time period” > Pre-1600 First
Contacts

Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B
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GIVING STUDENTS THEIR INQUIRY CHOICES (Class 4)

Options:
« Create a student handout of the inquiry choices teacher feels is reasonable (from #2 blue section above)
e The inquiry options are simply written on the board for the students to choose among
e The inquiry ideas listed in the Student Inquiry Choices to the LE (below) is expanded before it is sent home
« Adapt/Modify the Essential Question Resource Lists for students

STUDENT INQUIRY CHOICES: (Class 4)

Send home the Student Inquiry Choices blackline master in Appendix B written in language for young people. This provides
the student with a background to the essential questions, prompts to choosing and developing their own personal inquiry, and
a signature line encouraging the support of parents during the inquiry.

3.5l BLM: Student Inquiry Choices (2 pages)

CO-CREATING RUBRICS: (Class 5 and onward)

Students can play a significant role in the assessment process. The teacher must make clear what their expectations are at the
beginning of the inquiry process (from Established Goals and Essential Questions, and by cutting and pasting from the
Assessment Evidence rubric provided above). Teacher should place these expectations in the rubric that is given to the
student with the appropriate weighting. The student should complete the rubric based on their own aspirations for learning,
and their own weightings.

The blackline master below can be electronically modified and printed, or simply written on and photocopied.

1.R © BLM: Electronic Rubrics

STUDENT INQUIRIES: (Classes 5 -13)

As students begin their inquiry on the Essential Question they have chosen, teachers should make the Essential Question
Resource Lists they have prepared available.

Teachers may occasionally want to select a resource from these lists to provide short additional background pieces or
engaging stories to sharpen student interest and enhance understanding of the era, question, personalities, etc. being explored.

3A. . . .
RL BLM: Essential Question Resource List A
:izBL' BLM: Essential Question Resource List B
3C. . . .
RL BLM: Essential Question Resource List C
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Used with permission from Canada Post
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STAGE 1: DESIRED RESULTS (teacher preparation stage)

INTRODUCTION TO THE LEARNING EXPERIENCE

This Learning Experience brings students into the life of people in the Nouvelle France era, encouraging them to explore both
the differences and the similarities to life today. Different kinds of leaders and leadership are explored, and students discover
how French and Aboriginal peoples interacted and shaped each others’ lives.

SIGNIFICANCE OF THE LEARNING EXPERIENCE

(background for teachers)

Essential Question A. Describe a typical day in Nouvelle France and explain what part of daily life was the most similar or
different from today? Which criteria did you use to arrive at your answer? When we examine a period of history from long
ago, one of the challenges we face is to understand ‘why people did what they
did’. Young people, especially, may struggle to make sense of the actions and
decisions of people from long ago. One way for them to be able to better
imagine the context that these people operated from is through historical
fiction and historical recreations, primarily because literature can help young
people to understand ‘what life looked like” for people in the historical period
they are exploring. Becoming familiar with the daily life of people long ago
can provide insights into how many things (from the kinds of houses people
lived in, to what clothes they wore, what they ate, how they moved from place
to place, the kinds of work they did, the games they played...) in the lives of

: : people from another time may be similar or very different from their own
Image credit: User Kilom691 has made this public domain lives today.

image available in the Wikipedia article, “Habitants”. The

image is of Cornelius Krieghoff’s work, “Habitants”.

Essential Question A asks students to: Describe a typical day in Nouvelle
France and explain what part of daily life was the most similar or different from today? Which criteria did you use to arrive
at your answer? This questions involves students in the exploration of what life was like for the European colonists who
were establishing communities along the banks of the Saint Laurence River in the Nouvelle France era. They were living in
an environment that was very different from what they were used to in France. The goal in this inquiry is for students to
explore the different aspects of daily life and then to compare those aspects to their own lives today. While there is likely no
objectively “best” part of life, and perhaps no “most similar or different” thing that can be identified, this exploration and
comparison should provoke useful critical thinking skill development for those
students who chose this inquiry. The development of criteria is the key Critical
Thinking skill required in this question. While you may want to assist students in
this process, by Learning Experience #4, they should be actively involved in this
process.

Essential Question B. Who was the most important leader in the early
development of Nouvelle France: Samuel de Champlain, Chief Membertou, or
Marquerite Bourgeoys? What evidence did you use to defend your choice? Some
of the elements of daily life were very much a reflection of the society that the
Nouvelle France colonists had left behind in Europe. Many European institutions

Image credit: User DrWilson has made this public O X )
domain image available in the Wikipedia article, of religion and government were transported to the new lands in North America,

“Samuel de Champlain”. The image is of Charles

Jofireys” work, “The Order of Good Cheer™. and great efforts were made to have these institutions function effectively here, and

yet often were modified by the realities of life in this new land. Leadership took
many forms.
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Who was the most important leader in the early development of Nouvelle France:
Samuel de Champlain, Chief Membertou, or Marquerite Bourgeoys? What evidence
did you use to defend your choice? This EQ allows students to learn more about
several selected individuals who played important roles in the life of Nouvelle France.
One of the dynamics that we continue to explore here is how life for the new
immigrants was influenced by the interactions the new arrivals had with Aboriginal
peoples. So, while leaders can be identified from the Church and State (Bourgeois and
Champlain), students can also learn about Aboriginal leaders (Chief Membertou) and
the impact they had on their own people and the lives of people in Nouvelle France.
This question also should encourage students to explore the ‘characteristics of a good
leader’ and to become familiar with how leadership is defined in Dene Kede, (pp.179-
182). A discussion of different perspectives on what makes a good leader may be an
important part of this inquiry.

.'5.:. : .
Mambsertou | Aawpi Callﬂdil 52 5

AsARRAsssnssssssssnons s

www.canadapost.ca/.../2007_july_membertou.jsf
used with permission from Canada Post

Essential Question C. Through their various kinds of interactions with each other, how did the way of life of both the
Aboriginal peoples and the European colonists of Nouvelle France change? Which criteria did you use to arrive at your
answer? One of the questions that is important for anyone exploring past times touches on imagining “how would life have
been different if ...". During the early part of Nouvelle France’s history, we learn how tentative the survival of these
communities was. We also discover that there were both mutual benefits and also negative consequences to the interactions
between Aboriginal peoples and the French colonists. Goods, food, clothing and transportation technigues, diseases and
medicines, cultural and religious beliefs, and even ways of decision-making and government, were all shared to varying
degrees. These interactions went ‘both ways’, and while Aboriginal peoples acquired trade goods that had been previously
unavailable to them, the changes to European ways of governance and decision making (among other things), may have been

even more profound. In A Fair Country, John Ralston Saul calls Canada a “Metis
Civilization” as a result of some of these changes these interactions brought about.

Essential Question C, Through their various kinds of interactions with each other,
how did the way of life of both the Aboriginal peoples and the European colonists
of Nouvelle France change? Which criteria did you use to arrive at your answer?,
asks students to explore what some of these exchanges were, and which examples
of this sharing might have had the greatest impact (positive and/or negative) on the
way of life of either the colonists of Nouvelle France or the Aboriginal peoples in
that area of Canada. Through their inquiry students may come up with a range of
assessments regarding which changes had the most impact. There is likely no
‘right answer’ to this inquiry. That is not actually the point. The different student
assessments may provide the basis for rich classroom discussions and shared
learning as students explain to others some of the different kinds of changes that
these interactions provoked. Through their various kinds of interactions with each

Image credit: User YUL89Y'YZ has made this
public domain image available in the Wikipedia
article, “Maple Sugar”. The image is of Cary,
William De La Montagne’s work, “Sugar-Making
Among the Indians of the North” from the

Canadian Illustrated News.

other, how did the way of life of both the Aboriginal peoples and the European colonists of Nouvelle France change? Which

criteria did you use to arrive at your answer?

LOOKING FORWARD:

In LE #5 we will move forward in the Nouvelle France era and learn how this small colony grew and became a focal point of
conflict between France and England, ultimately leading to the British conquering of Quebec in 1759. We will learn how the
various alliances formed during the Nouvelle France era shaped the events and destinies of various groups including the

Huron, Acadians, British and French in North America.
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ESTABLISHED GOALS AND ESSENTIAL QUESTIONS

Grade

Established Goals:

K1-008 Describe daily life in Nouvelle-France.

missionaries.

KCC-033 Describe contributions of individuals in the settlement of Nouvelle-France.
Include: Samuel de Champlain, Chief Membertou, Marquerite Bourgeoys

KCC-026 Give examples of the impact of interactions between First peoples and European explorers, colonists, and
Examples: place names, shared technologies, trade, spread of disease, religious traditions, landholding and ownership...

VCC-009 Appreciate the contributions of First Peoples to the development of Canada.
VE-015 Be willing to consider diverse approaches to resource and land use.

Understandings:
Students will understand that ...

« Many aspects of daily life in Nouvelle France were
different from life today (work, clothing,
transportation, family roles...).

* There are many forms of leadership and different
views on how to evaluate a ‘good’ leader.

= Nouvelle France had a variety of political,
religious, military, Aboriginal leaders.

» The interactions between French colonists and
Aboriginal peoples took many forms (trade goods,
tools, weapons, clothing, food, medicines, religious
beliefs, transportation, diseases, military alliances).

« Both Aboriginal peoples and French colonists were
changed through these interactions.

« Aboriginal and European relationships with and
use of the land was rooted in different ways of
seeing the world (worldviews). These different
understandings had important consequences in
early Nouvelle France and even in Canada today.

Essential Questions:
around which the Established Goals and their matched resources are
organized

A. Describe a typical day in Nouvelle France and explain

what part of daily life was the most similar or different from
today? Which criteria did you use to arrive at your answer?

B. Who was the most important leader in the early

development of Nouvelle France: Samuel de Champlain, Chief
Membertou, or Marquerite Bourgeoys? What evidence did

you use to defend your choice?

C. Through their various kinds of interactions with each other,
how did the way of life of both the Aboriginal peoples and the
European colonists of Nouvelle France change? Which criteria

did you use to arrive at your answer?

Students will know ...

« Several specific ways that life in Nouvelle France
differs from their own lives today (food, clothing,
jobs, transportation, etc)

« Several leaders of the Nouvelle France era

« The institutions/initiatives they led

« Leadership characteristics as outlined in:Dene
Kede (p. 179-182): Leadership characteristics as
outlined in Inuugatigiit p. 74-77

« The kinds of trade and interactions that occurred
between Aboriginal peoples and French colonists
(including trading for furs, of tools and weapons,
food, exchange of medicines, introduction of
diseases, place names, religious
traditions/beliefs...)

« That Aboriginal people may have viewed “land”
differently than the French colonists (and their

Students will be able ...

« To use research skills to inquire into a chosen Essential

Question

* To use mapping skills to locate where the first settlements

of Nouvelle France were (includes: legends, cardinal
directions, scale)

* To develop criteria in a small group or individual setting
for what they consider to be the qualities of a “best part of
life” or “most important leader” in Nouvelle France

* To use research skills to be discover the many different
kinds of interactions that occurred between Aboriginal
peoples and French colonists — and the ways these
interactions changed both peoples’ lives

« To describe how a European colonist might view “land”
differently than an Aboriginal person and the implications
of these differences
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nations) they encountered. For example:
Dene Kede p.27-31: Inuugatigiit p.92-93

VOCABULARY: interactions, colony, colonist, missionary, government, consensus decision making, leader

CULTURE-BASED PERSPECTIVES

Dene Kede’s description of the role, nature, choosing and characteristics of leaders (see Leaders, p. 179-182) may provide a
lens through which students can explore Essential Question B. Inuugatigiit: Leaders were chosen because of special skills on
the land and with people (see Laws and Leadership, p. 75-77).

Inuuqatigiit (and Dene Kede): The people belonged to the land; the land provided all things necessary and could not be
owned. (see Students Will Know and p. 27-31).

How traditional ways of life change is discussed in Dene Kede, The Arrival of the Non-Dene (p. 188-191).

2. IDENTIFY INQUIRY IDEAS FOR STUDENT CHOICE

and ASSESSMENT EVIDENCE (teacher preparation stage)

USING HISTORICAL FICTION FOR THE INQUIRY

The novel often covers many of the Essential Questions (see front matter of this course for a rationale of historical fiction use
in Social Studies). When this novel is used it is intended to be the inquiry task for the Learning Experience. The novel will
likely be used in one of the following manners:
* Whole class experience. The teacher judges that the novel does the best job of covering the Essential Questions
« Small group experience. While the rest of the students choose different inquiry tasks (see options below), a small
group may choose the novel
« Individual experience. When a student requires a differentiated experience, the novel may be used

2.
HFpG BLM: Reading Historical Fiction-Planning Guide

2.
HEDR BLM: Reading Historical Fiction-Daily Responses

Novel: Alone in an Untamed Land: The Filles du Roi Diary of Héléne St. Onge

ESSENTIAL QUESTION A

Describe a typical day in Nouvelle France and explain what part of daily life was the most similar or different from today?
Which criteria did you use to arrive at your answer?

@ Historical Thinking Strategy (recommended)

e
' (Skill Set: 11a — Print and Electronic Research- see Appendix A)
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Using print and electronic primary resources (e.g. digital images of original artifacts, documents, diaries and journals...),
students research the organization and daily life of Nouvelle-France and the contributions of individuals. Students prepare
an electronic portfolio of the selected primary sources and a description of what they learned about individuals and life of
Nouvelle-France. Students share their portfolios and discuss ways in which primary sources help them interpret and
understand the past.

Note: Encourage students to examine a variety of primary sources (e.g., written materials, pictorials, dance, oral traditions,
art and artifacts...) and to distinguish primary from secondary sources.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.2)

HT.10 BLM: Selecting and Using Primary Sources (2 pages)

' (Skill Set: 10a — Dramatic Presentations- see Appendix A)

Collaborative groups of students prepare and present a dramatization of daily life in the seigneurial system in Nouvelle-
France. Students discuss the advantages and disadvantages of life for individuals and the colony as a whole within the

seigneurial system.

(Skill Set: 4c — Consensus Decision-Making- see Appendix A)

Collaborative groups of students assume roles of individuals belonging to one of the main groups of people living in or near
Nouvelle-France. Using consensus decision making, students determine the two most important events in this period of
Canadian history from the perspective of the group they represent. Students record their events on a wall timeline and share

their decision with peers justifying their choices.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.2)

4A.

1 BLM: Main Groups During the Nouvelle-France Period

. BLM: Main Events During the Nouvelle-France Period (2 pages)

(Skill Set: 4a — Collaborative Groups- see Appendix A)

Collaborative groups of students plan and prepare an Ordre du bon temps ("Order of Good Cheer"), celebration. Students
assume the roles of individuals in Nouvelle-France (e.g., governor, intendant, bishop, habitant, or an important individual
such as Samuel de Champlain, Jean Talon, Louis de Buade, comte de Frontenac, Marguerite Bourgeoys...). Students plan
the entertainment, menu, décor, and seating to represent life in Nouvelle-France, and invite parents or community members

to attend.

' (Skill Set: 9e — Descriptive Writing- see Appendix A)

Students assume the role of an habitant in Nouvelle-France and write a journal describing their daily life. Students include

illustrated maps showing their travels and places of historical significance.
TIP: The look of an aged historical map can be reproduced by staining the paper with moistened tea bags and letting it dry

before adding details.
jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.2)
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e
’ (Skill Set: 9c — RAFT- see Appendix A)

Using a diagram of the organization of government in Nouvelle-France, students compose a RAFT describing the
advantages and disadvantages of this form of centralized government under an absolute monarchy from the point of view of
an early habitant.

4A.
3

BLM: Government in Nouvelle-France — Diagram

o
' (Skill Set: 11g — Multimedia Presentations- see Appendix A)

Students create a multimedia presentation depicting daily life in each of the four seasons in Nouvelle-France. Students
include images and descriptions illustrating ways in which the natural environment influenced the activities of individuals
living in Nouvelle-France, as well as strategies used by individuals to cope with the natural environment.

=
’ (Skill Set: 10a — Dramatic Presentations- see Appendix A)

Students assume roles representing the organization of the royal government of Nouvelle-France and simulate the
transmission of a royal decree from the King of France through the representatives of the Royal Government down to the
men, women, and children living in the colony. Using a realistic example of a royal decree, students discuss the effects that
this decree may have on the various members of the colony.

[ =
' (Skill Set: 11d — Desktop Publishing- see Appendix A)

Create a newspaper front page from Nouvelle France. Use big bold titles of categories of your interest. Some titles could
be “Recreation”; “Real Estate”; “Government”; “Community Relations”; “Editorial”; “Travel”; “Business”; etc.

[ =t
' (Skill Set: 10c — Artistic Representations- see Appendix A)

Research and learn as much as you can about life in Nouvelle-France; create a careful and detailed drawing of a town scene
including people, animals, a street, buildings, etc.

e
' (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Using print and electronic resources, students research royal government in Nouvelle-France and record the roles and
responsibilities of each part of the government. Students discuss how life under this form of royal government would have
been different from life in Canada today.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.3)

4A:
10a 5.2.2f BLM: Government in Nouvelle-France

5.2.2g BLM: Government in Nouvelle-France — Key

4A:
10b

[ =t
' (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Collaborative groups of students generate questions about what daily life was like in the 1600s in the colonial settlements of
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Canada. Using print and electronic resources, students research daily life in I’Acadie. Students record information,
including images, and share researched information with peers.

11' BLM: Daily Life in the Colonies (2 pages)

’ (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Using print and electronic resources, students research various aspects of daily life in Nouvelle-France. Students record
images, key vocabulary, and details of the following aspects of daily life:

1. agriculture

2. the seigneurial system

3. religion and education

4. the fur trade

5. forts and military protection

6. alliances and relations with First Nations

7. influence of the natural environment
TIP: This activity may be carried out as a Carousel format, with collaborative groups choosing different topics and sharing
their research with each other.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.2)

ESSENTIAL QUESTION B

Who was the most important leader in the early development of Nouvelle France: Samuel de Champlain, Chief
Membertou, or Marquerite Bourgeoys? What evidence did you use to defend your choice?

’ (Skill Set: 6a — Sorting and Classifying- see Appendix A)

On a poster size paper, write the qualities of a good leader in a column on the left hand side. These qualities might include
“respected by people”; “big problem solver”; “can get along with many kinds of people”; etc. Make three more columns
and place the names of Samuel de Champlain, Chief Membertou, and Marquerite Bourgeoys at the tops of the columns.
Then for as many “boxes” as you can, write a comment about each person with an example from history about how they
showed each quality on the left of your poster. In the end, which person seems to be the “best” leader according to your
research. Compare your findings with another person in the class who chose this inquiry project.

’ (Skill Set: 10c — Artistic Representations; 11d —Desktop Publishing - see Appendix A)

Make three “hockey cards”, one for each of the three leaders above. The front should have a big drawing of the person that
shows their “best moment” and the back should have the dates of their biggest accomplishments. Conduct a survey of your
friends about their thoughts on which person was the greatest leader. Report your results to the class.

’ (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Using print and electronic resources, students research contributions of individuals in the settlement of Nouvelle-France,
including Samuel de Champlain and Marguerite Bourgeoys, as well as places of historical significance, and organization
and daily life of Nouvelle-France. Students record information and describe how life in Nouvelle-France was influenced by
the environment, trade, and interactions between peoples.
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jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.2).

‘ (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Using print and electronic resources students research the life and accomplishments of Samuel de Champlain to determine
whether they think that Champlain is deserving of the title of “Father of Nouvelle-France”. They list the reasons why he
deserves, or does not deserve, this title and share their observations with peers.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.2)

‘ (Skill Set: 9g — Expository Writing- see Appendix A)

Students select one individual or group from Nouvelle-France (e.g., Samuel de Champlain, Jean Talon, Comte de
Frontenac, Louis de Buade, Marguerite Bourgeoys, Jeanne Mance, Cardinal Richelieu, Paul de Maisonneuve, Etienne Brilé,
Marie de I’Incarnation, Father Brébeuf, Louis Hébert, Marie Rollet; Missionaries such as Récollets, Jésuites, Ursulines,
Seigneurs, Habitants, Hurons, Iroquois, Acadiens, Filles du Roi...) and research their life. Students prepare a point-form
biography and share their research with the class.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.2)

4B:
10

BLM: People in Nouvelle-France: Role Card (2 pages)

-

’ (Skill Set: 7d — Creating Timelines- see Appendix A)

Ask students to create a ‘Timeline Card’ (an annotated illustration which can be hung on the timeline clothesline) for one
individual or group from Nouvelle-France (e.g., Samuel de Champlain, Jean Talon, Comte de Frontenac, Louis de Buade,
Marguerite Bourgeoys, Jeanne Mance, Cardinal Richelieu, Paul de Maisonneuve, Etienne Brilé, Marie de I’Incarnation,
Father Brébeuf, Louis Hébert, Marie Rollet; Missionaries such as Récollets, Jésuites, Ursulines, Seigneurs, Habitants,
Hurons, Iroquois, Acadiens, Filles du Roi...) and briefly research their life.

The card should have: the date (or time period) the topic: (a brief title describing what issue or question this card is
related to) a description (brief information piece giving the essential points related to the topic) and a picture (drawing) of
the thing/person being described. Students can present their card /person/event to the class before attaching it to the
timeline.

1B.
Ht1 BLM Timeline Clothesline

ESSENTIAL QUESTION C

Through their various kinds of interactions with each other, how did the way of life of both the Aboriginal peoples and the
European colonists of Nouvelle France change? Which criteria did you use to arrive at your answer?

< | Z  Critical Thinking Strategy (recommended)

' (Skill Set: 7a — Creating Maps- see Appendix A)
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Create a map on an 8.5 x 11 sheet of paper. Show what a large piece of land (at least 25 square kilometer (5 km x 5 km))
would look like if it was being shared by the people of Nouvelle-France (colonists and Aboriginals). The purpose of this
strategy is to encourage students to imagine the kinds of challenges that arose in Nouvelle-France when land was being
shared—but understood differently. As a critical thinking activity, this activity grows a student’s ability to create a product
(map) from a list of given criteria (essential characteristics), and by adding missing criteria.

4C: i
cT6 <.= BLM: Design to Spec: Sharing Land

’ (Skill Set: 11f — Concept Mapping- see Appendix A)

Using concept mapping, students illustrate examples of positive and negative impacts of interactions between First Peoples
and Europeans, and different approaches to natural resource use. Students include examples of sharing knowledge (e.g.,
First Peoples knowledge of the land, natural remedies for scurvy...) technologies, culture, and ways of life, and discuss
their concept maps with peers.

’ (Skill Set: 9d— Persuasive Writing- see Appendix A)

Students compose a letter to the editor, explaining why they believe Canada should officially change the use of the word
“Indian” in their government departments and documents (e.g., the use is based on a historical error, reflects the world view
of Europeans seeking the Northwest Passage to India, cultures should not impose names on other cultures, obligation to
correct errors of the past...).

Perhaps before going public with questions about the name Indian, students could write a letter to Aboriginal thought
leaders and ask them how from their perspective Aboriginal people feel about the name Indian. Students should know that
some Aboriginal people take pride in the name.

TIP: Encourage students to make the connection between this idea and the return to the original names of many First
Peoples and many regions or places in their traditional territories (e.g., Frobisher Bay is now lgaluit). In examining a map
of Canada, students may also wish to reflect on how many places have been named for European explorers.

i (Skill Set: 5— Using Graphic Organizers- see Appendix A)

Using a graphic organizer, students illustrate the sources of competition or conflict between the English, the French, and
the First Nations in early Canada (e.g., the fur trade, fisheries, control of ocean and river access, protection and expansion
of territories, cultural differences, protection or diffusion of culture, power and influence, security...). Students share and
discuss completed concept maps with each other.

' (Skill Set: 9a— Journals- see Appendix A)

Using Think-Pair-Share, students read and respond to a contemporary quotation regarding Canada’s complex historical
identity as a country based on three different nations. Students reflect on the quotation and record in their journals
examples of events in history that support their reflections. Students share journal entries with peers.

4C.

4 BLM: Complex Country

=

‘ (Skill Set: 10a— Dramatic Presentation- see Appendix A)

Collaborative groups of students plan and present a dialogue (or a role play) between a member of a First Peoples nation
and a European and discuss differing perspectives regarding natural resource use and the impact on each group resulting
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from interactions between First Peoples and Europeans. Students discuss the consequences of interactions when two
different cultures come into contact.

’ (Skill Set: 11g— Multimedia Presentation- see Appendix A)

Collaborative groups of students create a multimedia presentation comparing differing approaches toward the land and
natural resource used by Europeans and First Peoples. Students include a section describing the consequences of
interactions between First Peoples and Europeans as the two cultures came to share the land. Compile group presentations
in a class presentation.

’ (Skill Set: 10d— Musical Representations- see Appendix A)

Collaborative groups of students use the song “This Land is Your Land” and compose new lyrics. They write one verse
from the perspective of an early European and the next verse from the perspective of the First Peoples. The new lyrics
reflect respective cultural beliefs and values about the land, human beings’ relationship with the land, and the impact of
interactions between First Peoples and Europeans.

£Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.3)

4C.
o

BLM: This Land Is Your Land

e
’ (Skill Set: 9f — Narrative Writing- see Appendix A)

Write a short story about you and your friend living in Nouvelle-France. One of the two characters will be an Aboriginal
person and the other a colonist from Europe. Show these two friends meeting; becoming acquainted with each other’s
culture; and learning some of each other’s language. As friends would do, they will share some common experiences they
both enjoy, and learn to appreciate some new activities and ways to live, play, and work.

' (Skill Set: 10a — Dramatic Presentations - see Appendix A)

Collaborative groups of students prepare and present a skit describing the impact of interactions between First Peoples and
European explorers from the perspective of “Turtle Island” (a name used by some Aboriginal peoples for the land of North
America prior to the arrival of Europeans) or the “Old World”. Students discuss ways in which point of view or perspective
(world view) can create a view of history that needs to be complemented by other views.

TIP: It may be helpful to carry out a preliminary exercise to make the idea of world view or perspective more concrete, in
which groups of students “sketch what they see” when they are placed at different angles to a three-dimensional object.
Students will quickly realize that a perspective or point of view can limit what is seen and often needs to be complemented
by a description from another vantage point.

BLM: Differing Perspectives of the World

6

=
) ’ (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Using print and electronic resources, students research the life of Chief Donnacona, his interactions with the French, his
conversion to Christianity, and his death in France. Students write a biography, describing how Donnacona may have felt
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when his sons were taken to France, when Cartier planted the French flag on the traditional territory of the St. Lawrence
Iroquians, and how he felt about being taken to France, where he died.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.3)

==
) ' (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Using print and electronic resources, students research the interactions between cultures of First Peoples and Europeans,
and record examples of what each had to learn from and to offer one another (e.g., exploring the land, survival,
technologies, ways of life...), as well as when they came into contact in early Canadian history.

sSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.3)

4C:

72 BLM: Cultural Exchange

4C:

7b 5.2.3c BLM: Cultural Exchange — Key

==
) ' (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Using print and electronic resources, students research the interactions between Jesuit missionaries (e.g., Jean de Brébeuf,
Gabriel Lalemant), and the Huron-Wendat people, many of whom became converted to Christianity. Students record
examples illustrating how cultural change results as a consequence of contact.

Note: Brébeuf and Lalemant were later killed by the Iroquois during their wars against the Huron-Wendat people. These
Jesuit priests believed that it was possible to combine the traditional spiritual beliefs of the First Peoples with the beliefs of
Christianity. As with some other missionaries, the Jesuits often took on the ways of life of the First Peoples and lived
among them. Brébeuf is credited with the creation of the Huron Carol, a combination of the Algonquian language and
beliefs and European Christian tradition. It would be very complex to study and compare in depth the differing spiritual
beliefs of the two groups; the main concepts are that both believed in a Creator and in a world beyond physical life.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.3)

o
) ' (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Using print and electronic resources, students research the differing world views of the early Europeans and the First
Peoples with whom they first came into contact. Students record information to compare how each felt related to
governance, the land, religion, history, wealth and power, trade, and settlement.

TIP: Review and discuss these concepts as needed with the students prior to their research:
1) royal power in an absolute monarchy (i.e., the King or Queen has all decision-making power, appoints all
government officials, owns all the land, and is not limited by laws or elected bodies)
2) treaties as agreements negotiated between self-governing groups or nations
3) trade as bartering goods for survival as opposed to trade for profit
4) world view as a way of seeing the world, a collection of beliefs and values
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j Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.3)

4C.
8 BLM: Cultural Dialogue
a
C: .
8b 5.2.3e BLM: Cultural Dialogue — Key

s
] ' (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Using print and electronic resources, students research examples of negative consequences to the First Peoples resulting
from interactions with Europeans (e.g., spread of disease, treatment of the Beothuk...). Students assume the role of a
member of a First Peoples nation and compose a journal entry describing the short- and long-term effects of interactions

with Europeans.

Background Note: Students may ask why it is that First Peoples were often decimated by diseases brought across the
Atlantic Ocean unknowingly by Europeans. Many contagious diseases originate in domesticated animals, and there were
no domesticated animals in North America — only in Europe. The First Peoples had never been exposed to these illnesses
and they had little resistance to them when they came into contact with Europeans who may have been carrying them. They
did have natural remedies for certain nutritional diseases, such as scurvy, with which they were familiar (read the book
Guns, Germs, and Steel by Jared Diamond for an engaging and thorough discussion of this topic).

SSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.3)

ASSESSMENT EVIDENCE

Example of an Inquiry and Rubric:

Dramatize a fictional but possible account of Champlain and Chief Membertou learning from
each other about how to live from the land in Acadia at the place known today as Port Royal,
Nova Scotia. Membertou could teach about winter survival and storage of local foods;
Champlain can teach the use of tools and weapons to make survival and food production more
efficient. Show how the skills of each one changed the quality of daily life in Acadia for the
French colonists and the Mi’kmagq First Nations. Show how Membertou had to speak with
Champlain about the use of land in Acadia after he figured out what Champlain was up to. Let
the audience determine who was changed more by the interactions, Champlain or Membertou.
Use some kind of opinion poll at the end of your rubric to allow the audience to give their
conclusions.

1. (students’ choice)
1 2 3 4 5

2. (students’ choice)
1 2 3 4 5

3. (students’ choice)
1 2 3 4 5

4. How deeply has the student researched and understood daily life in Acadia?

Other Evidence:

* 3 mini-lesson strategy
assignments (indiv. or group)
that take no more than approx.
30 minutes each to complete

 Portfolio items collected
(Appendix C tracker)

» Skills attempted/developed
(Appendix A, C)

e Test — (possible sections)

o includes an oral or
written response to
one of the essential
questions

o personal learning
connections

o culture-based
connections

o vocabulary matching
or fill in blank
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2 4 6 8 10
5. How well has the student developed the friendship and learning that Champlain and
Membertou received from each other?

2 4 6 8 10

understood “land” (use and ownership)

2 4 6 8 10
(NOTE: The above example shows: Required criteria: 67% of total score; Student chosen
criteria: 33% of total score)

6. How deeply has the student researched and understood how Champlain and Membertou each

3. THE LEARNING PLAN (classroom teaching stage)

(see “Integration” in the front matter for timetable options)

RECOMMENDED SCHEDULE

Class 1
Finding Your Place

Class 2
Mini-lesson: Essential Question A

Class 3
Mini-lesson: Essential Question B

Class 4
e Mini-lesson: Essential Question C
« Students get list of Student Inquiry
Choices to take home

Classes 5-11
Student Inquiries:
research, drafting, editing

Classes 12-13
Student Inquiries:
celebration, demonstration, presentation

“EINDING YOUR PLACE” (Class 1)

Image courtesy of Mindy Willett
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Background for Teachers

Cartier and Champlain led some of the first French colonists
to North America. To fully appreciate their impact on
Aboriginal people and vice versa it is important to
understand where the events took place. In this LE students
will be able to locate where the interactions took place and
practice their mapping skills.

Activity
* Locate on a map the French colonies of Champlain
and Cartier. Which Aboriginal groups were they
interacting with?
* Why did they place their settlements where they did?

Materials/props/space needed
* Rope, textbook
« Canvas map of Eastern North America

2.:A" BLM - North America outline
FYP
4.1

FYP
40 BLM- Champlain and Cartier (2 pages)

BLM - Sailboat

Skills Sets:
e 7a — Creating Maps
e 7b — Using/Interpreting Maps

Social Studies Skills:
» S-200 - Select information from oral, visual, material,
print, or electronic sources.
» S-203 - Select and use appropriate tools and
technologies to accomplish tasks
» S-205 — Construct maps that include a title, legend,
compass rose, grid, and scale

FYP
43 BLM - Cartoon—Now and Forever
Procedure

1. Demonstrate using the large canvas map of the Eastern side of North America. Place the rope on the map to draw
the borders of Rupert’s Land, New France, the British Colonies and New Spain as they were in 1700. Discuss how
the physical geography of the land has not really changed since 1700 but that the borders defining North America

have gone through many changes.

2. Demonstrate using the large laminated photos of Cartier and Champlain and the sailboat to trace the route they took

from France to North America.

3. Discuss where the settlements are located. Have them think about the methods of transportation that were used at
that time. What do all the settlement locations have in common? (on bodies of water)

4. Hand out a copy of the map of the North America outline and ask students to add the colonies of Champlain and
Cartier. They will need to add a compass rose, a legend, a scale and colours to differentiate the different voyages of

Cartier.

Inquiry Activity

1. Challenge a student or group of students to find and select places that have gone through name changes throughout
Canada and place them on the map such as Hochelaga, Mont Royal, Ville Marie which is today known as Montreal.
They should research what language groups the names were in originally and what they meant in that language.
What do they notice about how Europeans hame places? What do they notice about how Aboriginal people name
places? (Usually Aboriginal people name things for what a place is used for while Europeans name things after
famous people, themselves or their wives). Can they find examples of places that have gone back to their original

Aboriginal names outside of the NWT?

2. Share a copy of the cartoon called, Now and Forever, from the BLM. Ask them what they think it means? Share
that the Mackenzie River used to be called the Dehcho (Big River) by the Dene for thousands of years but when
Mackenzie came down the river in 1789 he called it the River of Disappointment as he was disappointed it didn’t go
to the Pacific Ocean. A few years later Franklin names the river after Mackenzie and it has been named that way

ever since.
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MINI-LESSONS (Classes 2-4)
(INTRODUCING THE ESSENTIAL QUESTIONS)

ESSENTIAL QUESTION A

Describe a typical day in Nouvelle France and explain what part of daily life was the most similar or different from today?
Which criteria did you use to arrive at your answer?

Example of a Mini-Lesson Hook
Is it possible that some parts of life could have been better in Nouvelle-France than your life today?
What makes you feel better, making or building something with your hands, playing your computer games, or being outside?

