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Letter from the Minister

Culture is defined as a whole way of life of a people; their beliefs,
values and traditions. The principle instrument by which culture is
transmitted from one generation to another is language. Language
is more than means to communicate; it prescribes how a people
make sense of their shared experiences in cultural terms. This
shared experience shapes the worldview or perspective of the
people. The Dene perspective is shaped by a life close to the land,
deeply embedded in beliefs and knowledge of the land, self, people
and spiritual world.
A priority of the Deparonent of Education, Culture and
Employment is the implementation of cultural and language
programs. Regional and community Elders, leaders and parents have
directed that these programs become an integral part of school
programs.

In 1993, the Dene Kede curriculum, K-6 was published. It was developed by Elders and educators
selected to represent each of the five Dene regions. The curriculum encompasses culture, language
and the Dene perspectives on education, and incorporates the fow' fundamental relationships within
the Dene culture: land, self, people and spiritual world. The purpose of this curriculwn is to provide
children with the knowledge, skills and attitudes, which will guide them toward becoming capable
citizens.

The Grades 7, 8 and 9 Dene Kede curricula follow Dene Kede, K-6 and include a similar
perspective and process. In the past, the Dene believed that adolescence was the first and most
important change in identity. During this time, the young adults were given strong guidance from
the family and Elders. It is hoped that this curriculum will make the students more fully aware of
Dene traditional beliefs.
Dene Kede is part of the Department of Education, Culture and Employment's vision of a school
system rooted in orthern culture. The wisdom, knowledge and teachings that appear in Dene
Kede will contribute to the development of successful students who have a strong sense of identity.

Charles Dent
Minister of Education, Culture and Employment
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Introduction

Overview

Whatever trail they took at
this time would be the trail
they would follow in their
life. Thus, much guidance
was given the young girls to
help them stay on the right
trail.
Adele Hardisty,
Wrigley

When a young man
experienced changes to his
body, like the changing of
his voice, he was encouraged
to be in the bush as this was
where dreaming tended to
occur.

Leo Norwegian,
Fort Simpson

The word curriculum comes from a Latin word which means a
"track for racing." In this document, we think of curriculum as an
ancestral trai!.' It is a proven path that is the result of many trials
and errors of a people. It is a path that has led to many successful
hunts and ultimately, the survival of the Dene. It is to these trails we
have turned to guide us in preparing the Dene youth for our
common future.

In the Dene tradition, adolescence is considered the most important
of the formative years. It is during this time that a person makes the
passage from being a child to being an adult. Today, we have come
to assume that this passage is inevitable and that the transformation
will occur regardless of what is done or not done. But for the Dene,
it was not always this way.
Young men and women who began showing physical signs of
maturation were given a rigorous course of challenge, training and
guidance - a "rite of passage" which prepared them for their adult
responsibilities. They were given this special attention, not only by
their immecliate family, but by the whole camp or community. It was
understood that it was in everyone's interest that these young people
pass successfully into adulthood.
This curriculwn is an attempt to bring a similar focus and attention
to the young Dene girls and boys who are beginning their time of
passage. In order for them to grow into healthy adults, they must
acknowledge the changes taking place in themselves and reflect on
them. Like those in the past, it is hopefully, a course which
challenges, trains and guides the young people so they may begin a
successful passage into adulthood and thus grow toward all they
were meant to be. This is a way to bring the Dene culture into the
future - keeping it in the minds and hearts, and the words and hands
of the children.
The Dene Kede Grades 7-9 curriculum follows Dene Kede
Kindergarten - Grade 6, which was developed with similar
perspective and process, and published in 1993.

Curriculum Focus
The Dene Kede Curriculum for junior high school focuses on three
areas as a means of assisting students \vith their passage into
adulthood:

lAs used by John B. Zoe (Rae-Edzo) at:) Dene Special Ad\Oisory Comminee meeting in 1991.
Dene Kede. Introduction to Grnde 9
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Students are given challenges
The prescribed course of expectations contain emotional, social,
intellecrual and physical challenges. Teachers and program
developers are encouraged to adhere to the regimen of the course.
Students are given training in Dene skills
Opporrunities to learn and experience a range of basic Dene
skills is emphasized. Srudents are encouraged to choose to learn
more about aspects of the culture in which they have personal
interest or talent. At the same time, people from the community
who are recognized for their skills and talents are solicited to
share their knowledge. This process often trains students to
become independent and self-motivated learners.
Students are given guidance
The eyes and ears and words of parents, Elders and community
leaders are crucial in helping students in their personal reflections
regarding their place in the culrure and community. Developers
and teachers are encouraged to solicit their participation in the
program and to give students the time to reflect on their progress,
areas of difficulty and their way of seeing life. Timely and open
feedback on their development and progress is essential in all
endeavours the students undertake.

Curriculum Status
This curriculwn, produced by Dene developers in consultation with
Elders from each of the five regions, is an official curriculunl
recognized by the territorial Department of Education, Culture and
Employment. It is a curriculum which contains student outcomes in
both Dene culrure and Dene language. It can be used for srudents
who have Dene as a first language or Dene as a second language.

Curriculum Development Process
The curricular goals, the content and the suggested methods for
teaching were decided upon by the Dene Special Advisory
Committee, made up of Elders representing each of the five regions,
and by the Curriculum Development Team, consisting of Dene
developers from each of the regions.

10
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Overview

The development process began with the Elders describing
traditional practiccs and perspectives with respect to adolescents.
These perspectives were used as the starting place to explore the
special learning needs of adolescents today, to determine what is
considered important knowledge to impart, and to guide the search
for appropriate teaching methods. Several meetings were held
throughout the regions over three years.
Through discussion and consensus, cultural outcomes were agreed
upon and these became roe basis for the curriculum. The curriculum
revolves around 15 cultural themes in which cultural experiences,
understandings, skills and language are interwoven.

Curriculum Components
Cultural Outcomes
The curriculum is organized, as mentioned above, around cultural
themes, five for each of the three grades: seven, eight and nine.
There are three lcinds of cultural learning outcomes attached to each
themc:
•

cultural eX"jJerience and slcills development

•

cultural knowledge and understandings

•

student reflection

The cultural experiences provide a meaningful context for learning
cultural skills and understanding, and for reflecting upon the value
of roese learnings in today's world. The outcomes, particularly the
knowledge outcomes, are provided in some detail but are intended
to be generic to all Dene cultures. Teachers are encouraged to use
these as a guide for identifying outcomes which more specifically
reflect the cultures of their own communities.
Dene First Language Outcomes
These outcomes are based upon language slcills which were
identified by the Dene developers as being important to the present
Dene cultures. At each grade level, students are expected to develop
slcills which enable them to:
•

use the Dene language to build and celebrate their
cOll1munity

Dene Kcdc, Introoucoon to Grade 9
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•

understand and appreciate the Dene oral tradition

•

maintain the oral tradition

•

research the Dene culture

•

be literate in the Dene language

•

ensure that the Dene language continues to live and change

These language outcomes, though listed separate from the themes
and cultural content, are to be attained while learning the cultural
content. Methods for teaching Dene First Language skills using a
"whole language" approach are suggested in the instructional
modules which accompany this curriculum.
Dene Second Language Outcomes
The Dene Second Language outcomes are adapted from generic
proficiency-based outcomes used in the teaching of second
languages.' Proficiency-based outcomes are those which measure a
student's ability to use language in various real situations. Such
outcomes contrast with outcomes which measure what students
know about a language (such as granunar rules or vocabulary).
Tbe Dene Second Language outcomes are categorized into three
types of language use:

•

interaction skills: ability to use the language to interact (in a
face to face situation) with another person

•

understanding or interpretation skills: ability to understand text
(extended talk or written language)

•

production skills: ability to talk or write text

As in Dene First Language, it is expected that the Dene Second
Language student will learn language skills while learning about the
culture. The communicative teaching approach is suggested. This
approach teaches language by giving students tasks to accomplish
while using the language. The approach is demonstrated in the
sample Dene Second Language instructional modules accompanying
this curriculum.

: National Standards in foreign Language Education Project (1996) Standordsfor ftreign language /earning: Preporingfur the 21st mJttlry.
Lawrence, KS: Allen Press
Citizenship and Immigration Canada (1996) Canadian languoge bend;m:p,'ks: Eng/ish as Il second kmguage for adults. Ottawa, ON
Hadley, Alice Omaggio (1993) unching language in context. Boston: Heinle & Heinle
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Introduction

Philosophy and Rationale

In rraditional Dene cultures, the first and most important change in
identity was the passage from being a child to being a young adult.
The passage began as the body of the young girl or boy began to
show physical maturation. With its onset the young people were
guided through rigorous rraining which involved their spiritual
world, their relationships with other people in their world, land
survival and most importantly, their awareness of themselves and
thei r new roles.
What of our young people today? Though it may seem that we are
looking back, we are actually looking forward to a future in which
each student is aware of his or her sacred relationships with the
spiritual world, the land, one another and themselves. Ultimately, as
in the past, this passage is about becoming aware of being Dene.

Relationship With the Spiritual World
The Creator gave medicine
power to us so we could
survive and live on this land
as long as we use it right.

George Blondin, Deline

In the past, the Dene believed that at certain times in one's life, one
was more spiritually powerful. Puberty was considered to be one of
these times. Young people going through puberty could receive
dreams and medicine powers, which if used wisely, would benefit all
the people. It was therefore very important that they were given
srrong guidance from the family and from the Elders in the
community at this time.

Today, most young people drift through their adolescence without
an understanding of its spiritual significance. It is hoped tI,at an
understanding of this can lead adolescents into recognizing ti,e
importance of respecting one another, of being motivated to learn
and grow, and of having dreams of becoming great.
Everyone born is a miracle.
The child has everything and
will have everything if he is
respected and respects.

Elizabeth Mackenzie,
Rae-Edzo

Dene Kedc, Introduction to Grade 9

There is an attempt in this curriculum, to make the students aware
of Dene beliefs and rraditions in the hopes that they can understand
the urgency that the Elders feel toward this special time. The
curriculum is cautious about encouraging the teaching of Dene
spirituality, however. In the past, spiritual guidance was a private
affair and it is expected that this will remain so today. Spirituality is
encouraged only with publicly used Dene practices and with
reflective questions. These questions attempt to bring the students
closer to their spiritual sides so they can become aware of what they
were meant to become by the Creator.

1l

Dene Kede)r. High Curriculum
Becoming Aware of One's Spirituality
•

Students are exposed to common Dene spiritual practices
and beliefs.

•

Students hear stories of spiritual leaders.

•

Students learn of pa t Dene practices and beliefs wirh
respect to adolescence.

•

Students learn rhe Dene perspective about being born with
gifts of personal talents and strengths from rhe Creator.

•

Students reflect on their own strengrhs, talents and goals.

Relationships With Others
I lived with these very strict
rules for a year and a half.

Throughout all of this, the
one thing I was given by
people was respect...The
experience has helped me
through my years as a Dene
woman.

Rosa Mantia.
Rae-Edzo

This kind of rigorous training
was necessary in order to
ensure that the young men
learned the skills of survival.
They were not left on their
own to learn. It was the job
of the close relatives.

Gabe Kochan.
Fort Good Hope

In the past, rhe whole camp or community became aware of each
young person as rhey began rheir passage. All rhe people gave rhe
adolescent a new respect for their coming of age.

Most adults participated in some way in rhe training and guidance of
rhe young person. It was in everyone's interest rhat each young
person become a responsible and capable adult.
Some were called upon to mentor rhe young person in particular
skills. Others were called on to provide general counselling and
support. Elders played the most important role, passing on skills and
knowledge and providing spiritual guidance.
The young people were given the intensive training required to
enable survival on their own. The challenges were great, but the
reward was being recognized as a person upon whom orhers could
depend for survival.
Much of rhe challenge consisted of being able to learn effectively
and efficiently from rhe adults around them. They learned soon
enough, often under conditions rhat threatened survival, tl13t they
had to be constantly observant and constantly ,villing to take
opportunities to learn from orhers. Though rhe challenges were
great, they were never given to the young adults if it was rhought
that failure would result.

Dene Kede, Inrroduction w Gnde 9
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Philosophy and Rationale

I am so proud when someone

comes and asks if I know
how to do things like sewing.
Rosie Firth,
Fort McPherson
Gifts from our Creator need
to be developed, cherished
and shared. It is up to us as
individuals and collectively
as a community to help
nurture that gift. We need to
help those who have doubts
as to their gifts, and help
them to grow.
Lucy Lafferty,
Rae-Edzo

All around them were role models: people with special talents,
people with extraordinary skills and abilities, leaders with
tremendous loyalty and snpport. Any young person conld get the
attention of mentors and Elders by showing they were eager to learn
and had the skills to learn.
Today, adolescent training has been left to the schools and the
teachers and largely the training has had to do with academic skills,
the skills that are necessary for survival in today's world. Most Dene
students are not faring well with this challenge. Further, the
conununity has had little role in preparing them for the future.
This curricnlum attempts to bring the people of the conullwuty
back together with the smdents. The community will help the
students to prepare for adulthood as Dene and will celebrate tills
very important time in their lives with them by inviting them into
the culture as it is lived. It will also provide them with the
challenges, guidance, recognition and identity that comes from a
challenge that is successfully met.

Dene Kede Jr. High Curriculum
Finding One's Place in the Dene Community

Denc Kcdc, Introduction to G....de 9

•

Students hear stories of past leaders and people with
talents and special skills.

•

Students learn the history of their fanlilies, theit tribes and
their lands so they can better understand the present and
formulate an idea about the future.

•

Students experience Dene culture as it is lived by people
of the community.

•

Students are provided mentors from the community to
teach them Dene skills.

•

Students learn skills for learning how to learn from others.

•

Students learn the importance of learning both Dene and
acadenlic knowledge and skills so they can survive in
today's world.

•

Students learn consensus seeking skills for working within
groups.
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•

Students learn the importance of rules when in groups.

•

Students whose first language is a Dene language develop
their language skills for celebrating with their community,
hearing and sharing stories, researching, and promoting
the language.

•

Students who have a Dene language as their second
language learn skills to communicate at a basic but
functional level within the community.

•

Students reflect on their feelings of place and identity
within the community of Dene, with the guidance of
Elders and other respected members of the community.

Relationship With The Land
We have no word in our

language that means
·wilderness", as anywhere
we go is our home.

George Barnaby,
in Denendeh, a Dene

Celebration, page 59
The young man needed to
learn how to predict
outcomes, how to read the

weather signs. He would be
required to learn from

experiences and apply what
was learned in other
situations.