22 (Skill Set: 9f — Narrative Writing- see Appendix A)

Using a Sort-and-Predict strategy, students categorize words related to life in Nouvelle-France. Students use the words to
compose a narrative describing daily life in Nouvelle-France and share their stories with peers. Students review their
narratives after they have studied Nouvelle-France and identify any misconceptions.

BLM: Sort and Predict: Life in Nouvelle-France

6

1 (Skill Set: 2 — Brainstorming- see Appendix A)

Students brainstorm qualities required to be a successful colonist in Nouvelle-France in the early seventeenth century.
Students may write out words and illustrate them on a poster to create a collective collage of the “Qualities of the
Habitants.”

NOTE: The word habitant was used in Nouvelle-France to designate the people who came to settle the land, as opposed to
the merchants or traders, missionaries and politicians or representatives of the royal government. Students may be able to
guess the meaning of the word from its similarity to the English word inhabitant.

Students read primary sources and reflect in their journals on life in this time period.

A

7 5.2.1e BLM: Famous Letters in Canadian History — Talon
4A: . . .

8 BLM: Famous Letters in Canadian History — LaSalle

9' BLM: Famous Letters in Canadian History — Champlain

RESOURCES (Essential Question A)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).
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Audio Visual:

1, 1.
MT BLM: Media Text Connections vR | BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question

Episode 2
Adventurers
and Mystics

Champlain’s Gamble (10 min)

Tadoussac is where the fur trade can be said to have begun. French and Montagnais had exchanged furs for
trade goods for some time. The Canadian furs are highly prized. In 1608, a former soldier at Tadoussac —
Samuel de Champlain — is ordered to find another location for a French settlement. He proposes moving
further West, building a trading post, and settle there. This location will intercept trade in furs before they
get to the Basques and Portugese. He chooses Quebec. They build some fortified buildings. His
competitors aren’t happy. Jean Duval is bribed by Basques to murder Champlain. Plot is discovered.
Duval is hung. The Canadian winter arrives, and it is bitter. He thinks they are prepared. Champlain
works on his maps as winter drones on. Etienne Brule is one of the men spending the winter there. The
fashions of France dictate the need for gentlemen to wear beaver hats. The fashion spreads to England.
Back in the colony, in February, 1609, the men start to die of scurvy. Spring finally arrives, some of the
settlers get better. Only 8 of 28 survive. Partnerships with the Aboriginal people will be needed if they are
going to survive.

The Price of Friendship (7 min)

Champlain and his men have entered a complex world that they are unfamiliar with. Montagnais and
Algonquin have been trading with French for 10 years. They are allied with the Huron. To the South, the
Confederation of Iroquois —are cut out of the trade with the French. Champlain learns that he has to enter
into a military alliance if he hopes to have economic relationships. This means going to war against the
Iroquois. Champlain agrees. A war party sets out in June, 1609. They head south through lands unknown
to Europeans. Only 60 warriors remain after a month of paddling. Champlain Kills 2 chiefs with one shot
from his arquebus. A third chief is killed by another French soldier. Huge victory for the French/Huron.
The Iroquois, however, are now their enemies.

A Frenchman among the Hurons (7 min)

The Huron live in the areas north of the Great Lakes. The Iroquois are to the South. Etienne Brulé is sent to
live with the Huron for a winter, to learn their language and their ways. He is welcomed. His job is to
convince the Hurons to bring their beaver pelts to Quebec every spring. On June 13 he returns to Quebec.
His mission is a success, but the experience changes him. Other Frenchmen follow this practice in the
coming years. Soon Quebec is receiving 15,000 furs per year. The beaver is the basis for huge changes
in both peoples’ lives. In 1615 Champlain visits Huronia. He discovers a complex and fascinating society,
of 18 villages and 13,000 people. The Huron live in large lodges, and cultivate corn. Champlain
decides that the Huron can be more than commercial and military allies. He brings in Recollet
missionaries to convert the Aboriginals to Catholicism. Missionaries discover that in the French settlers
minds, trade and religion do not mix.

The Daughters of the King (9 min)

French soldiers arrive in 1665, but on July 16 horses arrive for the first time as well. “The moose of
France’ amaze Aboriginal people who see them. Jean Talon arrives with instructions to govern and
organize the settlement. In Versailles, Louis X1V has decided that the colony in New France will be vital.
Jean Baptiste Colbert organizes the economic war that Louis is undertaking around the world. Colbert sees
huge potential for the colony in New France. But they need more people. In 1670, a new initiative is
undertaken, to bring large numbers of young women to the colony. Les Filles du Roi , are sent there to
help build a new people in a new land. 1,000 poor and abandoned women are sent over a 7 year period.
They are almost all married shortly after their arrival. Jean Talon encourages large families with financial
rewards.

Birth of the Canadiens (7 min)
Jean Talon expands many businesses to help make the colony more self-sufficient. Most of the young
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men in the colony are servants — or engaged for at least 3 years. Almost like slaves. Many head back
to France as soon as they can. Talon and Colbert try to stop this, in order to cause the colony to grow.
They are forbidden to return. By the end of the 17" century there are still only about 3,500 people living in
New France. In 1672 things begin to go badly— Marie de I’Incarnation dies. Jean Talon is recalled to
France. Europe is at war, and the colony in New France is no longer a priority. A difficult period begins,
but a beginning has been made.

bl Maps:
:ﬁ?’!# PSC: Settlement in New France (p. 75)

% mess | Exposition
= - PSC: The Beginnings of Quebec; People of the Colony; Habitants; The Church and Its Role in New
L& France; The Fur Trade; Frontenac; Conclusion (p.74-81)
SOC: Primary Source: Try Not to Be Troublesome (p.27)

Websites
= (Exposition and many pictures)

http://www.northernblue.ca/products/index.php/Products_and_Portals

HCO Jr > The History of Canada Online Junior (HCO Jr)>Part 3. New France>USERNAME:
EducationNWT Password: nwtece999 > “return to Part 3” > try: “Daily life in New France”

* (Expositions and student friendly detailed paintings)
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0002688
Search: New France

www.histori.ca “Syrup” (radio minute and video
“history by the minute” Historica minute)

(Or, directly there:
http://www.histori.ca/minutes/default.do?page=.index

Blackline Masters:
NOTE: All appropriate blackline masters specific to a strategy are embedded with the strategies below and
found as an attachment.

ESSENTIAL QUESTION B

Who was the most important leader in the early development of Nouvelle France: Samuel de Champlain, Chief Membertou,
or Marquerite Bourgeoys? What evidence did you use to defend your choice?

Example of a Mini-Lesson Hook
Are you a good leader or a good follower?
How do bad leaders get to have power and lead people?

¥y | Z  Critical Thinking Strategy (recommended)

Step 1 Introduction

Explain to students that the Essential Question that they will be exploring is “Who was the most important leader in the
development of Nouvelle France: Samuel de Champlain, Chief Membertou, or Marquerite Bourgeoys.” Tell students that in
this activity they will prepare a really good question—a powerful question—that they could ask one or more of the leaders.
Suggest that they are going to back in time and take the role of a reporter and that they will be interviewing one or more of
the leaders.

To prepare students for their interview questions tell them that they are going to view a video and that their task is to ask the
producer of the video a “powerful question”.
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Play the video “Playing for Change: Stand by me” and have the students watch the video and think about what questions to
ask the producer. Record a number of their questions. The video can be located at
http://www.playingforchange.com/journey/introduction

At the end of the video conduct a debriefing session with students before setting up the “powerful questions” strategy.

Alternatively you may wish to invite a person from the community such as an elder or a local politician and ask students to
prepare powerful questions based upon the criteria below.

Step 2 Activity: Powerful Questions: What are they?

Record two or three of the questions that students have asked during the debriefing session and write them on the board.
Suggest to students that a powerful question must meet four criteria before it can be considered a powerful question.
Criteria should include

« Informative: give you lots of information

« Relevant: specific to the person or situation

« Open-ended: can't be answered by yes or no or with a one word answer
« Challenging: are usually not easy to answer.

Ask students which (if any) of the questions on the board meet the criteria for a powerful question. You may want to
provide them with LE4 student master so they can record their answers and challenge them to make weak questions more
powerful.

Step 3 Activity: Introduce the Critical Inquiry
Have students view the video “Playing for Change: Stand by me” and upon completion ask them to prepare a powerful
question that they can ask Mark Johnson, the producer of the video. You may wish to have them complete the LE4 student
master and as a class analyze the questions in terms of meeting the criteria.

Remind students that as reporters going back in time their task is to ask a powerful question of one of the leaders of
Nouvelle France: Samuel de Champlain, Chief Membertou, or Marquerite Bourgeoys.

Provide students with a background on the leaders (see backgrounders or provide students with background information)
Introduce the critical inquiry to the students and the criteria for powerful questions.

Create a powerful question to ask a leader of Nouvelle France.
« Informative: give you lots of information
« Relevant: specific to the person or situation
« Open-ended: can't be answered by yes or no or with a one word answer
« Challenging: are usually not easy to answer.

You may wish to provide students with LE4 student master to complete their questions

Step 4 Activity: Share your conclusions

Once students have completed the inquiry ask them to share their questions. Remind students that their questions must be
based upon the criteria for a powerful question. Lastly, suggest to students that questions are as important as answers. It
may not be possible to find the answers to their questions but that the ultimate task is to determine who is the best leader of
the three. Their research (backgrounders) will help them in their choice.

4B:

CTa BLM: Powerful Questions
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CTh BLM: Samuel De Champlain

" BLM: Grand Chief Membertou
CTc

BLM: Marguerite Bourgeoys

4B:
CTd

e
] ’ (Skill Set: 9a — Journals- see Appendix A)

Students read primary sources and reflect in their journals on life in this time period.

4A: . . .

> BLM: Famous Letters in Canadian History — Talon
4A. . . .

3 BLM: Famous Letters in Canadian History — LaSalle
4A:

BLM: Famous Letters in Canadian History — Champlain

RESOURCES (Essential Question B)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Audio Visual:

1. il .
mT | BLM: Media Text Connections | y5 - BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question

Champlain’s Gamble (10 min.)

Tadoussac is where the fur trade can be said to have begun. French and Montagnais had done this for some
time. The Canadian furs are highly prized. In 1608, a former soldier at Tadoussac — Samuel de
Champlain — is ordered to find another location for a French settlement. He proposes moving further
West, building a trading post, and settle there. This location will intercept trade in furs before they get to
the Basques and Portugese. He chooses Quebec. They build some fortified buildings. His competitors
aren’t happy. Jean Duval is bribed by Basques to murder Champlain. Plot is discovered. Duval is hung.
The Canadian winter arrives, and it is bitter. He thinks they are prepared. Champlain works on his maps as

Set 1, Disc 1 . . . . . .

Episode 2 winter drones on. Etienne Brule is one of the men spending the winter there. The fashions of France
Adventurers dictate the need for gentlemen to wear beaver hats. The fashion spreads to England. Back in the colony, in
and Mystics February, 1609, men start to die of scurvy. Spring finally arrives, some of the settlers get better. Only 8

of 28 survive. Partnerships with the Aboriginal people will be needed if they are going to survive.

The Price of Friendship (7 min)

Champlain and his men have entered a complex world that they are unfamiliar with. Montagnais and
Algonquin have been trading with French for 10 years. They are allied with the Huron. To the South, the
Confederation of Iroquois — who are cut out of the trade with the French. Champlain learns that he has to
enter into a military alliance if he hopes to have economic relationships. This means going to war against
the lroquois. Champlain agrees. A war party sets out in June, 1609. They head south through lands
unknown to Europeans. Only 60 warriors remain after a month of paddling. Champlain kills 2 chiefs with
one shot from his arbquebus. A third chief is killed by another French soldier. Huge victory for the
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French/Huron. The Iroquois, however, are now their enemies.

A Holy City in the Wilderness (7 min)

For decades religious warfare has torn Europe apart. A desire to bring pagans to Catholicism grows. In
1631, Marie de I’Incarnation feels called to go to the new world. She enters the Ursuline convent,
leaving her son behind. She has a vision, where she believes she is called to build a church in New France.
In 1639, Marie de I’Incarnation heads to New France. Madame de la Pelleterie is a patron of the mission.
They are the first women missionaries in North America. Jeanne Mance and 50 settlers move to the island
of Montreal, which their society has purchased. De Maisonneuve leads them.

gy Exposition:
f‘ﬁ e PSC: “The Church and Its Role in New France” (p. 78) (influence of Marguerite Bourgeoys)
. * PSC: “Chief Membertou” (p. 72)
b= Fictional Interviews:
g e PSC: “An Interview with Samuel de Champlain” (p. 71)
W

e PSC: “An Interview with Chief Membertou” (p. 73)

e Story Story:
H SOC: “The King’s Daughter” (p. 30) (influence of Marguerite Bourgeoys)

&
i
Websites
« http://www.historytrek.ca/

Search: “Champlain” “Marguerite Bourgeoys”
* Membertou (name mentioned 5 times)
http://www.pc. http://www.pc.gc.ca/eng/index.aspx c.ca/eng/index.aspx
National Historic Sites>Port-Royal National Historic Site>Natural Wonders & Cultural
Treasures>History
Or go direct: http://www.pc.gc.ca/eng/rech-srch/clic-click.aspx?/cqgi-
bin/MsmGo.exe?grab_id=0&page_id=34638&query=membertou&hiword=membertou%20
= http://www.northernblue.ca/products/index.php/Products_and_Portals
HCO Jr > The History of Canada Online Junior (HCO Jr)>Part 2. Early Canadian Explorers: D.
Cartier and Champlain>=USERNAME: EducationNWT Password: nwtece999 > return to “D.
Cartier and Champlain” > scroll down to Samuel de Champlain
« Canadian Encyclopedia (Marguerite Bourgeoys)
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0000919
e Canadian Encyclopedia (Samuel de Champlain)
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0001505
» www.wikipedia.org
“Samuel de Champlain” (great pictures to project); “Port Royal, Nova Scotia” (drawings)
“Henri Membertou” (exposition —background, biographical information)
“Marguerite Bourgeoys” (painting and exposition —background, biographical information)
* Marguerite Bourgeoys
http://www.maisonsaint-gabriel.qc.ca/fr/c/a-accueil.html
Blackline Masters:
NOTE: All appropriate blackline masters specific to a strategy are embedded with the strategies below and
found as an attachment

ESSENTIAL QUESTION C
Through their various kinds of interactions with each other, how did the way of life of both the Aboriginal peoples and the
European colonists of Nouvelle France change? Which criteria did you use to arrive at your answer?
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Mini-Lesson Hook

What was the better transportation device in Canada—the wheel or the canoe?

==
, ' (Skill Set: 9c — RAFT- see Appendix A)

Students read a passage written by a First Nations Elder about the importance of the land to the Aboriginal people. Students
assume the role of a member of a First Nation and counter the European belief that land was available to be claimed as the
possession of their kings or queens.

BLM: First Peoples and the Land

9

1 (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Students brainstorm Canadian place names and, using print and electronic resources, research the origins of various place
names in Canada. Students discuss ways in which various place names reflect the Aboriginal, French, and British cultural
heritage of Canada.

£Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.3)

22l (Skill Set: 3a — Discussion- see Appendix A)

Students discuss the origins of the name “Indian” for the indigenous peoples of the western hemisphere, and why it
continues to be used today, even though it originated due to an error by the European explorer, Christopher Columbus.
NOTE: Encourage students to recognize that all Aboriginal peoples have their own names for themselves, and that often
these names mean, simply, “the people”. Over time, there came to be several different names for Aboriginal peoples, one
based on the original Aboriginal language, and other versions based on how various European explorers described or
identified the people in French or in English.

£Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.3)

e
] ’ (Skill Set: 3a — Discussion; 6a—Sorting and Classifying- see Appendix A)

Students imagine sharing a desk, a metaphor for land. Discuss in small groups what the desk is used for. Imagine what it
would be like sharing the desk with another person. What would be the advantages and disadvantages of sharing the desk?
Is sharing land different than sharing a desk? Using a VENN diagram, write down the way it is similar and what way is it
very different? Perhaps use “categories to consider” of “decision-making”, “relationship building”; etc.

BLM: Sharing a Desk—Sharing Land

10

22 (Skill Set: 1 — Active Listening- see Appendix A)

Students listen and respond to a performance of the Huron Carol, noting how this song combines First Nations and
European cultures.
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Note: The Huron Carol has been recorded by Manitoba artist Tom Jackson, as well as by numerous other Canadian artists.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.3)

o=
) ' (Skill Set: 9a — Journal Writing- see Appendix A)

Students imagine sharing land—for some this is what they are familiar with. For others, especially in urban centers, they
will never have shared land except in the form of a public park. Students imagine living in Nouvelle-France, building a
house, planting a garden, hunting, etc. anywhere they wished. They imagine sharing this land with the Aboriginal people.
Ask an elder to visit the class or some local thought-leader or thinker. Ask them to speak to the students about, “What
might it be like today in Canada if people could not buy land, but shared it with everyone else. How would life change and
how would life remain the same?

Task: The students imagine sharing a piece of land with four or five other families down by the river or lake or over by the
hills or mountains. How would this land be shared? What kind of questions would you have to answer and what kind of
decisions would you have to make in order to live happily together? What kind of conflicts might you have to resolve?
Write about events in a journal that would take place during the course of a day, a week, or beyond.

w2l (Skill Set: 6g — Viewing Visual Media- see Appendix A)

Using print and electronic resources, students view images of First Peoples and early European explorers. Students identify
examples of intercultural contact (e.g., presence of First Peoples, canoes, snowshoes, trade ceremonies, peace pipes,
Europeans wearing deerskin clothing, Aboriginal people wearing woven cloths...), and discuss what may happen when two
cultural groups meet.

TIP: Encourage students to note the source of the images, and to pose questions about how the source may be biased and
influence the portrayal of First Peoples and Europeans.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.3)

] (Skill Set: 6g — Viewing Visual Media- see Appendix A)

Students view segments from CBC’s Canada, A People’s History (Episode 2—Adventurers and Mystics). Students record
information related to the cultural interactions between early European settlers and First Peoples. Students discuss the
results of these cultural interactions, both positive and negative, considering the types of misunderstandings that arose
because of the profound cultural differences between the Europeans and the First Peoples.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html (see 5.2.3)

RESOURCES (Essential Question C)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the

Inquiries section at the end of this Learning Experience).

inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
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Audio Visual:

1 1.
MT BLM: Media Text Connections ' fy5 + BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question

The Price of Friendship (7 min)

Champlain and his men have entered a complex world that they are unfamiliar with. Montagnais and
Algonquin have been trading with French for 10 years. They are allied with the Huron. To the South, the
Confederation of Iroquois — who are cut out of the trade with the French. Champlain learns that he has
to enter into a military alliance if he hopes to have economic relationships. This means going to war
against the Iroquois. Champlain agrees. A war party sets out in June, 1609. T hey head south through
lands unknown to Europeans. Only 60 warriors remain after a month of paddling. Champlain Kills 2 chiefs
with one shot from his arbquebus. A third chief is killed by another French soldier. Huge victory for the

Set 1, Disc 1 | . -
Episode 2 French/Huron. The Iroquois, however, are now their enemies.

Adventurers Death of a Nation (7 min) | |

and Mystics The alliance between the Huron and the French serves both sides well for a while. By the 1630s , less

healthy consequences begin. Alcohol spreads through the fur trade. Diseases start to decimate Huronia.
Influenza, measles and other diseases cut the population in half by the 1630’s. The Jesuits are perceived as
the spreaders of these diseases. They are refused entrance to many communities, attacked when they
arrive. Jean de Breboeuf can see only God’s will in this persecution. In 1649, weakened by disease, the
Huron are attacked by the Iroquois, who see the chance to conquer their old enemy and control the fur
trade. Huronia is destroyed. Only 1,000 survive. They disperse and move to some of the French
settlements. The French-Huron alliance had helped the French survive. Disease, alcohol, new religion
have changed — and destroyed Huronia.

Black Robes in the Dark Forest (7 min)

Jesuit missionaries were brought in to convert the 25,000 people of Huronia. They are often despised.
Champlain had insisted that they be allowed in. Two different worlds collide. Jesuits have a hard time
giving up their European ways. Food is different. Bedding is different. No light to read by. As more
Jesuits arrive, they built permanent missions. The biggest is at Sainte-Marie. A young French worker is
fascinated by the Huron beliefs. Few Hurons are converted. The records of what the Jesuit were doing in
North America captures the imagination of many in Europe. Soon various mystics also begin to arrive.

g Primary Sources:
P e PSC: Pehr Kalm (p.80)(yellow box)(specific observations of interactions and influences)

Exposition:
e The 10: The 10 Most Significant Crossroads in Aboriginal History: Iroquois Wars ( p. 26-29)

» The 10 Most Significant Conflicts on Canadian Soil. French and Iroquois Wars ( p. 30-33)

Music
S.0.C: Jean de Brébeuf: The Huron Carol (p.28)
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Websites
» http://www.northernblue.ca/products/index.php/Products_and_Portals

HCO Jr > The History of Canada Online Junior (HCO Jr)>Part 3. New France, D. Fur Traders and
Missionaries>USERNAME: EducationNWT Password: nwtece999 > return to “D. Fur Traders and
Missionaries” > scroll down to “How First Nations People Helped the Fur Traders”

 List of place names in Canada of Aboriginal origin
http://en.wikipedia.org/wiki/List_of place names_in_Canada of Aboriginal_origin

www.histori.ca “Syrup” (radio minute and video
“history by the minute” Historica minute)

(Or, directly there:
http://www.histori.ca/minutes/default.do?page=.index

Blackline Masters:
NOTE: All appropriate blackline masters specific to a strategy are embedded with the strategies below and
found as an attachment

GIVING STUDENTS THEIR INQUIRY CHOICES (Class 4)

Options:
« Create a student handout of the inquiry choices teacher feels is reasonable (from #2 blue section above)
= The inquiry options are simply written on the board for the students to choose among
* The inquiry ideas listed in the Student Inquiry Choices to the LE (below) is expanded before it is sent home
« Adapt/Modify the Essential Question Resource Lists for students

STUDENT INQUIRY CHOICES: (Class 4)

Send home the Student Inquiry Choices blackline master in Appendix B written in language for young people. This provides
the student with a background to the essential questions, prompts to choosing and developing their own personal inquiry, and
a signature line encouraging the support of parents during the inquiry.

4.5 BLM: Student Inquiry Choices (2 pages)

CO-CREATING RUBRICS: (Class 5 and onward)

Students can play a significant role in the assessment process. The teacher must make clear what their expectations are at the
beginning of the inquiry process (from Established Goals and Essential Questions, and by cutting and pasting from the
Assessment Evidence rubric provided above). Teacher should place these expectations in the rubric that is given to the
student with the appropriate weighting. The student should complete the rubric based on their own aspirations for learning,
and their own weightings.

The blackline master below can be electronically modified and printed, or simply written on and photocopied.

1.R© BLM: Electronic Rubrics
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STUDENT INQUIRIES: (Classes 5 -13)

As students begin their inquiry on the Essential Question they have chosen, teachers should make the Essential Question
Resource Lists they have prepared available.

Teachers may occasionally want to select a resource from these lists to provide short additional background pieces or
engaging stories to sharpen student interest and enhance understanding of the era, question, personalities, etc. being explored.

4A." BLM: Essential Question Resource List A

RL
AI'QBL' BLM: Essential Question Resource List B
‘gi BLM: Essential Question Resource List C
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“Deportation of the Acadians Order” by C. W. Jefferys. Image in public domain; made available for sharing
by user Jeangagnon in Wikipedia article, “Acadia”
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STAGE 1: DESIRED RESULTS (teacher preparation stage)

INTRODUCTION TO THE LEARNING EXPERIENCE

This Learning Experience introduces students to some of the tensions that were growing through the 1700s in North America.
French, British and Aboriginal peoples interacted in both peaceful and violent ways as the two powerful European nations
struggled for dominance in this continent. Students discover how Canada has been shaped — it’s borders, traditions, and ways
of living together.

SIGNIFICANCE OF THE LEARNING EXPERIENCE

(background for teachers)

Since the beginning of this course related to
Canada’s history, we have primarily been
exploring the perspectives, goals and
experiences of the Aboriginal peoples who
lived in various places in the land that is
called Canada today, and the various French
explorers and colonists who began to
establish settlements along the Saint
Lawrence River. In Learning Experience
#5, we become aware of the interactions,
and conflicts, between these groups and a
rapidly growing number of British colonists
who were expanding their numbers and
ambitions along the East Coast in the
American colonies. Quebec becomes a o j Atiantic
central focus and battleground for the ol 4 e )
competition between France and England

themselves, and then between England and

the increasingly restless American colonies. Image made available for sharing by Klaus Mueller (Mikmag), Germany in Wikipedia article
Within the context of these interactions and “Acadia”.

tensions, we see the development of many of the fundamental characteristics and relationships which continue to shape
Canada today.

4 Gulf of St. Lawrence .

- '.I o rl’ Rovale
(Cape-Breton
Island)
-]

Essential Question A. ““Can forcing people off their land ever be the right thing to do? Acadia, or I’Acadie in French, is an
area that is mostly found on mainland Nova Scotia in the Annapolis Valley region and parts of New Brunswick. It was a land
of very rich farm land, and had been settled by French farmers in the early 1600s. For the most part these farmers lived
alongside of, and later intermarried with, the Mi’kmagq of the region. The Acadian region became an increasingly strategic
area as the 13 British colonies in America began to push up against the boundaries of Nouvelle France (and thus the French
empire itself) by the 1700s. L’Acadie was seen as a key French-populated location that threatened British commerce and
military movement. The Mi’kmagq, simply because they were Aboriginal, as well as because of their alliance with the

French, were also considered ‘a problem’. For the British, these situations became increasingly intolerable, and over the
course of various military and diplomatic exchanges, Acadia had been handed back and forth between France and Britain on
6 occasions. In 1713 it was handed over to Britain for the last time with the Treaty of Utrecht. The French farmers that
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populated Acadia were then told that they must leave. The Acadians refused to move,
and also refused to swear an oath to the British crown. This arrangement became
unacceptable to the new governor of Nova Scotia, Charles Lawrence.

In 1755, Lawrence ordered the Acadians deported, their farm buildings burned, their
animals killed. Acadians were herded onto ships and sent to various parts of the
Thirteen Colonies in America, and other British locations far from their homes.
Thousands died while en route to new settlements, and thousands more ended up
settling in places like Louisiana (then controlled by Spain), where they became the
‘Cajuns’ and retained distinct parts of their French traditions and language over the
following decades and centuries.

The Mi’kmaqg were even more unfortunate. Re-issuing an earlier proclamation,
Lawrence decided to continue the British policy of putting a bounty on the Mi’kmag,
paid to any settler who could provide the scalp of a Mi’kmag man, woman or child.
By the time a lasting peace was concluded between the Mi'kmaqg and British five years “Deportation of the Acadians Order”
later (1761), the Mi'kmaq population had been greatly reduced, and most of their by C.W. Jefferys. Image in public

. . L X . . domain; made available for sharing
territory had been seized by the wave of British immigration that began in 1749. b A

X . . . y user Jean Gagnon in Wikipedia

Those Mi'kmag who managed to elude the British provided crucial support to many article, “Acadia”

refugee Acadians who were relatives.

During their Essential Question A investigation, students will inquire into what the Acadian expulsion actually was, why it
occurred, what the consequences of the expulsion were (and are even today). They will use this example (or others) to
respond to the Essential Question of whether this kind of drastic political and military decision is ever justified. Students are
given the opportunity to consider what caused the British to take this action, and whether there could have been other ways to
respond to the issues related to the Acadians. This inquiry provides an opportunity for students to explore Moral
Judgement, one of the key Benchmarks of Historical Thinking. Were the actions ethically justifiable (or unjustifiable)? In
plain language, “Were their actions right or wrong?” This can be an exciting and challenging opportunity for students to
develop critical thinking and other historical thinking skills — including cause and consequence, and historical
perspectives.

Essential Question B: Who would you name your school after: General Edward Cornwallis,
James Murray, General Charles Lawrence, Chief Pontiac, Joseph Broussard (“Beausoleil™”) or
Guy Carleton? Which criteria did you use to arrive at your answer?

This question will encourage students to learn more about an individual leader from this
tumultuous period in Canadian history (1700-1774) and to explore the role they played in
providing direction (not necessarily helpful direction) to the people and decisions that were
shaping the destiny of Quebec, Acadia, and much of North America. Essential Question B is
intended to have students learn about several leaders from the early history of Canada and strives
to engage students in the discussion of ‘what makes a good leader’ through the activity of

. . . .. . by C. W. Jefferys.
choosing which leader they would want their school named after (this inquiry may prove to be the Image in public domain:
basis for a discussion of your school’s current name, and where it came from as well...). There made available for

may be a range of criteria used during the initial phases of these discussions. sharing by user
Jeangagnon in
Wikipedia article,
“Edward Cornwallis”

“Edward Cornwallis”

In the 1700s, a series of wars between England and France shifted power towards Britain in North
America, and the rapidly growing population of the American colonies began to expand and
encroach on the limits of their territory as found in Nouvelle France’s claims.
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General Edward Cornwallis was appointed British governor of Nova Scotia in 1749. One of his primary duties was to try to
make that colony more “British’. This led him to confront the two major non-British groups in this region, the Mi’kmaq and
the French-speaking Acadians. In trying to reduce the Mi’kmaq presence, Cornwalis pursued a form of genocide, including
the offering of a “bounty’ to any settler who provided proof (scalps) of those Mi’kmag men, women or children that they had
killed. In dealing with the Acadiens, who had been farming mostly in the western portion of Nova Scotia (today’s Annapolis
Valley) for generations, he tried to outnumber their potential threat in the region by bringing in large numbers of protestant
Swiss and German immigrants. He also demanded they swear an oath of allegiance to the British crown — with results
ranging from their historical position of “no” and neutrality, to “yes” without military service. Among other concerns,
Acadians did not want to face a situation where they would be forced to bear arms against their relatives in French-held Cape
Breton. Did Cornwallis make the best decisions that could be made, given the circumstances? Was he the kind of leader a
school could be named after?

Governor Charles Lawrence, who succeeded Cornwallis, decided to actually enforce
the requirement of an oath and, faced with resistance to this, initiated the deportation
of all Acadians, pretty much on the spot. Colonel Winslow and the militia enforced
this decision. Was Lawrence a leader who could make the decisions that had to be
made? Is this the kind of leader and legacy a school could be named after?

James Murray was the first British governor of Quebec. After the British victory at
the Plains of Abraham in 1759, the Seven Years War between France and England
was officially settled with the Treaty of Paris in 1763. France lost almost everything
in North America — but Nouvelle France (now most often called Quebec) was made
up of French Catholic settlers. Murray was the British governor assigned to this new
colony. He had to balance the rights of British citizens in the colony against the
realities of a population that was in the vast majority French and Catholic. Part of James Murry” by Allan Ramsay.
what he faced was a challenge in implementing the Royal Proclamation (explored in Image in public domain; made
Essential Question C). He had a delicate balancing act to play, and in the end he lost available for sharing by user

his job. But was he a good leader? Is his legacy the kind of thing to name a school S;L‘ﬁ;‘;vmsj:f;n Wikipedia article,
after?

Pontiac, or Obwandiyag, was a leader of the Odawa people. When France lost to the
British, all the carefully constructed alliances the French had established over
generations with Aboriginal groups began to collapse. The Royal Proclamation was
likely in the works before Pontiac began to incite an uprising against the British, but
the multiple attacks on British forts by a wide range of Aboriginal groups in 1763
likely accelerated its implementation. Aboriginal right to their land as “first
inhabitants’, the limitation of the westward expansion of the American colonies, and
the rights of French-Catholics in Quebec were all part of the Proclamation. In the = .
end Pontiac made peace with the British, and was shortly afterwards murdered — “Pontiac Conspiracy” by Alfred Bobbet.
perhaps because of this. Was Pontiac right in resisting the British? Would the Image in public domain; made available
history of Aboriginal-British relationship have been different (better or worse) zft'izr:r"f(‘:gh:’; ‘;Soer:t:;z‘fs'e in Wikipedia
without the leadership of Pontiac? Do Canadians today owe a debt of gratitude to ’

Pontiac and other Aboriginal people who fought the British in 1763? Is this a

leader to name a school for?

Guy Carleton. British merchants, unhappy that they didn’t get the freedom to make their fortunes that they thought was their
right, ultimately caused Murray to be recalled to Britain. Guy Carleton replaced him in 1768 as the governor of Quebec.

Like Murray before him, he saw some of the challenges in trying to run Quebec as a typical British colony. And he was very
aware of the growing atmosphere of rebellion in the American colonies. If the Quebec population wasn’t solidly for Britain,
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they might side with the southern colonies if an armed conflict occurred. The Quebec Act of 1774 was part of his response to
these challenges, and the rights granted to French-speaking, Catholic citizens in Quebec were unprecedented in a British
colony. Was Carleton the leader that was needed to ensure that Canada would not
become part of the emerging United States? Is that worth a school name?

Joseph Broussard (called ‘Beausoleil”), was a leader of the Acadian people. From 1755-
1758 he organized a kind of guerrilla resistance
against the British who were engaged in expelling the
Acadians. His fighting force often included Mi’kmaq
warriors. Their various armed actions (e.g. Battle of
Grand Pré, attack on Dartmouth, Battle of
Beausejour) caused the British great difficulties. He
was captured and imprisoned in 1762. After his
release in 1764, he was allowed to emigrate to

Dominica, and finally to Louisiana, where he died in “General Sir Guy Carleton.”
Image in public domain; made

1765. available for sharing by user

.F ] Magicpiano in Wikipedia article,

L7 Was Broussard a hero, or an outlaw? Are his efforts “Guy Carleton, 1% Baron

. ,1;, to fight the British justified, and are they a good Dorchester”
i enough reason to name a school after him?

= As a Critical Thinking activity, again, the key component of this inquiry may occur as
Joseph Broussard, known as much after as during the research that a student pursues related to the leader they have
‘Beausoleil’. Painting by chosen. Teachers should encourage students to develop criteria that explain why their
Heironymous Rowe. Made . . . .

. . . leader was important, and this process will nudge them towards an understanding that

available for sharing by the Rowe in . i X X
the Wikipedia article, “Joseph there are different kinds of leaders, and different views of what makes a ‘good leader’.
Broussard” How a leader is viewed over time — their impact or legacy - may also be part of this

discussion as well. The post-research phase of this inquiry is key to their learning. As
students present their leader and criteria to other groups — and listen to presentations of other leaders that are given by other
class members - the teacher will have an important role to play in encouraging them to consider, and reconsider, the qualities
of the leader they have chosen. Students may adjust their assessment of their leader as a result of these discussions — or not.
Through this process, the nature of leadership as well as the events which characterized the early relationships between
Aboriginal, French and English groups will be exchanged. Dene Kede and Inuugatigiit provide descriptions of leadership
which may be important to bring into these discussions. This can be a rich part of what Learning Experience # 5 contributes
to this course.

Essential Question C: Which of these events had the most impact on the development of Canada — The Great Peace (1701),
Battle of the Plains of Abraham (1759), The Treaty of Paris (1763), The Royal Proclamation (1763), The Quebec Act (1774)

Many of the fundamental arrangements between French, English and Aboriginal populations in Canada were established
during a very turbulent time in the 1700s, when these groups were almost equal in numbers or power, and the relationships
uncertain. How some of these agreements were arrived at is sometimes as significant as what the agreements contained.

The Great Peace of Montreal (1701). Some have called this event ‘the the first key moment in the creation of Canada’ (Saul,
p.59). Itis an extraordinary event that brought together the leaders of New France and 1200 representatives from over 40
Aboriginal nations from all over the Great Lakes region, for the purposes of working out a new way to live together. It
created peace between the Iroquois (allied with the British) and the Huron (allied with the French), who had been at war for
over 100 years. It also marked a significant shift in how relations between Aboriginal peoples and their European
counterparts might be arranged. The negotiations followed Aboriginal diplomatic protocols, and marked the beginning of an
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approach which has been used repeatedly throughout Canada’s history, and is quite different from the pattern that emerged in
the United States. ey I

Related question: Has the Great Peace contributed to the
shaping of present-day Canada more than any other?

The Battle of the Plains of Abraham (1759) was one of the
key battles in the larger conflict between France (and her
Aboriginal allies) and Britain (and her Aboriginal allies) in
North America. These conflicts were part of the French-
Indian War (as it is called in the United States), and the
worldwide conflict known as the Seven Years War. The
Treaty of Utrecht had left many issues unresolved, and “Great Peace of Montreal”—copy of the original including the

" . pictograms of signing nations. Image in public domain; made available
both British and French forces were determined to clear up for sharing by user Jeangagnon in Wikipedia article, “Great Peace of
those misunderstandings on the battlefield. The battle Montreal”
outside the walls of Quebec marked the fundamental shift
in Quebec from French to British control. British forces under James Wolfe defeated the French forces commanded by
Louis-Joseph Montcalm in a brief battle for the strategic fort of Quebec. Based on the recent controversy over the planned
re-enactment of the battle (sovereignist groups suggested that re-playing the ‘English humiliation of the French’ could lead to
violence), this battle continues to stir real emotions in Canada. France soon traded the Nouvelle France colony for what it
thought were the much more desirable islands of Guadeloupe and Martinique. The British came, and stayed.

Related Questions: Did the events on the Plains of Abraham mark the
fundamental transition of Canada (soon re-named Quebec) from a French
to a British entity? Is this event (battle) the one that has most shaped the
Canada of today?

Treaty of Paris (1763). The French-British tensions unresolved at Utrecht
exploded in the 1750’s. Many people suggest that he Seven Years War
(1756-63) was the only war that began in North America and spread to
Europe. It began as the French-Indian War (in 1754), between Britain
(with her Aboriginal allies) and France (with her many Aboriginal allies)

“Plains of Abraham” - engraving based on a sketch by o ; R
Hervey Smyth in 1797. Image in public domain; made and then slowly became an irritant that drew other alliances and frictions

available for sharing by user Plainsimage in Wikipedia into play around the world. Winston Churchill called it the “first World

article, “Battle of the Plains of Abraham™ War’ because it played out all over the globe. In North America, the

Expulsion of the Acadians (1755), the siege and conquest of the French
fortress at Louisbourg (1758), the Battle of the Plains of Abraham (1759), and the Battle of Signal Hill, in Newfoundland
(1762), were some of the key confrontations that occurred during this war between the two European powers and their allies.
The Treaty of Paris tried to address many different conflicts among European powers, though our interest in the treaty
focuses on the North American clauses which fundamentally saw France eliminated as a power in this continent; replaced by
Britain.

Related Questions: Was the Treaty of Paris the key event which shaped French-English relationships towards what they are
today? Who got the better deal - France getting Martinique and Guadeloupe, or Britain getting Canada? How would
Canada today look if Canada had stayed as a colony of France?

The Royal Proclamation was enacted by Britain in 1763, after that country began to try to govern the huge territory it had
just won through the Seven Years War. In part the Royal Proclamation was a strategic attempt by Britain to re-assert control
of the development of the 13 American colonies (who were increasingly wanting to determine their own fate, independent of

Grade
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Britain), and to control the expansion of these colonies to the West. The Proclamation did this by declaring that no further
land could be sold or occupied without the Crown approving these acts. Britain was to retain control of the lands, and no
speculators or settlers were to move beyond the line laid down in the document (roughly the Appalachian Mountains). The
Proclamation was, at the same time, intended to calm and reassure the Aboriginal — D
population that had recently seen their long-time ally, France, defeated by the British.
The less accommodating approach evident in British treatment of Aboriginal people had |
caused unrest and the beginnings of an “Indian Uprising’, which was soon to explode into

a full scale series of battles under the leadership of the Odawa leader Pontiac and others.

The Royal Proclamation recognizes, at least in law, the principle that those lands not
already occupied by the 13 American colonies were ‘Indian Territory’. This may be the
first time such recognition was ever given.

A PROCLAMATI O N.

Related Questions: Did the Royal Proclamation set in motion the ‘third founding nation’
theme of Canadian history, and provide the basis for land claims and treaties which

continue to shape our political relationships today? Has the Royal Proclamation shaped |
Canada the most of the events we have looked at? =

Image in public domain; google
images “Royal Proclamation”

The Quebec Act of 1774 was designed in large part under the British governor of
Quebec, Guy Carleton. The Act recognizes the reality that Britain couldn’t hope to govern the colony of Quebec unless the
French-speaking Catholic population was willing to be governed by them. The French to English ratio (about 99:1) just
wouldn’t allow that. Also, with the American colonies approaching open
revolt, Britain feared that Quebec might side with the Americans in any
upcoming conflict and Britain would likely be pushed out of North
America altogether. Accommodation needed to be made, and The Quebec
Act allowed Catholics to practice their religion and hold public offices,
preserved the right of the population to operate in French, and allowed
French civil law to operate in private matters. The Quebec Act also
claimed, or re-claimed the Indian Land to the West of the American
Colonies (everything between the Mississippi and Ohio Rivers) as part of
Quebec. American political leaders like George Washington (who

> CANADA h d to be a major land speculator in those Western territories

= (THE PROVINCE OF | happene J P )

ATLANTIC

LOUISIANA

@(‘ QUEBEC), 1774 whipped up public opposition to the Quebec Act as one of the “Intolerable
T IDEHNITE BOURDARIES Acts” which would lead to Catholic/Indian/British domination of the
ez FRENCH FISHING RIGHTS . ) ) ) . i .
_ - Colonies if something (like a revolution) didn’t happen quickly. Did the
Province of Quebec, 17747 - picture from Quebec Quebec Act entrench rights and relationships between English and
Government map. Image in public domain; made . . .
available for sharing by user Harfang in Wikipedia French, Catholic and Protestant, Canada and the United States - which
article, “Quebec Act” continue to influence Canada today? Did the Quebec Act make the most

impact on making Canada the country it is today?

Essential Question C asks students to consider these events and documents, and to decide which might be considered the
most important in the long term. Which event or development has most shaped Canada into the country it is today? As a
critical thinking activity, students are required to develop criteria which allow them to decide what makes something
‘important’. As a Historical Thinking activity, students consider ‘Significance’ and how they can choose among a variety of
possibilities the event/development that is the most important. The discussion among students who have examined different
events/arrangements is the key part of this inquiry. Teachers should encourage a discussion between groups or individuals to
choose common criteria for what makes an event important and after the various kinds of research are conducted, report back
how each group view their event against the criteria.

Reference: Saul, J. R. (2008). Fair Country: Telling Truths About Canada. London: Penguin Canada.
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LOOKING FORWARD:

As the balance of power shifted from France to Britain, and the American colonies became increasingly unhappy with

British rule, the ground had been laid for the seismic shift of the American Revolution. The relationships between British
rulers and French colonists had been negotiated in some kind of mutually acceptable way, and the Canadiens for the most
part stayed out of the American-British conflict. Aboriginal groups continued to be important players in how the
relationships evolved between these European powers, and with themselves. The influx into the northern colony of thousands
of Americans loyal to the British crown would create a whole new Canada in the years to come.

ESTABLISHED GOALS AND ESSENTIAL QUESTIONS

Established Goals:

Include: First Peoples Alliances

Quebec Act (1774)

KCC-027 Describe the impact of European wars on First peoples and the French and British colonies in early Canada

KCC-028 Describe the reasons for and the impact of the Acadian deportation
KCC-029 Describe the major events and impacts of the British conquest of Nouvelle-France
Include: Great Peace (1701); Battle of the Plains of Abraham (1759); Treaty of Paris and Royal Proclamation (1763);

VCC-011 Appreciate the Aboriginal, French, and British heritage of Canada
VCC-012 Demonstrate empathy for the struggles of the peoples of early Canada

Understandings:
Students will understand that ...

< During the 1700s in North America there were a
variety of political, religious and military leaders
of British, French and Aboriginal groups. Some
may be judged to be good leaders, some not.

» The decisions and actions of nations and leaders
impacted the development of the Canada we have
today.

< Britain and France were increasingly competing
for the land of North America. This expressed
itself in wars, economic competition as well as
through laws and treaties.

« This competition led to the expulsion of the French
Acadians by the British.

« Aboriginal traditions and rights were important to,
and recognized in many negotiations and
agreements involving French and British
governments.

« Aboriginal and European claims to the land of
North America differed and were at the root of
some of the conflicts and tensions as the American,
British and French colonies expanded.

« Aboriginal rights to significant areas of North
America have been recognized formally and
informally for centuries.

« French rights to practice their religion, language

Essential Questions:
around which the Established Goals and their matched resources are
organized

A. Can forcing people off their land ever be the right thing to
do?

B. Who would you name your school after: General Edward
Cornwallis), James Murray, General Charles Lawrence, Chief
Pontiac, Joseph Broussard (“Beausoleil”) or Guy Carleton?
Which criteria did you use to arrive at your conclusion?

C. Which of these events had the most impact on the
development of Canada — The Great Peace (1701),

Battle of the Plains of Abraham (1759), The Treaty of Paris
(1763), The Royal Proclamation (1763), or The Quebec Act?
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continued to exist when the British gained control
in Canada.

Students will know ...

» That France and England were competing for
influence around the world.

» Several major conflicts that have shaped Canada
and North America, including: The War of Spanish
Succession, The Seven Years War, The Battle of
the Plains of Abraham.

 Several attempts to rebalance the relationship
between French and English were embodied in
documents such as:, The Treaty of Paris, The
Quebec Act.

« There were various attempts to establish new
relationships and understandings between the
British and Aboriginal and American citizens.
These can be found in documents like: The Great
Peace, The Royal Proclamation, The Quebec Act.

e That as British and American influence and
population expanded, events and conflicts with
Aboriginal and French people occurred. This can
be illustrated through events such as : The Acadian
Expulsion, The Pontiac Uprising, the Siege of
Louisbourg, the Battle of the Plains of Abraham.

« That there were a range of leaders whose decisions
and actions shaped Canada. These include: General
Edward Cornwallis , James Murray, General
Charles Lawrence, Joseph Broussard, Chief
Pontiac, Guy Carleton, James Wolfe, Louis-
Joseph Montcalm.

Students will be able ...

» To use mapping skills to locate where various British,
French, American and Aboriginal communities were in
North America (includes: legends, cardinal directions,
scale) .

« To develop criteria in a small group or individual setting
for what they consider to be the qualities of a “leader
worth recognizing”, and “responsibilities of present
society for actions taken in the past.”

 To use research skills to discover the many different kinds
of interactions that occurred between British, French and
Aboriginal peoples in North America — including
partnerships and conflicts.

 To use critical thinking and historical thinking skills to
create connections between events in the past and their
impact on the present — including the rights of peoples to
land, language and culture.

VOCABULARY: treaties, alliance, allegiance, oath, deportation, rights, rivalry

CULTURE-BASED PERSPECTIVES

NOTE: Dene Kede (p. 28) and Inuugatigiit (p. 38): The land is described as the fundamental source of life; that it provides
nourishment, can be read, is a gift not a commaodity, can be named, needs to be kept safe and bears landmarks of human

experiences, among other things.

NOTE: The Royal Proclamation developed by Britain in 1763 describes the land west of the 13 American colonies as
belonging to the Aboriginal people who lived there by right of first occupation. This reflects a very different understanding
of “ownership” of land than we find in the Dene Kede and Inuugatigiit concepts given above —but was embraced by many
Aboriginal people at the time in Eastern North America out of necessity as the best way to preserve their way of life. The
Royal Proclamation document has been a foundation for land claim processes ever since in Canada.
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As teachers of Social Studies in the land of the Dene and Inuvialuit, one of the profound explorations that should be part of
our classroom work is how the ideals and view of life found in Dene and Inuvialuit traditions can give us insights into the
events, people and processes we are exploring in this history of Canada course. For example: When a leader in Nouvelle
France is identified, exploring the characteristics of leadership using learning from Dene Kede and Inuugatigiit may be an
important aspect of student learning. Might these understandings of leadership encourage us to view an identified leader
differently? Or, are the religious perceptions of early missionaries similar or very different from the spirituality of the
Aboriginal peoples of that time, or today? These kinds of questions can bring Dene Kede and Inuugatigiit into our
discussions in meaningful ways. The concepts of Dene Kede and Inuugatigiit are most often best explored through land-
based experiences. We also believe that the use of these concepts as introductions and illustrations to Canadian historical
content are useful in placing social studies and history learning in the context of NWT students’ experiences and
backgrounds. The use of Dene Kede and Inuugatigiit concepts can provide local and prior knowledge to bridge into the past.

2. IDENTIFY INQUIRY IDEAS FOR STUDENT CHOICE

Grade

5

and ASSESSMENT EVIDENCE (teacher preparation stage)

USING HISTORICAL FICTION FOR THE INQUIRY

The novel often covers many of the Essential Questions (see front matter of this course for a rationale of historical fiction use
in Social Studies). When this novel is used it is intended to be the inquiry task for the Learning Experience. The novel will
likely be used in one of the following manners:
« Whole class experience. The teacher judges that the novel does the best job of covering the Essential Questions
< Small group experience. While the rest of the students choose different inquiry tasks (see options below), a small
group may choose the novel
« Individual experience. When a student requires a differentiated experience, the novel may be used

2.
HEPG BLM: Reading Historical Fiction-Planning Guide

2.
HEDR BLM: Reading Historical Fiction-Daily Responses

@ Novel: Banished from Our Home: The Acadian Diary of Angelique Richard

I X
E Graphic Novel: Broken Dreams

| Novel: The Death of my Country (Fall of Quebec)
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ESSENTIAL QUESTION A

Can forcing people off their land ever be the right thing to do?

' (Skill Set: 10a — Dramatic Presentations/Representations- see Appendix A)

Collaborative groups of students prepare and present a short skit illustrating the story of the expulsion of the Acadians.
Students assume the roles of the people involved and re-enact the events surrounding the deportation of the Acadians. The
threatened future of the Mi’kmag might be included in the skit as well.

Tip: Encourage students to pose questions about the aftermath of the deportation and the eventual return of many Acadians
to their homeland.

51A' BLM: Acadian Deportation Role Play (2 pages)

’ (Skill Set: 9g — Expository Writing- see Appendix A)

Write a letter to the Prime Minister of of Canada to explain your thoughts about the Expulsion of the Acadians. Remind
him that Canada’s past Governor General, Adrian Clarkson, almost apologized, but did not. Explain what you think about
what she said and what you think should be done. May sure you know enough about what happened to be able to talk about
it smartly (for background information, see Wikipedia article “Royal Proclamation of 2003”
http://en.wikipedia.org/wiki/Royal_Proclamation_of 2003). Get help from your teacher or your parents to understand her
main points.

' (Skill Set: 9g — Expository Writing- see Appendix A)

Study other land claim disputes today (such as the Grand River land dispute in Caledonia, Ontario) and after understanding
both sides, try to suggest solutions to the mayor of the town and to the chief of the Six Nations (see Wikipedia article, “Grand
River land dispute).

@ Historical Thinking Strategy (recommended)

' (Skill Set: 6a - Sorting and Classifying- see Appendix A)

Students consider at least four players in this story: General Edward Cornwallis, Governor Charles Lawrence, Lieutenant
Colonel Winslow, and the Acadians. Read different accounts of the circumstances surrounding the Acadian expulsion from
several different sources in addition to the reference book to determine the role each of these individuals/groups played in
the Grand Dérangement or Expulsion.

In small groups, students discuss what each of these historical players did and determine the amount of responsibility each

group or individual has (if any) for the expulsion. Explain and defend your decision. Students should be prepared to listen

to and understand and explain other viewpoints even if they don’t agree with them. Also, they should be prepared to have
a reasoned change of mind.
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BA: -
HT.10 @ Moral Judgments-Who's responsible for the Acadian Expulsion?

@ Historical Thinking Strategy (recommended)

‘ (Skill Set: 4a - Collaborative Groups- see Appendix A)

Background: Explain how people living today sometimes are thought to be partially responsible for things that happened
before they were born—not for causing the event, but in the recognition that wrongdoing was committed and that something
must be done to make things right (for example, some schools in the past in Canada required students to leave home in order
to go to school and didn’t let students speak their own language or follow their own customs when at that school. Today,
many Canadians believe that the people who let these schools do this have to make things right. The government of Canada
was one of those who let this happen. The government apologized for this in 2008 even though no person in the
government right now let these schools do this).

This idea of taking responsibility for the past can also happen for good events of the past that were not ever recognized.
Today’s citizens are asked to show appreciation to people (sometimes for those who have long since passed away) because
they committed or contributed good things to Canada’s past (for example, some groups who really helped Canada during
times of war are forgotten until Canadians discover these groups are not being talked about and have never been thanked!
So we have a celebration or build a monument in appreciation and invite living ancestors of these people to come and be
honored).

Should Canadians try to make things right with living ancestors of those expelled Acadians? Ask students to
« discuss in small groups whether or not it is fair for someone important in the government of Canada today to have to
apologize publicly to all living Acadians for things that the government did in 1755 that were wrong?
« discuss in small groups whether or not it is fair for Canada today to make things right with the Acadians by (for
example) giving living Acadians money or land to make up for the things their ancestors had taken from them during
the Expulsion?

BA. ”
HT 11 @ BLM: Moral Judgments — Making things right with the Acadians?

@ Historical Thinking Strategy (recommended)

=

' (Skill Set: 6a - Sorting and Classifying- see Appendix A)

The Mi’kmag were caught up in a struggle for control of Acadia as well. Over the years they had a sharing, mostly
collaborative relationship with the French. From Chief Membertou onward, evidence suggests that even with large
settlements such as Grand Pré using up pieces of land, the relationship was still “cordial and mutually advantageous”
(Whitecomb, E. (2009). A Short History of Nova Scotia. Ottawa: Dollco Printing).

With the British citizens and imported Loyalists from Germany, Switzerland and Montebilard, the Mi’kmaq were treated as
enemies since they were allies of the now-defeated French. Even before the flood of British Loyalists in 1782 and onward,
the Mi’kmags were forced out of the Halifax area and Lunenburg township areas.
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The students will determine for themselves in this activity whether the English should have treated the Mi’kmag as
conquered ememies, or original inhabitants who could become allies as they had been with the French. The activity is a
discussion and a reporting back of findings to other groups or the whole class.

As a concluding activity and/or possible assessment piece, individuals could be required to give their final “position” after
these discussions:

« have you changed your mind? Why?

« has your mind remained the same? Why?

5A.

HT 12 @ BLM: Moral Judgments — Responsibility for the British treatment of the Mi'kmaq

< | < Critical Thinking Strategy (recommended)

' (SKill Set: 4a - Collaborative Groups- see Appendix A)

The puzzle here is actually a question about whether or not this particular treaty should be called “Peace and Friendship
Treaty.” Ask the students to investigate the purpose of a treaty in a dictionary. If a treaty had the word “friendship” in its
title, what would that make you expect of the treaty? Give the students the text of the 1760 Treaty of Peace and Friendship.
Ask them in small groups to reword the treaty in easy English with the prompts provided beside the relevant paragraphs.
Then determine if the title is the appropriate title. Encourage students to give the treaty a new title if necessary. See
http://www.ainc-inac.gc.ca/al/hts/tng/ecn/pft/index-eng.asp#a2

DIRECTIONS FOR STUDENT: In 1760, “The Treaty of Peace and Friendship” was signed in Nova Scotia. The title
makes you think there will be quite a bit of friendship and peace in the treaty. First. To make the treaty easy to understand
for your group, rewrite the treaty in everyday Grade 5 language by using the easy prompts beside each paragraph. Imagine
how hard this language would have been for Chief Paul Laurent. Don’t worry about the occasional hard word. Second.
Choose one of the following four topics to write a paragraph about what you learned about this treaty.

BA: i
CT 8a & ] 4 CT-04b2--Decode the puzzle-Peace and Friendship Treaty (rewrite in Grade 5 words)

5A: H
cT.8b <1< CT-04b2--Decode the puzzle-Peace and Friendship Treaty-Teacher Key

5A: i
CT.9 é‘f_] % CT-04b--Decode the puzzle-Peace and Friendship Treaty (assignment choices)

ESSENTIAL QUESTION B
Who would you name your school after: General Edward Cornwallis, James Murray, General Charles Lawrence, Chief
Pontiac, Joseph Broussard (“Beausoleil”) or Guy Carleton? Which criteria did you use to arrive at your conclusion?

' (Skill Sets: 11a— Print and Electronic Research; 6d — Preparing and Conducting Interviews; 99 —

Expository Writing- see Appendix A)
Research these names to discover whether anything in Canada (school, bridge, building, etc.) has been named after any of
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these people. Find out the reason why the name was chosen by contacting the place and ask them why they used that name.
Do you agree with their decision? Finally, choose one other of these people who is worthy of having a school named after
them. Show your understanding of these two activities by presenting to the class your findings and reasons for your opinions.

’ (Skill Sets: 4¢c — Consensus Decision Making; 6d — Preparing and Conducting Interviews; 9g — Expository

Writing- see Appendix A)

With a small group, decide what the criteria (necessary requirements) would be before something (a building, a room, etc)
gets named after someone. After you have the criteria, get permission and input from the principal of how to get consensus
in the school community and finally name something in the school after a person (local person) who meets the criteria. Write
a speech that someone will give on the day of the naming ceremony. For an introduction, tell the story about why one of the
historical characters from this list was chosen for a naming somewhere else in Canada—and how that inspired you to name
something in your school.

= | Z  Critical Thinking Strategy (recommended)

(Skill Set: 6a — Sorting and Classifying- see Appendix A)

As a class or in small groups, list any schools they know of that have been named after a person. Discuss who that person
was and what she/he accomplished.

As a class or in small groups, use the Judging “Better” or “Best” BLM to determine the criteria (essential qualities) that
they would require of a person in order to get a new school in their community named after someone. Have the small
groups consolidate their criteria along with helpful teacher input as well.

Then throughout the Learning Experience, student groups research General Edward Cornwallis, James Murray, General
Charles Lawrence, Chief Pontiac, or Guy Charleton as potential candidates for names of future schools in their community
[or, renaming of their current school?], always keeping in mind (and/or being reminded...) of the standards they have set in
the posted, class/group developed criteria. This research can be conducted as individuals or small groups studying one or
more important Canadian.

The key activity occurs at the end of the Learning Experience. What students have learned about the people they studied is
shared and these individuals are “vetted” by the critical process outlined in the BLM with opportunities for reasoned
arguments for or against various individuals — ensuring that students have the freedom to make a reasoned change of mind!

5B. H .
CT.10 & _| 4 CT-02c BLM: Judging Better or Best: Name for a school

Who gets a school named after them? Why?
Was any criteria missing that should have been considered during the research period?
Has any other individual’s or group’s reasoning changed your thinking? In what way? Why?

’ (Skill Set: 7d — Creating Timelines- see Appendix A)

Collaborative groups of students use a timeline of the involvement of these famous individuals from Canada’s past and the
events they contributed to. Then select (through consensus decision making) their “Top Five” most significant events.
Students research and record the consequences of their chosen events, including the impact on First Peoples, Canadiens,
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Acadiens, and British colonists and merchants in Canada. They share their research with the class.

ESupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html

(see 5.2.4)

1B: § i i
HT 1 BLM Timeline Clothesline

ESSENTIAL QUESTION C

Which of these events had the most impact on the development of Canada — The Great Peace (1701),
Battle of the Plains of Abraham (1759), The Treaty of Paris (1763), The Royal Proclamation (1763), or The Quebec Act?

< | £  Critical Thinking Strategy (recommended)

’ (Skill Set: 6f — Collecting and Analysing Images- see Appendix A)

Which of these acts or events have most effected, for example, what you see on a map of North America today, or the
language in which you read a cereal box: The Treaty of Utrecht; the Battle of the Plains of Abraham, The Treaty of Paris
and The Royal Proclamation; or The Quebec Act?

Individuals and small groups may decide to specialize in various acts or events. As a final summative activity, these groups
then debate the impact and importance of each act or event on French-English-Aboriginal relations in Canada today. The
BLM may be useful for this final debate (this can be easily modified as needed).

SA.

CT.7 é-‘f|"i_-— BLM: Which Act Affects Us the Most?

‘ (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Students will explore what cereal box labeling might look like today if the Royal Proclamation (1763-saying “Aboriginals
were here first and own much of this land”) had received the same ongoing recognition as the Quebec Act (1774- “French
language and culture will be protected and practiced”). Students will have two choices for an activity:

1. Imagine how history may have turned out if the Royal Proclamation (and Aboriginal culture) had received as much
respect as the French culture with the signing of The Quebec Act—Canada’s official languages today might include an
Aboriginal language. Design labeling in an Aboriginal language for the back/front of a cereal box. As an extension, the
best examples of this activity could be sent to an MP and senators with the expectation of a response.

2. Draw a map of what North America might look like today if the Royal Proclamation had been respected over time with
as much attention as was paid to the French culture with The Quebec Act.

Students present their final products in small groups or during classwide discussions/presentations. Each student should

explain why they have drawn or labelled their projects as they did.

5C:
54 | BLM: The Royal Proclamation

5C:
b BLM: The Royal Proclamation (easyspeak version)
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5C: o
7a BLM: Aboriginal Language Labels
5C. .
7b BLM: Aboriginal Language Labels
5C: ) )
8 BLM: Pontiac and the Map of North America

2A" BLM: North American Outline Map

(Skill Set: 10a — Dramatic Presentations/Representations- see Appendix A)

Collaborative groups of students create and present a Readers’ Theatre, re-enacting the Royal Proclamation of 1763.
Students assume roles as members of different groups responding to the Proclamation (e.g., King George 11I; Guy Carleton,
Governor of British colonies in Canada; First Nations representatives; Québec representatives; British settlers and military
representatives; representatives from the Thirteen Colonies)

;’ac' BLM: The Royal Proclamation of 1763
25:): BLM: The Royal Proclamation of 1763-easier-speak version

@ Historical Thinking Strategy (recommended)

’ (Skill Set: 11a — Print and Electronic Research - see Appendix A)

Students prepare a timeline made up of their choice of four of the following events or people that shaped relationships
among French-English and Aboriginal peoples in Canada. Each card should explain the importance it has to the Canada we
have today.

e The Battle of the Plains of Abraham (1759)

e General Wolfe (1759)

e General Montcalm (1759)

e The Treaty of Paris (1763)

e The Royal Proclamation (1763)

e James Murray (1763)

e  Chief Pontiac (1763)

e The Quebec Act (1774)

e Guy Charleton (1774)

B:
HT.1 BLM Timeline Clothesline

(Skill Set: 10a — Dramatic Presentations/Representations- see Appendix A)

Collaborative groups of students select and represent diverse groups of people in Canada at the time of the British Conquest
(e.g. Acadians, First Nations trading partners and allies of the French, British fur traders and fishers, French clergy,
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seigneurs and habitants). Each group prepares a petition to the King of England, proposing what they would like England to
do with Canada now that it has been “conquered”. One group of students acts as British military advisors to the King in
making his decisions. As students present their petitions, one student (or teacher) in the role of the King issues decisions,
which are based on both how persuasive the petitions have been, and on the need to protect British interests in North
America. After the presentations, students debrief the activity and compare the King’s conclusions to the actual historical
events (e.g. Royal Proclamation, Act of Québec, Indian Treaties).
TIP: This activity offers the opportunity to introduce the concepts of assimilation—the fostering of cultural unity and
“sameness”—and of cultural pluralism—the acceptance and promotion of the co-existence of diverse cultures.

5A.

3 BLM: After the British Conquest (2 pages)

’ (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Students will design a cereal box that highlights with illustrations and captions one of the following people or events.
Students should show they understand the importance of the contribution that the events or person made to the Canada we
know today (French, English and Aboriginal languages, cultures and rights; Aboriginal land claims; the importance of
negotiation ) .

5C.
10a BLM: Cereal Box Celebrity

5C

10b BLM: Cereal Box Celebrity#2

' (Skill Set: 7d — Creating Timelines- see Appendix A)

Collaborative groups of students select one or two important events in this time period to illustrate for a classroom timeline.
Students discuss the impact of each event before they decide on their illustration for the timeline. Each group presents their
illustrated summary as they add it to the timeline, explaining to the class the importance of their particular event.

TIP: Suggested principal events are indicated in bold characters in the BLM Timeline of Events: English—-French Rivalry.

5A:

4 BLM: Timeline of Events: English—French Rivalry

' (Skill Set: 9d — Persuasive Writing- see Appendix A)

Collaborative groups of students create a poster and newspaper campaign to convince British colonists to settle in Québec,
Newfoundland, Nova Scotia, and Prince Edward Island. Students are instructed to imagine that:

*“...they represent the government of Britain after the Conquest of Nouvelle-France. They are organizing British Military
Rule, and they are worried that the English are a very small minority compared to the Canadiens in the conquered
province of Québec. This worry is aggravated by the fact that there is great conflict in the New England Thirteen
Colonies. The British government is afraid that Québec may decide to take the side of these colonies and seek
independence from Britain. They are also concerned about how the First Nations allies of the French will react to the
British Conquest.”

Assuming the role of the British military, student groups plan a course of action that will make their foothold in Canada
more secure, by designing a poster and newspaper campaign to convince more loyal British colonists to come to settle in
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Québec, Newfoundland, Nova Scotia, and Prince Edward Island. Students post and share their displays. The class
discusses whether this strategy would be the most effective way to ensure the loyalty of the residents of Québec.

' (Skill Sets: 11a— Print and Electronic Research; 6d — Preparing and Conducting Interviews; 11g —

Multimedia Presentations- see Appendix A)
1. Study the Royal Proclamation of 1763 (your teacher has a copy of this). Ask a chief or community leader to explain how
the ideas in that important document have affected life in your community, and how it might affect the community in the
future. Make a digital presentation to your class explaining what you learned.
2. Find a French speaker (if possible from your community) and ask them what the Battle of the Plains of Abraham, or The
Quebec Act means to them. Make sure they explain how it could affect the future of Canada. Report your findings to the
class.

ASSESSMENT EVIDENCE

Example of an Inquiry and Rubric: Other Evidence:
Create either a graphic novel or a short play of the events from 1755-1774 using either graphic novel- * 3 mini-lesson strategy
type templates (eg. Macintosh Comic Life software for an ample supply of templates) or storyboard assignments (indiv. or
templates used in writing plays. The class could be divided into groups responsible for various group) that take no more
drawings or re-enactments. The work could be done in the cartoon creating application using digital than approx. 30 minutes
still shots of student actors as the characters in the graphic novel or shoot dramatic scenes in digital each to complete
video using iMovie for editing. The end products could include for instance a 10 page graphic novel « Portfolio items collected
or a five minute video briefly covering the people, events, and decisions made during this time (Appendix C tracker)
period. = Skills attempted/developed
(Appendix A, C)
1. (students’ choice) « Test — (possible sections)
1 2 3 4 5 o includes an oral or
2. (students’ choice) written response to
1 2 3 4 5 one of the essential
3. (students’ choice) questions
1 2 3 4 5 o personal learning
4. How deeply has the student researched and understood the conflicts and decisions made during connections
this time? o culture-based
2 4 6 8 10 connections
5. To what extent can the student take the perspective of the people living at that time, suspending 0 vocabulary
personal judgments, and voicing both sides and perspectives of an event? matching or fill in
2 4 6 8 10 blank
6. How well does the student connect these events with present conditions in Canada?
2 4 6 8 10
(NOTE: The above example shows: Required criteria: 67% of total score; Student chosen criteria:
33% of total score)

191




Grade Canada: The Peoples and Stories of this Land
LE#S, French-English Rivalry |

3. THE LEARNING PLAN (classroom teaching stage)

(see “Integration” in the front matter for timetable options)

RECOMMENDED SCHEDULE

Class 1 Class 2 Class 3
Finding Your Place Mini-lesson: Essential Question A Mini-lesson: Essential Question B
Class 4 Classes 5-11 Classes 12-13
* Mini-lesson: Essential Question C Student Inquiries: Student Inquiries:
« Students get list of Student Inquiry research, drafting, editing celebration, demonstration, presentation
Choices to take home

“EINDING YOUR PLACE” (Class 1)

Image courtesy of Mindy Willett

Background for Teachers Activity

Helping students to understand what it felt like to be * Where were the Acadians expelled from?

“expelled” because of your race is a teaching challenge. Be « Why might the Acadia region have been important to
careful not to overly upset the students but it is important to both Britain and the United States?

have them feel what it might have been like. When placing « Where did they end up? Where was the Battle of
the ropes on the map to show the borders use a reference map Quebec? Where did the Royal Proclamation reserve
and don’t worry about being unfamiliar with the exact land for.AboriginaI peoples?

locations of the borders. The important part is the generalities « Begin to think about bor der.s and how they change
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and for the students to understand that borders change over over time.
time and to think about why.
Materials/props/space needed Skills Sets:
« Canvas map of Eastern North America e 7a— Creating Maps

* Rope, toy soldiers (eg. from game of Risk) e 7b — Using/Interpreting Maps

Social Studies Skills:

Layered Maps CD: )
» S-203 -Select and use appropriate tools and

border on the floor map is showing.

etc. Afterwards invite them back in and ask them to describe how they felt?

about ‘Cajuns’ in Louisiana in relation to where many Acadians settled).

among all the newcomers and the British not just between the ‘mother countries’ as before.

the floor from the late 1600’s with those on the map projected.

the Spanish territories and the First Nations lands.

« 11B-Settlement in New France 1600s technologies to accomplish tasks
» 13-Acadian Destination 1755s » S-206 — Interpret maps that include a title, legend,
» 14-British Territory after 1763 compass rose, grid, and scale.