Dehcho Elders,
Fort Simpson, 1996

I liked working and hunting
for food. Work gives a person
a sense of self-worth and
pride. Bush life was the life I
loved best.
Pierre Lacarne

in Nahecho Keh,
Fort Providence
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In the past, adolescence was considered the suitable time for
focussing on training for survival on the land. Not only was the
physical body beginning to mature and gain strength, the mind was
ready to comprehend the ways of the land and how one could
survive on it. While all basic land skills were taught from an early
age, the refinement of skills and the understanding of the land was
not possible until this time.

As the body developed and new found abilities were discovered, the
boys eagerly challenged themselves with new tasks requiring
endurance, strength and skill. The girls began to be increasingly
able to handle not only the tasks requiring strength and agility, but
those requiring fine motor skills such as in sewing.
The young person learned progressively more refined skills and
knowledge as they seemed ready. There was no need to compare
maturity levels of individuals though there was good-natured
competition among those with equal levels of physical maturity.
Varied skill and talem levels were expected and accepted.
Survival training was not a matter of simply knowing the land and
its seasons. It was a matter also of recognizing and respecting the
spirit of the land, and loving the land rather than fearing it.

Once a person could show that he or she was capable of surviving on
their own, they were considered adult and ready to have a family
that could depend on them.

Dene Kede, InLToduccion to Grade Q
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Today, questions arise regarding the value of spending time on the
land teaching Dene survival skills to students. If in the past it was
necessary as the only means of surviving, then today, is it not
necessary to teach the kinds of skills that will enable survival in the
teclmological and business world?
We are people of this land.
Our ancestors survived on this

land. These young people's
parents are born and raised

on this land, yet young Dene
are freezing to death.

Moise Martin,

Rae-Edzo

We will survive as Dene

people. We will develop our
own ways based on the
strengths and traditions of
the old ways. We will always
see ourselves as part of nature.
Whether we use outboard
motors or plywood for our
cabins, it does not make us
less Dene.

Richard Nerysoo,
in Mackenzie Valley

Pipeline Hearings, Vol. 1

Our children will survive if

they understand Canadian law,
the development of resources,
and the economy.

George Blondin,
Deline

We are the weakest of all
creatures and hence survival

is difficult. We must be
humble and respectful in our

relationship with the land.
Fibbie Tani,
Deline

Denc Kcde, Introduction ro Grade 9

In this curriculum, the answer is that both must be taught. A Dene's
identity is tied to the land. Without the land, even today, the Dene
cannot continue to survive as a people. For some it may represent a
way of life and a livelihood. But for most, it represents land foods, a
place to rejuvenate one's spirit, and a place to gather ,vith family and
friends to relax and enjoy one another. Regardless, as long as one
lives in the land of the Dene, basic survival skills are a necessity.

Increasingly, the Dene are tying their economic futures to the land.
They are seeking new ways to use its rich resources in ways which
will not harm the land and yet bring employment to the Dene. This
curriculum encourages teachers and students to think creatively
about land use, while at the same time respecting the Dene
perspectives regarding the spiritual nature of the land. Whether
u ing the land for recreation, to mine, to fish or to honour - the
rules have not changed for the Dene. To survive, one must be
hwnble and respectful toward the land.
With respect to the developmental maturity and readiness of the
students to engage in land activities or other physical skills, it is
recognized that students will be at varying levels as they enter into
puberty. To provide an appropriate degree of challenge for each
individual, teachers are encouraged to allow as much individual
choice on projects as possible.
The tendency of adolescents to challenge one another ,vith their
developing skills and strengths is displayed today by their
enthusiastic participation in sporting activities such as hockey,
volleyball and track. In this curriculum, teachers are encouraged to
engage students in developing physical skills which are related to the
land. Such skiJls as snowshoeing, backpacking and preparing of hides
require practice and refinement just as in sporting activities. The
competitive spirit can be encouraged among students of similar
levels of development.
Though the nature of survival has changed since traditional times, as
a people, the Dene are still tied to the land. The coming of age for
both young men and young women should incorporate land skills
and attitudes just as in the past, with attention paid to new and
exciting ways in which to adapt the cultural teclUlo]ogy to the land.
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Becoming One With the Land

•

Srudents learn Dene hunting, fishing and trapping skills on
the land.

•

Srudents learn about the flora, fauna and geography of the
land.

•

Srudents experience the physical challenge of the land.

•

Srudents learn land survival skilJs.

•

Srudents experience the land in ways that encourage
enjoyment and appreciation of the land.

•

Srudents learn ways of showing respect to the land.

•

Srudents learn basic Dene skills or are given an opportunity
to refme their Dene skills.

The Elder I was with, Bino Ni,
said to me, "You never
complained to me about
anything - of the hard work
you had done nor the work
that remained for you to do
to

18

•

Srudents explore ways to use narural resources in ways that
are respectful to the land.

•

Srudents learn the science behind traditional Dene
technology.

•

Srudents experience their ancestral trails.

•

Differences in rates of physical development are recognized
by allowing choice in the kinds of Dene skills that are
learned or practiced.

•

Srudents reflect on how they learn as they are taught Dene
skills and knowledge.

•

Srudents reflect on what the land means to them.

Relationship With One's Self

In the past, the Dene valued individuals who seemed naturalJy to
know how to learn, to take guidance and to make good decisions.
These were not attitudes and skills which were directly taught. They
were learned by watching examples. They were learned by seeing
achieve this learning",
obvious
consequences. They were learned, perhaps, because it was
Edward Wayellon,
Rae-Edzo difficult not to learn when survival was at stake.

Dene Kede, Introduction to Gr2de 9
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The rites of passage that adolescents were subjected to had two
important components. The first was the rigorous physical challenge
of survival. From this the young people learned the skills and the
attitudes for survival and independence.
When Elders gave instructions

they could tell when the
individual took their words
seriously and clung to them.
These individuals had not
only the talent but the selfdiscipline to learn from what
was offered.

Dehcho Elders,
Fort Simpson, 1996

The reason why children do
not listen today is because
they leave for school at nine
in the morning, come home
to eat at lunch and leave for
the afternoon. After that, it is

the arcade. There is an Elder
sitting for them so that they
can talk to them. lIaughter)
Adele Hardisty,
Wrigley

When you are working on a
task, think in advance that you
will do it. When I am about
to start work or a project, I
have already made up my
mind that I will do it very well.

Rosemary Charlo,
Yellowknife
When you learn from Elders,
everything doesn't come at
once. It teaches you patience

and builds character to build
your knowledge slowly.
John B. Zoe,
Rae-Edzo

Dene Kede, Introduction to Grade 9

The second was the counselling and guidance that was available
through Elders and other family members. Tbeir words were crafted
to meet the individual's needs as they saw them. Their words were
meant for that person at that time. The words were effective because
they were timely and suited to the situation. This kind of
counselling often had to do with specific problems as they arose, but
it also served the purpose of helping the individual come to know
rum or herself better. It served to help the person to craft his or her
personal identity, to learn their strengths and to discover their
talents.
The young people who met the challenge of the rites and were
successful learned important attitudes and skills for lifelong learning.
They learned to welcome the challenge or opportunity to learn new
things. They learned how to learn from their lnistakes and to take
guidance. They learned to try and try again, and to t<lke risks. And
of course they had to learn to become keen observers <lnd listeners.
Today, television, Hollywood movies and other non-Dene
influences h<lve created much confusion. It is not so easy to learn the
valuable ,lttitudes <lnd skills for survival on one's own. There are not
as many Dene examples around the youth. Life and death learning
experiences <lre few <lnd far between, what with furnaces and stores,
and the value of Elders' words have been diminished with time and
history.
This curriculum sets out to do rwo things \vith respect to the
student's relationship with himself: first it attempts to re-establish
the value of the basic life skills and attirudes which were taught with
the rites of passage, such as valuing the need to learn, becoming
good observers and listeners, and learning how to develop skills. It
does so by focussing the srudents' attention on what they value, why
and how.
Second, this curriculum attempts to re-establish the value of
counselling and teaching, nOt just by Elders but also by any other
respected member of the community. Its purpose is not only to
surround the students with examples from which to learn, but also
to help them in their reflections about what they value.
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Discovering and Becoming Oneself

•

Students are given an opportunity to be cowlselled by
Elders and other respected members of the conununity.

•

Parents are involved in student reflections about their
cultural identity.

•

Students reflect on the personal relevance of their cultural
Wlderstandings, cultural skills and cultural experiences with
the help of respected members of the Dene community.

•

Students are encouraged to search for their personal talents
or strengths.

•

Students learn to identify personal goals, both short and
long-term.

•

Students learn and apply skills for learning Dene skills.

•

Students learn to deal with personal issues and problems
using their understandings about Dene perspectives.

•

Students are given opportunities to explore and experience
many aspects of the culture so they can better know their
own interests or strengths.

•

Students are encouraged to identify areas of personal
interest and are given knowledge and skills for independent
learning.

•

Students are exposed to as many respected members of the
community as possible to provide models for life skills and
attitudes.

Our Dene Languages
We think about all of our
world when we work in the
midst of it. We use these
experiences in our speech.
God didn't create the world
so only man can teach us.
Jimmy Rabesca in
Strong Like Two People, pg. 33
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In the past, the souls and bodies of the Dene were so dependent
upon the land that the land and what it taught became the language
of the Dene. Generation after generation, the language of the land,
its spirit and the lessons learned from it were passed on orally.
Today, some may question whether the language can be
understood, much less used in an age when the distance between
man and land seems stretched beyond recognition.
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Philosophy and Rationale

VVhen the Elders say that their language comes from the Creator,
they are referring to the world that the language is used to describe.
Without that world, the language would never have been.
Our language is like a song

given to each bird. How would
you feel if you heard a seagull
singing the song of a raven?

Dene Elders

If one lives in the world, but does not hear the humour, does not see
the beauty, does not value and respect the tiniest or most seemingly
insignificant being, then one does not need the language. If one
values, senses and lives this way, then that person becomes a teacher
of the Dene language.
That person sees the need to pass on those values, perspectives and
knowledge using the language that best expresses them. The
language is not taught for the sake of the language. The language is
taught because it expresses, in a way that no other language can, that
which is at the heart of being Dene.

Dene Kede, Introduction to Grade 9
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Program Development and Instruction

The Dene Kede Jr. High curriculum consists of outcomes which are
generic. Each conununity is required to use the generic curriculum
to create a program which reflects its own culture. Moreover, due to
the unique needs of adolescents, the community is asked to become
much more involved in the teaching and mentoring aspects of the
program.
A successful program wiJl be the product of the cooperation of
teachers, administrators, parents and the commwlity.

Community-Based Program Development
Whether in YeJlowknife or in Wrigley, involvement of the
community parents, Dene Elders, Dene leaders and resource people
will be required at several levels.
Firstly, while some financial assistance may be provided from outside
sources, financing of the e cultural resources will largely be the
responsibility of tl,e local and regional edncation authorities. They
will have to make the decision to support such programs with
appropriate funding allocations at the time that budgetary decisions
are being made. VVitll this in mind, teachers and schools should have
a plan in place which provides the boards/authorities with sufficient
information to make such decisions.
Secondly, at the level of the community, Elders and parents should
be consulted in determining the cultural content. Though each
region was involved in the development of the generic outcomes in
this document, it is recognized that there will be areas which may
not quite suit a particular community. Throughout the process of
deciding upon the content of the program, the teacher should be in
conununication with respected Elders and tl,e local education
authority to provide missing information, and to validate and
support the final program plan.
Thirdly, conununity resources should be used in teaching the
program. The instructional modules wnich accompany dtis
document suggest activities and provide learrting resources for the
convenience of the teacher, but tnere is a need for each region and
each school to add resources from tl,e community. Of particular
importance will be materials based on the dialects or languages of
the conununity. Any text (in print, visual or electronic form) based
on the words of local Elders will be useful to the program.
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Finally, the curriculum design relies on the community to provide
cultural experiences and cultural mentors for the young people. The
experiences should include time on the land, developmenr of
cultural skills and time inreracting with the communjty in cultural
events. This aspecr of the program is considered essential for
adolescents as they prepare for adulthood.

Integration and Team Teaching
The Dene language and culture teacher should be a part of a schoolbased team of developers and planners. The team can work together
to integrate content from other subject areas such as Social Studies,
Science, Art, Physical Education or English Language Arts
programs into the Dene Kede program. Such inregration nnt only
provides the other subjects relevance within the community, it adds
credibiJjty and strength to the Dene Kede program.
Integration can be more formally programmed by desigillng projects
or units based on Dene Kede wllich can meet sflmdards for credit
through Career and Technology Studies. Students at the]r. High
level can begin to store credits for their rugh school diplomas while
learning their culture and language. Suggestions are given in the
attached instructional modules for areas wruch best lend themselves
to such adaptation.
Whether for credit or not, projects and cultural experiences such as
land camps or cornmwuty work reqillre the cooperation and
resources of many people. This includes creative timerabling and
resource sharing which allows the school to work around the regular
budgets, schedule of classes and subject boundaries. The schoolbased team, better than a single teacher, can effect such cooperation.
In addition to teamwork wirrun the community, teachers and
regional education cenrers are encouraged to share and
COInnllmjcate their concerns and triumphs with other communities

at a regional and territorial level. This can be done through the
internet, as well as at workshops, teacher conferences or professional
developmenr days. The Teaching and Learillng Centres also
perform a pivotal service in this area.

H
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Instructional Modules and Learning
Resources
Fifteen instructional modules have been developed, five for each of
the three grades, as a resource for teachers and schools wishing to
develop a Dene Kede program for their junior high schools. Each
module is based on a theme, and contains activities and resources
particularly suited to the outcomes of the curriculum. The modules
and the teaching approaches upon which they are based are intended
to be suggestive rather than required.
The modules are aimed largely at Dene First Language programs,
but are easily adapted to the second language classroom. For each
grade, one instructional module has been developed as a sample of
how the second language program would be planned and prepared.
In the course of gathering infonnation to identifY the cultural
outcomes, research was undertaken with many Elders in person or in
print. Those which seemed particularly suited for use as learning
resources were incorporated into the modules with accompanying
suggestions for how they might be used by teachers.

These resources are not meant to substitute for Elders and resource
people from the communities. As discussed above, the teacher and
school must involve their own community resources to make their
programs truly community-based, and to bring the program alive for
their students.

Dene Kede, Introduction to Grode 9
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Dene Culture

Dene culture consists of Dene skills, Dene understandings, and Dene
perspectives Together, they enable a person to live and learn and
develop fully into a capable person who is able to care for him/her
self as well as others, using the resources and talents of the land and
its people. The culture and its language are intertwined and
inseparable and so are thought of as one, in this curriculum.

Teaching Dene Culture
Can culture be taught separately from the language?
Dene culture should be taught with the Dene language, to either
Dene as a first or Dene as a second language students. It is not
recommended that the Dene cultural content be taught isolated
from a language program. The culture is best learned interacting
with people of the culture, especially the Elders, and the language
is key to this interaction.
What cultural content is to be taught?
All the cultural content of the curriculum is organized around 15
themes. These and the cultural objectives of each of the themes
are outlined in Fig. 1 . In each of these themes, there are three
kinds of cultural outcomes:

•

Cllimm/ Understandings and Knowledge: The knowledge

learned primarily from the history and oral stories of the
Elders.

•

Cll/tuml R-cperiences and Skills: The knowledge learned from
actual cultural activity and interaction.

•

Cultuml Reflection: The knowledge learned about oneself

after reflecting ou what has been learned and experienced.
What if some of the understandings do not apply to the
community?
Though an attempt has been made to provide a generic guideline
for both the language and culture, there will be some discrepancies
between the contents of this curriculum aud what is familiar to the
community. It is very important that the teacher research the
community culture carefully before teaching any of the cultural
content of this curriculum. The Elders of the communnity will be
crucial in helping to adapt the curriculum.
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If the teacher is not from the community and is very unsure of
the community culture, the research and consultation with
Elders will be very important. If Elders are not available to
validate information, the infom13tion is best left for other
content which is known.
How should the culture be taught? What teaching resources
are available?
The instructional modules attached to this curriculum provide a
model that the teacher and community might use to teach the
language and culture. At the core of each module are cultural
projects. The projects are experiences which involve cultural
skills such as being on the land, learning from Elders or being of
service to the community.
Background knowledge and understandings are provided to
enable students to participate more meaningfully in their
projects. During and after their involvement in the projects,
students are guided in reAecting about their experiences, to learn
more about themselves and to help them to become selfmotivated in their cultural education.
Included in the instructional modules are some exerpts of Elders
which can be used in teaching the Ullderstandings. Teaching
activities are also suggested. The most important resources that
teachers can use will be found in the community in the way of
experiences, interactions and skills.
Whatever print and electronic resources are used, produced or
collected for teaching the culture should be in the Dene
language.

Who is responsible for teaching the Dene culture? Shouldn't
an Elder be the culture teacher?
Within each theme, students are expected to demonstrate
understanding of certain knowledge and concepts. Elders and
community resource people may be used to help in teacI1ing
these understandings but it is the responsibility of the teacher to
ensure that the students are understanding how the stories and
experiences provided by the Elders fit together. This may
require further readings, connected experiences and stories,
discussions and other learning activities provided by the teacher.
This approach is demonstrated in the instructional modules.
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How do we teach culture in the language if the students do not
know the language?
Most second language outcomes can be attained through
teaclting of the cultural component.
However, Second Language students will not be able to cover
the same amOWlt of cultural content as First Language speakers.
Second language students can expect to cover about one quarter
to one third the cultural content of First Language speakers.
None the less, they will learn the language much bener by using
it to learn thjs amoW1t of culture, than to simply learn the
structure and vocabulary of the language. The sample modules
for second language teacmng give suggestions for how to teach
language willIe teaching cultural content.
How will I teach culture if I only have enough time to teach
the language?
Teacmng language with cultural content requrres that more time
be alloned for the language class than teacmng language alone.
In addjtion to extra class time, students will need hlocks of time
for special projects on the land or in the commwuty. This will
reqwre flexibility in timetables, and the cooperation of other
teachers in releasing students. This is more feasible if the
teachers are cooperating to integrate the subject areas and if
there is school-wide involvement in the larger projects.
What if our school does not have enough money for the
cultural activities or resources?
Planmng for the resource needs of the program should be done
a year in advance and in cooperation with the rest of the school
staff so that resources can be shared and used most efficiently.
See section "Community-Based Program Development" on
page 13 for more information.
How do I evaluate cultural development in students?
When students are evaluated, they should be evaluated against
the outcomes identified by the teacher prior to teaching.
Students should be able to demonstrate W1derstanding of
cultural knowledge and ability to perform cultural skills. But
more importantly, they should demonstrate a growth in their
learning skills.
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Elders will identify students who they feel are good learners. It
is the skills of those learners that teachers should teach aU
students to deliberately develop in themselves. These include the
attitudes, the habits, the thinking skills and the language skills to
be able to maximize their learning while in the company of the
teachers of culture. While many students have these skills
already, most students will become better learners if they are
taught the skills.
Reflection is an important tool in the development of these
learning skills. Reflection can be in the fonn of class discussions,
discussions with community resource people, Elders, teachers
and parents, and also in the fonn of journals. All give an
indication of how self-aware the students are becoming with
respect to their culu,re.
In the instructional modules, evaluation suggestions and
checklists are provided to help teachers in observing and keeping
a record of student progress with respect to their cultural
development.
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Overview of Themes and Cultural Objectives
Grade 7

Grade 8

Grade 9

Module One:
Passage to Womanhood

Module One:
Strong Like Two People

Module One:
Passage to Manhood

To help girls make the transition
into womanhood. It is hoped that
the camp experience will help the
young women feel connected to all

To motivate students to pursue

To help boys make their transition

educational goals, which include

into manhood. It is also hoped
that the camp experience will help
young men feel connected to the

learning in both Dene and non·
Dene cultures.

Dene men before them.

Dene women before them.

Module Two:
Fish Camp

Module Two:
Hunting Camp

Module Two:
Winter Camp

To give students the knowledge,

To give students the knowledge,

To give students the knowledge,

understandings and experience

understandings and experience

related to a fish camp and basic
bush survival.

related to a spring or fall hunting

understandings and experience
related to winter camping,

camp.

including trapping and fishing.

Module Three:
Oral Tradition

Module Three:
Birchbark Canoes

Module Three:
Spirit of the Land

To give students an understanding
and appreciation of the Dene oral

To give students an awareness
and appreciation of the science

To familiarize students with
concepts and understandings of

tradition and their role in carrying
on the tradition.

and technology behind the Dene

Dene spirituality and to give them

birchbark canoes, an understanding of the historical importance of
the canoe, and experience in
working with land materials in a
Dene way.

experiences to help in forming
and communicating their own

Module Four:
My People, My Identity

Module Four:
Leadership

Module Four:
Self-Government

To give students understandings
and experiences about their tribal
and band roots, which will deepen

To give students an understanding

of the meaning of Dene leader-

their identity as Dene.

of Dene leaders and heroes, and

To give students the Dene
perspective with respect to the
nature of and need for aboriginal
self-government.

ship, to provide them with stories

spiritual thoughts and feelings.

to give them experience with

leadership.

Module Five:
Developing Dene Skills
To give students the opportunity to
develop basic Dene skills.

Module Five:
Discovering Our Dene
Talents

Module Five:
Developing Our Talents

To give students an opportunity to

their discovery and development

discover their own special talents

of their special talents.

To allow students to continue in

and to develop them.
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Dene Cultural Outcomes
Language is used for communicating. Without the ideas,
communication is empty and meaningless. In this curriculum, we
choose to communicate Dene ideas: Dene understandings, Dene
perspectives and values, Dene ways of doing things. The Dene
Elders have said that the purpose of learning one's language is to
also better learn about one's culture. This is why they have insisted
all along that language and culture must be taught together.
Each module in the Dene KedeJr. High series for Grades 7, 8 and 9
is designed to meet specific Dene cultural outcomes. These
outcomes are realized through three standard components which are
found in every module:

• Experimce: students will

have one or more cultural

experiences.

• Reflection: students will

reflect on questions relating to the

experience(s).

• Mojo'· ell/tum/ UlIdentandings: students will demonstrate
their knowledge of the cultural understandings presented
through the experience.
The following pages contain summaries of the experiences,
reflections and major cultural understandings for each module in
Grade 9.

JZ
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Dene Cultural Outcomes

Module One: Passage to Manhood
Experience

Reflection

Young Men's Camp

•

on one's spirituality

•

on who can be one's mentor or teacher

•

on one's responsibilities

•

on one's dreams and goals for the future and what choices must
be made to realize them

Major Cultural
Understandings

Knowledge

1.

Ways in which spirituality was experienced by adolescents:

In times past, the Dene
believed that young

people gained spiritual

(Note: Teachers should validate the accuracy and acceptability of
the following information in their own communities.)

•

Adolescent girls and boys were seen to be ready to receive
spiritual powers and were prepared for that.

•

Girls who had begun menstruating were seen to have powers to
negatively affect the power of men, especiaJly with regards to
their hunting activities.

•

During adolescence boys often experienced dreams which gave
them insights as to their own personal medicine powers.

•

During adolescence, girls too could receive messages as to their
medicine powers.

•

Though it was at this age that people began having spiritual
experiences, not all young people were able to have them. It was
believed that special power were given only to those who were
especially good.

power as they became

adolescents.

2.

When the voice of boy
changed. it was taken as
a sign that the passage
into adulthood had
begun.
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What the passage consisted of for young men:
•

The yOWlg man's movements were carefully watched by the
parents.

•

The young men were discouraged from being around girls and
young women.

•

In some tribes, the boys were prepared for dream quests.

JJ

3.

J4

Some tribes engaged
their young men in
dream quests in order
to identify their
medicine powers.

•

In some tribes, the boys were taken from the camp and put
through a period of training away from others.

•

In some tribes, the boys were given rigorous challenges such
as sleeping by sitting upright, or working without a break
right after waking. These challenge were meant to
condition their bodies and to develop mental stamina.

•

In most tribes, the young men were not given "rites" such
as experienced by the young women, but they were closely
guarded and intensely trained in all the land skills in
preparation for manhood.

What dream quests consisted of and what their purpose was:
•

Stories of dream quests were told to the young people from
the time they were young so that they could look forward to
the time that dley would begin their own quests.

•

Dream quests were sacred spiritual experiences where the
young men would receive dreams or visions which
communicated their medicine powers to them.

•

Medicine powers were often special powers or abilities that
each individual was given by the Creator to help him in his
life and to help him to help others. The powers were often
associated with animals or the elements of nature.

•

Young men were encouraged to stay in the bush, away from
others in order to enable dreams.

•

There were times that dreams did not come at all to boys,
and other times when boys became old men before the
dreams would come to them. There were powers which
existed only in the people who showed courage and concern
for others, people who lived extra-ordinary good lives.

•

Fadlers and Elders would counsel the young men on
spiritual matters as they began their quest.

•

Spiritual dreams and visions were considered private
matters, not to be discussed in public or to be bragged
about.
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4.

5.

Traditionally, training for
adulthood consisted of
training for survival on
the land.

Parts of past practices can
be valuable for training
young men today.
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The kind of training that a boy would receive:
•

Training began when boys were young lads and continued
until adulthood. During adolescence however, depending
upon the readiness, the young men accompanied the adult
men on hunts to learn all that was necessary for land
sun,jval.

•

During this time, the first large kill of the young man was
celebrated by the whole community. The meat of the kill
would be distributed to the Elders. The Elders would tear at
the clothing of the young man in celebration. The Elders
were celebrating the emergence of a "provider" : someone
with the ability to provide for others and the willingness to
share.

•

The young men had to learn not only to hunt but also to
make and repair tools, how to travel distances telling time,
direction and weather.

•

The young men were also taught how to work with a leader
in large hunts, cooperating to ensure success.

•

During adolescence, after having experienced hunting and
travelling with adults, the young men were made to go off
on hunting trips alone as a test of their knowledge and skills
and mental stamina and courage.

•

\Nhen the young man proved capable and self-sufficient on
the land, he was recognized as a man and allowed to marry.

In today's world young men could be given the following
valuable experiences:
•

Ilear dream quest stories so that they can aspire to such
heroic lives themselves: living a good life, finding powerful
spiritual strength, helping people.

•

Learning to be capable on the land and strengthening one's
body.

•

Becoming attuned with the spirituality of the land and self.

•

Practicing respectful relationships with young women.

How land experiences will create a sense of identity:
6.

36

To know and understand
about past ways and to
experience it even ina
small way helps one to feel
a part of one's culture.

•

To acmally experience some of what was experienced by our
Dene ancestors may help one to understand and accept the
value of the way things were done in the past.

•

Such an experience may help one to understand the feelings
of ones Elders.

•

Knowing about the culmre and understanding it enables
one to choose what is important to carry on as a Dene
person.
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Dene Cultural Outcomes

Module Two: Winter Camp
Experience

Reflection
•

on strengths and weaknesses reavealed

•

on winter land skills that are necessary for survival today

•

on meaning and value that land has for oneself

•

on ways in which learned knowledge and skills will be used
in the fu ture

Winter Camping
Related

Career{fechnology
project

Major Cultural
Understandings
1.

Knowledge
(Note: For the following, teachers should research and provide
information specific to winter trapping in the local area.)

Becoming capable at
winter trapping and
fishing requires some
basic knowledge.

Knowledge about the trapping location:
•

familiarity with trap line on a map

•

location of other established trap lines in the area

•

distance from the community

•

route landmarks:

•

lakes, rivers, creeks along the way, spiritual sites

•

dangerous areas by season

•

historical land use information

•

seasonal uses by Dene

•

location of fish lakes in vicinity of trapline

Knowledge about small fur bearing animals and habits:
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•

animals found in area

•

place to look for animals

•

where and how best to set traps based on knowledge of their
habits

•

life cycles
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Knowledge about winter land survival and safety:
•

kinds of snowshoes for different snow and from different
comnnlruties

•

getting out of water when wearing snowshoes

•

testing for or recognizing safe ice

•

how ice forms and breaks on lakes and rivers

•

finding direction based on wind

Knowledge about required equipment and supplies:

•

trapping equipment

•

camping equipment

•

supplies

•

personal effects - including appropriate clothing

Knowledge about winter camp setup:
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•

orientation

•

spruce boughs

•

tent location

•

camp fire location

•

cooking and washing facilities

•

bed roUs and personal hygiene
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Module Three: Spirit of the Land
Experience
Feeling the Spirit of the
Land

•

on the spiritual effect of being on the land

Experiencing Dene
spiritual ceremonies.
songs of gratitude

•

on the personal response to spritual ceremonies and practices

•

on the personal value of Dene spirituality in the fuulre,
possibly away from the community and land

•

on spritiual learnings from oral stories told by Elders

Major Cultural
Understandings
1.

Reflection

Dene spirituality is
attached to the land.
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(Note: Teachers should validate the accuracy and acceptability of
the following information in their own communities.)

Our oral stories tell us that when the world was new:

•

The Creator made the land and the animals first and then
made the people. When people were made, they were the
weakest of the creatures. They would have to rely on
everyone else for their survival. This meant they would have
to be respectful and humble in their relationship with the
land.

•

The Creator gave medicine powers to all people who lived
good lives to use to help others to survive. These medicine
powers were spirit powers from nature.

•

Spiritual brothers were sent to the earth to bring laws to the
land and to people. These laws were meant to help the Dene
so that we could live with the animal creatures and with each
other more peacefully.

•

Messages have been left in the form of landmarks throughout
our land to remind us of the sacredness of the land and the
Dene laws which are to guide our lives.
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2.