Procedure

1. Either place the rope yourself or select a couple of students to place the rope on the map identifying the location of
New France and the British Colonies and Acadia as it was in the late 1600’s (see Settlement in New France map).

2. Next invite everyone to sit around the map on the floor. Ask them if they know where the border between Canada
and the United States is today. Have a wall map or atlas available so they can figure it out. Describe what the

3. Next, select one colour of clothing that only a few people have in the class (perhaps red t-shirts). Tell them that
although they have been in the class all year they have to leave now, that they are no longer welcome. Make them
get up and leave the classroom. Was it fair? Depending on your relationship with the class you could go further by
asking them to remove items from their desk, asking the principal to come to help you escort them from the room

4, Ask students if they have ever heard of the Acadians? Show them where they lived on the canvas map and describe
the deportation of Acadians to show that some escaped and some were deported to different parts of the world.
Project the Acadian Destinations map provided or refer to one in text. (Teachers may want to have some discussion

5. Describe in general terms that they will be learning about different battles such as the Seven Years’ War and the
Battle of the Plains of Abraham just to name a few and that borders changed because of these conflicts. What
students should be aware of is that the American colonies were expanding and that conflicts were starting to happen

6. Project the map of the British Territory after 1763 provided and ask students to compare the borders you have on

7.  Ask students what they notice about the map. How are the different areas of land divided up? Compare with what
they know about what Canada looks like today and also ask them to think about what is going to happen in terms of

Inquiry Activity

soldiers and any other props they build (perhaps out of molding clay) on the floor map.

1. Acquire soldiers from an old game of ‘Risk’ and give them to a student or group of students to use as props. Ask
them to learn the details of The Seven Year’s War and the Battle of the Plains of Abraham including the resulting
Treaty of Paris (1763) and The Royal Proclamation (1763). Have them present the wars by acting out using the
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MINI-LESSONS (Classes 2-4)
(INTRODUCING THE ESSENTIAL QUESTIONS)

ESSENTIAL QUESTION A
Can forcing people off their land ever be the right thing to do?

Example of a Mini-Lesson Hook
“Why do people use force sometimes?”

22l (Skill Set: 6g — Viewing Visual Media- see Appendix A)

Students view a short video clip that sets the stage for the French—British conflict in North America. In response to the video

clip, students discuss reasons why these two countries were at war in North America.

TIP: Select short segments from the Episode Beginning of Battle for a Continent (Canada, a People’s History).

TIP: Preview this video before student viewing and choose segments carefully, as the content is violent and depicts many of
the difficult aspects of war.

] (Skill Set: 3a — Discussion- see Appendix A)

Collaborative groups of students view a map of the colonized areas of North America, the location of forts of the English and
the French, and contested regions prior to the Seven Years’ War. Students discuss reasons why the British and the French
competed for these regions of the continent (in particular, the northern Atlantic Coast and the western fur region, including
the Ohio Valley); and the possible consequences of one or the other colonial empire taking control of the continent.
Collaborative groups share ideas with each other.

TIP: Encourage students to consider the possible consequences for various groups of people, including the Acadiens, the
Canadiens of the St. Lawrence valley, the First Nations who were allies of the French, the First Nations who were allies of
the British, the fur traders, and the residents of the New England colonies. The class may be divided into groups to represent
these various groups.

£Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-2.html

(Skill Set: 6b — Generating Questions- see Appendix A)

Collaborative groups of students simulate events of the Acadian deportation. Students gather in a small crowded space and
are “ordered by the army” to leave their homes to be moved by ship to unknown places. They will be allowed to bring only
one small box of belongings, and the voyage in the ship may last from one week to three months. They will be fed, but they
will not be allowed to have fresh air as there is no space on the ship for this. Collaborative groups of students discuss and
decide what belongings to take, how they will feel during the voyage, and how they will start their lives all over again.
Students formulate questions for inquiry into the Acadian deportation.

Tip: Explain that these events simulate what happened to the Acadians during the deportation, after the British gained
control of the area and eventually decided that the people, since they refused to pledge allegiance to England, should be sent
away to French colonies.

) (Skill Set: 8 — Content Reading- see Appendix A)

Students read an excerpt from the poem Evangeline, by Henry Wadsworth Longfellow and summarize what it tells about life
in I’ Acadie prior to the deportation.
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TIP: Encourage students to identify this as a secondary source and as a piece of historical fiction rather than as a piece of historical
evidence, and to think critically about the accuracy of historical details. They may wish to discuss the value of historical fiction

or art as a means of empathizing with people from the past.

SA!

5, BLM: Evangeline — (2 pages)

5A.

5 BLM: Evangeline — differentiated (2 pages)

RESOURCES (Essential Question A)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the

inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students

Inquiries section at the end of this Learning Experience).

Audio Visual:

1.
MT BLM: Media Text Connections

1,
VR = BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a

video clip is used for more than one Essential Question

The Oath (5 min.)

Acadia took its name from the garden of the gods in Greek mythology. The land is extremely fertile. But
the land of Acadia is right between the territories controlled by two European empires (French and British).
Acadia has been handed back and forth between the two at least 6 times. In 1713 France gives up Acadia
for good to Britain. The British want them to swear an oath of allegiance. The Acadians resist. France

builds a huge fortress at Louisbourg. Some Aboriginal peoples also side with the French Acadians.

Governor Phillips forces the population to swear an oath, but exempts them from the obligation of
ever raising arms against France in case of war. It seems like a workable compromise. They are

called “French neutrals” from 1730 on.

Set 1, Disc 2 | The Great Dispersal (8 min.)
Episode 3 Louisbourg was the focus of resentment by the British colonists of Boston and the other American
Claiming the | colonies. The governor of Massachusetts attacked and captured it. In 1749, the English built their own
Wilderness fortress — at Halifax. There is growing pressure to try to get rid of the Acadians. Charles Lawrence — the
new governor of Nova Scotia- demands a new oath. The Acadians refuse. In August 1755, Lawrence
orders their expulsion, by force. Their livestock are taken, houses burned. There are 12,000 Acadians
living there. Over the next 5 years, over 10,000 are expelled. Most are deported to the American colonies,
but are often not welcome there. 1/3 of those deported die of various diseases. 1/3 make their way to
Louisiana. The rest end up dispersed all over the world.
rd Maps:
ﬁ_ﬁ PSC: Acadian Destinations after Deportation (p. 91)
T .
F Short Story:
: - SC: Leaving Acadia (p. 49)
“i| bmems | Exposition
ol e < PSC: Expulsion of Acadians, 1755-1763 (p.90-91)
I'F"I“_

* PSC: Primary Source: John Winslow’s Speech (p.91)
« The 10 Most Significant Conflicts on Canadian Soil (p. 26-29)
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Websites
» (Exposition and many pictures) http://www.northernblue.ca/products/index.php/Products_and_Portals
HCO Jr > The History of Canada Online Junior (HCO Jr)>Part 3. New France>Acadian Saga>log-

in>USERNAME: EducationNWT Password: nwtece999 > “Return to B. The Acadian Saga” >
perhaps use: “Acadian Life”; “The Deportation of the Acadians”

« (Exposition, image, related articles)
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=ArchivedFeatures&Params=A292

« Expulsion of the Acadians (images; small guerrilla resistance led by Joseph Broussard)
http://en.wikipedia.org/wiki/Deportation_of the Acadians

» Grand-Pre, Nova Scotia (painting, map)

http://en.wikipedia.org/wiki/Grand_Pre

» (Exposition, images)

http://www.civilization.ca/cmc/exhibitions/hist/canpl/ca05eng.shtml

* http://www.historytrek.ca/
Search: “Acadia”

Layered Maps CD:
e 13 — Acadian Destinations - 1755

Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B

ESSENTIAL QUESTION B

Who would you name your school after: General Edward Cornwallis, James Murray, General Charles Lawrence, Chief
Pontiac, Joseph Broussard (“Beausoleil”) or Guy Carleton? Which criteria did you use to arrive at your conclusion?

Example of a Mini-Lesson Hook
“Why do we name buildings and parks after people?”

.“'"‘* Critical Thinking Strategy (recommended)
Step 1 Introduction
Who would you name your school after: General Edward Cornwallis, James Murray, General Charles Lawrence, Chief
Pontiac, Joseph Broussard (“Beausoleil”) or Guy Carleton? Which criteria would you use to arrive at an answer?

Tell students that the community has decided to have a contest to identify the person who has contributed most to the
community. Their task is to nominate an individual in the community who has made a significant contribution to the
community and/or Canada.

Suggest that in order to prepare for the critical challenge, “Nominate a local person to honour their significant
contribution to the community”, they will determine the criteria for a “significant contribution”. Suggest to students that
before they decide on who to nominate they first must decide on what is meant by a significant contribution. Once we agree
to what is meant by a significant contribution we can develop two or three points or criteria for a significant contribution.

Step 2 Activity: What is a significant contribution?

To introduce the concept of “significant contribution” tell the class that you want them to watch a presentation on Terry
Fox. You may want to give students some background information on Terry Fox but the video tells his story. The video can
be found at http://www.youtube.com/watch?v=xjgTICTIuUPA
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You may find background information on Terry Fox at http://www.terryfox.org/

Ask students why Terry Fox is considered a hero. You may want to lead a discussion to elicit comments on why Terry Fox
decided to run and how he contributed to society.

Alternatively you may want students to name their heroes and lead a discussion on what makes them heroic.

Step 3 Activity: Introduce the Critical Inquiry

Remind students that the local community has decided to hold a contest to celebrate a person who has contributed
significantly to the community. Have the class brainstorm historical and contemporary persons in the community that have
made a contribution to the community or that they believe are famous around the community. This could be an elder, a
local celebrity, a business person, an environmentalist etc. and/or a well known individual in the community. Suggest to the
class that the criteria for a significant contribution are:

« helping others

« improving the life of others

- persistence to see the completion of a personal vision

- leave a positive legacy to the community and/or Canada.

Introduce the critical inquiry: “Nominate a local person to honour their significant contribution to the community”

In pairs or small groups have students complete the critical inquiry. Remind them that their nominations must be based
upon the criteria for a significant contribution.

Step 4 Activity: Share your conclusions
Once students have completed the critical inquiry you may want to have students share their choices. You may want to
students to sent their nominations to local community members or to individuals that they have nominated.

I
] ’ (Skill Set: 9a — Journals- see Appendix A)

Students read primary sources and reflect in their journals on life in this time period.

5A.
ga BLM: Famous Letters in Canadian History — Wolfe

5A.
6b

BLM: Famous Letters in Canadian History - Montcalm

==
) ’ (Skill Set: 6g — Viewing Visual Media- see Appendix A)

Students watch a video segment depicting selected events in the English—French competition for North America. While
watching the video, students jot down personal connections they make to these stories: text to self, text to world, text to text.
Because writing anything during a viewing time can be distracting for the student (unless the film is viewed twice), “jotting”
responses may have to be modeled as one or two word lengths or phrases. For example, a student may be reminded of a
place such as “Israel” that they saw on the news (text-world) or a person “Stephen Harper” when they think about showing
ownership or use of land (north), or a time when they had some memorable experience. Following the viewing, students
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discuss these connections and then write out the media scene that caused the connection and the actual connection. This
should be easy since they have already told someone about it.

TIP: Consider using these videos:

CBC Canada, a People’s History Episode 3: Claiming the Wilderness (segments “The Oath” and “The Great Dispersal”
about 15 minutes: the construction of Halifax, the deportation of the Acadians)

CBC Canada, a People’s History Episode 4: Battle for a Continent (segments “The Plains of Abraham”, “The Battle”, “The
Winter”, “Carving the Spoils”, “The World Turned Upside Down”, “The Québec Act” — each segment is from 8 to 12
minutes)

1.

1. . .
MT BLM: Media Text Connections VR

BLM: Video Response Guide

RESOURCES (Essential Question B)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Audio Visual:

1, 1.
MT = BLM: Media Text Connections vR  BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a video
clip is used for more than one Essential Question

The Great Dispersal (8 min.)
Louisburg was the focus of resentment by the British colonists of Boston and the other American colonies.
The governor of Massachusetts attacked and captured it. In 1749, the English built their own fortress — at
Halifax. There is growing pressure to try to get rid of the Acadiens. Charles Lawrence — the new governor
Set 1, Disc 2 | of Nova Scotia- demands a new oath. The Acadiens refuse. In August 1755, Lawrence orders their
Episode 3 expulsion, by force. Their livestock are taken, their houses burned. There are 12,000 Acadiens living there.
Claiming the | Over the next 5 years, over 10,000 are expelled. Most are deported to the American colonies, but are often
Wilderness | not welcome there. 1/3 of those deported die of various diseases. 1/3 make their way to Louisiana. The rest
end up dispersed all over the world.

Carving the Spoils (8 min)
At Fort Michimilakinak on Lake Superior, the chief issues a warning to the British. They have not been
conquered. Preparations for war begin. The British from the American colonies continue to move into the
Ohio Valley. Pontiac begins to raise war parties and calls for a general uprising, to annihilate them. The
British frontier forts are surrounded. The British use blankets that have been infected with smallpox as germ
warfare, disguised as presents. Pontiac hears rumours that peace has been made between the French and
British. He lays down his weapons. As the British presents are opened in the Aboriginal communities,
smallpox devastates the entire population. As this is taking place, the British government recognizes Indian
Set 1, Disc 2 | Territory in the Ohio Valley, and prevents the American colonies from moving into them. The Royal
Episode 4 Proclamation infuriates the Americans.

Battle for a | The World Turned Upside Down (10 min)

Continent The Seven Years War ends with the Treaty of Paris, in 1763 - three years after the fall of Quebec. Canada in
its entirety is a pawn in the negotiations. The king of France cedes Canada, and takes Guadeloupe. France
hangs on to St Pierre and Michelon, and the right to fish for cod. The British now has a colony of French
Catholics. Ben Franklin expects they will mostly leave or become assimilated and become British and
Protestant. James Murray, becomes the Governor of Canada, and works out an agreement with the
Catholic Bishop Briand to ensure peace in the colony. English merchants from Boston expect to be able to
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move in to make their fortunes — in English only. They want juries only be made up of English Protestants
only- even if there are only 200 of them among a population of 80,000 Canadians. Murray surprises
everyone by siding with the Catholics. The English merchants are enraged. They want an assembly in
Canada where only they can hold positions. They petition the British court. Tensions grow. Murray is
recalled. All of the other merchants’ petitions, however, are rejected.
The Quebec Act (6 min)

Guy Carleton replaces Murray as Governor of Canada. He stuns the English merchants there by
supporting the right of Catholics to hold public office, and that French civil law should be restored to the
Canadians. Carleton needs the Canadians to be loyal to Britain. American colonies are now moving toward
open rebellion against Britain because of the ‘Intolerable Acts’ of Britain. The Quebec Act gives Catholics
the right to hold office, religious rights, and restores previous Ohio Valley lands to Quebec (taking them
away from Americans). The Quebec Act is ‘intolerable’ to many in the American colonies. Open war with
Britain begins in April at Lexington.

e Exposition:
= e PSC: The Battle of the Plains of Abraham (p. 92-93)

- * PSC: Treaty of Paris, February, 1763 (p. 95)
* PSC: Aftermath of War: Royal Proclamation, 1763; Effects on Aboriginal Peoples (p. 95-96)
Future Trouble: Quebec Act (p. 97)
e PSC: Primary Source: Montcalm’s Note of Surrender (p. 93)
e PSC: Primary Source: (painting) Battle of Sept 13, 1759 (p.93)
* PSC: Primary Source: (speech) Ojibwa Chief Minweweh, 1761 (p. 97)
* PSC: Map: British Territory, after 1763 (p.96)
ST

Story Story:
SOC: “The Drummer Boy” (p. 94)

Websites

< http://www.northernblue.ca/products/index.php/Products_and_Portals
HCO Jr > The History of Canada Online Junior (HCO Jr)>Part 4. British North America 1760-1830: A.
The American Revolution>USERNAME: EducationNWT Password: nwtece999 > return to “A. The
American Revolution” > scroll down to (Pontiac’s Resistance)

« Canadian Encyclopedia (Chief Pontiac)
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=ArchivedFeatures&Params=A214

< Aboriginal Peoples Television Network (Chief Pontiac short video)
http://www.digitaldrum.ca/en/node/122

« Canadian Encyclopedia (Charles Lawrence)
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0004574
http://www?2.umoncton.ca/cfdocs/etudacad/1755/index.cfm?id=010306000&lang=en&style=G&admin
=false&linking=

e Canadian Encyclopedia (Edward Cornwallis)
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0001933

* www.wikipedia.org
“Charles Lawrence” (article from one source only)
“Edward Cornwallis” (picture)
“Chief Pontiac” (pictures)
“James Murray — British Army officer”
“Joseph Broussard (‘Beausoleil’)” (painting)

o
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“Guy Charleton — 1% Baron Dorchester” (see section “Governor of Quebec”)

Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B

ESSENTIAL QUESTION C

Which of these events had the most impact on the development of Canada — The Great Peace (1701),
Battle of the Plains of Abraham (1759), The Treaty of Paris (1763), The Royal Proclamation (1763), or The Quebec Act?

Mini-Lesson Hook

Can you name any big world event that has affected you? (Teacher: perhaps they can learn the events of Sept. 11/01 and
more recently, the “2006 transatlantic aircraft plot” has causes all air travellers to experience much greater screening at
airports, requiring passengers to even leave liquids and gels at the gate before screening. This kind of screening is quite new
to their parents and perhaps older siblings)

' (Skill Set: 11a — Print and Electronic Research- see Appendix A)

Students will read the “easyspeak” executive summary of The Quebec Act in the BLM and rephrase in even easier words
the rights it provided (and continues to provide) Quebec inhabitants. This will lead to a discussion and awareness of
Canada’s official languages in asking students how labels on products such as cereal boxes would be different today without
that precedent-setting document, The Quebec Act. A second question choice will explore whether or not an Aboriginal
language should receive similar use.

As an introductory activity, students could bring in various food products (cans, boxes, etc) to examine the use of
language(s). Questions that might arise could be:

1. Why do we have more than one language shown?
2. Is one language more important than the other by the way it is displayed?
3. Do other countries display more than one language on their product labels? Why or why not?

9 " BLM: The Quebec Act, 1774

RESOURCES (Essential Question C)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Audio Visual:

1. 1.
mT BLM: Media Text Connections yR BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question

The First Colonial War (9 min)

The governor of New York urges the Iroquois to oppose the French and their allies. The French work hard
to develop an extensive network of alliances among Aboriginal groups against the Iroquois and the English
from the American colonies. In May 1689, England and France declare war. The British inform their
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Set 1, Disc 2
Episode 3
Claiming the
Wilderness

Iroquois allies, and in August of that year 1,500 Iroquois attack Lachine. Frontenac is ordered to attack
English settlements in New York. They pursue a guerrilla warfare approach. The English colonies are

terrified. A fleet from Boston attacks north. They take Port Royal in Acadia, then Quebec. Frontenac

defends the city. After 3 days the siege is over. The war continues for seven years. The peace that

follows neutralizes the Iroquois.

The Great Peace (5 min)

Epidemics of influenza, smallpox and others sweep through both Aboriginal and French communities. All
the tribes are weak by now because of sickness and warfare. In 1701 over 1,000 Aboriginal people
gather at Montreal. Many are lifelong enemies, but respond to the call of the French to come to these
comprehensive peace negotiations among the tribes themselves and also with the French. The
negotiations continue for days. Returning prisoners of war is the big sticking point. Kondiaronk of the
Michilimakinak sways the gathered groups to accept an agreement. The Great Peace of 1701 is the result
— signed by 38 nations. The Iroquois promise to remain neutral in any future conflicts.

Set 1, Disc 2
Episode 4
Battle for a
Continent

Episode Beginning (5 min)

The publisher of the Pennsylvania Gazette wants all of North America to have one language, religion and
be one nation. Benjamin Franklin believes the 1 million living in the American colonies will come to
dominate the continent. The colonies want to expand west, into the Indian lands and areas claimed by the
French in the Ohio valley. The Aboriginal peoples fear they will be submerged or displaced. Franklin
wants exactly that. In 1755 the push westward is halted by the French and the Indians. Quebec becomes
the target of Franklin’s press, and American aggression. The alliances the French have with the
Aboriginal people stand against the American colonies. The Acadians are really the first victims of
the American desire for expansion. A battle for the continent begins.

The Plains of Abraham (11 min) + [The Battle -11 min]

The British move towards control of all of North America by attacking, first Louisburg, and then moving
on Quebec. The battle of the Plains of Abraham reaches a climax on Sept 13, 1759. The only access to
the fields around Quebec City is a 200 foot cliff face. James Wolfe lands troops and they climb the cliff
and assemble outside the city walls. In that position they are highly vulnerable. Montcalm, defending
from inside the city walls, isn’t sure what to do. He sends some forces to face the British, but holds some
back. Inthe French forces there are men from Canada who are defending their lands. There are 4,000
British soldiers on shore now. Montcalm decides not to wait for reinforcements, but to attack the British
now. The French line breaks after only 15 minutes. Wolfe is struck by a bullet, and Montcalm is also hit.
Both die shortly thereafter. The British advance is soon halted, but the French forces are ordered to
abandon Quebec.

Set 1, Disc 2
Episode 4
Battle for a
Continent

Tide of Fortune (8 min)

Though Quebec has been captured by the British, they have few resources to hold the town with. Their
forces are starving in the city. In April French forces under Lévis come from Montreal and attack the
British. James Murray advances against them. Brutal combat ensues. The French take the field. The
British retreat behind the city walls. Both France and Britain are sending reinforcements, and whoever
arrives first, with cannons and supplies will likely tip the balance. The British navy arrives first. Lévis
retreats, and he surrenders there 6 months later. This is the final defeat of France in North America.
Governor Vaudreuil negotiates the free exercise of the Catholic religion for the citizens of Quebec. It is
agreed to. This religious freedom is the only example of the British allowing this in any colony. North
America is now British. The American colonies believe the future of North America is now settled — and
will be American.
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Carving the Spoils (8 min)

At Fort Michimilakinak on Lake Superior, the chief issues a warning to the British. They have not been
conquered. Preparations for war begin. The British from the American colonies continue to move into the
Ohio Valley. Pontiac begins to raise war parties and calls for a general uprising, to annihilate them. The
British frontier forts are surrounded. The British use blankets that have been infected with smallpox as
germ warfare, disguised as presents. Pontiac hears rumours that peace has been made between the French
and British. He lays down his weapons. As the British presents are opened in the Aboriginal communities,
smallpox devastates the entire population. As this is taking place, the British government recognizes
Indian Territory in the Ohio Valley, and prevents the American colonies from moving into them. The
Royal Proclamation infuriates the Americans.

The World Turned Upside Down (10 min)

The Seven Years War ends with the Treaty of Paris, in 1763 - three years after the fall of Quebec. Canada
in its entirety is a pawn in the negotiations. The king of France cedes Canada, and takes Guadeloupe.
France hangs on to St Pierre and Michelon, and the right to fish for cod. The British now has a colony of
French Catholics. Ben Franklin expects they will mostly leave or become assimilated and become British
and Protestant. James Murray, becomes the Governor of Canada, and works out an agreement with
the Catholic Bishop Briand to ensure peace in the colony. English merchants from Boston expect to be
able to move in to make their fortunes — in English only. They want juries only be made up of English
Protestants only- even if there are only 200 of them among a population of 80,000 Canadians. Murray
surprises everyone by siding with the Catholics. The English merchants are enraged. They want an
assembly in Canada where only they can hold positions. They petition the British court. Tensions grow.
Murray is recalled. All of the other merchants’ petitions, however, are rejected.

The Quebec Act (6 min)

Guy Carleton replaces Murray as Governor of Canada. He stuns the English merchants there by supporting
the right of Catholics to hold public office, and that French civil law should be restored to the Canadians.
Carleton needs the Canadians to be loyal to Britain. American colonies are now moving toward open
rebellion against Britain because of the “Intolerable Acts’ of Britain. The Quebec Act gives Catholics the
right to hold office, religious rights, and restores previous Ohio Valley lands to Quebec (taking them away
from Americans). The Quebec Act is “intolerable’ to many in the American colonies. Open war with
Britain begins in April at Lexington.

Exposition:
e PSC: The Battle of the Plains of Abraham (p. 92-93)

e PSC: Treaty of Paris, February, 1763 (p. 95)

* PSC: Aftermath of War: Royal Proclamation, 1763; Effects on Aboriginal Peoples (p. 95-96)
Future Trouble: Quebec Act (p. 97)

* PSC: Primary Source: Montcalm’s Note of Surrender (p. 93)

e PSC: Primary Source: (painting) Battle of Sept 13, 1759 (p.93)

e PSC: Primary Source: (speech) Ojibwa Chief Minweweh, 1761 (p. 97)

e PSC: Map: British Territory, after 1763 (p.96)

Exposition:
* The 10 Most Significant Conflicts on Canadian Soil. 1775 Invasion of Quebec ( p. 38-41)

e The 10 Most Significant Conflicts on Canadian Soil: Battle of the Plains of Abraham ( p. 42-45)
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Websites
« http://www.northernblue.ca/products/index.php/Products_and_Portals

HCO Jr > The History of Canada Online Junior (HCO Jr)>Part 4. British North America 1760-1830:
F. Wars with the English>USERNAME: EducationNWT Password: nwtece999 > return to “F. The
American Revolution” > scroll down to (The Battle of the Plains of Abraham, The Treay of Paris,
1763)
also: “A. The American Revolution” > scroll down to (Pontiac’s Resistance and the Royal
Proclamation of 1763), (Pontiac’s Resistance Begins), (Royal Proclamation of 1763), (Legacy for
First Nations)

* The Treaty of Paris (1763): Canadian Encyclopedia
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0006083

* Map showing reserved Indian lands by the Royal Proclamation:
http://www.kstrom.net/isk/maps/royalproc.html

* www.wikipedia.org
“Treaty of Utrecht” (maps, pictures)
“Battle of the Plains of Abraham” (maps, pics)
“Treaty of Paris (1763)
“The Royal Proclamation of 1763” (especially see the “Legacy”)

Peacemaker Dramatizes the Iroquois legend of the Tree of
o ) Great Peace which explains the origins of the
Historica Minute Iroquois Confederacy.

http://www.histori.ca/minutes/minute.do?id=10120

Layered Maps CD:
e 14 — British Territory after 1763
e 15 - The Quebec Act

Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B

GIVING STUDENTS THEIR INQUIRY CHOICES (Class 4)

Options:
« Create a student handout of the inquiry choices teacher feels is reasonable (from #2 blue section above)
« The inquiry options are simply written on the board for the students to choose among
« The inquiry ideas listed in the Student Inquiry Choices to the LE (below) is expanded before it is sent home
« Adapt/Modify the Essential Question Resource Lists (below) for students

STUDENT INQUIRY CHOICES: (Class 4)

Send home the Student Inquiry Choices blackline master in Appendix B which is already written in language for young
people. This provides the student with a background to the essential questions, prompts to choosing and developing their
own personal inquiry, and a signature line encouraging the support of parents during the inquiry.

5.5 BLM: Student Inquiry Choices (2 pages)
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CO-CREATING RUBRICS: (Class 5 and onward)

Students can play a significant role in the assessment process. The teacher must make clear what their expectations are at the
beginning of the inquiry process (from Established Goals and Essential Questions, and Assessment Evidence). Rubrics
should be started with weighted criteria; an “Electronic Rubrics” template is provided below to facilitate this. The student
should complete the rubric based on their own aspirations for learning, and their own weightings.

The blackline master below can be electronically modified and printed, or simply written on and photocopied.

1:R: BLM: Electronic Rubrics

STUDENT INQUIRIES: (Classes 5 -13)

As students begin their inquiry on the Essential Question they have chosen, teachers should make the Essential Question
Resource Lists available. These lists can be modified by the teacher if necessary.

Teachers may occasionally want to select a resource from these lists to provide short additional background pieces or
engaging stories to sharpen student interest and enhance understanding of the era, question, personalities, etc. being explored.

BA:
pL ~ BLM: Essential Question Resource List A

?:i BLM: Essential Question Resource List B
5C. . . . .
RL BLM: Essential Question Resource List C

204






























































































Canada: The Peoples and Stories of this Land

] Negotiating Confederation LE#7

l

Imaginary Map of Canada

Map Credit: GNWT. This map shows what Canada may have looked like today if the many true stories that happened during this time period had turned out
a different way.
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STAGE 1: DESIRED RESULTS (teacher preparation stage)

INTRODUCTION TO THE LEARNING EXPERIENCE

This Learning Experience encourages students to imagine a different Canada — or that Canada could just as easily not have
existed at all. The various tensions, pressures, threats and promises that swirled around British North America in the mid
1800’s ended up with Confederation and a new country in 1867, but could just as easily have not done so. Some of the
specific questions —from American expansionism, to Fenian raids and Maritime Union are explored. Students also define
which ideas and politicians of the time they most agree (or disagree) with.

SIGNIFICANCE OF THE LEARNING EXPERIENCE

(background for teachers)

Essential Question A What stories would explain the different
parts of the Imagine If... map of Canada?

It is sometimes difficult to imagine that Canada has not always
existed in the form it does today. Even though many of us have
lived through recent changes, such as the creation of Nunavut and a
re-defined NWT in 1999, it can come as a surprise that the very
existence of Canada was not at all a sure thing in 1867. The
debates in the years leading up to the Charlottetown and Quebec
Conferences of 1864 might have led a betting person to wager
against the ‘Federal Union’ ever taking off as an idea. A Maritime
Union was a more likely development. An American absorption of e

the West seemed like a good possibility as well. Map credit: GNWT

There were strongly felt and articulated arguments and pressures both for and against the idea of Confederation. The context
of the time may help us to understand what happened in 1867, and how the Canada we live in today has been shaped.

The Background which follows provides information related to Essential Question A and Essential Question B and gives
the setting for inquiries related to both.

Essential Question B What was the best argument for or against Confederation?

Seven factors shaping the Confederation debates:

1. There are some parallels between the relationship that France had
with Quebec in the late 1700’s and the evolving relationship that
Britain had with Canada (and many of her other colonies) in the mid-
1800’s. Britain in the 1860’s had a far-flung empire: from Australia to
Hong Kong to India and North America, and she was struggling to
manage and defend it. Britain was interested in having many of her
colonies assume more responsibility for managing their own
economies and other affairs. Colonies like those in North America
were very aware of this ‘downsizing’ goal Britain had. Some way of
governing and defending themselves had to be found to replace the

“Manifest Destiny” by John Gast, 1872. Image in
public domain; made available for sharing by user,
AThing, in Wikipedia article, “Manifest Destiny”
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roles Britain had previously played. If the colonies couldn’t agree, would they be invaded or go bankrupt?

2. In 1865 the United States had cancelled the Canadian-American Reciprocity Treaty. This treaty had allowed products to
enter the US from the northern colonies without taxes or tariffs. Britain had supported the southern states (Confederates)
during the American Civil War (1861-65), and when the Northern States (Union) won the war, they were not inclined to
continue privileged trading arrangements with Britain’s colonies in North America. The economic survival of Nova Scotia,
New Brunswick, the Province of Canada, PEI and Newfoundland, was seriously threatened if their access to southern
markets was cut off. Freer trade arrangements between the colonies themselves became a critical objective for many. But
could they agree to some way of eliminating the trade barriers between themselves?

3. Compounding this sense of economic uncertainty for the northern colonies was the perception of a growing threat of
invasion from the United States. American expansionism was perhaps most dramatically expressed in the doctrine of
Manifest Destiny, which claimed a divine right of the American way of life and institutions to expand across North America
(and in various interpretations this included Canada and Mexico). The growth of this doctrine was obviously of great concern
to those people who already lived in the territories that might be affected by this American expansion. The huge area west of
Ontario was considered to be ‘empty’ by many Americans (and some in Canada West as well). This area might be the first
one to be “filled” through this American vision. In 1866, a bill was introduced in Congress entitled ‘A Bill for the admission
of the States of Nova Scotia, New Brunswick, Canada East and Canada West, and for the organization of the Territories of
Selkirk, Saskatchewan and Columbia. It gave a detailed proposal for how the British colonies could be annexed to the United
States, with compensation to Britain in precise amounts for things like canals, forts etc. It was an unsettling development to
many in the northern colonies. Further, In 1867 the United States purchased Alaska from Russia. There was a strong interest
in British Columbia as well. The small British colonies on the Pacific Coast and in Eastern North America could do little to
oppose such expansion individually. What if Americans began to pour into the sparsely populated West — would it become
part of the United States?

4. And if the divine right of America to expand her
territory was condoned as an idea by significant
elements in American society, to many people in the
northern colonies the growing presence of Fenians
seemed to be the practical tool of this expansion. The
Fenians wanted an Irish Republic, independent of
Britain. Many of them believed that invading, and
even annexing , the British colonies in North America
would force Britain to negotiate on this issue. In 1866
there were several Fenian raids into Canadian
territory, involving hundreds, if not thousands, of
armed troops — many were experienced soldiers
recently released from service in the Civil War. It
appeared obvious to many in the northern colonies
that the American government knew of the planned
attacks, and did little to prevent them. This direct
threat to the individual colonies was in/fon many

“The Battle of Ridgeway”, 1869 illustration from Library and Archives
- . o Canada, C-018737. Image in public domain; made available for sharing
people’s minds, and teed to find security in a larger by user, Scorpius59, in Wikipedia article, “Fenian Raids”

alliance was very real. What if the Fenians invaded
again - would Britain ‘give away’ one — or all- of the colonies in North America to make peace with the United States?

We are the Fenian Brotherhood, skilled in the arts of war, And we're going to fight for Ireland, the land we adore, Many
battles we have won, along with the boys in blue, And we'll go and capture Canada, for we've nothing else to do. --
Fenian soldier's song
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These four, mostly external, factors caused a great deal of uncertainty and worry in the northern colonies. They also created a
favourable ‘climate’ for new ideas that went beyond the responses that each of the individual colonies could generate. Other
factors were also shaping the climate of the day.

5. The Province of Canada sounded like a good idea at the
time — at least to Lord Durham in 1840. In an attempt to
absorb the French-Catholic population of Lower Canada into
the culture and language of the rapidly-growing English-
Protestant population of Upper Canada, Durham’s report had
coagulated them together with one House of Assembly. This
Assembly had equal numbers of representatives from both
of the “Canada East ‘ and ‘Canada West’ provinces — even
though the eastern province’s population was 50% larger
than that of the western one at the time of this Act of Union.
Beyond enraging the French-speaking representatives and
population (all proceedings in the Parliament and commerce
were also henceforth to be conducted in English only), this
structure guaranteed a kind of permanent stalemate as
representatives of the two provinces were unable to agree on
almost any issue, and didn’t have the votes necessary to
make changes. Could a solution to the stalemate be found?