3.

4.

Dene prophets have seen
the past and the future and
have relayed messages
about how to deat with the
changes which are
happening to us as a
people.

When missions and
churches first arrived they
tried to discourage the
practice of Dene
spirituality.

Today, as Dene we
continue with our spiritual
ties to the land.

The prophets are people who have received holy messages for
the Dene people from the Creator.
•

care to:

•

recognize that there is a power greater than us

•

protect and care for the land and the waters

•

continue our harvesting of the land

•

live good healthy lives

•

Each commwlity has its own stories of how their Dene
spirituality was discouraged.

•

Despite the pressures to abandon Dene spirituality, many of
the beliefs have persisted and are accepted into many
churches.

Ways in which we continue to be spiritually tied to the land:
•

We believe that the land continues to sustain us. VVithout it
we will not survive. We must therefore honor it and protect
it.

•

We believe that we honor the land and thereby, the Creator
by:

•
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The prophets have communicated that changes will put
great pressures upon us as a people and that we must take

•

living in hannony with the land by obeying the Dene
laws of the land

•

by singing to the Creator and dancing the earth's
heartbeat with the drum

•

by feeding fires and "paying" the land and following
other traditions and laws of this land

•

by being on the land and feeling connected to it with
feelings of love, awe, deep respect and prayerflliiness.

We believe that our medicine powers have dllnin.ished in
most people but they come to us still in the form of talents.
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•

We cherish and learn from those Elders still among us who have
led spiritual lives because they have the most to teach us about
the spirit of our land.

•

Much of the spiritual knowledge of our people is passed from
mentor to specially chosen students. It can be accessed only in
the most personal ways.

Dene Cultural Outcomes

Module Four: Self-Government
Experience
Research Self·
Government in the
Community

•

on the connection between land claim negotiations and personal
future

Meeting of tribal
councils

•

on the kinds of skills and talents that are required to make selfgovernment successful

Major Cultural
Understandings
1.

Reflection

In contrast to the
accepted Canadian
perspective of political
change in the Northwest
Territories. the Oene
have their own
perspective which is the
basis for their struggle
for Self-Government.
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Canadian Perspective
•

The northern territory is
considered himer/o.nd:
remote lands owned
primarily for the purpose
of exploiting of its

Dene Perspective
•

The northern territory is
considered home/o.nd
which is the basis for their
physical, cultural and
spiritual survival. As such,
the land is to be protected.

•

The Dene are the First
People and are therefore
distinct from all other
Canadians. They are a
"nation" unto themselves.
The Government of
Canada was negotiating
with these "nations" when
trying to establish treaties.
As a nation they have
rights to their own form of
government and control of
the lands they have
inhabited.

resources.

•

The aboriginal people are
considered just one of
many ethnic groups
making up the mosaic that
is Canada. Settlers who
have moved to the North
have as much right to the
land and how it is
con trolled as the First
Nations people.
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•

Treaties in the past were
acknowledgments on the
part of the Dene that they
were extinguishing their
aboriginal or First People's
rights.

•

Treaties signed were
understandings of peace
and friendsnip

•

The Canadian constitution
can only recognize and
give powers to provinces.
To encourage poli tical
growth, the r-..TWT is being
prepared for provincial
status.

•

Provincial starus is not
regarded as helpful to the
Dene concerns. If
anything, it is detrimental
for it gives control to a
government wnich is made
up of Dene and non-Dene
equally by representation.

•

Tne Canadian
Government has an
obligation to provide social
institutions such a
schools, social welfare,
local govenunent etc. to
assimilate the Dene to
become like other
Canadians, economically
independent and taxpa}'lng.

•

The Dene feel that the
social instirutions of the
Government have eroded
the Dene identity and selfconfidence, they have made
them politically weak and
dependent.

• Majority rule withjustice
for minority groups is the
fundamental model of
democracy.
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• Consensus decirion making
by interested parties is the
fundamental model of
democracy.

Dene Kede, Introduction

[0

Grlilde 9

Introduction

Dene Culture

2.

In the past, the Dene had a
form of government which
was suited to the values of
the people.

Unity and cooperation
within the group is valued.

Elders have the life
experience and wisdom to
know what is important in
a leader.

Leadership requires
support.

Consensus style decision making:
•

Participants who spoke were only those who had earned the
right to speak. Young people were seldom involved in
decision making group.

o

When one spoke, one's words carried weight because one
had earned the right to speak.

o

The leader would take into consideration everything said and
would suggest solutions or courses of action based on
agreement of the whole group.

o

Once courses of action were agreed upon, there was no
continuing disagreement or subversive activity.

o

Once the course of action was agreed upon, absolute
adherence was expected.

•

Participants of the group were there by choice.

•

Leader chosen by consensus of Elders

•

Leader counseled by Elders

Leader had helpers to administer his leadership:
•

They dealt with social needs of the people.

o

They supported his decisions with whatever action or
organization was necessary.

o

The helpers freed the leader to be reflective and to put his
mind to the important matters of the people.

Surnval matters included:
The purpose of leadership
and government was to
ensure the survival of the
group.

Dene Ke:de. Introduction to Grade 9

•

Maintaining a good spiritual relationship with the land by
honoring and protecting it according to Dene laws.

o

Enabling a successful land harvest for food, shelter and
clothing.

o

Looking after the well-being of all to ensure group strength
and unity.
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3.

At present, the Dene are
seeking Self-Government
as a way to control aspects
of their lives which are
most closely related to
their survival as a people.

•

By seeking political rights based on their status as a "nation",
they would have special status in their tribal territories which
would protect their interests.

•

By seeking a style of the political leadership based on Elder's
council and consensus.

•

By seeking to control the management and monitoring of
land and water and air use:

•

•

ensure that the land and water used are returned to their
natural state

•

ensure that any activity is not detrimental to other living
things

•

by seeking to control economic development

•

economic benefi ts for the Dene

•

social controls or benefits for the Dene.

By seeking to control the social institutions:
•

health, education, social services.

Successful Self-Government will require of the Dene:
4.
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What is required of
the Dene to achieve
self-government?

•

individual awareness of all the issues that have bearing
on Dene lives

•

active participation in discussions of issues and in
decision-making
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Oene Cultural Outcomes

Module Five: Developing Our Talents
Experience
Language Projects

Reflection
•

on discovery of one's talents and strengths

Community Work

•

on who can help in finding personal journey or talent

Dene Fitness

•

on ways in which one can further develop or refine one's
talents

•

on ways in which one's talents can be used to help others or
can be shared with others

Dene Craft

Entertainment and Art
Spirituality

Major Cultural
Understandings
,.

2.

Dene talents are very
highly developed skills.

Oene talents come in many
forms.

Dene Kede, Introduction to Grade 9

Knowledge
(Note: Teachers should validate the accuracy and acceptability
of the following information in their own communities.)

The skills are highly developed through:
•

Years of practice

•

Much varied experience

•

Use of personal creativity and intelligence

•

Spiritual faith

The forms that Dene talent take:
•

Some talents are closer to the Creator than other talents.
The Dene believe that certain activities are more spiritual in
nature than others and when people have talents in these
activities they are gifted with medicine powers and are
considered very important people to the culture. Examples
are rnid-wifery, drumming and dancing.

•

Talen ts today come in other forms which are useful to our
lives: talents such as being a good truck driver, being a
good teacher, or being a good mechanic.

•

Some people are gifted with many talents. These people are
encouraged to search for the one talent which they feel
comfortable or easy with - that will be the one that was
meant for them.
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3.

4.

46

Elders can be helpful in
discovering talents in
people.

Talent is meant to be
shared.

How Elders can be helpful in discovering talents in people:
•

Elders are often able to see talents in the young. If the
young are able to take the advice of Elders, they can
discover the talents in themselves.

•

In the past young people were advised by Elder in their
dream quests as they searched for their spiritual powers.

•

Elders with finely developed talents and wisdom were
mentors for the young who showed talents in their areas.

Why and how to share talents:
•

Talents are meant to be shared with others to help in
making their lives better.

•

Talents should not be used by individuals for self-gain. One
should not e':pect payment for the sharing of a talent.

•

Gifts should be offered in exchange for the sharing of talent
in order to enable the person to maintain his or her talent.

•

A person's talent is acknowledged by his communiry when
the person is asked to or when one decides one is ready to
participate in a public situation e.g. drumming at a dance,
or helping to build something.

•

One does not have to sacrifice oneself to the communiry
because of one's talent. A person must be at peace with
one's talent.
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Teaching Dene Language Arts
Who are Dene First Language students?
These are srudents who can speak and understand a Dene
language as it is commonly used in the Dene community around
them. The srudents should feel comfortable in the Dene
language and be nearly as or more fluent in it than English.
Do we have to teach the cultural content or can we just teach
the Dene language?
The Dene First Language Outcomes are language skills that
students can develop while leaming the cultural component, if
the cultural component is delivered wholly in the Dene language.
In this whole language approach to Dene language arts, teachers
must also focus instruction on the development of specific skills
in areas such as literacy, listening and comprehension, and
research which they can then apply while experiencing and
Jeanling about the culture.
For example, Outcomes 2.2.1 and 2.3.2 (1'.55 and 56) require
that students use certain comprehension strategies while
listening to legends told by an Elder. Once the students are
taught the strategies, they can practice them while hearing
legends which are a part of the cultural lesson.
What should the Dene First Language students be able to do
with their language as a result of this curriculum?
We expect that as a result of this curriculum, students will be able to
do the following:
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•

Use the Dene language to work together and appreciate one
another in the Dene way, building our community so we
can survive as a people, and celebrating our community and
our Creator.

•

Use the Dene language to understand and appreciate the
words of the Elders so they can put their words in their
pockets and use them in their lives as the need arises.

•

Use the Dene language to carry the wisdom and knowledge
of the Elders into the next generation.

•

Use the language as a tool for lifelong learning, to ask
questions, seek the answers and to present understandings
and knowledge to others.
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•

Read and write what is important to the Dene, using Dene
words.

•

Encourage others to use the language in their daily lives and
promote the language in creative and effective ways.

For my Dene First Lang-t!ajl"e class, what language do I use to
teach the suggested activities?
Dene wlderstandings, Dene perspectives, and the Dene way of
living are best expressed through the Dene languages. For Dene
First Language students, it is suggested that all tead1ing
activities be carried out in the Dene language.
In situations where students have English as their first language
and are learning a Dene language as their second language, some
of the activities will have to be taught in English and
supplemented with Dene Second Language activities.
How do I deal with the First Language Outcomes?
Most of the activities and projects suggested in the module are
for developing Dene cultural understandings. In these activities,
students use their first language in various ways to meet many of
the first language outcomes.
Beside each activity, there is a button like this _ , indicating
which first language Outcome is being addressed. The outcomes
for Grade 9 are listed, beginning on page 52 of this section.
Do I have to cover all the outcomes in one module?
o. In each module, cover only those outcomes which seem to
naturally arise from the activities. Do not create activities which
may meet a language expectation, but do not fit well with the
ideas in the module.
The teacher is required to keep a record of the outcomes
covered in each of the modules to ensure that all outcomes are
covered during the course of the year. The best way to keep a
record of these is to use the Dene First Language Checklist on
page 66. The example on the next page shows what the checklist
might look like after completing Grade 9 Module One.
If during the planning of modules for the year, the teacher finds
that some language outcomes are nor being addressed, the teacher
should try to construct activities that will target those outcomes.
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Dene First Language Checklist
Passage to Manhood· Winter Camp' Land and Spirit· Self-Government· Developing Skills and Talents
Component 1:
Using lanilulill to Build
and Celebrate

Communl1y

Component 2:
Understanding &:

Component3:

Component4:

Componem5:

Component6:

Apprecilting Oene
Or,1 TradhJon

Maintaining the

Rnurehing Den.

0,.1 Tradition

Culture

Olveloping Ut.....ey
SieHl,

Changing Language

I.'

2.'

Socialize with

Understand
·Earnlng the Right

uot,mllier teens

3.1
Understanding the

V

imponance of

one', words

to Speak'

hi
J

1.2

2.1.1

Group work

Hear legend
told orelly

1.3
Create consensus

1.4

V

2.'

3.4

'j

Overall understanding
of text

lj

Use story structure
10 create story

'.6

2.4

3.5

Support others

'j

Underslanding moral
mesHges in telft

lj

Use Dene
perspectives/V.lues
when creating lext

1.5
Make requests

~

3.3
Usa effectIVe llIngulgot
lethmqun in teXl

fole in ,esearch

.,
Prepare for
reseall:h. collect
Inform!lliOfl .nd
organize and edit
the information

treete. legend/story
lold orally for
guidan<:e.
inlorm8llon, as.
tribute .nelIor for
posllions on issues

Hear. legendlstory
told or.lIv .nd Ifl
another form for
guldante,
Iflformallon, as a
tribute .ndlor for
poSitIOns on issues

Observe communilV
meetmgs

j

3.2
Retelt, shar. and/or

22

:;

4.1
UnderSland student

'j

Enturlnll

Spelling and
reading accurlCY

5.2
Increasing re.dlng
speed .nd
comprehension
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5.3

Present research
informallon in
vanous formats

Increasing writing
speed end accuracy

Uving end

/6.'

5.1

'j

I

~

Use Ihe Oene

language in new
and creative ways
6.2
Activity using lhe
I.nguage in
communitY-based
ectlvities

V

6.3

'j

Promote Dene Iiteraev
in the community

6.4
Terminology seminars
and IiterKV wOfbhops

~

6.'
Translation skills

17

2.5

6.6

Celebrata with
other Dene
communllies

Underll.nding words
lind phrases in t8lfl

TerrJlorl8ll.w,ln
regards to language
rights

,..

V

Other Dene
languages

V

2.6
Recognizing effettlva
langu.ge technIQUes
usedlnlem

2.7
Compere perspetliv..

• nd underllandiflgt
of peoolt 01 differem
ogn

Many of the legends and resources are in English. Do I use
these in my Dene First Language classroom?
Most resource in the modules are in English. For Dene First
Language classes, these should be translated (orally or written)
into the local Dene language before they are used, or the teacher
can ask a person from the community to come and talk to the
students on a similar topic.
In most of the modules, there is at least one resource in a Dene
language. These are included to give teachers an idea of how
Dene text can be used for teaching both language skills and
cultural understandings at the same time.

Teachers are encouraged to translate all resources, including
those in English, into their own language and carty out the
activities as suggested.
Dene Kede. Inrroductlon to Grade 9

49

How will I keep track of the language progress of my students?
•

Make sure that for each student there is a record of the skill
areas covered (as listed in the list of outcomes for his or her
grade).

•

Evaluare their progress in terms of each of the components
by keeping samples of their work in each area from module
to module. If adequate progress is not being made, it may
be necessary to focus more tinle on the accuracy and
effectiveness of language communication (paying attention
to the sub-skill areas in each of the components).

•

Evaluation of the students should be primarily formative,
that is concerned with individual student assessment and
progress. Samples of student work and observations by the
teacher during the cultural lessons will provide indicators of
student progress. The teacher can then use this information
to help students to continue in their development.

•

For some lessons, the teacher must observe and evaluate
students on how well they use certain strategies - not how
well they can recall them (understanding a storyteller).

•

Each module provides further suggestions for the evaluation
of first language development.

What do I do if I have varying degrees of Dene language
fluency in my class?
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•

If most of the students are fluent, continue to teach in the
Dene language as suggested, giving weaker students extra
help in the manner of the second language activities. Also
engage students in mixed ability groups so that the more
advanced students can be language models and provide aid
for the weaker students.

•

If most of the students are not fluent, use the second
language activities, but give the more fluent students
assigrunents and projects which require them to work
completely in the Dene language.

•

Regardless of the mix of students, the outcomes with respect
to the cultural under tandings and projects will be the same.
The only difference will be in terI11S of the degree to which
the Dene language will be used in communicating them.
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What do I do if! have different dialects among the students in
my class?
Anempt to teach the predominant dialect of the class. If the
teacher is able to speak the dialect of these students, the teacher
should do so, even if it is not her or his most comfortable or
natural dialect. nempts should be made to show the systematic
differences between the dialects (especially vowel and consonant
difference ). Emphasis should al 0 be placed on the value of all
dialects, with no one dialect being right or wrong.
What do I do if the students do not hear the Dene language in
their homes?
The Dene language is being spoken less and less in most homes.
If the tide toward language loss is to be turned, language
teachers must work hard with other teachers and people in the
community to create a new enthusiasm for the language in the
community at large.
This can be done by organizing community events which take
place in the language, by organizing adult language classes in the
evenings, and by having the students involved in projects which
take them out into the community with the language. A meeting
with the parents encouraging them to use the language more
often in their homes would be helpful.
When students are hearing very little of the language, either in
their homes or ,,;thin their communities, it is very important
that the teachers be well trained a language teachers to make
the most of their short time with the students.

Dcne Kedc, Inrroduetion to Grade 9
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Dene First Language Outcomes
The Dene First Language Outcomes for the Grade 7, 8 and 9
curriculum focus on six areas:

•

Component I:

Using Language to Build and
Celebrate Community

•

Component 2:

Understanding and Appreciating
Dene Oral Tradition

•

Component 3:

Maintaining the Oral Tradition

•

Component 4:

Researching Dene Culture

•

Component 5:

Developing Literacy Skills

•

Component 6:

Ensuring a Living and Changing
Language

The following pages list the Dene First Language Outcomes for
Grade 9. They are designated by numbers such as 1.1, 1.2, 1.3, etc.
These numbers are cross-referenced throughout each module in the
curriculum to assist instructors when teaching lessons.

_>

The numbers are printed in a button (as shown here
beside
each activity, indicating which first language outcome is being
addressed.

52

Dene Kede, Introduction to Grade 9

Introduction

Dene as a First Language

Dene First Language Outcomes

Component 1: Using Language to Build and
Celebrate Community
1.1 Converse with friends, classmates and familiar adults:
•

create or appreciate laughter
- know that laughter is a gift from the Creator and show
appreciation for those who can create laughter
-know about teasing relationships
- experience those who create laughter
- recount stories about people who created laughter, and
recount their stories

•

appreciate different styles and personalities of interaction

•

attempt to control gossip and negative talk about others

•

share concerns, provide reassurance

•

share information and personal reflections

1.2 Work with classmates on projects with and without direction
from adults:

•

be attentive and follow instructions with precision

•

teach one another, share knowledge

•

show support and encouragement toward members of group

1.3 Participate in creating consensus while working with others:
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•

gllther information to bring to the meeting to deal with issue
affecting class or school

•

become better able to express personal concerns or ideas to
group clearly

•

become better able to understand the needs expressed by
others in the group

•

become better able to recognize or help to express consensus
solutions or decisions

•

respect input of more experienced persons (teachers, parents,
or Elders) by giving more weight to their voice
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•

reflect on the effectiveness of the decision after living with it:
what was good, what might have been better

1.4 Make requests of familiar adults for infonnation and or
resources:

•

phrase requests in ways that are not demanding and in ways
that enable a person to refuse without embarrassment

•

use appropriate tone, body language, gestures when making
requests

1.5 Show support to others during times of difficulty:
•

know how to show support while keeping things light,
helping people to "surface" despite problems

1.6 Celebrate with people of the community:
1.6.1 Learn rules, language and body movements for
handgames if played locally
1.6.2 learn prayer songs used at local drum dances or other
cultural gatherings
1.6.3 learn ways of honoring the land as practiced locally

1.6.4 express gratitude in individual ways
1.7 Listen to and try to understand other Dene languages close
to the language spoken in the community:

1.7.1 identify sounds and patterns in those languages
1.7.2 identify vocabulary differences between the commwliry
language and the neighboring language or dialect
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Dene First Language Outcomes

Component 2: Understanding and
Appreciating Dene Oral Tradition
2.1 Understand the importance of hearing or being exposed to
authentic oral text:
•

It may not be immediately apparent what the meaning or
purpose of a story may be but if the words are carried with
you, they will become useful in the future.

•

Though one may not under tand what is being spoken, with
enough exposure, things will become more meaningful.
Pa tience is key.

•

Yours may be the last generation to hear the voice of the past
as carried by the Elders of today

2.2 Experience authentic text' with various purposes and
intended audiences:
Legends
2.2.1 told orally by Elder, teacher or other adult resource person
2.2.2 presented in other forms (e.g. told using illustrations, a
flannel board, story board, puppets, film strips, printed
text, art work)

Falltasy or real experience sto"es
2.2.3 told orally by elder, teacher, or other adult resource person
2.2.4 presented in other forms (e.g. printed text, dramatization,
illustrations, song)

Guidance
2.2.5 given by an elder, the teacher, or parent

Tributes to the Creator, the land or to special people
2.2.6 given orally by an elder, teacher, or resource person
2.2.7 presented in other forms (e.g. love song, written text, art)

hz/ormatioll
2.2.8 presented orally by an elder, teacher, or resource person
2.2.9 presented in other forms (e.g. reference books, films,
illustrations)
I "Authentic text" means any real communication made
(e.g. storytelling, speech, song. 6Im).
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by one person

to an audience of one or more
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2.3 Continue to use strategies to help in overall understanding
of text:
2.3.1 Pre-talk

•

identify the intended audience of text

•

identify purpose of the text

•

relate tOpic to what is understood from previous
experience or knowledge

•

ask questions based on what you expect to hear 311d
what you want to learn

2.3.2 Comprehension

•

ask questions to clarify understanding

•

identify main idea and significant words or phrases

•

paraphrase, sU111marize, recall important information

•

apply main ideas in other situations, work with the
infornlation

•

identify Dene ideas or perspectives in the text and
compare with non-Dene ideas

2.4 Continue to use strategies to understand and reflect on
the moral message of a legend or story:
•

jdentify main characters ~md events: who, what, when,
sequence of events, where

•

identify words or phrases with special or important meaning

•

discuss lessons learned by the characters

•

make connection with other stOries with similar messages

•

attempt to apply meaningful words or phrases from legend
to life tOday or to personal life

2.5 Continue to use strategies to understand unfamiliar words
or phrases:
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•

guess at meaning of an unfamiliar word based on the
semence(s) it is in

•

identify other words which have similar meaning
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•

use the word in other sentences or ways

•

discuss Dene concepts in the text and compare with nonDene concepts or words

•

examine the possibility of multiple and symbolic meanings

•

examine word parts

to

help in understanding meaning

2.6 Continue to identify and appreciate the techniques used in
effective oral tradition:

•

precision of words

•

mimicry and exaggeration are used to describe characters and
create humour

•

descriptions which enable visualization

•

sound effects, rhythm, word combinations, repeated sounds

•

figurative language

•

symbolic language

•

engaging listener with questions

•

body language and gestures

•

simple expressions, sayings'

•

similes and metaphors'

2.7 Compare how people of different ages within the
community may understand or interpret various texts.

1

Example: "never wrong"
En,"amplcs: "[he) ('"3n only see the 0lh of their noses", "the" ater is :.lUning"

Dene Kede. Introduction to Grade 9

Dene First Language Outcomes

Component 3: Maintaining the Oral Tradition
3.1 Reflect on a personal level of committnent to the oral
tradition and identify steps that can be taken toward the
committnent.
3.2 Retell, or create and share text with various purposes, to
classmates and school:

Legend
3.2.1 Retell legend orally
3.2.2 Retell legend using written text with or without
illustrations
3.2.3 Retell legend using technology such as film strip,
computer animation, video movie etc.
3.2.4 Retell legend using song or art

Fantasy or real experience stories and personal1'eflections
3.2.5 Choose a story told by another, to retell orally to class
mates

3.2.6 Create a story (based on fantasy or real experience) or
personal reflections to share with class mates orally
3.2.7 Tell own story, or story of others using written text with or
without illustrations
3.2.8 Tell own story or story of others using technology and
media
3.2.9 Tell own story or story of others using song or art

Guidance
3.2.10 Share messages learned from others (as expressed by
Elders, teacher, leaders, parents) using various forms (such
as letters, posters with quotations, artwork, song, story or
poem etc.)

Tribntes
3.2.11 Create a tribute to the land, another person, or the
Creator and present orally
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3.2.12 Present a tribute to the land, another person, or the
Crea tor, using another form (such as a song, poem,
poster, editorial)
171ft1711otion

3.2.13 Accurately recall and retell infonnation gained in nonprint form
3.3 Continue to use techniques to make language effective
when creating text:
•

Use words which are precise in meaning

•

Use expressions or similes heard or read before

•

Create visual images with details of characters, settings and
events

•

Mimic with sounds and body gestures (in oral presentations)

•

Use hand and body gestures (in oral presentations)

•

Make eye contact with audience

3.4 Continue to incorporate elements of story structure to
create effective stories:

•

Introduction explaining purpose of the story or providing
important background information (e.g. location)

•

Characters (may be animals) whose personalities teach
lessons

•

Adventures or series of adventures within particular settings

•

Story climax if a lesson is involved

•

Ending with explanation of the moral of the story

3.5 Continue to incorporate Dene perspectives and values
when creating text.
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Dene First Language Outcomes

Component 4: Researching Dene Culture
4.1 Understand their own role in researching Dene culture:
•

some forms of knowledge are considered too sensitive or
private to be entrusted in the hands of the school curricuJwn.
With the guidance of Elders and the parents, students must
decide what forms of knowledge can be pursued from within
the school and which can be pursued on their own.

4.2 Engage in research of the Dene culture based on class needs:
4.2.1 Prepare for reseaJ"ch
•

Identify research topic based on personal curiosity or
interest

•

Identify J"eseuch questions
phrase questions clearly
with help of the teacher, evaluate the
appropriateness of the research questions given the
community or resource per on chosen

•

Identify persons or other sources to access for reseaJ"ch

Ask various adults for guidance in who should be
approached for specific cultural information or
stories. (Elders or resource people will often
redirect researcher to another person jf they think
it appJ"Opriate)
{.2.2 Collect information

{.2.2.1 \\Then using Elders, follow appropriate protocol:
• Inform the Elder/resource person
what information is being requested and why
why this person was chosen to research
whether a tape or video recorder might he
used
what will be done with the collected
information
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o

Be with teacher when resource person is
contacted

o

During the interview, be aware of local rules of
etiquette
do not interrupt while Elder is speaking
leave questions for after the Elder has finished
speaking
if you require assistance in understanding, ask
another adult to help in interpreting or
understanding the words of the Elder at a
later date

o

Allow the teacher to judge whether the questions
are being addressed. (If the resource person strays
from the topic and does not provide the
information required, the teacher can interrupt
and ask again for the information, offering to take
other information at a later time. The resource
person may feel the need to share other kinds of
information and should be acknowledged for
that.)

also
o

During interview, if elder misunderstands a
research question, rephrase question or give an
example of what is being requested

4.2.2.2 VVhen using reference material
• scan information
o

choose information that answers research
questions

o

make notes or record information

4.2.3 Organize and edit researched information

Dene Kede. Introduction to Grade 9

o

Based on collected information, decide whether
research topic as it is, or whether to change it.

o

Mark what collected information will be used

to

use

6J

•

Organize information into categories using visual
mapping techniques (headings and subheadings,
cognitive maps, webs etc.)

•

Add useful information already known or researched
from other sources

•

Make a written outline and cross-reference with
information from Elder

•

Write and revise information to convey information
effectively. Use effective language techniques
(see Component #3.3)

•

Indicate sources of infonnation and provide
appropriate acknowledgment

•

Date and label the raw research data. Indicate where
and in what form raw data from can be accessed.

also

•

Look for implied meaning in information to
determine whether it is related to topic

•

Do further research if there are information gaps

4.3 Present researched information:
Choose an audience fo" the 1"esearched infomlOtion
4.3.1

classmates

4.3.2

parents and Elders

4.3.3

school open house

Choose a f0171l ofpresentation tbat is most effective for the audience cbose11
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4.3.4

display

4.3.5

reference booklet/pamphlet

4.3.6

oral presentation with posters

4.3.7

video program
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Dene First Language Outcomes

Component 5: Developing Literacy Skills
5.1 Attend to the following areas in spelling:
5.1.1 consonants unlike English (e.g.

n

5.1.2 syUabication
5.1.3 syUables with high and low tone
5.1.4 verb stems (e.g. present and past tense non-dual forms
dehtla - deehtla)
5.2 Attend to accuracy in punctuation.
5.3 Read increasingly complex and long Dene text with
increasing speed.
5.4 Write Dene text with increasing accuracy, speed and length.
•

Dene Kedc t Introduction to Gr:lde 9

syntax: common sentence patterns for nouns, verb affixes,
adverbs and object markers
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Dene First Language Outcomes