PROVINCEOF CANADA. 1841
Map credit: GNWT

6. The population of ‘Canada West’ had been increasing rapidly, and many people who lived there liked the idea of
expanding further to the West. The Hudson’s Bay Company had owned all of Rupert’s Land since 1670. Many people
thought that Rupert’s Land should be acquired from the HBC and become part — a huge part - of a new nation. If British
Columbia was to eventually be part of Canada, some means of connecting that region to the rest of Canada would have to be
built — such as a railway. Canada West alone couldn’t afford to pay the Hudson’s Bay for their prairie territories, nor build
a railway, but perhaps with other partners...?

7. Faced with the restrictions on trade with the United States, the various British colonies in North America were forced to
consider other trading arrangements. The Maritime colonies, especially, were deep in discussion about a possible ‘Maritime
Union’, which would bring together the colonies of Nova Scotia, New Brunswick and Prince Edward Island, and reduce
impediments to trade amongst themselves. In 1864 they organized a meeting in Charlottetown to take these discussions
further. What if people from ‘the Canadas’ who were interested in a larger union crashed the meeting...?

Some of the most powerful tools of the growing economies of ‘Canada East’ and ‘Canada West” were their railroads. With
trains, huge quantities of goods and people could be moved long distances very cheaply — once the railway was built. Like
the Mackenzie Valley Pipeline today, however, a project like the railway was a hugely expensive undertaking. The Maritime
colonies may have been deep in discussions, but they were also deeply in debt. Many leaders in the Maritimes were eager to
get a railway extended from Montreal, which would allow them access to the growing markets of the two provinces of
Canada — but they couldn’t afford to build one to the Maritimes (let alone across the West). Perhaps if the colonies all joined
together...?

So, in the 1860s there was a volatile, fragile, divided, nervous, optimistic atmosphere pervading the many different
discussions that were underway about what might happen in the British colonies in North America. Nothing was settled, and
everything seemed open for discussion. An exciting time.

All of these factors, internal and external, were still just factors until they were brought together by living, breathing
individuals. The role these individuals played is one of the most interesting parts of our country’s history. Learning their
stories is a powerful way to help young people engage with the more abstract ideas of what Confederation was and meant-
and how the events and people of 1867 shaped the Canada we live in today.
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Two Essential Questions can be addressed through student exploration of these seven ‘factors’:

Essential Question A. What stories would explain the Imagine If... map of Canada? The map of Canada could be very
different (or even non-existant) if any of the factors mentioned had played out differently. This question asks interested
students to look at the factors, and an invented map of what Canada and imagine what parts of Canada’s story might have
played out differently to explain that map. ‘Right’ answers are in some ways impossible for this question, but a coherent
explanation will be based on historical and critical thinking skills that can be demonstrated.

Essential Question B. What was the best argument for or against Confederation? (KH-041)

This question encourages students to explore the different pressures and possibilities that existed for the future of the British
colonies in North America. Any of the 7 factors could be explored, singly or in combination in their inquiries.

In Essential Question C. “From the perspective of _(pick a person from the list) what were the advantages or
disadvantages of Confederation (Macdonald, Cartier, Brown, Dorion, McGee, Tilley, Gray, Howe, Tupper)?

People of interest:

John A Macdonald —from Canada West. A lawyer who had experienced personal tragedy in
the death of his wife and child, who liked to drink and who was a politician to the bone.
Macdonald rises from a less-than-privileged childhood, finishes school at age 15 and is running
2 law offices by the age of 19. By age 40 he has founded the Liberal-Conservative party, and is
the Joint Premier (with Cartier) of the Province of Canada by 1856. By 1864 he is convinced
that a deal to allow the British colonies (Canada East and West, New Brunswick, PEIl and Nova
Scotia) to join together could be possible. If a deal could be done, he would be at the centre of it.
From early on, he is one of the people who dreams of a Canada that stretches across the
continent. From 1864-67 he is deeply involved in the development of legislation that could make
this confederation possible. He becomes the first Prime Minister of Canada in 1867, and wins 6
majority governments over the years to come. Often credited with being the primary architect of
Confederation, during his terms in office, his vision of Canada ‘A mari usque ad mare’ (from

sea to sea- Canada’s motto today) comes to reality- warts and
all. “John A. Macdonald”,
1870, from the Library
and Archives of Canada.
Image in public domain;
made available for sharing

George Etienne Cartier- from Canada East — exiled for his
role in the Rebellions of 1838, he turns his back on Papineau’s

violent approach to changing things and, returns to Canada a by user, Mortadelo2005,
year later and is elected to the Lower Canada Assembly. He is in Wikipedia article, “John
A. Macdonald”

the lawyer for the Grand Trunk Railway, a position that may
play an important role in the Confederation debates later. He
becomes co-premier of the United Province of Canada with Macdonald, and is deeply
involved in the deal-making conferences leading to Confederation. Cartier is largely
responsible for gathering support for Confederation among French Canadians. For several
years he is a member of both the Parliament of Canada and the Legislative Assembly of
Quebec. Busy guy. He helps negotiate the purchase of Rupert’s Land and the North-
Western Territory from the Hudson’s Bay Company, and the subsequent entrance of
Manitoba and British Columbia into Confederation.

“George-Etienne Cartier”, photo
by William Notman, 1871, from

the McCord Museum, 1-67119. George Brown —from Canada West — Known initially as the founder of the Globe (today’s
Image in public domain; made Globe and Mail), he was dedicated to reform in many areas. He founded the Anti-Slavery
available for sharing by user, Society of Canada and was involved in the Underground Railroad. He was elected to the

Connormah, in Wikipedia article,

“George-Etienne Cartier” Legislative Assembly of the Province of Canada in 1851, and came to be the leading
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advocate of ‘Representation by Population’ (Rep by Pop). For a long time he opposed Macdonald’s ideas for a federation.
He thought there should be Free Trade with the United States, and argued for an appointed Senate. His change of mind, and

success in these discussions.

Thomas D’Arcy McGee — from Canada East — born in Ireland,
he became involved in Fenian activities and The Young Irelander
Rebellion of 1848. He fled a warrant for his arrest for these

3

and was soon elected to the Legislative Assembly of the Province
of Canada. Renouncing his Fenian views, he often spoke out for a
‘Canadian nationalily’ and against the sectarianism he had
experienced in Ireland. He was elected to the 1 Canadian
Parliament in 1867. In 1868 he was assassinated, apparently by a
Fenian sympathizer.

“Thomas D’Arcy McGee”, Charles Tupper — Nova Scotia. Premier of Nova Scotia from
photo by William Notman,
1868, from Library and
Archives of Canada. Image
in public domain; made
available for sharing by
user, Jeangagnon, in
Wikipedia article, “Thomas
D’Arcy McGee”

provincial politics, he established public education in Nova Scotia.
In 1864, he proposed a Maritime Union, to bring those eastern
colonies together. It was to finalize this proposal that the
Charlottetown conference had been organized in 1864 — when the
‘Canadians’ crashed the meetings with their ideas of a bigger
federation. Tupper organized a Confederation Party to combat
Joseph Howe’s ‘Anti-Confederation Party’, and won that battle. He served in multiple cabinet
roles as a federal politician, and was High Commissioner to the United Kingdom. During a
political crisis in the Conservative Party, he was invited to
replace the sitting Prime Minister, thus becoming the 6"
Prime Minister of Canada — but before he could be sworn in
an election was called — which his party lost. His was the
shortest term of office of any Prime Minister (69 days).

Samuel Leonard Tilley — New Brunswick. He was
descended from United Empire Loyalists. He was an activist
in the temperance movement. He was first a member of the
New Brunswick Assembly, and served as premier from 1861-
65. He supported New Brunswick’s entry into Confederation,
and the construction of an intercolonial railway. He became a
cabinet minister in Macdonald’s government , including the
finance portfolio for several years after Confederation.

“Sir Charles Tupper”, photo by
William James Topley, 1896,
from Library and Archives of
Canada. Image in public
domain; made available for
sharing by user, Dbenbenn, in
Wikipedia article, “Sir Charles
Tupper”

John Gray - Prince Edward Island — was a descendent of
United Empire Loyalists from Virginia. He served with some
distinction with the British Army prior to entering the PEI

participation in the “The Grand Coalition’ (with Cartier and Macdonald) which supported Confederation was a key part the

activities, and ended up in Montreal. There he set up a newspaper,

1864-67, he led that colony into Confederation.. While involved in

“George Brown”, photo
Hunter & Co., from
Library and Archives of
Canada. Image in public
domain; made available
for sharing by user,
MagnusManske, in
Wikipedia article,
“George Brown
(Canadian Politician)”

“Samuel Leonard Tilley”,
photo by William Notman,
1864, from McCord
Museum, 1-13477. Image
in public domain; made
available for sharing by
user, Jeangagnon, in
Wikipedia article, “Samuel
Leonard Tilley”

assembly from 1852. A great orator, he worked for reform, but accepted an appointment to
the Executive Council — which was not an elected body. Bit of a scandal there... He was

Premier of PEI from 1863-65. He was chairman of the Quebec Conference of 1864. He supported Confederation, but there

was not public support for this position, and he left politics. He is called a Father of Confederation, though he never returned

to the political realm.
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Joseph Howe — Nova Scotia. Another descendent of United Empire Loyalists- from
Massachusetts- Howe was an influential newspaper publisher (Novascotian). His fame was
guaranteed in 1835 when he was charged with seditious libel
after he accused in print several Halifax politicians and police of
corruption. He defended himself with a famous 6 hour speech
which detailed the corruption. The judge directed the jury to find
him guilty, but the jury refused. It was an important battle for
free speech. Howe entered politics the following year. Nova
Scotia was the first British colony to win responsible
government in 1848 largely through his efforts. He was premier
of the colony from 1860-63 — and led the unsuccessful fight

against Confederation from 1866-68. He then — somewhat “John Hamilton Gray”,
.. s . photo by William
surprisingly Jomec_j the_cat_)met of .?ohn A Macdonqld, z_:md Notman, c1868, from
played a large role in bringing Manitoba into the union in 1870. Library and Archives of
Canada. Image in public
Antoine-Aimé Dorion — Canada East . His father had been a domain; made available

for sharing by user,

Joseph Howe", photo by supporter of Papineau in the Rebellions of 1838. Antoine-Aimé MagnusManske, in
William James Topley, 1869, became a member of the Legislative Assembly of the Province Wikipedia artic,’e’ “John
from National Archives of of Canada from 1854-1867. He was a reform politician with the Hamilton Gray”

Canada. Image in public ‘Rouge’ party. He briefly became the Co-Premier of the Privince
domain; made available for

sharing by user, Habsfannova, in of Canada (with George Brown) in 1858. He refused to participate in the Great Coalition

Wikipedia article, “Joseph formed in 1864, and denounced Confederation as a betrayal of French Canada. He

Howe.” nevertheless ran for a seat in the new Canadian House of Commons, and was elected in this
capacity 3 times. 1 ¥

Essential Question C. From the perspective of (pick a person from the list)
what were the advantages or disadvantages of Confederation
(Macdonald, Cartier, Brown, Dorion, McGee, Tilley, Gray, Howe, Tupper)?

In this EQ, students explore individuals who had an impact on how Canada was
shaped. Some of them were strongly opposed to Confederation because of the
changes they thought it would bring to their local or regional identities. Others
imagined a new country from sea to sea, others something in between. Getting to
know these individuals and engaging students in the debates raging in the 1860’s
should prove to be an interesting activity for those who choose this Essential
Question.

“Antoine-Aime Dorion.” photo by
NOTE: A key part of their learning will be the “interaction’ of the personalities that William James Topley, 1873, from
each student or small group has researched. Library and Archives of Canada. Image
in public domain; made available for
sharing by user, Bigiron, in Wikipedia
article, “Antoine-Aime Dorion.”

LOOKING FORWARD:

In the events of 1867 we have seen the birth of the Dominion of Canada. Some of the tensions that existed before
Confederation are resolved, and others aren’t. PEI and Nova Scotia don’t immediately join the party. Ontario, in particular, is
now free to pursue ‘settling the empty West’ and dissent is growing there, where the Métis have never agreed to — or been
consulted about- joining this new country. A new way of life threatens long-established partnerships between Aboriginal
and non-Aboriginal peoples in this western land. The fur trade itself is explored in some depth in grade 4, and is only alluded
to in LE 8. The emphasis will be on the impact that the impending arrival of large numbers of ‘Canadians’ may have on the
people who live there, and the relationships that have evolved around the fur trade.
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Established Goals:

KL-022 Locate on a map of Canada the four provinces of Confederation in 1867

KCC-041 Describe the origins of Confederation and give arguments for and against Canadian Confederation.

Include: significance of the British North America Act; resistance of Prince Edward Island, Newfoundland, and Nova Scotia
to Confederation

KCC-042 Describe the roles of individuals in building Canadian Confederation

Include: John A. MacDonald, Georges Etienne Cartier, Charles Tupper, Thomas D'Arcy McGee, George Brown, Samuel
Tilley, John H. Gray

VCC-010 Value history as a way of understanding contemporary Canada

VCC-012 Value the diverse stories and perspectives that comprise the history of Canada

Understandings: Essential Questions:
Students will understand that ... around which the Established Goals and their matched resources are
« The shape of Canada has changed shape several organized
times in the 19™ century, including 1841, 67, 70

A. What stories would explain the different parts of the
Imagine If... map of Canada

and 73.
» There were many different pressures and tensions

influencing the British colonies in North Ameri . .
uencing the sh colonies 0 erica B. What was the best argument for or against Confederation?

in the 1860’s.

* The fea.r of An?erica_n expans_ion and df)mination C. From the perspective of __(pick a person from the list)
(including Fenian raids, Manifest Destiny and what were the advantages or disadvantages of Confederation
trade agreements) were significant realities in the (Macdonald, Cartier, Brown, Dorion, McGee, Tilley, Gray,
1860s. Howe, Tupper)?

« Legislative gridlock between Canada East and
Canada West was created by the Act of Union, and
caused a search for something solution to break
this impasse.

« French-Catholic and English-Protestant differences
were realities that needed to be recognized.

< Maritime Union was a serious possibility in the
1860’s.

= There were advantages and disadvantages to the
proposed Confederation of 1864-67.

e There were many individuals involved in the
shaping of Confederation.

Students will know ... Students will be able ...

» The impact the Act of Union had (Canada East and » To use mapping skills to locate New Brunswick, Nova
West, equal representation in provincial Scotia, Canada East and West, PELI.
assemblies, gridlock) « To develop criteria in a small group or individual setting

< What Maritime colonies hoped to achieve through for what they consider an ‘important story from Canada’s
union past’ related a valid argument for or against

= The hopes of Canada West for expansion, Canada Confederation.
East for protection of language, religion and  To use research skills to be discover some of the
culture arguments for or against Confederation or Maritime

= That there was a conference in Charlottetown and Union.

243




Grade

5

Canada: The Peoples and Stories of this Land

LE#7, Negotiating Confederation |
another in Quebec in 1864, British North America e To identify individuals who supported or opposed
Act passed in 1867 Confederation
< Fenians wanted an independent Ireland, and that by « Place events related to the creation and evolution of
attacking British colonies in North America, hoped Canada in chronological order.
to force Britain to negotiate in Ireland. Examples = To use critical thinking and historical thinking skills to
of raids, threats create connections between events in the past and their
« Slavery was a primary cause of the American impact on the present — including the reasons
Civil War (1861-65) Confederation was one among many possibilities in the
« Manifest Destiny was an idea that justified 1860’s.

American expansion to the West (and North).

» The Charlottetown Conference was where a
proposal for Confederation was first laid out.

< Arguments for and against Confederation

< Individuals involved in negotiating Confederation
(Macdonald, Cartier, Brown, McGee, Dorion,
Howe, Tupper, Gray)

VOCABULARY: negotiate, federation, representation by population, conference

CULTURE-BASED PERSPECTIVES

NOTE: Dene Kede and Inuugatigiit . In the 1860’s, leaders of the small British colonies in North America were faced with
many pressures, tensions and choices. Confederation was a choice that many thought was necessary in the face of these
challenges. The British North America (BNA) Act was the legal ‘constitution’ agreed to in 1867 that created the ‘rules’ that
the new Dominion of Canada would live by. There is an interesting parallel in the perceptions of political leaders of the time
to the language describing the role of laws in Dene Kede : “What is the purpose (of laws) ? Survival of the group. Without
rules, there is no group. Everyone is surviving individually. The laws enable group survival ...””(George Blondin, p. xxv,
Dene Kede Concepts). In Yamoria,- The Lawmaker, and When the World was New there are stories about how laws were
brought to the Aboriginal people of the North. Students may be familiar with some of these stories from their grade 4 Social
Studies course. Discussions that touch on ‘why do we have laws?’ and “what role do these kinds of rules play in how we
live together ?’may be worth exploring in the context of LE #7.

NOTE: The role of leaders is a key one that is explored in many different parts of this course. In Dene Kede, the role of the
leader is described in the following way: The leader’s role was the survival of the people (John B. Zoe, p. 179). In the
context of the Confederation negotiations, it may be interesting to ask were the political leaders of the 1860°’s being good
leaders? Why or why not? It is also important to not that one of the goals of Confederation was to expand Canada to the
West — where the majority of the population was Aboriginal (including Métis). The process of negotiating with these people
was just beginning . It may be worth considering how fair Confederation itself was if the Aboriginal people of the time were
not included in the discussions that created Canada.

2. IDENTIFY INQUIRY IDEAS FOR STUDENT CHOICE

and ASSESSMENT EVIDENCE (teacher preparation stage)

ESSENTIAL QUESTION A

What stories would explain the different parts of the Imagine If... map of Canada
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’ (Skill Set: 4a — collaborative groups- see Appendix A)

Research the factors in Nova Scotia and New Brunswick, Upper and Lower Canada, and in “western Canada” that led to the
need for confederation. Then imagine what would have happened if confederation had never been achieved. To do this
think of how our Canada today would be different if parts of it were American.
« The 2010 Vancouver Olympics would likely have been in the USA; but then again since Salt Lake City (another
American city) had the winter Olympics in 2002, likely the Olympics would never have been held in Vancouver at all
(if Vancouver was an American city).
« Think of other events over the last 30-50 years that would have been changed within an Imagine If ...version of Canada
Finish by presenting to the class your findings.

Layered Maps CD: Imagine If....Map

NOTE: (Turn on the layers in the left hand menu in the electronic copy of this map)

‘ (Skill Set: 11a — Print and Electronic Research; 10a — Dramatic Presentations - see Appendix A)

Role play being a news anchor. Carefully research and prepare one of the stories about a take-over (or Nova Scotia leaving
for the USA) of Canadian land. Use the Imagine If... Map of Canada to explain what part of Canada was involved and why
it never happened.

' (Skill Set: 7a — Creating Maps; 10c — Artistic Representations- see Appendix A)

Draw a new map of Canada and the USA showing how the USA would be larger and Canada smaller IF all of the land
shown in the Imagine If... Map of Canada would have become the USA’s. Draw over the present political boundaries to
help orientate the student as to what land Canada would have been lost.

=

’ (Skill Set: 11a — Print and Electronic Research - see Appendix A)

Then imagine what would have happened if confederation had never been achieved. To do this think of how our Canada
today would be different if parts of it were American. Look at the Imagine If....Map.
e Which province(s) today would lose a lot of its land?
 What key towns or cities in Canada today would have been American?
e What ports and parks would be American?
e  What would Canada’s population be today?
e Other:
Present your findings to a small group or the whole class using a digital or hard copy of the map.

Layered Maps CD: Imagine If....Map

NOTE: (Turn on the layers in the left hand menu in the electronic copy of this map)
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ESSENTIAL QUESTION B

What was the best argument for or against Confederation?

’ (Skill Set: 7a — Creating Maps; 10c — Artistic Representations; 11a — Print and Electronic Research- see

Appendix A)
Draw a map that shows what Canada would look like in 1867 if Confederation had never happened. Show the Maritime
colonies all joined with one color; the Canadas another color; Newfoundland another color. Explain how they would all still
be colonies of the country of Great Britain—not an independent country called Canada.

’ (Skill Set: 11a — Print and Electronic Research - see Appendix A)

Pick one of the threats that helped Canada decide that they could not stay isolated colonies far away from Britain—but had
to confederate! Study all that you can find out about that threat and report to the class whether it was a real threat or just
something that likely would not have happened even though it made Canada worried. Decide how to show your
understanding to the class. Perhaps take a “MythBusters” approach, or opposite, a careful exposé to unveil the growing and
real threats.

(Skill Set: 4a — Collaborative Groups- see Appendix A)

Collaborative groups of students use the results of their research on the provinces involved in Confederation debates to
create a chart summarizing the advantages and disadvantages of Confederation, trying to take into consideration the good of
the entire population of British North America at that time. The groups share their ideas in a guided plenary session.

TIP: This activity offers the opportunity to make connections to some of the ongoing political issues of Canadian
government, and to raise students’ awareness of contemporary questions such as minority rights, bilingualism, First Nations
land and treaty rights, Québec independence, etc.

(Skill Set: 4a — Collaborative Groups- see Appendix A)

Students read an information text about the issue of representation by population (rep by pop) and discuss the concept,
focusing on why it was important in the pre-Confederation discussions. Referring to the 1867 map of Canada, students
generate explanations as to which groups in particular would be most concerned about obtaining “rep by pop”, and which
might be negatively affected by “rep by pop” (e.g., the French-speaking minority in Canada East and the small population of
Prince Edward Island). Students summarize their conclusions and discuss the principles and problems of “rep by pop” in
Canada (e.g., all votes are equal, fair representation of voters, but no assurance that the minorities will be heard.)

Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-4.html

7B
6 54.4d BLM: “Rep by Pop” (2 pages)

(Skill Set: 9d — Persuasive Writing- see Appendix A)

Collaborative groups of students research reasons why particular regions were for or against joining the Canadian
Confederation. Students are divided into six groups, representing the colonies of British North America after 1841 [Canada
East (Québec); Canada West (Ontario); Prince Edward Island; Nova Scotia; New Brunswick; and Newfoundland]. Students
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research reasons for and against their particular region joining Confederation, as expressed by some of the leaders of their
province at the time of Confederation. Each group appoints two spokespersons to present their reasons for both points of
view regarding Confederation. Spokespersons present a brief summary of their group’s position, using a wall map of
Canada to point out the location of their region and its strategic importance to the union, to Britain, or to the United States.
Students debrief in a plenary session, highlighting the goals and interests the provinces held in common, as well as those
that divided them in the prelude to Confederation.
Suggested individuals to include in each of the provincial delegations: (Individuals preceded by an asterisk * indicate that
they are important and should be included.)
« Canada East (Québec): *Sir Georges-Etienne Cartier,
Sir Alexander Tilloch Galt, *Thomas d’Arcy McGee
 Canada West Ontario: *Sir John A. Macdonald, *George Brown;
Sir Alexander Campbell
* Prince Edward Island: William Henry Pope, George Coles
« Nova Scotia: *Charles Tupper, Adams Archibald; Joseph Howe
« New Brunswick: *Samuel Tilley, *John Hamilton Gray
» Newfoundland: Ambrose Shea, Sir Frederick Carter

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-4.html

7B.

7 BLM: Confederation: For or Against?

& |T. Critical Thinking Strategy (recommended)

(Skill Set4c — Consensus Decision-Making- see Appendix A)

Collaborative groups of students consider a list of possible historical reasons that motivated Confederation. Students discuss
the list and reach consensus on a priority listing of these reasons or motivations. Students present and discuss their lists with
each other, defending their order of priority and providing reasonable justification based on historical evidence.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-4.html

7B. H . .
CT A3 ;‘fli BLM: Judging Better or Best: Reasons for Confederation (3 pages)

.*"l“‘* Critical Thinking Strategy (recommended)

| (Skill Set 5 — Using graphic Organizers- see Appendix A)

Students use the diagram showing what the new government would look like. Students look for clues to reach various
conclusions about the fairness of Confederation for all those colonies that joined it. (e.g., Does the new union provide
responsible government? Does it provide “rep by pop?”” Does it assure the voice of the Atlantic provinces will be heard?
Does it protect the rights of the French-speaking people of Lower Canada? Does it protect Aboriginal rights and lands?)
Using the CT-01 students are provided with a visual that will enable them to imagine what the key issues were and then look
on the diagram for evidence that can help them reach a conclusion about how well Confederation meets those needs
involved in the issues. Finally, the BLM invites the student to share which of the questions they might like to learn more
about someday.
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798' BLM: British Government and Crown Chart

7B: i .. . .

14 & _| 2 BLM: Critique the Piece - Confederation

ESSENTIAL QUESTION C
From the perspective of __ (pick a person from the list) what were the advantages or disadvantages of Confederation
(Macdonald, Cartier, Brown, Dorion, McGee, Tilley, Gray, Howe, Tupper)?

' (Skill Set: 10c — Artistic Representations; 11g — Multimedia Presentations- see Appendix A)

Prepare some cartoon storyboards, on paper, or electronically that show pairs of famous Canadians arguing for and against
Confederation. Be sure they talk back and forth to each other, each giving at least two reasons for their beliefs.

' (Skill Set: 7a — Creating Maps; 10c — Artistic Representations- see Appendix A)

Choose one of the “Fathers of Confederation” and find out what he was thinking when he wanted confederation. What was
motivating him? Did he want a job promotion and more pay? Did he care about the people who lived in Canada? What
have researchers said about him since his time? What did the people who he worked for or the public he served say about
him?

< |"£ Critical Thinking Strategy (recommended)

’ (Skill Set: 6a — Sorting and Classifying- see Appendix A)

Students try to understand how the Nova Scotia government was treating the Aboriginal people (Mi’Kmaq) around the time
of Confederation. With their prior knowledge from other LEs, students will speculate about why no Aboriginal leader was
at the Charlottetown, Quebec, or London conferences becoming a “Father of Confederation”

7C.

CT 12 & | < CT-04 Decode the Puzzle -Why There Are No Aboriginal Fathers of Confederation

' (Skill Set: 3b — public speaking- see Appendix A)

Assume the role of either Macdonald, Cartier, Brown, Dorion, McGee, Tilley, Gray, Howe, or Tupper and participate in a
debate with several other historical characters about the pros and cons of confederation. Be sure to :

* make a brief opening statement

« a longer speech about your reasons for or against confederation

e use a prop (eg. a digital map, fake beard)

(Skill Set: 9d — Persuasive Writing- see Appendix A)

Collaborative groups of students research reasons why particular regions were for or against joining the Canadian
Confederation. Students are divided into six groups, representing the colonies of British North America after 1841 [Canada
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East (Québec); Canada West (Ontario); Prince Edward Island; Nova Scotia; New Brunswick; and Newfoundland]. Students
research reasons for and against their particular region joining Confederation, as expressed by some of the leaders of their
province at the time of Confederation. Each group appoints two spokespersons to present their reasons for both points of
view regarding Confederation. Spokespersons present a brief summary of their group’s position, using a wall map of
Canada to point out the location of their region and its strategic importance to the union, to Britain, or to the United States.
Students debrief in a plenary session, highlighting the goals and interests the provinces held in common, as well as those
that divided them in the prelude to Confederation.

Suggested individuals to include in each of the provincial delegations: (Individuals preceded by an asterisk * indicate that
they are important and should be included.)

« Canada East (Québec): *Sir Georges-Etienne Cartier,
Sir Alexander Tilloch Galt, *Thomas d’Arcy McGee

« Canada West Ontario: *Sir John A. Macdonald, *George Brown;
Sir Alexander Campbell

« Prince Edward Island: William Henry Pope, George Coles

« Nova Scotia: *Charles Tupper, Adams Archibald; Joseph Howe

« New Brunswick: *Samuel Tilley, *John Hamilton Gray

» Newfoundland: Ambrose Shea, Sir Frederick Carter

s Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-4.html

7B.
7

BLM: Confederation: For or Against?

(Skill Set: 11a — Print and Electronic Research- see Appendix A)

Using print and electronic sources, students research the background and role of an individual involved in the 1864 to 1867
Confederation negotiations. Students design an Identity Card for their selected individual, including sufficient detail to
develop a role play of a Confederation debate.
Suggested individuals to include in each of the provincial delegations:

* New Brunswick: Samuel Tilley, John Hamilton Gray

» Newfoundland: Ambrose Shea, Sir Frederick Carter

» Nova Scotia: Charles Tupper, Adams Archibald; Joseph Howe

 Prince Edward Island: William Henry Pope, George Coles

* Québec: Sir George-Etienne Cartier, Sir Alexander Tilloch Galt, Thomas d’Arcy McGee

 Ontario: Sir John A. Macdonald, *George Brown; Sir Alexander Campbell
TIP: To add other individuals to this list as needed, consult the National Library of Canada website: Canadian
Confederation, People.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-4.html

7C.
10a

7C.
10p BLM: What They Said

BLM: Identity Card: The Confederation Debates
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ASSESSMENT EVIDENCE

Example of an Inquiry and Rubric:

Create a graphic novel of the Charlottetown Conference highlighting each of the main players
and their arguments for and against Confederation. Use Comic Life to create and write in
storyboards. Students can use the public domain images of these “fathers of confederation”
found in Wikipedia (each individual has an article and image). They can use screen shots of
the maps included with this LE according to how their comic develops. For instance, a student
might want to “be” Thomas D’ Arcy McGee and show his fears of the Fenians by using a
screenshot of the Fenian Raid layers.

1. (students’ choice)
1 2 3 4 5

2. (students’ choice)
1 2 3 4 5

3. (students’ choice)
1 2 3 4 5

4. How deeply has the student researched and understood the events and positions held by
leaders at this time?

2 4 6 8 10
5. To what extent does the student provide an answer that speaks clearly to the three essential
questions?

2 4 6 8 10
6. How well does the student craft the form of the project they have chosen?

2 4 6 8 10

(NOTE: The above example shows: Required criteria: 67% of total score; Student chosen
criteria: 33% of total score)

Other Evidence:

* 3 mini-lesson strategy
assignments (indiv. or group)
that take no more than approx. 30
minutes each to complete

« Portfolio items collected
(Appendix C tracker)

« Skills attempted/developed
(Appendix A, C)

» Test — (possible sections)

o includes an oral or
written response to one

of the essential questions

o personal learnin
connections

o culture-based
connections

0 vocabulary matching or
fill in blank

3. THE LEARNING PLAN (classroom teaching stage)

(see “Integration” in the front matter for timetable options)

RECOMMENDED SCHEDULE

Class 1
Finding Your Place

Class 2
Mini-lesson: Essential Question A

Class 3
Mini-lesson: Essential Question B

Classes 5-11
Student Inquiries:
research, drafting, editing

Class 4
* Mini-lesson: Essential Question C
« Students get list of Student Inquiry
Choices to take home

Classes 12-13
Student Inquiries:
celebration, demonstration, presentation
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“EINDING YOUR PLACE” (Class 1)

.

Image courtesy of Mindy Willett

Background for Teachers

Canada was a relatively small country when created in 1867
but is now the second largest in the world. Only two
provinces had their present boundaries at the time of
Confederation. Although students are not expected to know
the exact changes in the map over time and when they
occurred, they should have a general idea and this activity
will further their understanding that Canada’s borders have
changed many, many times.

Activity

Describe how the borders of Canada have changed shape
several times, including 1841, 67, 70, 73, 1905, 1912, 49,
and finally (so far) 1999.

Materials/props/space needed
« Canada floor map pieces
« Rope, coloured paper, scissors

2
Layered Maps CD:

« 1 Coloured copy of each layer of the Canada
Territorial Evolution map including abstract page

Skills Sets:
e 7a — Creating Maps
e 7b — Using/Interpreting Maps

Social Studies Skills:
e S-203 — Select and use appropriate tools and
technologies to accomplish tasks.
e S-204 — Create timelines and other visual organizers to
sequence and represent historical figures,
relationships, or chronological events.

Procedure

the associated abstract page.

out the floor map of Canada.

1. Photocopy 1 coloured copy of each Canada Territorial Evolution (Grade 5 Map collection on CD) map as well as

2. Divide your class into 8 so that either as individuals, pairs or in groups each map will be shared with full group.

3. Give students time to read their abstract and to decide how to visually portray the information of the boundaries on
their assigned map onto the larger map on the floor. They could use rope to make the borders, paper to cut out the
shape of a new province (such as Manitoba as a postage stamp), or even their bodies as a group using arms and legs
to represent the border change. While the students are reading and deciding on how to present their information put
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4. Invite each group to present in chronological order until the map of today.

5. Play ‘quick quiz’ games with students to help students solidify their understanding of the identities of Canada today
including;

6. Ask a student to start on the west coast and name all ten provinces as they ‘walk’ the map. Ask another to stand in
the correct places for the territories.

7. Repeat with another student going from east to west.

Challenge students to stand on the provincial, territorial and national capitals.

9. Obtain pictures (or assign a province to each student to find pictures) of provincial and territorial flags, flowers, or
other items that could represent each province (a lighthouse for PEI, a piece of wheat for Manitoba etc.) and ask a
student to place the pictures on the appropriate place.

©

Inquiry Activities
Have students research and then use the floor map to present the inquiry of “What stories would explain the different
parts of the Imagine If... map of Canada?

MINI-LESSONS (Classes 2-4)
(INTRODUCING THE ESSENTIAL QUESTIONS)

ESSENTIAL QUESTION A

What stories would explain the different parts of the Imagine If... map of Canada?

Example of a Mini-Lesson Hook
“What story would explain the name of your school?”
“Imagine if your town was part of the United States—what difference would it make?”

Interesting Quote (for the teacher):
Round about what is, lies a whole mysterious world of what might be, a psychological romance of possibilities and things
that do not happen.” - Henry Wadsworth Longfellow “Table-Talk” Driftwood (1857)

1 (Skill Set: 7b — Using and Interpreting Maps- see Appendix A)

Students view the Imagine If ...map of Canada either electronically or hard copy, comparing it to a map of Canada today.
Initiate a discussion about the types of events that provoke changes in political boundaries of countries. Specifically,
consider certain factors that existed in Canada around 1867 that could have led to this Imagine If ...map—but actually led to
confederation instead.

’ Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-4.html

e

Layered Maps CD: Imagine If....Map

NOTE: (Turn on the layers in the left hand menu in the electronic copy of this map) The BLM pdf, if printed off, on paper,
only shows the first layer)

1 (Skill Set: 6¢c — KWL- see Appendix A)

Students complete the Know and Want-to-know columns of a KWL chart regarding Confederation. Students revisit the
KWL chart at the end of the Learning Experience to complete the Learned column.
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2]l (Skill Set: 6a — sorting and classifying- see Appendix A)

Students read Howe’s letter and refer to the Imagine If....Map. Students explore what part of Canada Joseph Howe was
writing from, and what would have happened to that part of Canada if Howe had had his way in not joining Canada.