Component 6: Ensuring a Living and
Changing Language
6.1 Use the Dene language in new and creative ways to
interest other teenagers in each of the following areas:
6.1.1 music (e.g. song writing workshop)
6.1.2 science and technology (e.g. science fair exhibit)
6.1.3 entertainment (e.g. organizing talent show or hand games)
6.1.4 news (e.g. put together newsletter for teens)
6.1.5 educational (e.g. work with TLC to produce teen
oriented stories in Dene language.)
6.1.6 home (e.g. organize teen "Slave For a Day" in Dene
language, teens cook for Elders)
6.1.7 health (e.g. personal hygiene or aerobic classes)
6.1.8 land (e.g. boat rides, teen camps, berry picking, snow
shoeing)
6.1.9 sports (e.g. soccer plays in Dene language, sports days,
cross-country run)
6.2 Use the language while interacting with people of the
community:
6.2.1 Elders (e.g. doing chores for Elder)
6.2.2 people with land skills (e.g. learning to make or work
with wood products on the land)
6.2.3 conununity organizers or leaders
(e.g. help to organize a commwlity feast)
6.2.4 church organizers (e.g. learning new
hymns in Dene language).
6.2.5 businesses (e.g. help craft store do inventory
of artisans and their crafts)
6.2.6 govemment services (e.g. work with clerks
who work with Elders)
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6.3 Promote Dene literacy in the home:
• producing a school newsletter for parents, writing children's
stories, preparing notices of community events and messages
for parents, writing school messages for parents
6.4 Observe terminology seminars and participate in literacy
workshops.
6.5 Know the names and characteristics of the Athapaskan
languages in the NWr.
6.6 Translate simple stories.
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create a legend/story
told orally for
guidance.
information. as a
tribute and/or for
positions on issues

told orally

3.5
Use Dene
perspectives/values
when creating text

2,4
Understanding moral
messages in text

2,5
Understanding words
and phrases in text

2,6
Recognizing effective
language techniques
used in texts

1,6
Support others

1,7
Celebrate with
other Dene
communities

1,8
Other Oene
languages

2,7
Compare perspectives
and understandings
of people of different
ages

3,4
Use story structure
to create story

2,3
Overall understanding
of text

3,3
Use effective language
techniques in text

Retell, share and/or

Hear legend

2,2
Hear a legend/story
told orally and in
another form for
guidance.
information. as a
tribute and/or for
positions on issues

3,2

2,1,1

Understanding the
importance of
one's words

3,1

Maintaining the
Oral Tradition

Component3:

1,5
Make requests

1,4
Observe community
meetings

1,3
Create consensus

1,2
Group work

Understand
-Earning the Right

to Speak-

2,1

1,1

Appreciating Oene
Oral Tradition

Understanding &

Component2:

Socialize with
unfamiliar teens

Community

and Celebrate

Using Language to Build

Component 1:

4,3
Present research
information in
various formats

4,2
Prepare for
research, collect
information and
organize and edit
the information

Understand student
role in research

4,1

Researching oene
Culture

Component4:

5,3
Increasing writing
speed and accuracy

language in

speed and
comprehension

6,6
Territorial laws in
regards to language
rights

5,5
Translation skills

6,4
Terminology seminars
and literacy workshops

6.3
Promote Dene literacy
in the community

activities

community~based

6,2

Activity using the

Increasing reading

language in new
and creative ways

6,1
Use the Oene

Changing language

Ensuring a Living and

Component 6:

5,2

reading accuracy

Spelling and

5,1

Developing Literacy
Skills

ComponentS:

Passage to Manhood· Winter Camp· Land and Spirit· Self·Government • Developing Skills and Talents

Dene First Language Checklist

Introduction

Dene as a Second Language

The Dene languages are in danger of being lost. Dene language and
culture teachers, along with the people of the community, have an
extremely important role to play in turning the tide and helping to
revitalize the languages. Success will depend very much on the
determination and cooperation exhibited by members of the
community, the remaining speakers and the school.

Teaching Dene as a Second Language
Who are Dene Second Language students?
Dene second language students are those who cannot speak a
Dene language wben they begin school. These students vary greatly
in the degree to which they may be familiar with the Dene language.
Some may understand the Dene language but cannot speak it.
Some may not have any familiarity or exposure to the language.
Are we responsible for teaching the Dene culture as weU?
Language is used for communicating. Without ideas or purpose,
communication is meaningless. In t11is curriculum we choose to
communicate Dene ideas in the context of Dene culture. It is
through the learning of the culture that students learn the Dene
language.
How do we teach Dene as a Second Language?
The plann.ing and teaching method suggested for Dene second
language programs is based on the communicative approach. In
this approach, students are taught to use the language for different
purposes, rather than just learning about the language.
There are three components to the second language outcomes:
I. Cultural Skills

•

There are four areas in which outcomes are achieved
through the development of cultural skills. They are specific
to Land, One Another, Spirit and Self.

•

Students are engaged in activities which teach cultural
understand.ings and cultural skills, and in the process are
asked to use the language, simultaneously developing
communication skills.

2. Communication Skills
•

Oene Kede, Introduction to Grade 9

Interact - enables students to cOlrununicate with one
another, face to face.
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•

Understand - enables srudents to understand the oral or
wri [ten text of others. Text can be in the foml of a set of
sentences on a topic, such as in a story, song, instructions or
lecture.

•

Produce - enables srodents to produce text. It can be text
which is retold, such as the telling of craditioJ1al narratives,
or it can be text which is created by the srudent.

3. Linguistic Skills

•

Phonology - enables srodents to distinguish and speak the
sounds of the language in single sound forms, both in the
context of words and in the context of sentences. It also
includes the reading and writing of the sounds of the language.

•

Syntax - enables students to put together sentences or
phrases in an order which creates different meanings.

•

Morphology - skills which enable srudents to work with
changes within words to create different meanings.

•

The linguistic elements are always to be taught in
conjunction with the communication skills. These elements
help students to communicate more accurately. Linguistic
elements are taught as a form of language practice before or
after using the language for some real purpose.

How do we use the instructional modoles for teaching Dene as
a Second Language?
Teaching of Dene as a Second Language differs from teaching
Dene as a First Language. For instance, in teaching Dene as a
Second Language, it will not be possible to cover as much
culrural content as when teaching it as a first language.
The inscructional modules in this package are designed for
teaching Dene as a First Language. To give teachers an idea of how
the cultural skills and understandings set out in the instructional
modules are intended to be used by second language teachers, a
sample module for second language teaching has been developed
for each grade.
The sample module outlines the planning and development
process for second language teaching using this curriculum. An
example of how this process is used follows on p.70, using the
module "Developing Our Talents" from Grade 9.
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How do we evaluate students for second language
development?
The second language outcomes define levels of development in
terms of ability to use the language for certain purposes. As the
outcomes are based on language use, evaluation should also
measure the students' ability to use the language for activities
such as describing a picture, recounting a short story, giving
instructions on how to do something, and so on. Some conunon
methods of evaluation are listed below:

•

samples of student work kept so that there is evidence of progress

•

one on one oral testing by teacher or aid, using standard
questions or instructions

•

student self-evaluation after participating in a language use
situation

•

student evaluation of one another after participating in a
language use situation

•

teacher observation of student during participation in a
language use situation

Though some students may reach much more advanced levels
than others, teachers are e"'Pected to ensure that all students, even
the weakest, achieve at a minimum the language outcomes
outlined for each grade in the Dene second language curriculum.
How do we plan our Dene as a Second Language lessons?

Dene Kede,lntroducrion to Grade 9

Step 1.

Choose module: (e.g. Developing Our Talents).

Step 2.

Web cultural activities using second language
outcomes as a guide (see diagram on following page).

Step 3.

Detail cultural activities and language use
(Interact! Understand! Produce).

Step 4.

Detail relevant linguistic elements and language
practice activities.

Step 5.

Specify language and cultural outcomes.

Step 6.

Describe evaluation procedure.

Step 7.

Prepare required resources and make required
arrangements.

Step 8.

Schedule activities into timetable.
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Dene way of life
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/
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Dene Second language Sample Unit Plan

Introduction

Dene as a Second Language

Dene Second language Activities and
Outcomes
In the Dene Kede curriculum for Grades 7, 8 and 9, each grade
has a sample module included for second language teaching.
The modules selected are:

•

Grade 7

Module Two: Fish Camp

•

Grade 8

Module One: Strong Like Two People

•

Grade 9

Module Five: Developing Our Talents

Starting on the next page you will find the sample module Five:
Developing Our Talents in the orth Slavey language.
The second language sample includes activities which are designed
to meet specific second language outcomes in three component
areas:

•

cuI tural skills

•

communication skills

•

linguistic skills.

The following pages show:

•

the grade 9 sample - Module Five: Developing Our Talents
orth Slavey Language. In this sample module
each activity is followed by the outcomes for that activity.
These outcomes are applicable to each of the sample
modules found in Module Five: Developing Our Talents.
- in the

•
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the Dene Second Language Concepts and Outcomes in the
five Dene languge groups: Dogrib, Chipewyan, Gwich'in,
North Slavey and South Slavey.
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Dene Second Language Activities and Outcomes
Sample - Module Five: Developing Our Talents (North Siavey)

Activity # 1: Hear and share understanding of legend
with classmates.
Language Use
al Understand

Give each group a
choice of three legends
to hear. Each group
hears a different
legend in Slavey.
Possihle Legends:
Molats(dzQ,
Bets'enhdele,
Chizhl.\l.\
[Raven, Ya.mQreya,
Creation Story]
In Slavey, each group
relates sequence of
events of their legend
to the rest of the class.

Language Sample

#1.

#2.

#3

Aml(?
Who'

Am.H?
vVho?

AmU?
\Vho'

Qde?
Where?

Qde?
Where?

Qde?
Where?

Ayil?
What'

Ayil?
""'hat?

Ayil?
What?

Language Practice

•

Prior to hearing the
legend in Siavey, give
students list of legends
in English to provide
them with some context
for understanding.

•

Allow them to hear the
legend several times
(using a tape recorder),
making notes in Slavey
as they listen.

•

Give studen ts a study
diagram to use while
listening with questions
about characters,
sequence of events and
setting to work from as
they listen to the
legend.

•

Put pictures of events in
legend in different
order and have students
arrange pictures in
order, telling what is
happening in each
picture.

Ayil gha? Ayil gha? Ayil gha?
\Vhy?
Why?
Why'

"TatsQ, Nogere GQn~ Nerfchu
"The Raven Retrieves the Foxes Arm"
Ale godl heoniwa daguja?
What happened at the beginning of
the story'
NQgere begQn~ hule t'a xQretsa.
The Fox was missing an arm and was
in a lot of pain.
NQgere begQn~ hule t'a' daguja?
""'hat happened because the Fox's arm
is missing?
TatsQ kago9lde.
They sent for Raven.
NQde ts'~ daguja?
What happened finally?
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Language Use

L1 Siavey, each group
identifies and
describes the
characters in their
legend.
Encourage uldents to
use vocabulary from
the legend to describe
the characters.

Language Sample
__ Ayil godene Qre?
\Vhat kind of character is

Dene dalt'e __.
\;Vha t kind of character is he?
Dene nezQ.
He is wise.

Language Practice

•
?

Have students add to
list of vocabulary that
describes character by
describing an
interesting person that
they know among
family or friends.

Bedza gQht(.
He is kind.
Dene ghQ yare?!l.
He is a trickster.
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Activity # 1: Outcomes
Cultural Skills

Land
•

identify key historical landmarks in the legends as told by
Elders and their importance to the Dene way of life

One Another
•

share different legends with one another in English first and
then in Slavey adding new vocabulary to their dictionary of
new words

Spirit
•

people are born with talents and gifts and these are sacred

•

a person's talent must be discovered

•

identify one important spiritual leader

•

reflection that an individual must share their talent(s) and/or
gift(s)

•

realization that a person with talent is humble

Self

Conunurncation
Skills

Interact
•

with their grandparents and/or Elders/leaders in their
communities to discover how they use their talents and gifts

•

in groups to discuss the significance of each of the main
characters in the legends, sequence of events and the
teachings to be learned about the Dene way of life

Understand
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•

that each talent(s) one has are meant to be shared to make
better lives for the survival of others

•

how the legends' characters may be similar to the characters
of their classmates

•

the underlying messages from the legends of how they
relate to everyday life choices
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Linguistic Skills

Suggestions for
Evaluation
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Produce

•

each group identifies and describes the characters in their
legend using vocabulary from the legend

•

use their new vocabulary to describe the character of an
interesting friend or person in their family

•

use dialogue for getting and giving information

•

illustrate the legend's sequence of events using pictures and
dra\vings and in Slavey share that with classmates

•

Have students name and locate on a map significant
landforms and landmarks related to the legends being
studied.

•

Evaluate the legend presentations given orally and in
written and/or pictorial formats.

•

Evaluate the students' use of new vocabulary noting proper
pronunciation of language.

i5

Dene Second Language Activities and Outcomes
Sample - Module Five: Developing Our Talents (North Siavey)

Activity #2: Persuade others as to which legend to dramatize.
Language Use

al Interact
Have group draw
pictures or plans of
what the set and
costumes might look
like in the legend they
studied.
Have them label the
pictures with words in
Slavey to show what
the sets will be made
of.

Language Sample
Edlre dechl hIlI gha, bekw'lhchln~
he be7ele ~Q t'a.
The branches will represent the u-ees.
Edlre TatsQ Qfe. Beni

Language Practice

•

Teacher gathers list of
words used for this
activity by each group
and uses the list to
practice spelling
accuracy.

da7edenehdi.
This is the Raven. A mask will
represent the Raven.
Be7e nede dezene.
The coat will represent his body.
Edlre sa Qfe. Ek'arfk'Qn~ fa hQII.
The lamp will represent the sun.
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Activity #2: Outcomes
Cultural Skills

Land
•

identify on a map the region and area where their legend
took place

One Another
•

share with the class their ideas and opinions on the legend
they would like to dramatize

Spirit
•

reflect that people are born with talents and these are sacred

•

make a personal conmutment to this class project

•

reflect on the attitudes related to the development of one's
talent(s) and/or gift(s)

Self

Communication
Skills

Interact
•

with their peers in a respectful maImer as they present their
plan and ideas for the dramatization of their legend

Understand

Linguistic Skills

Suggestions for
Evaluation
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•

the need for cooperation in this project

•

the traditional importance in the message communicated
through the legend

Produce

•

vocabulary related to the dramatization of their legend
practicing spelling and pronunciation, patterns in sentences
that have a subject, verb and object

•

Teacher orally questions students to evaluate their
understanding of their legend: about the characters, setting,
sequence of events and the underlying messages of the
legend.

•

Evaluate the oral and/or written formats used by the
students. Checking the spelling and/or pronunciation of
descriptive words that students are using to share about
their legend.
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Dene Second Language Activities and Outcomes
Sample - Module Five: Developing Our Talents (North Siavey)

Activity #3: Class consensus about which legend to use for
dramatization
Language Use
a) Interact

Students state their
preferences, and give
reasons in Slavey, for
the legends they prefer
to dramatize.

Language Sample
Ayil god I k'a k'egots'e7a gha?
\Nhich story are we going to act
out?

TatsQ godi segha nezQ.
I like the Raven story.
Yamorfya godi segha nezQ.
I like the Yamoreya story.

TatsQ bewa lQ t'a segha nezQ.
T like the Raven because he is
talkative.

TatsQ beghQ dlciowhE: t'a
segha nezQ.

Language Practice

•

Have students practice word
order in sentences about
preferences. Give them
several sentences with words
in mixed order and have
them put them in the correct
order.

Segha nezQ
r like
Raven beca use
TatsQ t'a
humorous
beghQ dlciowh~

-1

I like the Raven because he is
humorou '.

TatsQ beghQ dlciowhE: t'a
segha nezQ.

TatsQ nejile t'a segha nezQ.

I like the Raven because he
is humorous.

1 like the Raven because he isn't
afraid.
Yamoriya natse t'a segha nezQ.

r like Yamoriya because he is
strong.

Yamorfya 7\k'Q t'a edarfya t'a
segha nezQ.
Tlike Y,imorfya because he is
spiritually superior.
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Language Use
Students propose
consensus in Slavey.

Language Sample

TatsQ beghQ dloowhll
ats'ule.

t'a eyu

Let's do the Raven beca use it is
funny.

Language Practice
•

Have the students role
play in pairs, discussing
and coming to consensus
about which movie they
would Ii ke to see.

Hll?ll, tatsQ godi ats'ule.
Yes, let's do the Raven story.
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Activity #3: Outcomes

Cultural Skills

Land

•

srudents learn ahout the Dene history of the land in regards
to their legends they are srudying

One Another

•

srudents demonstrate their support for the legend they
prefer

Spirit

•

willingness to try a new experience and take opportrmities
to learn

•

make a personal commitment to ensure the chosen legend
dramatization will be a success

Self

Communication
Skills

Interact

•

with one another, strldents state their preferences and give
reasons in Siavey for the legends they prefer to dramatize

•

\\~th one another in pairs questioning each other to come to
class consensus about which legend to use for their class

dratnatiz3tion

Understand

Linguistic Skills
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•

that consensus must be achieved within a certain agreed
upon time frame

•

that the Dene people have passed on the legends from
generation to generation and it is this generations'
responsibility to continue to pass this traditional knowledge
to their children

Produce

•

a sentence pattern using the Sh,vey langmlge to present
their preferences of a legend

•

dialogue patterns for getting and giving information in
regards to their legend presentations. A class vote chooses
the legend they will dramatize.

Delle Ketlc, Introduction to Cr:ldc 9

Introduction

Dene as a Second Language

Suggestions for
Evaluation
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•

Teacher evaluates the students' oral vocabulary as they
present their preference for a legend, and their participation
and cooperation in all group discussions leading to the
actual consensus.
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Dene Second Language Activities and Outcomes
Sample - Module Five: Developing Our Talents (North Siavey)

Activity #4: Review legend that is chosen for dramatization.
Language Use
al Understand

Relate equence of
events in legend with
some detail.

Language Sample
NQgere he sah he efek'e sQn~
gifa.
Fox and Bear had an argument.

Language Practice

•

Have students put pictures of
the events in sequence, taking
turns to relate the sequence
of events.

Sah, nQgere gQne daflhdla ha
narehzu.
Bear pulled off the Fox's arm and
paddled home it.

NQgere begha ezha t'a
xQratsa.
Fox cried loudly from the pain.

TatsQ ka7ah7a Dene ka hehdI.
He asked the people to send for
the Raven.

Dene ka tatsQ kagog\de.
People called for Raven.

Discuss the moral or
lesson in the legend
chosen. Ask students to
recall situations in their
lives tha t reminds them
of these characters or
the situations in the
legend.

Eyu godl ts'e ayb q hchu
gha?
What are you going to take Ilearn
from that story that is meaningful
to you?
EdeghQ ets'ehdl.
Watch out for yourself.
Dene dze fa dene ghats'eda.
Look for good in everyone.
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Language Use
Srudents give, in Slavey,
their reasons for liking a
character.

Language Sample
Ayil gha TatsQ godi negha
nezQ?
Why did you like the story?

TatsQ gQzhQ t'a.
Because the raven is slIlart.
TatsQ ayil t'a gQzhQ?
In what way is he smart'
Danl t'a Dene ts'e nadl?
How does he help people?
Qde ?ekw~ at'l sit tatsQ gok'a
gota ets'arat'a k'enadenewa.
He flies over the area where the
caribou are.

Dene Kcdc, Introduction

to

Grade 9

Language Practice

•

Select several words that
describe characters,
settings or actions in the
legend. Have srudents
connect the describing
words with the things or
people that are being
described.

TatsQ.
Tatso.

• neWe
• Dene ts'adl
yamQreya. • edariye

Raven
not scared
Raven
helped the people
YamQreya is capable.
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Activity #4: Outcomes

Cultural Skills

Land

•

students recognize the organization skills needed to prepare
for any on-the-Iand activities

One Another
•

interact with each other as they relate the sequence of
events in the legend with some detail

Spirit
•

reflect and discuss the moral and/or lessons to be learned in
the chosen legend

•

reflect on the Dene belief that certain activities are more
spiritual in nature than others and when people have talents
in these activities they are gifted with medicine powers and
are consideted very important people to the culture

•

through role play activities students gain self-realization
abour their own character, talent(s) and gift(s)

Self

Communication
Skills

Interact
•

in groups whereby students recall situations in their lives
that remind them of these characters or the situation in the
legends

•

with each other in an appropriate and respectful manner

•

in groups to discuss the main messages from the legends
and the importance of the roles of the characters

•

with Elder(s) to listen to the retelling of the legend to
understand any messages not understood

Understand
•
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the main character(s), the setting, the sequence of events in
the legend and how the legends connect us with the land
and the Dene way of life
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Dene as a Second Language

Linguistic Skills

Suggestions for
Evaluation
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Produce
•

vocabulary - describing the characters, settings or actions in
the legend using the Siavey language

•

dialogue - giving their reasons for choosing the legend

•

Evaluate the taped conversation of the students during rbis
activity for proper pronunciation and sentence structure.

•

Students can write an essay in Siavey giving their reasons
for choosing the legend.
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Dene Second language Activities and Outcomes
Sample - Module Five: Developing Our Talents (North Slavev)

Activity #5: Prepare and practice dramatization.
Language Use

a) Interact
As a class, decide on
people needed to
create the
dramatization.

Language Practice

Language Sample
goni retra
person who paints (painter)

•

Practice vocabulary on
left by having students
make a collage (cut up
pictures from
magazines) of roles
involved in putting
together a
dramatization and
labeling them.

•

Use list of words in
box on left to practice
spelling of words with
glottal sounds and
accuracy of tone.

goht'ene nanege
person who sews (sewer)
godl reH'e
person who writes (writer)
dech( ghalaeda
person who works with wood
(woodworker)
?eqH'e nseda hehts(
person who works with videos
(video maker)
godi k~ cha?adere?(
person who acts (actor)
k'aowe yaole
person who leads Oeader)
kQtah godl he?a
person who informs the public
(PR person)

sQba k'adi hili
person who looks after money
(financial person)
sh(dene
person who sings (si.nger)
?exele hexa
person who drums (drununer)
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Language Use
Class decides on
individual talents in
the class and assigns
roles.

Language Sample
Amu goni retfe gha nezQ?
Who will be a good person to do
the makeup?
Amu goht'ene nanelu gha nezQ?
Who will be a good person to be
the sewer?

Language Practice

•

Practice word order in
sentences by having
students repeat who
will be doing what task
and why using the
sentence pattern.

Amil dech[ ghalaeda gha nezQ?
Who will be a good person to be
the carpenter?
Amu ?erlhWe naeda yalhtsi gha
nezQ?
Who will be a good person to
work with the video?
Amu sQba k'enatfe k'edf hIlI
gha?
Who will be good with money as
in a financial advisor?
Amu hejl gots'fil dagowe gogha
?exele hehxa gha?
Who will sing and drum for the
dance?
Amu k'aowa yaole gha?
Who will be the leaders?
Eleanor nezQ ?eretfe t'a god I
retfe gha nezQ.
Eleanor is a good writer; so she
will be the wri ter.
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Language Use

Language Sample

Language Practice

Albertine nezQ mhenelu t'a
goht'ene nanelu gha nezQ.
Albertine is a good sewer; so she
will be the sewer.
Andy dechlh ghalaeda gha
nezQ.
Andy will be good as a carpenter.
JC 1erlhtl"e naeda hehts( gha.
]C will work on the video.

Amu god I k' ~ ch'a1adegere11 gIll
gha?
"'Tho will be the actors?

Amu TatsQ huhfe nIWt;l?
\-\Tho wants to be the raven?
Ami! nQgere huhfe nlwt;l?
\-\Tho wants to be the fox?
Ami! sah huhfe ntwt;l?
\-\Tho wants to be the bear'
Andy, tatsQ huh~ benlhwht;l.
I want Andy to be the raven.
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Language Use
b) Produce

Language Sample
Example:

Students prepare their
own lines for the
dramatization.
Give each student a
basic script of the
legend in 3rd person.
Students will take their
own lines and prepare
them in the 1st person
to dramatize.
Ask students to use
techniques to make
their lines more
effective: descriptive
vocabulary, repetitive
patterns, use of voice
etc.

Language Practice

•

Students practice
changing other verbs
learned, from 3td to
first person.

•

Have students practice
their lines out loud,
giving suggestions for

NQgere, dene ka tatsQ ka7ah7a
gohdl.
Fox asked the people nearby to call
for Raven.

Person 1: NQgere begha 7ezha
natse.
Fox is in much pain.

intonation, stress, and

body language.

Person 2: Bets'~ nats'edl gha
g07Q.
We must try to help
him.

Person 3: Dani tatsQ ka7ets'eh7a
gha.
How will we send for
Raven?

Person 4: Sln~ bets'~ naohHa.
Dene

ts'~

naodf

karuhsi·
I will go to him. I will
request his help.
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Activity #5: Outcomes

Cultural Skills

Land
•

students recognize and respect the spirit of the land, loving
the land rather than fearing it

•

students become familiar with 'Dene history' behind the
scenes of the legends studied

One Another

•

interact with a partner to explorer the character they will be
playing in the drama as it related to the legend

•

students work with one another to create the vocabulary for
each character in the dramatization

•

students discuss and create the wardrobe needed for each
character that will represent the true meaning of the legend

•

students discuss amongst themselves what talents they
appreciate in othets and what talents they have and would
like

Spirit
•

visualize themselves as part of the legend

•

reflect that people are born with talents and these are sacred

•

realization that they each have talents and gifts to be
discovered and shared

•

Dene people practice 'humility' in regards to their talents
and gifts they possess

Self

Cormmlllication

Skills
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Interact
•

with each other to decide on individual talents in the class
to help with the assignment of roles for the legend
dramatization

•

with each other to otganize the dramatization by practicing
verbally the sentence patterns to find out who will play each
part in the legend drama
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Understand

Linguistic Skills

Suggestions for
Evaluation
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•

clearly the sequence of events in the narrative drama

•

the importance of their roles and their personal
responsibility in fulfilling that role to ensure a successful
dramatization depicting the true meaning of the legend

•

the ability to apply meaningful words or phrases from the
legend to their own personal life

Produce
•

students change the script from 3rd person to 1st person to
dramatize the legend

•

students practice their scripts out loud with their peers,
taping and/or video taping themselves to work on proper
pronwlciation, intonation and body language

•

students should be able to distinguish glottal sounds and
symbols

•

students write an English swnmary of the play and then
translate it into their Dene language

•

Teacher evaluates the student's English summary of the play
that they translated into their Dene language.

•

The dramatization can be performed in the school inviting
Elders and parents to attend.

•

Record the drama using a video camera to enable personal
and group evaluation of the individual scripts and the drama
as a whole respectively. Teacher to provide the evaluation
sheets for this purpose.

•

Teacher evaluates the students' attitudes and behaviour in
regards to their awareness of their own talents and gifts
discovered through participating in this drama project.
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Dene Second Language Concepts and
Outcomes
The following section reviews the concepts that are being taught in
the Grade 9 modules, along with their outcomes. These concepts
are demonstrated to students through the suggested cultural
experiences, as well as language use and interaction.
This section is divided into the five Dene language groups:
Chipewyan, Dogrib, Gwich'in, North Slavey and South Slavey.
Each language section has the following categories:

1. Cultural Experiences and Understandings
•

lists the cultural experiences offered in each of the five
modules

•

lists examples of each cultural experience

2. Language for Interaction
•

lists specific language outcomes

•

lists key language words and phrases in Dene language as
well as English

•

shows examples of the key language used in sentences

3. Understanding Text
•

identifies the kinds of text that students should be able to
understand at the end of the program

4. Language for Production of Text
•

identifies activities students should be able to do using the
Dene language at the end of the program

5. Linguistic Elements
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•

shows Dene language alphabet

•

lists grammatical concepts students should be able to
understand at the end of the program
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Chipewyan - Dene Second language Concepts and Outcomes
1. Cultural Experiences and Understandings
Students will use the Chipewyan language to participate in the cultural experiences, which should
help them to learn cultural understandings.
Module 1: Passage to Manhood
Cultural experiences

Examples of understandings

•

experience camp with
other young men, male
leaders and Elders

•

camp routines and activities, protocols and interactions for
learning from Elders, sensitivity to the natural world, sensitivity
to their spirituality

•

reflect on changes to
their bodies and what
the changes mean

•

bodily changes, bealthful practices, social pressures that dishonor
our bodies, choices that reflect respect for our selves, modesty,
responsibilities to family and community

•

learn about passages to
manhood in the past

•

mentorship, vision quests, spiritual powers, physical challenges,
becoming independent

•

reflect on goals and
good habits and
routines for growth and
developmen t

•

visioning self in future, setting goals and challenges, being
helpful, skills and knowledge required for independence

Module 2: Wmter Camp
Examples of understandings

Cultural experiences

•

learn about winter
survival in the past

•

narratives about winter survival, Dene technology and science of
winter survival, abour trapping history

•

experience winter travel
and navigation

•

knowledge and skills for finding direction, skidoo maintenance
and snow shoeing, testing ice, ice characteristics, locating
traplines and fish lakes

•

experience winter camp

•

equipment and supplies, winter camp set up, winter precautions,
winter hunting/trapping techniques, relaxation and story telling

•

preparedness, efficiency, reliability

or winter land use

•

reflect on valued
behaviors while at
winter camp

Dene Kede, Introduction to Grade 9
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Module 3: Spirit of the Land
Examples of understandings

Cultural experiences

•

experience the spirit of
the Creator in nature

•

quiet, heartbeat of land, spiritual places

•

experience Dene
spiritual practices
relating to the land

•

gratitude, harmony, dependence on nature and creatures,
feeding of fire, honoring the land and waters, medicine powers

•

hear tradi tional
narratives regarding
the spirit of the land

•

Creation narratives, stories about Dene medicine, Dene

research present land
use and relate to
perspectives about
harmony and respect
for nature

•

•

prophets
recycling, reusing, conservation, resource J11anagement, game

laws, pollution, disturbance of nature

Module 4: Self-Government
Examples of understandings

Cultural experiences

•

research forms of
governance in the past

•

home land or hinterland, nation or ethnic group, treaties of
mutual regard or extinguishment, constitutional recognition as
distinct or provincial status, coexistence or dependency, majority
rule or consensus

•

experience meetings
regarding development
of self-government or
local control

•

land claims, self-government discussions, local control of
education, health, social services, economic development,

practice Dene model of
government in school
or class

•

•

resource managemen t

Eldership, consensus, cooperation and support of leadership,
special abilities and responsibility

Module 5: Developing Our Talents
Examples of understandings

Cultural experiences

•

refine cultural skills

•

•

reflect on personal
efforts taken in
developing personal
talents

mentorship, practice, opportunities to learn, specialized
knowledge and skill requirements

•

assessing personal goals, identifYing skills and knowledge
required, ways of practicing, ways of learning from others, pride,
humbleness, seeking guidance

•

seek wisdom of Elders
in developing talents

•

share their talents to
help others
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Chipewyan - Dene Second Language
2. Language for Interaction

Concepts and Outcomes

a) Srudents will use the language to do things with others.