Students study the letter for the words that show what exactly Howe did not like about confederation. Present to class.
7A

1a. Famous Letters in Canadian History—Howe

TA:
1b 5.4.4f2 BLM: Famous Letters in Canadian History—Howe (differentiated)

>

Layered Maps CD: Imagine If....Map

1 (Skill Set: 7b — Using/Intrepeting Maps; 8 — Content Reading- see Appendix A)

Students read the newspaper article and identify what part of Canada and what part of the USA it is talking about. What
would be the state that Nova Scotia would be the closest to? This can be done while using the What If ... Map of Canada
and the map included on the BLMs below. Tell the class about this article’s contents. Note the paraphrased (differentiated)
version for easier reading.

TA:

2a BLM: The Annexation Movement in Nova Scotia

TA:
oh BLM: The Annexation Movement in Nova Scotia — Differentiate

e

Layered Maps CD: Imagine If....Map

(Skill Set: 6a — sorting and classifying- see Appendix A)

Which province in this article wanted to leave Confederation and which one wanted to join? Use the expanded paraphrased
version of the New York Times article to help students understand what the USA was saying about Canada at that time.

Use the What If ... Map of Canada to imagine what Canada would look like today without this province (NS).
NOTE: Turn on the layers in the left hand menu in the electronic copy of this map

s

Layered Maps CD: Imagine If....Map

7A.
3 BLM: Nova Scotia Opposes Confederation (original text and expanded paraphrase)

EXTENTION: Study the words “enclave” and “exclave” (see also Wikipedia article “enclave and exclave”). How would it
apply to this topic? Tell the class about a modern day enclave.

253




Grade

5

Canada: The Peoples and Stories of this Land

LE#7, Negotiating Confederation |
RESOURCES (Essential Question A)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Audio Visual:

., d .
M7 BLM: Media Text Connections | fy/z © BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question

Episode Beginning (5 min.)

American Civil War threatens to spread to Canada. Most of northern colonies live close to American
border. Northern States at war with Southern. Abraham Lincoln furious that Britain appears to be siding
with the South. Annexation of Canada contemplated. William Seward believes the whole continent
belongs to US. Joseph Howe is terrified. VVolunteers for local militia begin to come forward.

We have two Countries (5 min.)

George Brown opposes Cartier and Macdonald. He founds The Globe . Suspicious of French Catholics.
Each Assembly (Upper and Lower Canada) has equal representation. Brown leads the Grit party, wants
Set2 Disc6 | Rep by Pop’. Upper Canada’s population now exceeds Lower Canada’s. Government is stalemated

Episode 8 (falls 4 times in 4 years).

The Great Good Management and Means (9 min.)

Enterprise Maritimes are booming in 1860’s. Ship building supplied to Americans and beyond. Samuel Tilley
comes back to New Brunswick that the future of his province lay with Confederation. Little support. He
loses a snap election to an anti-Confederation party. Tilley approaches Macdonald for money to organize
his political campaign. Grand Trunk Railroad has deep pockets, and agrees to fund. In Nova Scotia, more
trouble. Charles Tupper thinks the Quebec deal is good. In legislature it is opposed in print as ‘Botheration’
by Joseph Howe. In April 1865, Abraham Lincoln assassinated. Disbanded American soldiers with Fenian
inclinations want to attack Britain in North America. Confederation advocates suggest building a
railway to unite provinces against external enemies. In New Brunwick, Tilley re-elected. In Nova Scotia,
Tupper gains support.

p Maps:
- « Layered Maps CD: Imagine If....Map

Maps
« Oregon Boundary Dispute http://en.wikipedia.org/wiki/Oregon_boundary_dispute

Exposition
PSC: Border Problems with the USA (1) and (2)(p. 211)

Exposition:
The 10 Most Significant Conflicts on Canadian Soil. Fenian Raids ( p.10-13)

Websites
 (Exposition and many pictures)
http://www.northernblue.ca/products/index.php/Products_and_Portals
* Some people inside Canada wanted to join the USA:
HCO Jr > The History of Canada Online Junior (HCO Jr)>Part 6. The Road to Confederation>A.
Growth and Change in B.N.A>log-in (at left)>USERNAME: EducationNWT Password: hwtece999
> return to “A. Growth and Change in B.N.A > Use section: “The Annexation Manifesto”

Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B
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ESSENTIAL QUESTION B

What was the best argument for or against Confederation?

Example of a Mini-Lesson Hook
“Give reasons for and against for taking your shoes off when you enter the school building”
Have you ever been in a discussion where you were trying to all agree about how to get the “best deal” for everyone there?
You would have been part of a “negotiation.”
Have you ever been a part of an official meeting called a “conference” where you met with others to talk about a certain
topic? You may have been there because you were sent to speak for a group of “your people.”
That would make you a “representative.”

,‘.-‘I‘; Critical Thinking Strategy (recommended)
Step 1 Introduction

Explain to students that the essential question that they will be taking up is EQ B, “What was the best argument for or
against Confederation?” Tell students that in this activity they will be acting as an editor of the fictional newspaper,
“Canada News Journal” publishing in the 1860s. Their task will be to create a powerful headline for or against
Confederation.

Step 2 Activity - Powerful Headlines: What are they?

Share a number of headlines from a local or out of town newspaper. Ask students to judge which headlines they believe are
the most effective. Solicit reasons as to why students think their choices for effective headlines is the most effective.
Students may suggest that headlines are powerful because they catch the reader’s attention or that they want to read the
story. You may want to suggest that the reasons could be used as criteria for powerful headlines. You may want to modify
student generated reasons to establish the criteria for a powerful headline. Or you may want to suggest to students that
criteria for a powerful headline may include:

« Informative: gives key information about the event
« Relevant: specific to confederation

= Concise: cannot be more than six to eight words

« Catchy: must make the reader want to read on

At this point you may want to suggest to students that the key to critical thinking is to make sound judgments based upon
criteria. You may want to suggest that making a sound judgment goes beyond having an opinion. Opinions while
important may or may not be based upon criteria or evidence to support a judgment. A sound judgment is based upon
established criteria and supporting evidence.

Project slide #1 of the LE7 PowerPoint and ask students if they think that “Four Medals and a Funeral” meet the
requirements of a powerful headline. At some point you may want to give students background information on the headline.
On this day Canada won four gold medals at the Winter Olympics in Italy but the men’s hockey team failed to qualify for
the medal round of hockey.

Project slide #2 and ask students to judge which is the most effective headline for the Brittany Spears story. Ensure that
students make their judgments based upon the criteria for a powerful headline. Have students share their choices and relate
how the headline meets the criteria. In most cases students are able to identify one of the first three headlines as powerful
and the last headline as least powerful.

Project slide #3 and in groups of two or three have students create a powerful headline for the story. Remind them to have
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fun creating their powerful headline. If you deem the story not relevant or too difficult, substitute a story from a local or out
of town newspaper with the headline removed. Have the groups share their headlines and ask the rest of the class if the
groups headlines meet the criteria. If not, what changes could be made to the groups headline to make it more powerful?
Congratulate the class on their efforts and introduce the critical inquiry.

Step 3 Activity: Introduce the Critical Inquiry
Provide students with arguments in favor of and against Confederation. You may want students to consult one or more of
the video clips/websites in the resource section of this Essential Question, or the student reference book, to search for
arguments for and against Confederation. Alternatively, you may want to provide a brief handout of arguments for and
against Confederation. Remind students that they are editors of the Canada News Journal and that they need to create a
powerful headline for the July 2, 1867 edition of the paper. You may want students to work in editorial groups of two or
three on the critical inquiry. Introduce the critical inquiry.

Create a powerful headline for or against confederation.

« Informative: gives key information about the event
« Relevant: specific to confederation

= Concise: cannot be more than six to eight words

« Catchy: must make the reader want to read on

Remind students that their headlines must meet the criteria for a powerful headline.

Step 4: Share your choices
Once students have completed the critical inquiry ask them to share their headlines by posting them around the room.
Suggest to students that one headline is not “better” than others but that powerful headlines need to meet the criteria. As
stated above, remind them that the key to critical thinking is to make sound judgments based upon criteria. You may want
to suggest that making a sound judgment goes beyond having an opinion. Opinions while important may or may not be
based upon criteria or evidence to support a judgment. A sound judgment is based upon established criteria and supporting
evidence.

7B.

BLM: LE#7 Powerpoint
CT

] (Skill Set: 6f — Collecting and Analyzing Images- see Appendix A)

Students view pictures of the Fathers of Confederation and discuss what the images tell them about the culture of Canada in
that era and the political origins of the country (e.g., all male, mostly English, Scottish and Irish names, some French
names...).

Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-4.html

(Skill Set: 7a — Creating Maps - see Appendix A)

Using an outline map of Canada, students create a map of the newly formed Dominion of Canada in 1867, identifying the
four provinces of Confederation as well as the other provinces that attended some or all of the negotiations (e.g.,
Newfoundland, Prince Edward Island). Students create symbols to represent each of the provinces’ attitudes toward
Confederation at that time, interpreting these symbols in the map’s legend. Students share and discuss their maps.
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TIP: Encourage students to be creative in their maps, avoiding stereotypical images and anachronisms as they invent
symbols for each of the provinces. They may also design a title for the map that expresses a central idea related to
Confederation.

7B.
4

BLM: Outline Map of Canada

] (Skill Set: 6¢c — KWL- see Appendix A)

Students complete the Know and Want-to-know columns of a KWL chart regarding Confederation. Students revisit the
KWL chart at the end of the Learning Experience to complete the Learned column.

] (Skill Set: 3a — Discussion- see Appendix A)

Students engage in an activity to understand the concept “rep by pop”. Divide the class into two unevenly numbered groups
(e.g., for a class of 28 students, one group of 18 and one group of 10). Each group is told that they will be allowed to choose
one representative to send to a school meeting at which each representative obtains one vote. Students from each of the two
groups discuss among themselves how they would feel about this level of representation. A spokesperson for each group
presents their collective statement to the class. In a guided plenary session, explain that Canada East and Canada West had
equal numbers of representatives in the Legislative Assembly, regardless of their respective populations. Students discuss
whether this is fair representation and are introduced to the idea of “rep by pop”, or proportional representation.

] (Skill Set: 6g — Viewing Visual Media- see Appendix A)

Students view a political cartoon about Confederation and respond to it, generating explanations about what it says and why.

£Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-4.html

5.4.4b BLM: Caricature of Confederation

7B.
5

22 (Skill Set: 6a — sorting and classifying- see Appendix A)

Students read Howe’s letter and refer to the Imagine If....Map. Students explore what part of Canada Joseph Howe was

writing from, and what would have happened to that part of Canada if Howe had had his way in not joining Canada.

Students study the letter for the words that show what exactly Howe did not like about confederation. Present to class.
TA.
la

TA:
1b 5.4.4f2 BLM: Famous Letters in Canadian History—Howe (differentiated)

Famous Letters in Canadian History—Howe

.

Layered Maps CD: Imagine If....Map
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] (Skill Set: 8 — Content Reading- see Appendix A)

Students read a text outlining the main steps of the negotiation process as the provinces moved toward Confederation.
Students make a personal connection (text-to-self; text-to-world; text-to-text) to one event out of the fifteen listed and then
share their responses in small groups.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-4.html

7B
8

BLM: The Negotiation Process

1.
MT BLM: Media Text Connections

RESOURCES (Essential Question B)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Set 2, Disc 6
Episode 8

The Great
Enterprise

Audio Visual:

1. 1.
mT  BLM: Media Text Connections | iy + BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question

Episode Beginning (5 min.)

American Civil War threatens to spread to Canada. Most of northern colonies live close to American
border. Northern States at war with Southern. Abraham Lincoln furious that Britain appears to be siding
with the South. Annexation of Canada contemplated. William Seward believes the whole continent belongs
to US. Joseph Howe is terrified. VVolunteers for local militia begin to come forward.

We have two Countries (5 min.)

George Brown opposes Cartier and Macdonald. He founds The Globe . Suspicious of French Catholics.
Each Assembly (Upper and Lower Canada) has equal representation. Brown leads the Grit party,
wants ‘Rep by Pop’. Upper Canada’s population now exceeds Lower Canada’s. Government is
stalemated (falls 4 times in 4 years).

Three Weeks in Quebec (17 min.)

October, 1864. PEI, NB, NS, Canada meet in Quebec City. Many arrive by train — at 9 mph.
Representatives from each colony. 33 delegates. Only 4 are French. Railway barons are in town trying to
convince politicians to build an intercolonial railway. Antoine Aimé Dorion is a critic of the whole
enterprise — thinks it’s all to make a few people rich. Few notes taken during the meetings. Lots of parties
in the evenings. Macdonald drafts many of the 72 Resolutions. He wants federal power to override.
Maritime delegates feel isolated. Want help buying out absentee landlords in their colonies. Many start to
balk. American affairs shape event. Confederate soldiers in Montreal hold up banks in Vermont then flee
back to Montreal. American calls for invasion grow. The strength of a unified federation is vaunted.
“Peace, order and good government” — very different from idealism of American and French constitutions.

Good Management and Means (9 min.)

Maritimes are booming in 1860’s. Ship building supplied to Americans and beyond. Samuel Tilley comes
back to New Brunswick that the future of his province lay with Confederation. Little support. He loses a
snap election to an anti-Confederation party. Tilley approaches Macdonald for money to organize his
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political campaign. Grand Trunk Railroad has deep pockets, and agrees to fund. In Nova Scotia, more
trouble. Charles Tupper thinks the Quebec deal is good. In legislature it is opposed in print as ‘Botheration’
by Joseph Howe. In April 1865, Abraham Lincoln assassinated. Disbanded American soldiers with Fenian
inclinations want to attack Britain in North America. Confederation advocates suggest building a
railway to unite provinces against external enemies. In New Brunwick, Tilley re-elected. In Nova
Scotia, Tupper gains support.

A Great Revolution (6 min).

Delegations from NS, NB, Canadas arrive in London. Things move slowly. Lord Carnarvon gives British
North America Act a final push in parliament. March 29, 1867 Queen gives consent to Dominion of
Canada.

Exposition:
PSC: The Roots of Confederation (p. 210-211) and Reactions to Confederation (p. 222-23)

Exposition:
The 10 Most Significant Conflicts on Canadian Soil. Fenian Raids ( p.10-13)

Song:
SC: Anti-Confederation Song (p.117)

Websites

» (Exposition and many pictures)
http://www.northernblue.ca/products/index.php/Products_and_Portals:
HCO Jr > The History of Canada Online Junior (HCO Jr)>Part 6. The Road to Confederation> A.
Growth and Change in BNA” and B. Causes of Confederation >log-in (at left)>USERNAME:
EducationNWT Password: nwtece999 > return to A. Growth and Change in BNA” and B. Causes
of Confederation

e http://www.historytrek.ca/
Search: “Confederation”

Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B

ESSENTIAL QUESTION C

From the perspective of __ (pick a person from the list) what were the advantages or disadvantages of Confederation
(Macdonald, Cartier, Brown, Dorion, McGee, Tilley, Gray, Howe, Tupper)?

Example of a Mini-Lesson Hook
Do you like watching a good argument—when it is done respectfully?

(Skill Set: 6f — Collecting and Analyzing Images- see Appendix A)

Students view pictures of the Fathers of Confederation and discuss what the images tell them about the culture of Canada in
that era and the political origins of the country (e.g., all male, mostly English, Scottish and Irish names, some French
names...).

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-4.html
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w2l (Skill Set: 6¢ — KWL- see Appendix A)

Students complete the Know and Want-to-know columns of a KWL chart regarding Confederation. Students revisit the KWL
chart at the end of the Learning Experience to complete the Learned column.

] (Skill Set: 3a — Discussion - see Appendix A)

Students engage in an activity to understand the concept “rep by pop”. Divide the class into two unevenly numbered groups
(e.g., for a class of 28 students, one group of 18 and one group of 10). Each group is told that they will be allowed to choose
one representative to send to a school meeting at which each representative obtains one vote. Students from each of the two
groups discuss among themselves how they would feel about this level of representation. A spokesperson for each group
presents their collective statement to the class. In a guided plenary session, explain that Canada East and Canada West had
equal numbers of representatives in the Legislative Assembly, regardless of their respective populations. Students discuss
whether this is fair representation and are introduced to the idea of “rep by pop”, or proportional representation

] (Skill Set: 6g — Viewing Visual Media- see Appendix A)

Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-4.html

7B.
5

5.4.4b BLM: Caricature of Confederation

Students view a political cartoon about Confederation and respond to it, generating explanations about what it says and why.

] (Skill Set: 6a — sorting and classifying- see Appendix A)

Students read Howe’s letter and refer to the Imagine If....Map. Students explore what part of Canada Joseph Howe was
writing from, and what would have happened to that part of Canada if Howe had had his way in not joining Canada.
Students study the letter for the words that show what exactly Howe did not like about confederation. Present to class.

1a. Famous Letters in Canadian History—Howe

A
1b 5.4.4f2 BLM: Famous Letters in Canadian History—Howe (differentiated)
e

Layered Maps CD: Imagine If....Map

] (Skill Set: 8 — Content Reading- see Appendix A)

Students read a text outlining the main steps of the negotiation process as the provinces moved toward Confederation.
Students make a personal connection (text-to-self; text-to-world; text-to-text) to one event out of the fifteen listed and then
share their responses in small groups.

j Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-4.html
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7B:

8 BLM: The Negotiation Process

1.
MT | BLM: Media Text Connections

RESOURCES (Essential Question C)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Audio Visual:

1 1.
mT BLM: Media Text Connections ' 'yz + BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question

Opening Vignette (5 min.)

Isabella Macdonald is addicted to the use of opium. She dies at Christmas time in 1857. John A is
devastated.

Episode Beginning - I am French Canadian (5 min.)

George-Etienne Cartier was involved in the Patriote Rebellion, charged with treason. Escaped to US.
Changed his opinions — swearing allegiance to the British crown. He returns with hope of helping Montreal
become wealthy. He’s elected to the Assembly of Canada East.

A Sly Fox (5 min.)

Macdonald has gone through some personal tragedies, then returns to public life. Likes to party. He isa
calculating critter, and thoroughly pragmatic. Encounters Cartier, and begin to think about uniting all the
British North American colonies, build a railway across the continent.

The Great We have two Countries (5 min.)

Enterprise George Brown opposes Cartier and Macdonald. He founds The Globe . Suspicious of French Catholics.
Each Assembly (Upper and Lower Canada) has equal representation. Brown leads the Grit party, wants
‘Rep by Pop’. Upper Canada’s population now exceeds Lower Canada’s. Government is stalemated (falls
4 times in 4 years).

City of Wealth (4 min.)

In 1860’s, Montreal is in upheaval. William Notman tries out photography. He records the many changes
going on. The Grand Trunk Railway in Montreal embodies the optimism of the era. Cartier is the lawyer
of that railway. Dream of a railway to the West.

A Winter of Utter Misery (5 min.)

Samuel Tilly devotes himself to Prohibition. Alcohol use rampant. Child labour is widespread. In winter,
Grey Nuns and others provide charity.

To Have the Power (6 min.)

1862 — George Brown sails to England. Meets Anne Nelson. Marries. Brown becomes aware that Britain
wants to rid herself of colonies like Canada. Upon Brown’s returns home, Macdonald and Cartier extend
hand to Brown. Grand Coalition formed. Dream of a federation including Maritime colonies, Rupert’s
Land and British Columbia.

Strangers in Charlottetown (6 min.)

Fall of 1864. The circus comes to Charlottetown ! Oh, and a meeting happens too. Brown, Macdonald,
Cartier are now in a coalition. All have different goals. Maritime politicians postpone their own
discussions to hear what the Canadians have to say. Argument for union, with railroad to tie them together.
Huge optimism in the possibilities grows.

Set 2, Disc 6
Episode 8
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Three Weeks in Quebec (17 min.)

October, 1864.PEI, NB, NS, Canada meet in Quebec City. Many arrive by train — at 9 mph.
Representatives from each colony. 33 delegates. Only 4 are French. Railway barons are in town trying to
convince politicians to build an intercolonial railway. Antoine Aimé Dorion is a critic of the whole
enterprise — thinks it’s all to make a few people rich. Few notes taken during the meetings. Lots of parties
in the evenings. Macdonald drafts many of the 72 Resolutions. He wants federal power to override.
Maritime delegates feel isolated. Want help buying out absentee landlords in their colonies. Many start to
balk. American affairs shape event. Confederate soldiers in Montreal hold up banks in Vermont then flee
back to Montreal. American calls for invasion grow. The strength of a unified federation is vaunted.
“Peace, order and good government” — very different from idealism of American and French constitutions.

Good Management and Means (9 min.)

Maritimes are booming in 1860’s. Ship building supplied to Americans and beyond. Samuel Tilley comes
back to New Brunswick that the future of his province lay with Confederation. Little support. He loses a
snap election to an anti-Confederation party. Tilley approaches Macdonald for money to organize his
political campaign. Grand Trunk Railroad has deep pockets, and agrees to fund. In Nova Scotia, more
trouble. Charles Tupper thinks the Quebec deal is good. In legislature it is opposed in print as
‘Botheration’ by Joseph Howe. In April 1865, Abraham Lincoln assassinated. Disbanded American
soldiers with Fenian inclinations want to attack Britain in North America. Confederation advocates
suggest building a railway to unite provinces against external enemies. In New Brunswick, Tilley re-
elected. In Nova Scotia, Tupper gains support.

Exposition:
PSC: The Great Coalition and the Fathers of Confederation (p. 212-16)

PSC: The Opponents of Confederation (p. 217)

Exposition:
The 10 Greatest Canadian Political Leaders: Sir John A Macdonald (p. 42-45)

Primary Source:
PSC: (letter) Cartier to his Wife, 1865 (p. 214).

Websites

« (Exposition and many pictures)
http://www.northernblue.ca/products/index.php/Products_and_Portals

e Some people inside Canada wanted to join the USA:
HCO Jr > The History of Canada Online Junior (HCO Jr)>Part 6. The Road to Confederation> B.
Causes of Confederation >log-in (at left)>USERNAME: EducationNWT Password: nwtece999 >
return to “B. Causes of Confederation”

e Confederation: Canadian Encyclopedia
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0001842

e http://www.historytrek.ca/
Search: “Fathers of Confederation”

Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B
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GIVING STUDENTS THEIR INQUIRY CHOICES (Class 4)

Options:
« Create a student handout of the inquiry choices teacher feels is reasonable (from #2 blue section above)
= The inquiry options are simply written on the board for the students to choose among
» The inquiry ideas listed in the Student Inquiry Choices to the LE (below) is expanded before it is sent home
» Adapt/Moadify the Essential Question Resource Lists (below) for students

STUDENT INQUIRY CHOICES: (Class 4)

Send home the Student Inquiry Choices blackline master in Appendix B which is already written in language for young
people. This provides the student with a background to the essential questions, prompts to choosing and developing their
own personal inquiry, and a signature line encouraging the support of parents during the inquiry.

7.31'° BLM: Student Inquiry Choices (2 pages)

CO-CREATING RUBRICS: (Class 5 and onward)

Students can play a significant role in the assessment process. The teacher must make clear what their expectations are at the
beginning of the inquiry process (from Established Goals and Essential Questions, and Assessment Evidence). Rubrics
should be started with weighted criteria; an “Electronic Rubrics” template is provided below to facilitate this. The student
should complete the rubric based on their own aspirations for learning, and their own weightings.

The blackline master below can be electronically modified and printed, or simply written on and photocopied.

1.R° BLM: Electronic Rubrics

STUDENT INQUIRIES: (Classes 5 -13)

As students begin their inquiry on the Essential Question they have chosen, teachers should make the Essential Question
Resource Lists available. These lists can be modified by the teacher if necessary.

Teachers may occasionally want to select a resource from these lists to provide short additional background pieces or
engaging stories to sharpen student interest and enhance understanding of the era, question, personalities, etc. being explored.

TA.
rL = BLM: Essential Question Resource List A

7B.

RL BLM: Essential Question Resource List B

7C.

RL BLM: Essential Question Resource List C
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“Provisional Metis Governement”, author unknown. Image is in the public domain and made available for sharing by user, Leslie in Wikipedia article, Louis Riel.”
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STAGE 1: DESIRED RESULTS (teacher preparation stage)

INTRODUCTION TO THE LEARNING EXPERIENCE

This Learning Experience helps students imagine different ways that Canada has been shaped by its geography — with rivers
as highways and trading posts which have become cities today. The partnerships forged in the trade for furs endured for
generations until very different ways of using the land —for farming- came up against this previously existing way of life.
Could these ways of living have worked together, or were the confrontations and conflicts that arose in Red River
unavoidable? Was Riel a hero for defending his people, or a traitor to the emerging nation of Canada?

SIGNIFICANCE OF THE LEARNING EXPERIENCE

(background for teachers)

In LE#7 we looked at some of the uncertainty that existed during the 1850’s and 1860’s which created an atmosphere where
unusual political possibilities were “in the air’. Confederation was negotiated in a time of political instability and deadlock
(the series of governments responsible for Canada East and West that fell, their inability to pass any legislation because of
equal and opposing voting blocks), financial uncertainty (the repealing of the Free Trade agreement by the Americans , the
exclusion of goods from the northern colonies by an American government who believed the British colonies had sided with
the Confederates during the Civil War) and the threat of annexation from the south( “54-40 or fight!”, Manifest Destiny,
Fenian raids). The Canada we have today (if we had one at all) might look very different if any number of things had evolved
in different ways than they did.

Overview of the Fur Trade

One of the things that could have played out very differently around the time of Confederation relates to the fur trade —
especially the fur trade in what is now Western and Northern Canada. One of the strong threads that runs through Canadian
history is the role that the fur trade played all along. Without a doubt it shapes the Canada we had and have today. This is
one of the themes that do not fit neatly within a ‘chronological’ approach to the stories we are exploring. It is also a theme
that students following NWT Social Studies curriculum have explored in some
depth in grade 4 — which is why we delve into this theme in only a cursory fashion
in this course — though there is much rich material to awaken students interest! A
teacher’s challenge may be to remain focussed on the learning objectives that the
grade 5 course hopes to explore in relation to this fascinating part of our country’s
history.

A difficult question, in the context of a course exploring Canadian history, is
‘when should we learn about the fur trade?’

We could have begun an exploration of the fur trade story back in the 1650’s, at
the time of Nouvelle France, when Des Groseilliers and Radisson approached the
French Governor and were refused permission to pursue their fur trading
activities. The French Governor did not want other settlers to abandon the colony

“Pierre-Esprit Radisson.” Image in public

domain; made available for sharing by i . .
user, BlueCanoe, in Wikipedia article, to go searching for furs. The two entrepreneurs went ahead with their efforts

“Pierre-Esprit Radisson.” anyway, and upon their return were fined and imprisoned, and most of their furs
were confiscated. Radisson and Des Grosseliers then pursued their fur trading
ideas with the British crown, and in 1670, Charles 1l granted a monopoly to an English fur trading company over all the
lands that drain into that bay named after Hudson.
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The Hudson’s Bay Company began a long and lucrative existence in the Western and Northern parts of the continent,
employing mostly tough Scots from the Orkney Islands who sat shivering in their forts on Hudson’s Bay (they were known
as ‘men of the bay’) waiting for Aboriginal peoples to arrive with furs to trade for goods such as knives, axes, pots, blankets
—and guns. This fur-trading company shapes the history of settlement (with a distinct preference against farmers and settlers)
in Western and Northern Canada for two hundred years.

| i R Or, we could begin our exploration of the fur trade in 1731 when

' - Pierre de la Verendrye starts to explore and trade in the interior of
~  the continent, and sets up trading posts westward all the way to

' what is now northern Saskatchewan. His approach of
‘overwintering’ with Aboriginal groups created profitable
business relationships, and often also led to marriages. This built
o, i trading networks with these family groups, and the French traders
{ e began to intercept the fur-trading Aboriginal peoples before they
- . paddled all the way to the forts of the HBC.

Lae (ronin ('/.r{'gr.rr

e g i J

This formed the basic model followed by the aggressive
NorthWest Company (whose men were known as “men of the
river”) which was established in Montreal in 1783. Their
willingness to “‘go to where the furs are’ cut off the HBC’s trade
at its inland sources, and forced the HBC to start creating forts
further inland in order to compete. The heroic deeds of
voyageurs come largely from the romanticized stories of this Scottish-owned company who employed mostly French-
Canadian paddlers to make the epic canoe trips into the heart of the NorthWest.

.l',./.-.. St of’

P Pl

Laverendry’s map of Lake Winnipeg. Made available for sharing
by Northern Blue

We could have picked up the themes of the fur trade and the exploration that this trade
encouraged by following employees of the Hudson’s Bay Company such as Samuel Hearne,
as he wandered northward with Matonnabee from 1770-1772 in search of copper mines and
fur trading possibilities up to the Arctic coast.

We could read the 1789 journal of a Northwest Company employee, Alexander Mackenzie,
where he laments that his ‘River of Disappointment’ doesn’t turn
out to be the longed-for NorthWest Passage to Pacific Ocean, but
which later comes to bear his name.

We could choose to pick up the fur trade theme by following
another employee of the HBC, David Thompson, as he explored

“Samuel Hearne.” Image in the foothill country of today’s Alberta and British Columbia in
public domain; made available the 1790’s. First as a HBC employee and later working for the
for sharing by user, NWC, he traveled all the way to the Pacific, setting up fur trading
Tagishsimon, in Wikipedia . . .
article, “Samuel Hearne.” relationships along the way. He continued to explore and map (he
is named ‘Stargazer’ by his Aboriginal companions) until 1812. “Alexander Mackenzie”,
His maps and atlas, while not appreciated during his lifetime, record an unparalleled life of painting by Thomas
exploration, all sponsored by the search for furs of those respective companies. His surveying Lawrence (c. 1800).
was of such high quality that it formed the basis for most maps of Western Canada until the mid- L:;dee;:aﬂzg:ffif?g;;g
20" century. by user, MPUploadBot,
in Wikipedia article,
In fact, the history of almost all European exploration in Canada is inseparable from this desire “Alexander Mackenzie.”

to make connections with Aboriginal groups that could trade for furs. Those connections would
shape both European and Aboriginal peoples in ways perhaps unexpected and unperceived.
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Essential Question A: How did the major ‘highways’ (rivers) of the fur trade shape the way Canada developed?

Fur Trade Highways

We can certainly see the impact of the fur trade in
the fur trading forts that were established across the
continent by the various trading companies (HBC,
NWC, XY and many others). These forts were
almost always located at strategic places on rivers.
The forts became the hubs for contact between
European and Aboriginal peoples, and among
Aboriginal peoples themselves. These rivers were
the highways of their time (see Exploring the Fur
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into major communities in Canada today. The
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impact on the fur trade is visible on maps to the current day. This reality forms the basis of the fairly focused Essential
Question A How did the major ‘highways’ (rivers) of the fur trade shape the way Canada developed?

This question explores how the fur trade has shaped the transportation routes and location of population centres in the Canada
we have today. This Essential Question encourages students to use their mapping skills and to make the historical

connections between the fur trade ‘highways’ and those of Canada today.

Essential Question B: What could farmers or fur traders in the 1800’s have done differently to solve their differences in the

Red River region?

Fur Trade Partnerships and Farming Confrontations

Though the fur trade forms a theme running through many periods of Canada’s
development, we touch on it briefly in LE #8 because as we pass the period of

Confederation, the westward expansion hoped for by John A. Macdonald and many

of the shapers of the British North America Act comes up against the legacy of the
fur trade in Western and Northern Canada. The partnerships between Aboriginal
peoples and European fur traders that have evolved in the fur trade come under
huge pressure by the proposed ‘settlement’ (ie: farming) of the prairies that
Confederation begins to anticipate. In particular, this Learning Experience
explores how the Métis- who are a direct result of those historic fur trade
partnerships — respond to the western expansion of the newly-formed dominion of
Canada.

One of the quite distinctive aspects of Canadian history (some would say it is the

defining characteristic — John Ralston Saul — A Fair Country ) is that the contact I

between Aboriginal and European peoples evolved in many cases into a form of = . e
partnership. The fur trade in many places provides us with the best examples of = o o e
this. Aboriginal peoples knew how to thrive in this land that seemed so hostile to - —— %&w&a A

many Europeans. The European desire for fur, particularly the rich pelts of
northern beaver that could be made into felt for fashionable hats, could not be met
without the help of the Aboriginal peoples. Their hunting, travelling and trading
skills were fundamental to the success of any fur trading enterprise.

CW.Jeffreys, The Trading Post,1785.
Made available for sharing by Northern
Blue
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Negotiations and the exchange of goods grew, in the Nouvelle France era, to form the basis of many interactions,
partnerships and agreements between Aboriginal and French peoples. Those partnerships (especially the French-Huron one)
were the basis for much of the history of the French in North America. The Hudson’s Bay Company established similar
partnerships with Cree and other groups in the vast interior of the continent. Without the Aboriginal peoples, their trapping
skills, their family and trading networks, the fur trade would not have existed. The NorthwWest Company, among others, went
further in their pursuit of partnerships by explicitly encouraging ‘overwintering’ and marriages between French fur traders
and Aboriginal women. These relationships made for good business — and were a major advantage the upstart company had
over the HBC — which for many years discouraged these kinds of interactions.

Aboriginal people benefited from these partnerships as well — or they wouldn’t have entered into them. Trading goods
provided some real advantages. Metal pots and tools were easy to use, strong, and transportable. Guns provided a whole new
tool for hunting — and warfare. Sharing the land with new people was a value that was deeply ingrained in many Aboriginal
beliefs — perhaps to their long-term detriment.

Part of why these partnerships worked for so many generations was that, for the fur trade to work, the land needed to be used
mostly the way it had been for countless previous generations. Beaver and other animals need space and privacy or they
disappear. The fur trade did not encourage large numbers of people to move into these lands. The HBC and other trading
companies were very aware of this, and actively discouraged farming or other enterprises that would change this situation.

The Métis, the fur trade and farming

The fur trade also lead to the creation of a whole new people — the Métis. While any person who is born from parents of two
different races or cultures might be described by this term, the majority of the prairie Métis that we will be discussing in LE
#8 were born through the contact between French fur traders and the Aboriginal peoples they traded with. The prairie Métis
developed a particular culture reflective of these two peoples and traditions. They also developed a very particular role in the
fur trade — they provided the ‘gasoline’” on which the fur trade’s engine ran - pemmican. Pemmican comes from the Cree
word pimihkan. It was dried , pounded buffalo meat with grease and sometimes berries added. It was light, extremely high in
protein, lasted for months (or years) if stored properly, and could be transported eaS|Iy The paddlers of the fur trade canoes —
the voyageurs — were fuelled by it. The Métis culture was built z

around the traditional buffalo hunt of their Aboriginal ancestors, :
and the production of pemmican for the fur trade. The Métis were
produced by, and reflected, the partnerships of the fur trade.

And in the 1800s, the Métis way of life was being squeezed. The
fur trade was in decline through both a change in European fashion
and an overtrapping of beaver in much of Canada. In 1811, the
HBC sold off 116,000 sq miles of land to Lord Selkirk right in the
middle of the NWC fur trading routes. This land was to be used for
settlers that the Scottish nobleman wanted to bring in from

Scotland, and the settlers were moving_j into the prairies with_ plans “The F,ght af Seven Oaks” by Charles William Jeﬁreys Image
to farm, not hunt or trap. Fences and fields were not compatible in public domain; made available for sharing by user,
with the buffalo hunt nor the fur trade itself. The NWC fur trade Jeangagnon, in Wikipedia article, “Battle of Seven Oaks.”

would be wiped out if this route was blocked - though the HBC’s
commerce, coincidentally, would not be much affected.

Confrontations were inevitable, and not long in coming. In 1814, Miles MacDonnell, who had been named as “governor’ of
the Assiniboia region, announced the Pemmican Proclamation, which prevented any goods produced in the Assiniboia
regions from being exported. This was meant to encourage/force people to assist the barely-surviving settlers, and was
perceived by the Métis as intending to kill their pemmican trade. If they couldn’t sell their pemmican, they had no source of
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income. The stage was set for confrontations, and in 1816 at Seven Oaks a battle occurred between Métis and settlers which
left over 20 settlers (including the new governor, Semple) dead. The Métis were later cleared by a Royal Commission which
declared the governor and settlers to be the aggressors. As the 1800s progressed, the stage was set for further confrontations
between settlers and Métis, especially after the Confederation in 1867 of the British North American colonies.

Essential Question B What could farmers or fur traders in the 1800°s have done differently to solve their differences in the
Red River region?

Essential Question C: Louis Riel is described as a hero for the Métis and a traitor by many others in 1870. How would you
describe him?

John A. McDonald and many others dreamed of a Canada that stretched to the Pacific Ocean. The colonies of Vancouver
Island and British Columbia were at the far side of this dream. In the BNA Act promises had been made about how these
western colonies would be joined with the newly-united eastern dominion. Between those Pacific colonies and ‘Canada
West” (now named Ontario) lay the vast expanse of ‘Rupert’s Land’. This was over 3.9 million square km of land that was
named after a nephew of Charles 1 and had been granted to the Hudson’s Bay Company back in 1670. It basically covered
all lands whose waterways drained into Hudson’s Bay. The HBC assumed ‘governance’ over this whole area in theory,
though in practice the fur trade was the main interest of that organization.

After almost 200 years of general stability, in the 1800’s, big changes were underway in this huge part of North America.
Foremost, perhaps, was a significant decline in the fur trade over all during the early 1800’s. Then came the amalgamation of
the HBC and NWC in 1821. The birth of Canada occurred in 1867, with a sense that the West was ‘the next big thing’. In
1868 (with no consultation with any of the people living there), the Rupert’s Land Act authorized the transfer of all of
Rupert’s Land to the new Dominion of Canada for the sum of 300,000 British pounds. The transfer of the land was to
officially occur on Dec 1, 1869.

But they forgot to talk to the people who already lived there. In August of 1869, William Macdougall, newly named by
: ¢ — John A.Macdonald as the ‘lieutenant

governor’ of the Red River region,
authorized surveying of land to begin
there. The Métis divided land similar
to the way it was done in the
Nouvelle France era, in long strips
which ran back from rivers
(seigneurial system). Macdougall’s
surveyors began marking off the
square blocks used in Ontario —
which crossed over, in many cases,
many different Métis’ properties.
This was a hugely unsettling action,
and one which, again, the local
people had not been consulted about,
nor agreed to. The Métis did not have
“Provisional Métis Governement”, author unknown. Image is in the public domain and made available legal title to the lands they lived on,

for sharing by user, Leslie in Wikipedia article, Louis Riel.” only ancestral right, and were afraid
they would be forced out by Canadian settlers once the land surveys were completed. The stage was being set for the arrival
of settlers from “Canada” - and for a confrontation that echoes in Canada to this day- The Red River Resistance — also
called, reflecting the divisiveness of the events that followed, the Red River Rebellion.
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On October 11, a group of armed Métis, organized by Louis Riel, stopped the surveying party. They then formed the “Métis
National Committee” and declared that any attempt by Canada to assume control of the Red River area would be contested
unless the federal government negotiated with the Métis. When Macdougall attempted to enter the settlement on November
2, he was refused entrance by armed Métis horsemen. A group of Métis seized control of the
military and trading centre of Fort Garry on the same day.

A convention was held on December 1, and a majority of people who attended (which included,
French and English-speaking Métis, settlers, Americans and others) agreed to a list of rights that
were proposed as conditions that needed to be met by Canada before an agreement to join that
country would be made.

A minority group of pro-Canadian settlers opposed the agreement, led by some anti-French
Orangemen such as John Christian Schultz and Thomas Scott issued a call to arms. Those who
participated in this action were rather badly outnumbered, and were arrested and imprisoned by

the Métis at Fort Garry. Ottawa sent some negotiators, and while they were making their difficult “William McDougall.”
way from Ontario to Red River, the Métis National Committee declared a ‘provisional Public domain. Archives
government’. Essentially they declared that since the HBC was no longer the governing body for Canada. Made available
the area, and Canada had no legal authority over the people there, a government needed to be ggstﬂmg \%Eissg dia
created — temporarily. This body, with Riel elected president, carefully ensured that the British article, “William

flag flew over the building where the provisional government held its meetings- and McDougall.”

communicated that they were loyal to the British Crown. Discussions with the representatives

from Ottawa took place, and a new list of rights was carried to the federal government by representatives of the provisional
government. They hoped to negotiate directly with Macdonald and Cartier terms of union between ‘Manitoba’ and the
Canadian Dominion.

Prior to these delegates heading to Ottawa to begin these negotiations, an event occurred which shaped much that followed.
A group of pro-Canadian settlers armed themselves and moved to attack Fort Garry. They were arrested by the Métis
‘soldiers’ of the provisional government. One of the prisoners was Thomas Scott. Scott was an ‘Orangeman’ — a violently
anti-French, anti-Catholic group — and spared no efforts to let his captors know what he thought of their race, language and
beliefs. He had escaped previously, and was one of the leaders of a planned armed attack on the provisional government.

After a variety of confrontations with his guards, he was accused of insubordination, which in the Métis hunting tradition was
equivalent to treason. He was tried, sentenced and executed by a firing squad. His death became a lightning rod for
Protestant-Catholic and French-English tensions in the rest of the country. The Toronto based Globe newspaper reflects the
kind of language of the time:

Whereas Brother Thomas Scott, a member of our (Orange)Order was cruelly murdered by the enemies of our Queen, country
and religion, therefore be it resolved that . . . we...call upon the Government to avenge his death, pledging ourselves to assist
in rescuing Red River Territory from those who have turned it over to Popery, and bring to justice the murderers of our
countrymen (April 13, 1870).

Negotiations between MacDonald, Cartier and the provisional government representatives proceeded nonetheless, and by
May 12, 1870 The Manitoba Act had been drawn up, which admitted this newly declared province into the Canadian
Confederation. Many unique clauses reflected both the realities of Red River, and some unresolved tensions related to
language, religion and education in Confederation itself. Macdonald’s refusal to pardon Riel (and his ultimate hanging in
1885) would cause a profound split between Ontario and Quebec for decades to come.
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The Manitoba Act effectively ended the need for a provisional government, and with no pardon in place and the approach of
a military expedition sent by Canada to Red River,

S < Riel fled to the United States. He was elected to the

— House of Commons 3 times in abstentia, and even signed
the Commons Registry book once during a disguised
nocturnal visit.

The rules for the upcoming ‘settlement’ of the Red River
region, and much of the prairies, had been negotiated.
The partnerships that had existed for so many years
during the growth and evolution of the fur trade had been
changed forever. The Métis were convinced they had
protected their rights under the Manitoba Act, and would
be able to preserve some of their former way of life.
They were to discover to their great disappointment that

; : : - . they had not. ‘Canadian’ settlers began to flood into the
“Battle of Fish Creek.” Public domain. Library and Archives Canada. area, and many Métis moved further and further West in
Made available for sharing by user Jeangagnon in Wikipedia article, “Battle the hope that their rights and land would eventually be

of Fish Creek.” respected. This would lead to the North-West Rebellion
of 1885. Essential Question C asks students to decide what role Riel played in Canadian history: Louis Riel is described as a
hero for the Métis and a traitor by many others in 1870. How would you describe him?

LOOKING FORWARD:

In LE #8 we have seen the beginning of the post-Confederation changes that begin to evolve in Western Canada. The ‘empty
Northwest’ is being filled with settlers from Ontario and elsewhere. Different visions for the country collide and culminate
in the Métis-lead Red River Resistance/Rebellion, and the entry of Manitoba into Confederation in 1870. The partnerships
that have evolved over centuries in the fur trade are pressured and in many cases broken by the new use of the land for
agriculture.

In LE#9, we explore the relationship between the Dominion of Canada and the Aboriginal peoples of Western Canada,
through the particular lens of the Number Treaties. There are riveting leaders on both the Canadian and Aboriginal sides of
these negotiations, and, again, very different understandings of what the future of this evolving country called Canada might
look like.

ESTABLISHED GOALS AND ESSENTIAL QUESTIONS

Established Goals:

KL-023 - Locate on a map of Canada the major settlements of Rupert’s Land in 1867.

Include: Canadian rivers and towns/cities with “Fort” in their names; present highways and railways)

KCC-027 - Identify individuals and events connected with Manitoba’s entry into Confederation.

Include: Louis Riel, John A Macdonald, Red River Resistance, Métis Bill of Rights, negotiation of the entry of Manitoba
into Confederation

KCC-030 - Describe the influence of the fur trade on the historical development of Canada.

Include the Hudson’s Bay and North West Companies; the creation of Rupert’s Land and the western expansion of Canada
KCC-036 - Give examples of the impact of interactions between First Peoples and European traders particularly in relation
to the fur trade in Canada.
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Examples: partnerships; cultural change; spread of disease; shared technologies; origin, way of life and role of Métis; place

names in Canada

KP-049 - Give examples of conflicting priorities between demands of the fur trade and agricultural settlement.

Include: Selkirk and Métis settlement of the Red River

VL-007 - Appreciate the significance of the land and natural resources in the development of Canada.

Understandings:
Students will understand that ...

« Rivers were the *highways’ of Canada for
hundreds of years.

* Many communities were established on these
waterways as fur trading forts.

» Many fur trading forts have evolved over time to
become important population centres in Canada
today.

 The fur trade used the expertise of both Aboriginal
and European peoples and developed partnerships
of mutual benefit.

 The fur trade and farming (or “settlement”) used
the land in very different ways — which led to
conflict in the Red River settlement, and
elsewhere.

e The Métis at Red River had developed a particular
role in the fur trade, through the Buffalo hunt.

 People have different opinions on the people
involved in the Red River Rebellion (or resistance
of 1870 (ie: Louis Riel, John A Macdonald).

Essential Questions:
around which the Established Goals and their matched resources are
organized

A. How did the major ‘highways’ (rivers) of the fur trade
shape the way Canada developed?

B. What could farmers or fur traders in the 1800’s have done
differently to solve their differences in the Red River region?

C. Louis Riel is described as a hero for the Métis and a traitor
by others in 1870? How would you describe him?

Students will know ...

e The major fur trading and transportation rivers of
Canada,(include Saint Lawrence, Ottawa, Albany,
Nelson, Churchill, Red, Assiniboine, North and
South Saskatchewan, Peace).

« Many fur trading posts became important
communities over time (For Churchill, York
Factory, Moose Factory, Fort William, Fort Garry,
Fort Chipewyan, Fort Simpson, Fort Edmonton,
Fort Victoria, Fort Rupert, Fort Langley).

 The fur trade was built on the hunting expertise
and land skills of Aboriginal peoples and
developed for many years as a partnership with
European traders.

» These partnerships had benefits for European and
Aboriginal peoples, and evolved over time.

» That ‘settlement’ or farming used the land in very
different ways than the fur trade did.

= The changes that Confederation, the influx of
farmers and a declining fur trade brought to the

Students will be able ...

» To use mapping skills to locate major fur trading and
transportation rivers of Canada,(include Saint Lawrence,
Ottawa, Albany, Nelson, Churchill, Red, Assiniboine,
North and South Saskatchewan, Peace).

» To use mapping skills to locate fur trading posts.

» To develop criteria in a small group or individual setting
for what impacts (positive and negative) the fur trade had
on both Aboriginal and European peoples.

» To use research skills to explore the kinds of partnerships
that existed between Aboriginal and European peoples in
the fur trade.

« To use research skills to explore the different goals, ways
of life, and ways of using the land of farmers and those
involved in the fur trade.

 To take alternate perspectives on the events in Red River
of 1869-70 (Métis, Canadian settler, federal politicians,
Catholics).
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people of the Red River area and the NorthWest
generally.

« The role that individuals played in the entry of
Manitoba into Canada. (Including Riel,
Macdonald, McDougall).

VOCABULARY: settlers/settlement, trade/trading goods, voyageur, surveying, partnership, negotiate, perspective, Métis,
provisional (as in provisional government), traitor, pardon

CULTURE-BASED PERSPECTIVES

In LE #8, students do a brief overview of the fur trade as it evolved in Canada, and the ways in which contact between
European and Aboriginal peoples around this trade shaped these peoples — and continues to do so.

In Dene Kede ‘how people have and should live on the land’ is an important theme. In Geography and Land Use (p. 27-31)
students are encouraged to ‘understand the importance and meaning of their relationship to the land’. There are outcomes
related to traditional hunting and trapping areas and practices, trails and sacred places. In Water and Rivers (p.32-36), skills
around water, knowledge of local waterways and navigation are all explored. These have important connections to an
understanding of the important skills, knowledge and values that Aboriginal people brought into their relationships — and
partnerships- in the fur trade. Why communities were located where they were is also developed in this part of Dene Kede,
which is an important part of this Learning Experience as well. The skills, knowledge, values and understanding explored in
Camping (p. 59-63) have good connections to LE #8 as well.

The Beaver theme develops an understanding of this powerful animal that is very different from a view which sees it only as
a source of fur. The Dene people are also part of this beaver and fur trade theme. The characteristics of the beaver, and how
powerful and respected an animal it is are explored through stories and legends in Dene Kede.

In Inuuqatigiit the Relationship to the Environment (p 89-148) theme can provide important understandings of the skills,
knowledge, understanding and values that Inuit developed to thrive in their relationship with the land. These help students
understand the importance of the land to Inuit perspectives and traditions. These skills and knowledge also contribute to the
success of Inuit in the fur trade, which is one of the themes of LE #8. The characteristics of various animals (p. 112-148), and
the role they play in Inuit life, including legends, hunting and trapping are also explored. These are valuable learnings that
are connected to Learning Experience #8.

How both Dene and Inuit relationships, skills, and understandings of living on the land have developed will be valuable to an
exploration of how life has remained the same, and how it has changed since contact with non-Aboriginal peoples.

2. IDENTIFY INQUIRY IDEAS FOR STUDENT CHOICE

and ASSESSMENT EVIDENCE (teacher preparation stage)

USING HISTORICAL FICTION FOR THE INQUIRY

The novel often covers many of the Essential Questions (see front matter of this course for a rationale of historical fiction use
in Social Studies). When this novel is used it is intended to be the inquiry task for the Learning Experience. The novel will
likely be used in one of the following manners:

» Whole class experience. The teacher judges that the novel does the best job of covering the Essential Questions

» Small group experience. While the rest of the students choose different inquiry tasks (see options below), a small
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group may choose the novel
« Individual experience. When a student requires a differentiated experience, the novel may be used
HFPG BLM: Reading Historical Fiction-Planning Guide

2.
HFDR BLM: Reading Historical Fiction-Daily Responses

(NOTE: this graphic novel involves events and issues covered in both LE#8 and 9. There may be advantages in using this
novel in LE#8 since Riel is being introduced for the first time. However, if other literature is used in LE#8 to introduce
Riel, using this novel later could give students something to look forward to, and they would be more prepared to
appreciate Riel’s impact on Canadian history outlined more fully in LE#9. The novel covers some issues not introduced

until LE#9, such as the railroad.

ESSENTIAL QUESTION A

How did the major ‘highways’ (rivers) of the fur trade shape the way Canada developed?

' (Skill Sets: 7b — Using and Interpreting Maps; 11a — Print and Electronic Research; 7e — Social Action;

11c - Email- see Appendix A)
Pretend you have been given $100 000 to spend on making at least five old fur trade routes in Canada fun for drivers to

drive to and tourists to learn about. The government is asking three things from you:
1. Find five historic trading posts sites that are close to the TransCanada Highway across the country (be sure to ask
yourself, “I wonder why the TransCanada Highway was built here...?).
2. Next, decide what a tourist (who knew ahead of time) could bring to trade for something nice that grows or is found in
that area (part of the fun is to “trade something” at this site).
3. Finally, take your thoughts and actually send them in an email (or posted letter) to either Heritage Canada, Parks
Canada, or to transcanadahighway.com.

=

’ (Skill Sets: 7b — Using and Interpreting Maps; 11a — Print and Electronic Research; 7e — Social Action;

11c - Email- see Appendix A)
Decide that you are going to adopt three major rivers of the fur trade. Adoption will mean you need to know what the
river’s name was and where the river started and ended. This is easy if you can get a big Canadian atlas from your library or
go to http://canadiangeographic.ca . Follow the links from “English”, “Atlas” to “Explore by Themes” to “Natural
Resources” to “Fur trade” to zoom in on maps and hear descriptions of the fur trade read aloud. Start your research at
http://en.wikipedia.org/wiki/List_of rivers_of Canada for each of your rivers. Get more specific with using web resources
such as www.greatcanadianrivers.com and http://atlas.nrcan.gc.ca/site/english/learningresources/facts/rivers.html. Finally,
voice your opinion about these fur trade rivers by signing a petition, joining a letter writing campaign, or taking a photo and

submitting it see www.ispeakforcanadianrivers.com.
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(Skill Set: 7c — Interpreting Timelines - see Appendix A)

Provide students with a Note Card describing an event related to northwest expansion. Using their research notes and
consulting a map of Canada as needed, students arrange themselves in chronological order to create a living timeline.
Provide students with a copy of the complete timeline to verify that they are in the right order.

Tip: More than one student may be given a slip of paper with the same event so they can help one another to find their place
on the timeline. Encourage students to use a map to help them place the events in order so that they can see the expansion
push farther and farther west. This activity is intended to give students a historical overview of the fur-trade era and the
expansion to the north and the west. It will also help clarify that while they have been studying events in the eastern part of
Canada, exploration and expansion has been continually taking place in the west. Students will later have the opportunity to
focus on particular explorers and events.

8A.

1 BLM: Note Cards: Meanwhile, Back in the West...

' (Skill Set: 5 — Using Graphic Organizers - see Appendix A)

Students complete a Word Cycle to explain the relationships linking different elements involved in western and northern
expansion of the fur trade. Students compare and discuss their Word Cycles with each other and help one another to refine
their explanations.

8A.

5 BLM: Word Cycle—Fur Trade

’ (Skill Set: 11a - Print and Electronic Research - see Appendix A)

Students search “fur trade routes” at www.transcanadahighway.com. Using the towns and rivers/lakes where the
TransCanada Highway exists today—as mentionned in the search results, locate the nearest historical sites of fur trading
posts. Prepare a brochure about the TransCanada Highway as a “journey back in time” or “Follow the Way of the Fur
Traders: Drive the TransCanada Highway!” etc.

’ (Skill Set: 10c - Artistic Representations - see Appendix A)

Students create artistic representations (e.g., watercolour, collage, mural...) illustrating important features/landmarks along
the “fur highway”. Students explain the historical significance of the locations and describe how each was useful to fur
traders trying to adapt/live with the land.

’ (Skill Set: 11d - Desktop Publishing- see Appendix A)

Collaborative groups of students create a brochure about a fur-trading region of the North West Company. Students include
maps that illustrate the sites of fur-trade posts or other historically significant places, details describing ways in which fur-
trade operations were influenced by the land, and how the fur trade influenced the historical development of Canada.
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-, S . . . :
A ;—_I’-ﬂ ' (Skill Set: 9d - Persuasive Writing- see Appendix A)
Students write a persuasive letter to an individual or organization in their community (e.g., NewsNorth, letter to the editor,
letter to an elected representative...) explaining why the development of places of historic significance are important to the
history and future development of Canada.

ESupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-3.html

3 ) = . . . . .

11}5?-_—_;? ' (Skill Set: 11g - Multimedia Presentations- see Appendix A)

Collaborative groups of students create a multimedia presentation illustrating the significance of the fur-trade to the
historical development of Canada. Students include the location of fur-trade posts and places of historical significance, ways
in which the geography of the land influenced fur-trade operations, and the importance of waterways, the canoe, and the
York Boat to the fur trade and the development of Canada.

' (SKill Set: 9f - Narrative Writing- see Appendix A)

Students assume the role of a fur trader and create an illustrated fur-trading journal. They compose a series of journal entries
and illustrations describing a canoe voyage from Montréal to Fort Gibraltar, or a York Boat voyage from Rocky Mountain
House to York Factory. Students describe the natural conditions they encountered on their voyage, how various equipment
for the voyage was used (e.g., clothing, tools, blankets...), and events that may have occurred, as well as a map of their daily
progress.

' (Skill Set: 11d - Desktop Publishing- see Appendix A)

Using a word processor, students create a brochure explaining the importance of the fur trade to the history of Canada and
the historical reasons why the beaver is used as a symbol for our national parks. Students post and share their brochures.

ESSENTIAL QUESTION B

What could farmers or fur traders in the 1800’s have done differently to solve their differences in the Red River region?

' (SKill Set: 11a - Print and Electronic Research - see Appendix A)

Using print and electronic resources, students research the sources of tension between the Selkirk settlers and the Hudson’s
Bay Company, and the Métis and the Nor’Westers, culminating in the Seven Oaks battle of 1816. Students create a chart
showing how the conflicting priorities of agricultural settlement and the demands of the fur trade led to conflict.

22' BLM: Conflict: Agriculture and the Fur Trade
gt? BLM: Conflict: Agriculture and the Fur Trade—Key
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' (Skill Set: 6d— Preparing and Conducting an Interview;11g— Multimedia Presentations- see Appendix A)

Interview a trapper in your neighbourhood. Try to prepare an expert description of what it means to be a trapper for the
class audience, parents and the principal. Produce some primary source data by using a digital recorder to record the
interview and a few digital stills showing a piece of good trapping land that the trapper might point out.

Specialize in understanding what landscape is required for trapping; how much land is required for a trapline; and how often
it must be checked. Ask the trapper what would happen to his trapline if several fences were put up and the land was
cleared of trees and bushes and made into fields. Report your findings to the class either orally or with a digital
presentation.

=

"’f (Skill Set: 3a — Discussion- see Appendix A)

To understand the reasons for the conflict between farmers and fur traders, it would be helpful to read the “Rights” that the
Métis believed were theirs. Collaborative groups of students read the Métis Bill of Rights of 1870. Students discuss its key
points and speculate why they were important to the Métis people, and what the bill tells us about the population and life in
the Red River Settlement at the time of Confederation.

NOTE: In the course of the negotiations to enter Confederation, there were four different drafts prepared of this list of
rights. The version cited here is the initial draft. The main purposes of each draft were similar: responsible government;
representation in Ottawa; protection of language, religion, and culture; and security of Métis land rights and river lots. A
later version also included a request for amnesty for all participants in the Resistance, but this pardon was not granted.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/6-1.html

' (Skill Set: 7b — Using/Interpreting Maps- see Appendix A)

Students view maps of traditional Métis areas and river lot settlements along the banks of the Red, Assiniboine, and
Saskatchewan rivers, and locate the following places of historical significance to the Métis Nation in western Canada in the
early 1800s: Seven Oaks, Fort Douglas, Fort Gibraltar, and the Selkirk settlement. Students create appropriate symbols to
indicate these places on an outline map of the Prairie provinces, and discuss ways in which each particular location may
have provoked or caused conflict among the groups who lived, traded, hunted, or farmed in the area.
NOTE: There were also Métis settlements in the Great Lakes region, Labrador, the North, and the northern United States,
but this study focuses on the Prairie region.

8B.

6 5.3.4c BLM: Outline Map: Prairie Provinces

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-3.html (see 5.3.4)

‘ (SKill Set: 9e — Descriptive Writing; 7a — Creating Maps; 4c — Consensus Decision Making; Multimedia

Presentations - see Appendix A)
Using and creating maps and agreements that are fair to both groups (farmers, Métis) draw up a treaty that would have
allowed both sides to pursue their way of life. Show on the maps where each group could have lived? What things do you
have to keep in mind for this to be fair? Show your findings to the class either orally or in a multimedia presentation. Be
sure to explain about “all the neighbors’ problems” in this context and how the two of you have come to a solution that
could benefit the whole settlement.
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' (Skill Set: 11a — Print and Electronic Research - see Appendix A)

Using print and electronic resources, students research the importance of the bison hunt and the possible impact of the loss
of the bison on traditional Métis culture and on the fur trade.

TIP: Bison were the mainstay of the Métis economy during the golden age of the Métis Nation (1816-1869), but as early as
the 1870s, this animal was becoming almost extinct on the prairies.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-3.html (see 5.3.4)

‘ (Skill Set: 9e - Descriptive Writing- see Appendix A)

Students create a personal journal with seasonal entries made by an imaginary member of a Métis family of “hivernants”
living in the Red River Valley during the fur-trade era. The family member writes from the point of view of someone living
in a log cabin in the woodlands, who participates in the annual bison hunt in June. Students read excerpts of their journals to
each other.

"‘?‘ a&.% = H . H

S-TT ' (Skill Set: 9a - Journals- see Appendix A)

Students write personal responses in their learning journals to the following prompts:

« The disappearance of the bison in the 1870s signalled the end of a way of life for both the First Nations of the
Plains (Cree, Ojibway, Saulteaux, Assiniboine, Sioux, and Blackfoot), and the Métis.

« Some herds of caribou are declining in the NWT. If this trend is not reversed, what will it mean for the northern
Aboriginal way of life? How would a reduced caribou harvest affect all Northerners?

- Tryto discover how much time the experts say we have to halt the decline of the caribou—before they go the way of
the bison. Also research how long it took for the bison to disappear.

Students share their responses with the class.

@ Historical Thinking Strategy (recommended)

' (Skill Set: 7d - Creating Timelines- see Appendix A)

Collaborative groups of students illustrate and annotate an event related to the northwest expansion of the fur trade for
inclusion on a classroom wall timeline. Students discuss the importance of the fur trade in promoting a vision of a country
that extended from sea to sea to sea.

1B. -
HT.1 @ Timeline Clothesline
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ESSENTIAL QUESTION C

Louis Riel is described as a hero for the Métis and a traitor by others in 1870? How would you describe him?

’ (Skill Set: 11a — Print and Electronic Resources - see Appendix A)

In order to decide what role Riel played in history, use print and electronic resources to research the events leading up to

Manitoba’s entry into Confederation in 1869 (i.e., provisional government of Louis Riel, Métis Bill of Rights, Red River

Resistance [also known as Red River Rebellion] and its consequences...). Students record information, including a

chronology of the events and an explanation of how these events had an impact on Manitoba’s entry into Confederation.

TIP: The Hudson’s Bay Archives in Winnipeg may be contacted for a variety of historical references related to the Red River
Settlement.

j Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/6-1.html

‘ (SKill Set: 9d - Persuasive Writing- see Appendix A)

Students define the terms rebellion and resistance and, using facts to support their opinions, prepare and present an
argument to prove that the actions of Louis Riel and the Métis in Manitoba were either a rebellion or a resistance. Consider
the actions and roles of William McDougall and Sir John A Macdonald.

TIP: Explain to students that part of the historical debate about this question focuses on the fact that these events transpired
at a point in time when there was a transition of power from the Hudson’s Bay Company to the Government of Canada;
there is some question about whether there was in fact any government in power in Red River. In this case, the actions of
Riel’s provisional government could not be considered to be rebellion against an existing authority. On the other hand, the
execution of Thomas Scott may be seen as an act that did not reflect principles of peace, order, and good government.

8C.

4 BLM: Resistance and Rebellion

'"', (Skill Set: 10a - Dramatic Presentations - see Appendix A)

Collaborative groups of students prepare and present a role-play depicting the final negotiations between the Métis
representatives and the federal government, resulting in the creation of the province of Manitoba on May 12, 1870 (and
taking effect on July 15, 1870). Students assume the roles of Prime Minister John A. Macdonald, Honourable George-
Etienne Cartier, Father Noél-Joseph Ritchot, Judge John Black, and Alfred Scott, and portray the points of view of each in
reaching the final terms of the agreement.

@ Historical Thinking Strategy (recommended)

'"/ (Skill Set: 7d - Creating Timelines- see Appendix A)

Students create annotated illustrations to post on the class timeline, illustrating significant individuals and events from this
period in Canadian history (e.g., Confederation, Sir John A. Macdonald becomes Prime Minister, sale of Rupert’s Land to
Canada, William McDougall’s role and actions, provisional government in Manitoba, Manitoba becomes a province...).
Students may add maps to the timeline illustrating the addition of new provinces and territories to the Canadian
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Confederation.
TIP: Timelines help students imagine and visualize events of the past, and to better understand abstract concepts related to

history and chronology. Consider devoting one section of a full wall to the creation of a class timeline for this Learning
Experience.

1B. - . . .
HT 1 @ Timeline Clothesline

' (Skill Set: 4a - Collaborative Groups- see Appendix A)

Collaborative groups of students carry out a team deliberation to consider whether or not the Government of Canada should
have granted amnesty to Louis Riel for his actions during the 1869-1870 Red River Resistance in Manitoba. Students
include information related to the historical status of Riel, the impact that amnesty may have had on Riel’s subsequent
involvement in the 1885 Northwest Resistance (also known as the Northwest Rebellion), and pressure from Ontario on the
federal government to respond to Riel’s actions.

NOTE: The deliberation may be postponed until after the study of the Northwest Resistance. It is considered here because
Riel’s role in Manitoba’s entry into Confederation is often considered to be his chief accomplishment.

8C.
5

6.1.2h BLM: Historical Status of Riel (2 pages)

= ' (Skill Set: 9d — Persuasive Writing; 3b —Public Speaking; 10a — Dramatic Presentations- see Appendix A)

Pretend there is a hearing for Riel. A hearing would be a bit like a student telling the principal “their side” of something that
had happened. In this hearing Riel needs to tell what has happened and what should happen in the Red River Settlement
area. He should talk about his hopes and dreams for the area which is around Winnipeg (and south of it) today. He should
talk about Canada and use the word “country” as he talks (he might use it differently than we do today). Have the class
write up their decision about the future of the land we now call Manitoba. Also, have the class decide whether punishments
and rewards should be given to him. Use your class reference book as one place to help you make these decisions.

Extension: Modify this hearing to include Macdonald, or to have the two men debating the same questions. Compare
Macdonald and Riel. Is one the hero and the other the traitor?

@ Historical Thinking Strategy (recommended)

' (Skill Set: 11a — Print and Electronic Resources- see Appendix A)

Using print and electronic resources, students research the events leading up to Manitoba’s entry into Confederation in 1869
(i.e., provisional government of Louis Riel, Métis Bill of Rights, Red River Resistance [also known as Red River Rebellion]
and its consequences...). Students record information, including a chronology of the events and an explanation of how these
events had an impact on Manitoba’s entry into Confederation. The timeline card BLM may be an effective way to keep the
descriptions brief, visually appealing, and displayable.

TIP: The Hudson’s Bay Archives in Winnipeg may be contacted for a variety of historical references related to the Red
River Settlement.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/6-1.html
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1B.
HT.1

@ Timeline Clothesline

Using print and electronic resources, individuals or groups of students research Riel, Macdonald, and McDougall. Using the
provided note-taking frame, students record background information related to the individual or group, values and beliefs
held, decisions made and actions taken, and the impact of the group or individual on Manitoba’s entry into Confederation.

8C.

Vi BLM: People: Manitoba Becomes a Province

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/6-1.html

ASSESSMENT EVIDENCE

Example of an Inquiry and Rubric:

Conduct a study of the words “resistance” (using force or nonviolent means) and rebellion
(violent or nonviolent disobedience). Look for examples from the playground that can happen
between students over the issue of exclusive rights that some students may claim to a certain
area of the playground. Imagine the end goal of the group who want access and how using
resistance or rebellion can achieve the goal. Imagine the potential results of using violent
resistance or rebellion compared to non-violence. Define what is taking place: is it loosely
organized, hidden resistance to someone’s claimed authority, or, organized, open rebelling of
someone’s else’s established authority? If the playground example is problematic, think about
the Underground Railroad period of slave action against the system. Was this resistance or
rebellion? LE#8. Some writers in Canada call this time period the Red River Resistance—
others call it the Red River Rebellion. Decide within groups which word describes the events in
the Red River area in 1869-70—provide evidence in a class “hearing”. Finally tell the class why
it matters in the end, whether Riel led a rebellion or a resistance.

1. (students’ choice)
1 2 3 4 5

2. (students’ choice)
1 2 3 4 5

3. (students’ choice)
1 2 3 4 5

4. How deeply has the student researched and understood the events and positions held by
leaders at this time?

2 4 6 8 10
5. To what extent does the student provide an answer that speaks clearly to the Riel’s approach
to change?

2 4 6 8 10
6. How well do the students each participate in the final “hearing”?

2 4 6 8 10

(NOTE: The above example shows: Required criteria: 67% of total score; Student chosen
criteria: 33% of total score)

Other Evidence:

* 3 mini-lesson strategy
assignments (indiv. or group)
that take no more than approx.
30 minutes each to complete

« Portfolio items collected
(Appendix C tracker)

« Skills attempted/developed
(Appendix A, C)

* Test — (possible sections)

o includes an oral or
written response to one
of the essential
questions

o personal learning
connections

o culture-based
connections

o vocabulary matching or
fill in blank
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3. THE LEARNING PLAN (classroom teaching stage)

(see “Integration” in the front matter for timetable options)

RECOMMENDED SCHEDULE

Class 1
Finding Your Place

Class 2
Mini-lesson: Essential Question A

Class 3
Mini-lesson: Essential Question B

Class 4
« Mini-lesson: Essential Question C
« Students get list of Student Inquiry
Choices to take home

Classes 5-11
Student Inquiries:
research, drafting, editing

Classes 12-13
Student Inquiries:
celebration, demonstration, presentation

“EINDING YOUR PLACE” (Class 1)

¢ 5

Image courtesy of Mindy Willett

Background for Teachers

The rivers were the ‘highways’ of Canada for hundreds of
years and many communities were established on these
waterways as fur trading posts. Many of these fur trading
posts have evolved over time to become important
population centres in Canada today.

Activity

Locate the major ‘highways’ (rivers) and trading
posts of the fur trade.

Materials/props/space needed
» Canada floor map pieces
» Red and yellow Lego pieces, blue rope, small paddle

Skills Sets:
e 7a — Creating Maps
e 7b — Using/Interpreting Maps
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EYP. ) ) « S-200 - Select information from oral, visual, material,
8.1 BLM: Rivers as Highways print, or electronic sources.
» S-201 - Organize and record information in a variety
Layered Maps CD: of formats and reference sources appropriately
- 19-Canada Fur Trade Map * S-203 - S_elect and use appropriate tools and
technologies to accomplish tasks
e S-403 - Present information and ideas orally, visually,
concretely, or electronically
Procedure

1. By this time in the year students should be very familiar with the map and be able to put it together on the floor
without teacher assistance. The following tasks are for a few individuals at a time only. Ensure each student in the
class has one of the tasks but assign a full group task to complete while individuals are working (such as a reading
or other map work).

2. Ask for a few volunteers to work cooperatively to put the floor map of Canada out.

3. The next volunteers should then use the Canada Fur Trade Routes map and the yellow and red Lego pieces to
place some of the HBC and NW company forts on the floor map. They should include some of the main ones such
as Montreal, Fort Chipewyan and Old Fort William but it is not necessary to include them all.

4. Ask other students to cut out the names of the rivers that were essentially ‘highways’ during the fur trade era
(BLM). They should then locate these rivers on the floor map using an atlas. Use the blue rope to put the rivers on
the map while others label the rivers with the papers.

5. Finally, ask other volunteers to pretend to paddle some of the routes using the small paddle and walking along the
map. They should pick a specific starting point and destination such as;

a. Fort Edmonton with furs needed to be traded in Montreal
b. Fort Chipewyan with furs heading all the way back to England

6. Time permitting ask another set of volunteers to locate the major settlements of Rupert’s Land in 1867 noting which
bodies of water they are near. Which of these is a major centre today? Summarize with the class how water
including rivers and lakes were the first highways in Canada.

Extension/Inquiry Activities

1. Students could research the railway and using the railway tracks provided present to the class when each section of
the railway was built. They should think about what the major highway is today. Is it the rivers, the railway or a
road network? Where does the TransCanada Highway go? How is it similar and different to the river and rail
routes?

2. Individually or in a small group of students, watch the NFB film called, Paddle to the Sea, based on Holling C.
Holling's book of the same name, which follows the adventures of a little toy canoe on its long odyssey from Lake
Superior to the sea. It can be found at www.nfb.ca/film/paddle_to_the sea. Challenge this student to learn where a
canoe would need to be placed for it to journey to the Pacific Ocean and to describe this journey to the class on the
map of Canada. They may even want to carve their own canoe and make a little movie with the canoe filmed on
topographic maps.
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MINI-LESSONS (Classes 2-4)
(INTRODUCING THE ESSENTIAL QUESTIONS)

ESSENTIAL QUESTION A

How did the major ‘highways’ (rivers) of the fur trade shape the way Canada developed?

Example of a Mini-Lesson Hook
“Why do so many communities in Western and Northern Canada have “Fort” in their names?”

< | Z  Critical Thinking Strategy (recommended)

Step 1 Introduction

Tell students that the Essential Question they will be exploring in LE 8 is “How did the major ‘highways’ (rivers) of the fur
trade shape the way Canada developed?” Suggest to students that their task in this activity is to determine the year, month
and time of day of a drawing as an introduction to the Essential Question.

Project slide#2 of the LE8 Powerpoint. In groups of 2 to 4 tell students that they are to determine the month, the day of the
week and the time of day that is represented in the drawing. Suggest that whatever conclusions they make they must support
with evidence from within the photo and their knowledge about farm life in Burnaby in 1942.

Most students will not be familiar with farm life or Burnaby so you may have to give them background information. For
example you may tell them that Canada was at war in 1942, that the mountains in the background are to the north of the
house, or you may want to tell them about the growing season in the lower mainland of BC or generally about farm life.

Ask them to set about the task and record their conclusions on blackline master 8A.CTb Life in Burnaby in 1942. The
following chart provides possible conclusions and evidence for your information:

Life in Burnaby BC in 1942

Conclusions Evidence

Month of the Year e July  People are working in the
garden.

e The man and lady working in
the garden are wearing sun hats

» The vegetables are large and
look ready to pick

e The lady looks like she is
picking berries

» Vegetables and berries would
be ripe in July in Burnaby
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Day of the Week e Sunday « Children are playing and not
working

« Lady feeding chickens is well
dressed and could be home from
church

< Man is not working at his job
but helping out on Sunday

Time of Day e lpm e The lady is feeding the leftovers
from lunch to the chickens

» The shadows of the people are
short so the sun in high in the
sky

e The shades are partly drawn to
keep out the hot sun

The conclusions above are in fact conclusions supported by evidence. Students may suggest May, June or August as a
month or any day of the week if it coincides with summer school vacation, and other times of the day. The key here is that
there are no “right” answers only conclusions with supporting evidence.

Have the students share their conclusions with their classmates.

Step 2 Activity: Introduce the Critical Inquiry
Tell students that the activity above was practice to prepare for the critical inquiry (show Slide#3 in the Powerpoint):

Determine the time of day, the month and the year that is represented in the drawing.

Suggest to students that it could be any day of the week represented in the drawing and that there are clues as to the year that
is depicted in the drawing. Remind students that this activity is an introduction to the Essential Question and that whatever
conclusions they reach must be supported by evidence within the drawing and evidence outside the drawing (what they
know about the fur trade).

Suggest to students that one of the critical skills they are developing is “attention to detail” as well as “reaching conclusions
that are supported with evidence” Provide students with blackline master 8A.CTc Fur Trade in Canada and either
individually or in groups have them complete the BLM.

Step 4 Activity: Share your conclusions
Once students have completed the inquiry ask them to share their conclusions. Remind students that their conclusions must

be supported with evidence and that there are no wrong answers just judgments supported with evidence.
g BLM: LE#8 Powerpoint

8A.
CTb

8A.
C1G

BLM: Life in Burnaby in 1942

BLM: Fur Trade in Canada
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(Skill Set: 5 — Using Graphic Organizers- see Appendix A)

Using a Compare and Contrast Frame, collaborative groups of students research the differences and similarities between the
fur-trade routes of the North West Company and the Hudson’s Bay Company. Students locate these two major fur-trade

routes on a map and discuss the advantages and disadvantages of both, and the impact of these routes on the development of
western and northern Canada.

’Supporting website can be found at http://www.canadiana.org/hbc/hist/hist6 _e.html

>

Layered Maps CD: 18-Fur Trade Routes Final

82' BLM: Compare and Contrast Frame: Fur-Trade Routes (2 pages)

7B.

4 BLM: Outline Map of Canada

o 97
ﬁg (Skill Set: 7b — Using/Interpreting Maps- see Appendix A)

Students view a physical map of Canada and discuss factors that would have influenced the location of fur-trading posts. On
an outline map of Canada showing only the lakes and rivers, students work in pairs to draw where, given a choice, they
would locate trading posts for the fur trade. Students exchange maps with each other and explain why they chose the
locations they did for their fur-trading posts.

7B.

" BLM: Qutline Map of Canada

- 7
% (Skill Set: 3a — Discussion- see Appendix A)

A well-known Canadian historian, Arthur Lower, is said to have stated in 1965 that ““Canada is a canoe route.” Students
view images of canoes and canoe routes and discuss what may have been meant by this statement, and as well, the
importance of the canoe in the historical development of Canada.

The land is laced with a network of waterways: some are large, some are small, but most are navigable by canoe. When you
look at the face of Canada and study the geography carefully, you come away with the feeling that God could have designed
the canoe first and then set about to conceive a land in which it could flourish. [Mason,B. (1984). Path of the paddle: An
illustrated guide to the art of canoeing. Toronto: Key Porter Books - p.12]

sSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/5-3.html (see Cluster 5.2).

(Skill Set: 7b — Using/Interpreting Maps- see Appendix A)

Using print and electronic resources, students view maps indicating the locations of major forts and fur-trading posts during
the period of rivalry between the North West Company and the Hudson’s Bay Company. Students list criteria that
determined the location of the fur-trading posts, explain how the location of the forts were influenced by the geography of
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the land, and how the fur-trading posts contributed to the historical development of Canada.

jSupporting website can be found at http://www.canadiana.org/hbc/stories/nwcol_e.html
7B

BLM: Outline Map of Canada See also: http://atlas.nrcan.gc.ca/site/english/maps/reference/outlinecanada/canada05

AU
%R (Skill Set: 7b — Using/Interpreting Maps- see Appendix A)

Using maps, atlases, and electronic resources, students research the names of contemporary communities in western and
northern Canada that have their origins as trading posts in the fur-trade era. Students discuss their observations regarding
1) the influence of geography on fur trading post locations (e.g., navigable waterways, portages, facility of access, relief,
proximity to natural resources, accessibility to First Nations trappers, distance from rival forts...)
2) the historical significance of place names.
NOTE: This activity offers the opportunity to discuss the idea that the First Peoples had names in their own languages for
many of the places that Europeans explored. In some cases, the original name was retained, while in others an English or
French version of the original name was created. Often, places were renamed in honour of an explorer or a famous figure, in
keeping with European cultural tradition but in fact, ignoring and overruling Aboriginal tradition. Students may be
instructed to find examples of all three types of place names, and to add examples of places that have been renamed to
return to the traditional Aboriginal names, particularly in the North.

jSupporting website can be found at http://www.canadiana.org/hbc/stories/nwcol_e.html

(comprehensive map of posts and owners) http://atlas.nrcan.gc.ca/site/english/maps/archives/4thedition/historical/079_80

8A.
7

BLM: What’s in a Name?

RESOURCES (Essential Question A)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Audio Visual:

1.
MT

1.
BLM: Media Text Connections | “y/p © BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question

The River Route (6 min)

Pierre de la Verendrye proposes to build French fur trade to undercut English. June 1731 — he sets off with
plans to build trade route. Sets up 8 trading forts all the way to northern Saskatchewan. Intercepts best
furs before they are taken to Hudson’s Bay Company on the Bay. Tries to forge alliances with Cree and
Blackfoot along trade routes. The Sioux attack and all the French are massacred. His trade route, though,

Set_2, Disc 4 bypasses the HBC.
Epl?r%de 6 The Nor’Westers (5 min)
e

The two competing fur companies (HBC and French) compete until 1759 when British defeat France at
Quebec— HBC doesn’t feel threatened until Scots in Montreal re-organize the trade and the NWC is formed.
They are aggressive, profitable and a threat to HBC. Company reacts. Begin to build a series of forts
inland.

Pathfinders
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The Voyageurs (4 min)
The fur trade grows. In 1800, NWC is at peak. Daniel Harmon paddled inland by voyageurs. Daily life of a

voyageur is difficult. Many have died. 6 weeks of travel, 1000 miles by canoe from Montreal to Grand
Portage.

The Canadian History Series: 1400-1867. The Fur Trade and the Opening of Canada.

(21 minutes).

Overview of the fur trade from pre-Contact through to Confederation, highlighting the explorers, voyageurs,
trading partnerships between European and Aboriginal peoples, the overthrow of the French colonies by the
British in 1759, the Hudson’s Bay Company and the rise of the Northwest Company in Montreal. Eventual
merger of the companies. Exploration of the West all the way to the Pacific in relation to the fur trade.

Maps:
e PSC: Fur Trade and the Land (p. 134-136)

Layered Maps CD: 18-Fur Trade Routes Final

<

|| Exposition
e PSC: Fur Trade and the Land (p. 134-136)

Websites
j « Fur trade routes and the TransCanada Highway (Search the site for “fur trade routes”)
www.transcanadahighway.com

(actual results):
http://www.transcanadahighway.com/general/Searchresults?.asp?h77bl59=fur+trade+routes&FL ci
tylD=15&x=8&y=7

« Hudson’s Bay and the North West Company’s fur trade routes (maps):
http://www.canadiana.org/hbc/hist/hist6_e.html

Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B

ESSENTIAL QUESTION B

What could farmers or fur traders in the 1800’s have done differently to solve their differences in the Red River region?

Example of a Mini-Lesson Hook

“If you were ... (a Métis living in the Red River area), what would you do if you saw a farmer beginning to fence off the land
you lived and trapped on?”

= ¥ o
ﬁ&? (Skill Set: 3a — Discussion- see Appendix A)

Students view a map of Canada in 1867 and in 1870, after Manitoba’s entry into Confederation, and share their observations
(e.g., the size and location of the territory, who lived there at that time, what happened to Rupert’s Land...). Students discuss
why Manitoba entered Confederation at that time and why the map of Manitoba looked different than our present-day map.

TIP: Encourage students to recall some of the factors that motivated Confederation in 1867 (i.e., fear of American expansion
into the Northwest, a vision of a railway connecting the east and west coasts...). Students should also bring to mind their
knowledge of the issues being faced by the Métis nation in the West (i.e., changes to traditional lifestyle due to the depletion
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of the buffalo, increased reliance on agriculture and permanent settlement, and fear of loss of culture and language due to
the influx of English-speaking immigrants).

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/6-1.html

(Skill Set: 8 — Content Reading- see Appendix A)

Using Think-Pair-Share, students read an informational text about the purchase of Rupert’s Land from the Hudson’s Bay
Company. Students discuss the potential implications of the purchase on descendants of a Selkirk settler or a Métis person in
the Red River Settlement.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/6-1.html

(Skill Set: 6g — Viewing Visual Media- see Appendix A)

Students view a video segment of CBC’s Canada, A People’s History

(Episode 6 — Pathfinders 1670-1850; Segment: The Selkirk Settlers) regarding the bison hunt and the beginnings of Métis and
Lord Selkirk settlements along the Red River. Students discuss examples of the conflicting priorities of the agricultural
settlements and the fur trade.

RESOURCES (Essential Question B)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Audio Visual:

I\}IT BLM: Media Text Connections \}R BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question
The Selkirk Settlers (8 min)
NWC is over-extended by 1810. The plains near Winnipeg are key to NWC. Buffalo meat (pemmican) is
the basic fuel the voyageurs travel on. The Métis are the buffalo hunters. This is their homeland.
Technically, though, the land belongs to the HBC, and the Métis are squatters. In 1811, HBC sells 116,000
sq miles along the Red River to Lord Selkirk, and wants to settle it with poor Scottish farmers. NWC
sees the threat. Calls Selkirk mad, and wants to drive his settlers off. Settlement will drive off buffalo. The
Set 2, Disc 4 | first settlers arrive, after difficult 2 month ocean voyage and 50 days of rowing. Start planting the following
Episode 6 spring. Métis and Northwesters can co-exist with a few settlers, but if they grow in number, their way
The of life is doomed.
Pathfinders  ["Seven Oaks (4 min)
From 1812 on, more settlers arrive each year, always too late to plant. Many are starving. Pemmican
Proclamation issued by MacDonnell — banning export of food from Red River — cutting off NorthWesters
way of life. Anyone caught will be imprisoned. Orders NWC to leave HBC lands. NWC leader calls
Métis to meet at Assinniboia. Tells them the settlers will starve the Métis out. Encourages them to attack
settlers. At Seven Oaks 28 Bay men and settlers confront 61 Métis and natives. 21 Bay men killed.
Amalgamation of HBC and NWC happens in 1821. The West is changed forever.
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Exposition:
PSC: Arrival of the Selkirk Settlers; Pemmican Wars; The Rise of the Métis; The Enemies Unite; The
Colony Grows; Conclusion (p. 148-157)

Exposition:
PSC: Manitoba Becomes a Province (p. 22-23)

Exposition:
The 10 Most Significant Conflicts on Canadian Soil: Red River Rebellion (p. 18-21)

== Primary Source:
e Bison Hunt (p. 144)

Websites
» (Exposition and many pictures)

http://www.northernblue.ca/products/index.php/Products_and_Portals:
HCO Jr > The History of Canada Online Junior (HCO Jr)>"Part 7. The West”> “A. Red River
Settlement & Insurrection” >log-in (at left)>USERNAME: EducationNWT Password: nwtece999 >
return to “A. Red River Settlement & Insurrection”: especially see “Introduction”

* The Red River Colony: The Canadian Encyclopedia
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0006725

* The Selkirk Setllement http://www.linksnorth.com/canada-history/theselkirk.html

e Trouble at Red River http://www.pc.gc.ca/apps/cseh-twih/archives2_e.asp?id=204

Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B

ESSENTIAL QUESTION C

Louis Riel is described as a hero for the Métis and a traitor by others in 1870? How would you describe him?

Example of a Mini-Lesson Hook
“Is it ever right to refuse to do what the government tells you to? Should Canada apologize to 2

D
ﬁi} (Skill Set: 3a — Discussion- see Appendix A)

Collaborative groups of students read the Métis Bill of Rights of 1870. Students discuss its key points and speculate why
they were important to the Métis people, and what the bill tells us about the population and life in the Red River Settlement
at the time of Confederation.

NOTE: In the course of the negotiations to enter Confederation, there were four different drafts prepared of this list of
rights. The version cited here is the initial draft. The main purposes of each draft were similar: responsible government;
representation in Ottawa; protection of language, religion, and culture; and security of Métis land rights and river lots. A
later version also included a request for amnesty for all participants in the Resistance, but this pardon was not granted.

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/6-1.html
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(Skill Set: 3a — Discussion- see Appendix A)

Riel’s status must be viewed through the issues the Métis faced. Students view a map of Canada in 1867 and in 1870, after
Manitoba’s entry into Confederation, and share their observations (e.g., the size and location of the territory, who lived there
at that time, what happened to Rupert’s Land...). Students discuss why Manitoba entered Confederation at that time and why
the map of Manitoba looked different than our present-day map.

TIP: Encourage students to recall some of the factors that motivated Confederation in 1867 (i.e., fear of American expansion
into the Northwest, a vision of a railway connecting the east and west coasts...). Students should also bring to mind their
knowledge of the issues being faced by the Métis nation in the West (i.e., changes to traditional lifestyle due to the depletion
of the buffalo, increased reliance on agriculture and permanent settlement, and fear of loss of culture and language due to
the influx of English-speaking immigrants).

s Supporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/6-1.html

o
’ (Skill Set: 9a — Journals- see Appendix A)

Students read primary sources and reflect in their journals on life in this time period.

OR, students create a T table with columns “Patriot” (or a synonym) and “Traitor”. In a group or individually, look for
evidence in the letter that supports either of those two characteristics. Although this is only one source (and more must be
used in a more thorough study), decide which word best describes Louis Riel and write why this word is the best
description.

8C.
6

_i&?v -
Students view segments from Episode 9 of Canada: A People’s History: ““From Sea to Sea 1867-1873”; “If We Are Rebels”
(Riel takes Fort Garry); “War Is Upon Us” (provisional government); “A Single Act of Severity” (execution of Thomas
Scott). Students create a T table with columns “Patriot” (or a synonym) and “Traitor”. In a group or individually, look for
evidence in the video clips that supports either of those two characteristics. Although this is only one source (and more

must be used in a more thorough study), decide which word best describes Louis Riel and write why this word is the best
description.

NOTE: Other strategies/BLMs provide sources of information (such as the Riel letter above) that will enable a quality of
research on a topic that is beyond “one source”, assisting students in reaching a more justified conclusion.

BLM: Famous Letters in Canadian History—Riel

&=
' (Skill Set: 6g — Viewing Visual Media- see Appendix A)

jSupporting websites can be found at http://www.edu.gov.mb.ca/k12/cur/socstud/supporting/6-1.html
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RESOURCES (Essential Question C)

The following resources are starting points for teachers supporting their own mini-lessons as well as supporting the
inquiries of students. This list exists as a blackline master for handout to students during their chosen inquiries (see Students
Inquiries section at the end of this Learning Experience).

Audio Visual:

I\%IT BLM: Media Text Connections \}R BLM: Video Response Guide

Note: Bolded words indicate the ideas relevant to the Essential Question, especially important when a
video clip is used for more than one Essential Question

If we are Rebels (7 min).
Riel leaves Montreal after his marriage proposal is rejected by the parents of his fiancée. The Red River
settlement is in upheaval. The Hudson’s Bay Company’s lease for the area is about to expire. The HBC asks
Canada to take it over, and nobody consults the people of Red River. Settlers from Ontario begin to flood in.
In 1868, Riel arrives back in Red River. Government of Canada begins to survey lands in Red River.
The head of surveys is stopped by some Métis. On Nov 2, 1869 — Métis, lead by Riel, seize the military
headquarters of Fort Garry. Governor McDougall has no troops to oppose them. The Métis form a
Provisional government, composed equally of English and French. Meétis insists they are not rebelling
against Britain — but against being sold by the HBC and bought by Canada. John A Macdonald has
Set 2, Disc 7 already appointed a Lieutenant Governor- William McDougall. When he arrives at the border, Métis guards
(wrongly says | meet and turn back McDougall and his entourage. John Schultz has been stirring up English settlers against
“6”on Riel and the Métis . In December, Riel seizes Schultz and 56 others. Imprisons them in Fort Garry. Riel
outside disk | geclares end of HBC control of Rupert’s Land. Riel is names president and commander in chief. Leads a
Jacket) provisional government, including English settlers. Riel now ready to negotiate with Ottawa.

Episode 9 A Single Act of Severity (9 min).
FromSSea © | Inside Fort Garry, prisoners are taunting their guards. Thomas Scott is an Orangeman, who brags that he will
ea

kill Riel if he ever gets out. Scott is sentenced for inciting violence against Métis. A Métis military
tribunal convicts Scott. Riel says they must make the government of Canada respect them. On March 4,
1870, Scott is executed. Ontario enraged. Quietly, diplomacy is also underway in Ottawa. Three negotiators
arrive from Red River. Macdonald and Cartier meet them quietly outside Ottawa. They are surprised by how
firm the negotiators are in their demands. They insist on full provincial status, separate Catholic and
French schools, 1.4 million acres of land for Métis. In May, 1870 — agreement is arrived at, and a new
province is created, with protections for French, Catholics and Métis. Riel feels he has achieved his
mission. He is not granted amnesty by Ottawa. 1200 soldiers sent under Wolseley to take control of Red
River. Upon arriving in Red River, the volunteer soldiers rampage through Red River. Elzéar Goulet is
killed. Riel is convinced he cannot count on Canadian justice. He flees to exile in the United States.

Exposition:
PSC: Manitoba Becomes a Province (p. 22-31)

Exposition:
The 10 Greatest Canadian Political Leaders: Louis Riel (p. 22-24); Sir John A Macdonald (p. 42-45)

Primary Sources:
PSC: (photos Fig. 2.1; 2.2; 2.5; 2.8) (p. 22-23)
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Websites
e (Exposition and many pictures)

http://www.northernblue.ca/products/index.php/Products_and_Portals:

HCO Jr > The History of Canada Online Junior (HCO Jr)>"Part 7. The West”> “A. Red River
Settlement & Insurrection” >log-in (at left)>USERNAME: EducationNWT Password: nwtece999 >
return to “A. Red River Settlement & Insurrection”: especially see “Who Was Louis Riel?”;
“Background to the Resistance”; “Smith & the Murder of Scott”

e Louis Riel

http://en.wikipedia.org/wiki/Louis_Riel
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=alARTA0006837
http://library2.usask.ca/northwest/background/riel.htm

< William McDougall: Canadian Encyclopedia
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0004884
http://en.wikipedia.org/wiki/William McDougall (politician)

e John A Macdonald

http://en.wikipedia.org/wiki/John_A. Macdonald
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=ArchivedFeatures&Params=A235
e http://www.historytrek.ca/”

Search: “Louis Riel”; “William McDougall””; “Sir John A. Macdonald”

Blackline Masters:
NOTE: Photocopiable Blackline Masters referenced in the mini-lesson strategies are found in Appendix B

GIVING STUDENTS THEIR INQUIRY CHOICES (Class 4)

Options:
« Create a student handout of the inquiry choices teacher feels is reasonable (from #2 blue section above)
» The inquiry options are simply written on the board for the students to choose among
» The inquiry ideas listed in the Student Inquiry Choices to the LE (below) is expanded before it is sent home
» Adapt/Modify the Essential Question Resource Lists (below) for students

STUDENT INQUIRY CHOICES: (Class 4)

Send home the Student Inquiry Choices blackline master in Appendix B which is already written in language for young
people. This provides the student with a background to the essential questions, prompts to choosing and developing their
own personal inquiry, and a signature line encouraging the support of parents during the inquiry.

8.5l BLM: Student Inquiry Choices (2 pages)

CO-CREATING RUBRICS: (Class 5 and onward)

Students can play a significant role in the assessment process. The teacher must make clear what their expectations are at the
beginning of the inquiry process (from Established Goals and Essential Questions, and Assessment Evidence). Rubrics
should be started with weighted criteria; an “Electronic Rubrics” template is provided below to facilitate this. The student
should complete the rubric based on their own aspirations for learning, and their own weightings.
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The blackline master below can be electronically modified and printed, or simply written on and photocopied.

1.R © BLM: Electronic Rubrics

STUDENT INQUIRIES: (Classes 5 -13)

As students begin their inquiry on the Essential Question they have chosen, teachers should make the Essential Question
Resource Lists available. These lists can be modified by the teacher if necessary.

Teachers may occasionally want to select a resource from these lists to provide short additional background pieces or
engaging stories to sharpen student interest and enhance understanding of the era, question, personalities, etc. being explored.

8R/T_ BLM: Essential Question Resource List A
8B. ) . . .
RL BLM: Essential Question Resource List B
8C. . . .
RL BLM: Essential Question Resource List C
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	1.SI BLM Student Inquiry Choices (2 pages).pdf
	Essential Question A
	Essential Question C lets you learn that - The land now called Canada has a great variety of climates, landforms, vegetation and bodies of water.  How did they (and do they) effect how people lived and their beliefs about the world?

	1A.3 LAPS Frame.pdf
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	______________________________________________________________
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	Primary Source Record Sheet
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	Essential Question A
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	File:Grand PréREV.JPG  by Verne Equinox in Wikipedia: Grand-Pré National Historic Site
	Part the First – I

	6.SI BLM Student Inquiry Choices (2 pages).pdf
	Essential Question A

	6A.6  British Loyalty of American Independence (2 pages).pdf
	The United Empire Loyalist
	They would not spurn the glorious old
	With high resolve they looked their last
	They looked their last and got them out

	6A.9a Sort and Predict Upper Cda and Lower Cda.pdf
	Sort the words on the left under Upper Canada or Lower Canada (1791).

	6C.3 Two Canadas.pdf
	Read the following text with your partner and underline its main points.
	Write down your thoughts and be prepared to share your ideas with the class.

	6C.15 Un Canadien errant.pdf
	Origins of this song:
	Source of English version: Reproduced from ‹http://ingeb.org/songs/uncanadi.html>
	Un Canadien Errant, french words by Antoine Gérin-Lajoie (1839). Public domain.

	7.SI BLM Student Inquiry Choices.pdf
	Essential Question A

	7B.CT LE#7 Powerpoint.pdf
	LE 7
	Four Medals and a Funeral�		National Post February 27, 2006
	Powerful Headline
	���Headline:����Five people were injured and 15 were arrested Saturday night after police responded to a stabbing at a San Bernardino punk-rock concert and ultimately clashed with concert-goers, San Bernardino authorities said. �The stabbing victim, whose name has not been released, remained in the hospital Sunday, said Sgt. Dale Blackwell of the city’s police department. Four officers and another concert-goer also suffered injuries, Blackwell said. The officers were treated at the hospital and released, he added.�Two police cars were destroyed, Blackwell said, and four others had minor damage. Nearby businesses also experienced “significant damage,” he said, as concert-goers smashed windows and ransacked some establishments.�Officers arrested people for offences ranging from public drunkenness to assault with a weapon and burglary, Blackwell said.�The concert featured several popular bands, including The Adicts, Vice Squad and GBH.��From the Los Angles Times in the Edmonton Journal March 6, 2006��

	7B.CT.13  Judging Better or Best- Reasons for Confederation (3 pages).pdf
	Main Reasons for Confederation

	8.SI BLM Student Inquiry Choices.pdf
	Essential Question A

	8A.CTa LE8 Powerpoint.ppt [Read-Only].pdf
	LE8 Powerpoint--use only first page.pdf
	LE 8
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	Fur Trade in Canada


	8C.5 Historical Status of Riel (2 pages).pdf
	Source: J. Granatstein, Who Killed Canadian History? 1998.
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	FYP4.3 Now and Forever.pdf
	What do you think this cartoon is trying to say?
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	Photo credit:  made available for sharing in Wikipedia article, Hydrocarbon exploration by author Brudersohn



	17. PDF-APPENDIX B-MASTER.pdf
	1.SI BLM Student Inquiry Choices (2 pages).pdf
	Essential Question A
	Essential Question C lets you learn that - The land now called Canada has a great variety of climates, landforms, vegetation and bodies of water.  How did they (and do they) effect how people lived and their beliefs about the world?

	1A.3 LAPS Frame.pdf
	LAPS―Listen – Ask – Picture – Summarize
	1. Listen carefully to the story.
	2. Ask questions.
	Two questions that came to mind as I listened to the story:
	3. Picture what you hear.
	4. Summarize what you heard.
	Write two sentences to explain what this story tells you about the First Peoples.
	______________________________________________________________
	______________________________________________________________
	______________________________________________________________
	______________________________________________________________________

	2.SI BLM Student Inquiry Choices (2 pages).pdf
	Essential Question A
	Essential Question C.  Should Aboriginal people have helped, ignored, or attacked the first Europeans they met? Explain why with examples from stories.

	2A.CT.2 studyingpictures.pdf
	Clues 
	What is the person doing? 
	Where is this? (What is the place?)
	Who is the person?


	Conclusions

	2C.CTb Studying Pictures.pdf
	Critical Thinking

	3.SI BLM Student Inquiry Choices (2 pages).pdf
	Essential Question A
	Have you ever heard of Sir Edmund Hillary reaching the summit of Mt. Everest with his Sherpa guide, Tenzig Norgay?  How about the founder of Cirque du Soleil named Guy Laliberté who travelled to the International Space Station in 2009?  Maybe you hav...

	4.SI BLM Student Inquiry Choices (2 pages).pdf
	Essential Question A

	4A.2  Main Events during early Nouvelle-France.pdf
	The first Filles du Roi arrive as brides for the unmarried settlers. (1665)
	French captain Iberville sinks British warship in Hudson’s Bay (1697)
	Laval is named first Bishop of Québec (1704)
	Fire destroys the public square at Québec (1682)
	The Iroquois promise to not take sides in English–French wars (1701)

	4A.HT.10 Selecting and Using Primary Sources.pdf
	Primary Source Record Sheet

	1.SI BLM Student Inquiry Choices (2 pages).pdf
	Essential Question A
	Essential Question C lets you learn that - The land now called Canada has a great variety of climates, landforms, vegetation and bodies of water.  How did they (and do they still) effect how people lived and their beliefs about the world?

	1.SI BLM Student Inquiry Choices (2 pages).pdf
	Essential Question A
	Essential Question C lets you learn that - The land now called Canada has a great variety of climates, landforms, vegetation and bodies of water.  How did they (and do they still) effect how people lived and their beliefs about the world?

	2.SI BLM Student Inquiry Choices (2 pages).pdf
	Essential Question A
	Essential Question C.  Should Aboriginal people have helped, ignored, or attacked the first Europeans they met? Explain why with examples from stories.

	0.BLM-PDF-MASTER-LE#5-9.pdf
	Essential Question A
	5A.5a Evangeline (2 pages).pdf
	Part the First – I

	5A.5b Evangeline-differentiated (2 pages).pdf
	File:Grand PréREV.JPG  by Verne Equinox in Wikipedia: Grand-Pré National Historic Site
	Part the First – I

	6.SI BLM Student Inquiry Choices (2 pages).pdf
	Essential Question A

	6A.6  British Loyalty of American Independence (2 pages).pdf
	The United Empire Loyalist
	They would not spurn the glorious old
	With high resolve they looked their last
	They looked their last and got them out

	6A.9a Sort and Predict Upper Cda and Lower Cda.pdf
	Sort the words on the left under Upper Canada or Lower Canada (1791).

	6C.3 Two Canadas.pdf
	Read the following text with your partner and underline its main points.
	Write down your thoughts and be prepared to share your ideas with the class.

	6C.15 Un Canadien errant.pdf
	Origins of this song:
	Source of English version: Reproduced from ‹http://ingeb.org/songs/uncanadi.html>
	Un Canadien Errant, french words by Antoine Gérin-Lajoie (1839). Public domain.

	7.SI BLM Student Inquiry Choices.pdf
	Essential Question A

	7B.CT LE#7 Powerpoint.pdf
	LE 7
	Four Medals and a Funeral�		National Post February 27, 2006
	Powerful Headline
	���Headline:����Five people were injured and 15 were arrested Saturday night after police responded to a stabbing at a San Bernardino punk-rock concert and ultimately clashed with concert-goers, San Bernardino authorities said. �The stabbing victim, whose name has not been released, remained in the hospital Sunday, said Sgt. Dale Blackwell of the city’s police department. Four officers and another concert-goer also suffered injuries, Blackwell said. The officers were treated at the hospital and released, he added.�Two police cars were destroyed, Blackwell said, and four others had minor damage. Nearby businesses also experienced “significant damage,” he said, as concert-goers smashed windows and ransacked some establishments.�Officers arrested people for offences ranging from public drunkenness to assault with a weapon and burglary, Blackwell said.�The concert featured several popular bands, including The Adicts, Vice Squad and GBH.��From the Los Angles Times in the Edmonton Journal March 6, 2006��

	7B.CT.13  Judging Better or Best- Reasons for Confederation (3 pages).pdf
	Main Reasons for Confederation

	8.SI BLM Student Inquiry Choices.pdf
	Essential Question A

	8A.CTa LE8 Powerpoint.ppt [Read-Only].pdf
	LE8 Powerpoint--use only first page.pdf
	LE 8
	Burnaby 1942
	Fur Trade in Canada


	8C.5 Historical Status of Riel (2 pages).pdf
	Source: J. Granatstein, Who Killed Canadian History? 1998.

	9.SI BLM Student Inquiry Choices.pdf
	Essential Question A

	FYP4.3 Now and Forever.pdf
	What do you think this cartoon is trying to say?

	9.SI BLM Student Inquiry Choices.pdf
	Essential Question A

	FYP9 Oil Derrick.pdf
	Photo credit:  made available for sharing in Wikipedia article, Hydrocarbon exploration by author Brudersohn