Key Language

Outcomes

•

understands simple
technical instructions

Using more detailed color
words.

deghaf

Using more detailed animal

delba

names.

gray

Using more detailed animal
parts.

delbazene

Using more detailed descriptors
of animals.
Using more detailed actions.
•

•

Use of Key Language
white

dark gray

ts'udal
cow

bedzlchogh
bull

ask and U11derstand
simple questions
(where, how, what,
why)

Jumpers

express needs and

bedZl?aZe

wants

yagus

calf

?ede
antler

?ake hena lat'j
looks heal thy

?ake hena lat'j Ie
looks unhealthy

thetes
they are lying down

hunUk'fth
shoot at the

bekanika
look for the

Denc Kedc, lntroduction to Grade 9
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Key Language

Outcomes

•

expresses
encouragement

Use of Key Language

Nenl natser, hl{then.
Keep your mind strong.

?ate duriltsa - u, sanedher.
Play your best.

?edlagh t'a duwe t'al
What is impossible!
•

cancels request wi th
explanation

?egl\n hul?l\ ?a, ?egl\n seba
hUchule hulf, sat'e ?ile.
You don't need to get me
drymeat anymore because I
found some.

oene ghl\ nats'eMl, nedhe
ba nqt'§. ?a, k'abl,
?erehtl'js kqe nl\xa Sl dedI
?alya.
It is not necessary for you to
come to the class tomorrow
because we are rescheduling the
visjt.

?E:h, beneresnL
I understand now. (When
further clarification is not
required.)

•

makes plans

- - - de

if

Haluka keye daida, de __.
If we are well in the spring

_

Ku, horelYl\ (hajer ?ile), de
If it is good weather
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Key Language

Outcomes
•

gives and responds to
compliments

Use of Key Language

T'at'u netthigha k'etagh
benesh.
I like your haircut.

Neke benesll, ?edHn ts'!!n
?at'e - a?
I like your shoes, where did you
get them?

Sare yek'lt'ath ?a1'e.
My older sister cut it.

Beghuldesche ts'!!n ?at'e.
I got them from Yellowknife.

•

asks questions for
clarification

dIll. t'l
what kind

Dill. t'l dech!!n yaghe 1'a,
nld'!!r, nezQ dl{nlye ?a?

dl6 de

Among what kind of trees do
cranberries grow well?

when

?edlizl
where

DIll. t'l n!zene yeo Dld'!!r,
nezQ neye ?a?
In what kind of soil do
cranberries grow well?

Dl6 de, k6rll?a. ?aghalahlna
de?
While you are working when
wi 1I you rest?

Dl6 de 1'a, Dlt!'!!r hflchu ha.
nezQ ?a?
When is it good for one to pick
cranberries?

Dliz( 1'a, Dld'!!r nez6 ?a?
Where do you pick good
cranberries?

Dl6 de, suga beye dza ?a,
jlchas hests! de?
While I am making jam when do
I add sugar'
Dene Kede, IntroduCtion
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b) Students will use the Chipewyan language to give and get personal information.

Key Language

Outcomes

•

expresses worry or
uncertainty

minlsther _ _.
Iwonder

_

?edllit'e sQnEl, beghEl,
nanlsther?
I wonder how s/he is doing?

?edla nothlr sonEl,
lllsthen?
I wonder what the situation is?
huko
maybe
•

apologizes with
explanation

Use of Key Language
Ku, beghEl nanlsther, ?eya
theh Ie, ?a.
I wonder how slhe is because she
was very sick.

?etMn ha nahelze tSl, ?edla
hlt'e sonEl, nesthen.
I wonder what their situation is
since they went caribou hunting.

Tullta ts'l!n hegha toslj.
Maybe he is going to Tuli·t'a.

T'anodher Sl __.
Janodher
_

?en~ nghlj neqtl, Semi ?a,
hat'e ?a, nasja.

\Nhat happened was

My mother told me to hurry so I
left.

Seba hqsqle.
I didn't feel well.

•

expresses hope

Dzeret'ay ye, theda, ?anlde.
I hope slhe is on the plane.

Dats'edil, ?anlde.
I hope there is a dance.

Sets'en ?ereU'ls, ?anldlL
I hope slhe writes to me.

SeghEl nanlther, ?anlde.
I hope slhe thinks of me.

98

Denc Kede, Introduction to Gl"'2de 9

Introduction

Dene as a Second Language

Key Language

Outcomes

•

expresses regret

Use of Key Language

Hat'e ?He, ?anlde.

KQnti, ?esat'e ?He.

I wish it wasn't so.

It's alright, no matter.

'ledla ha, bets'en hanQthl!r,

'ledla hasl, ?a?

ni?

VVhy did I say that?

VVhy did it happen to her/him?

'ledla ha, hanQthl!r ?a?

'ledla hast'l, ?a?
VVhy did I do that?

VVhy did it happen?

•

gives and explains
personal preference

'leyl dl!ne boreS?I, ?ehth'i
?elk'ith, ni.
I prefer that one (person)
because he shoots straight.

Bllr hebl!s benesll, ts'enil
ha, borenl ?a.
I prefer boiled meat because it is
easier to chew.

•

expresses personal
opulions

'lerehl'is nada, "Home
Alone" hulyl, beghll sudi.

5i nesthl!n-u, ch'l!rehll k'is,
lat'e.

The movie "Home Alone" is
hilarious.

I thought it was silly.

'lerehtl'is nada ye,
MacCauly Caulkm, beghll
sudi.
MacCauly Caulkin was good in
the show.
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•

Deni, dene?IlZI, bllichti.

compare and contrast

S/he got more than the others.

k'a?Q

T'ajt'l hasi, k'a?Q, ?aja.

less than

Slhe got less than required.

deghare

Deghare, bllchti.

enough

•

clear descriptions

number
shapes
color
time
SIze

distance
direction
location
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Slhe got enough.

S'ilk'azf yaghe ?ile de, ntH'er
danfcha ?ile.
If it is not in the shade,
cranberries will not grow big.

Ts' ucho yaghe, ntH' er
danlcha ?at'e.
Where there are big spruce
trees, cranberries grow big.

Dene Kede, Introduction to Grade 9

Introduction

Dene as a Second Language
d) Students will use the Chipewyan language to give and get information about action.

Outcomes
•

descriptive verbs

Key Language

Use of Key Language

nadlo-li, hel ts' eretthl
laughing and falling about

hejlin-li, hel, daltll
singing and dancing at the same
time

k'ida ts'i, daltl!
dancing right from the door

hekal-li, hel, hejlin
walking and singing

dath hel delk'al
making a noise to encourage
while dancing

hekal-li, tth'l, thet'j
walking and sleeping

?est'e dliwe
heartbroken! falling over with
despair/ overcome with grief

•

use of similes

dada t'a, betth'l delxal.
shivering (as if being shaken)
from sickness

helghath t'a, betth'f delxal
shivering from fright

ts'atsl ghes lat'(.
colour like a robin's egg

dene k'anlle benatthere
shameless display of
irresponsibility - crawling home
like a dog

betth'l xa, li xa lat'(
bad hair, hair looks like a dog's

Dene Kede. Introduction co Grade 9
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Key Language

Outcomes
•

descriptive verbs of
cbaracter or strength

Use of Key Language

mi tsl!r
much effort/strong

yek'orely<\
exceptionally skiJled ar

Dl!ne k'izl nlits'ethl!r,
k'orely<\ horel?l, dtiwe.
He is very determined to learn
the Dene lifestyle.

htid'ath ?eghlilana

Nlilze de, htid'eth ?aghlilana.

works hard

When he hunts, he works hard.

dl!ne yat! huktin
heeds advice

Sekui?aze hell ?at'e htiH,
nezQ dl!ne horehtth'<\.

ke ?ereht'e

He is on Iy a child but he listens
well.

very capable
good listener

Dl!negli theda de, ke k'ejl!n
nlithl!r.

nlilda

When visiting others, he really
behaves with care.

ke dl!ne horehtth'a

fast

nezQ yahtl
good speaker

k'ejl!n nlithl!r
behaves with care

?asie bebli dtiwe ?He
someone for whom nothing is
impossible

bets'oreni
lucky, helped by the Creator

nlilti
humble
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Chipewyan - Dene Second Language Concepts and
3. Understanding Text*
Students will understand
oral text.
Students will understand
the following kinds of text.

Outcomes

•

in the form of shortened versions or parts of authentic text

•

with some visual support or familiarity with content

Traditional Narratives
Oral history and personal stories
•

Edward Wayellon

•

Leo

•

Gwich'in Elders

•

GabeKocbon

•

George Blondin

•

Pierre Lacorne

•

Chipewyan Elders

•

George Blondin

•

Joe Naedzo

•

George Barnaby

•

Richard

•

Jim SittichinJi

•

Lutsel'ke Elders

•

Dehcho Elders

•

Fibbie Tatti

•

George Blondin

•

Julia Baptiste

•

Sarah Simon

•

Archie Beaulieu

•

Selwyn Kaye

Arrowhead of
the Dreamer

•
•

Medicine Powers
Behtzidene

Two Rock Ridges

•

7ehtsQne

erysoo

orwegJan

Legends

•
•

Tributes

•

Jimmy Bonnetrouge

Speeches providing guidance
•

Alexis Arrowmaker

•

Robert Clement

•

Alizette Por/ighter

•

Chief Drygeese

•

Cecile Modeste

*Text is any set of sentences mat communicates an idea. It can
There is a communicator and a receiver or audience.
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Prayers
•

as said by teacher,
resource people in school

•

as said by Elders

•

as said by otber students

Non-Traditional Texts
Public messages or announcements
•

as found on
community
bulletin boards

•

as made at meetings
or gathering

•
•

as made on school intercom
as found on community
radio or TV

News reports
•

as reported on radio,
newspapers, magazines, and TV

Movies, theatre, documentaries
•

videos from individuals

•

film srrips

•

educational video/film

Stories, anecdotes
•

analogy story

•

anecdotes told by students

Wonnational
•

reference materials in
print form

•

teacher's lectures

Songs, poems
•

1iJ-l

recording artists,
published lyrics
and poems

•

concerts

•

anecdotes told by
resource people and
Elders

•

educational TV

•

educational films

•

songs and poems
created by otber
students
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Students will understand

verbal text.

Students will read with
understanding.

•

identify main theme or purpose

•

identify significant details which support main theme,
character, events

•

participate in the discussion of moral lessons in narratives

•

identify effective use of humour

•

identify effective use of vocabulary

•

identify effective use of similes, metaphors, symbolism

•

describe effective body language, voice, gestures used by
speaker

•

identify use of other strategies or techniques used to make
text effecti ve

•

magazine, newspaper articles

•

informational text

•

short stories

•

short talks or speeches in written form

•

400 wordl7-8 short paragraphs of text at approximately 100
words a minute

Dene Kede, Jntroduction ro Gr.:Jde 9
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Chipewyan - Dene Second Language Concepts
4. Language for Production of Text
Students will orally produce
traditional narratives,
personal anecdotes and
news stories.

Students will be able to
write the following kinds of
text.

Students will demonstrate
mechanical writing skills.

Students will present orai
text to audiences.
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and Outcomes

•

with significant events and settings

•

with details regarding character(s)

•

with moral lesson

•

using effective expre sian, gesture and voice

•

using effective techniques (e.g. humour, mimicry, symbolism,
etc. )

•

notes summarizing what is heard or read

•

repon on cultural information

•

personal anecdotes,

•

creative stories, poems, songs

•

news stories

•

personal messages and letters (e.g. thank you notes, invitations,
pen pals etc.)

•

advertisements

•

write to 200 words or 3-4 paragraphsof text on a given topic

•

accurately spell correctly spoken words

•

use correct punctuation in paragraphs containing simple
sentences

•

classmates

•

other school classes

•

general public

•

guests to school

•

Elders

•

people from similar dialects
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Students will be able to

DQdzle si, wasts'i haile ha, sets'en

express specific gratitude to

Today help me to be careful not to (be dishonest).

the Creator by adapting other
expressions of gratitude.

Krin trie,

hesd~

n~nl.

haile ha, noreskl!r.

I ask for guidance in (sobriety).
?edegh~ nit~

ha,

sets'~nE;:nl.

Help me to (love myself).

Ke hesna ?a, marSl nE;:nesthen.
I am thankful that (I am healthy).

Dm ?asie

segh~

norlhnl si, bet'a keye, nadareski.

I am giving this gift in thanks for

_

Tu k'e, dzereskl thedQ, marSl desl, horeS?I, dZI
setl'al?~ si.

horely~,

Before traveling on the water, I ,vish to say (thank you for giving me
a beautiful day).
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Chipewyan - Dene Second
5. Linguistic Elements
,. Phonology
Students will:

Language Concepts and Outcomes

Distinguish glottalized from non-glottalized sounds and
symbols.
(t) vs (t')

(k) vs (k')
ke (shoes)

(d) vs (d')

ku (water)

des (lard)

k'ai (willow)

d'ule (rope)

k'J (birch)

d'el (tobacco poucb)
(ts) vs (ts')
(ch) vs (ch')

tSi\ba (money)

cheth (duck)

tS'1 (boat)

Iicho (horse)
jisch' 6 (whiskey jack)

(tth) vs (Uh ')
tthel (axe)
tth' ai (plate)

2. Syntax
Studenls will:

Put togedler sentences which contain transitive verbs,
descri6ing and qualifying words.
Examples:
?euhen nijlt'ath.
Cut up the caribou.
tu nlchilaze hllt'eth-li, tth'i, t'a III nlcha si,
necheyune, bed'ahllki.
Cook the smaller fish and give the big fish to grandpa.
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3.

Be familiar with pattern in working with regular and high
freq ueney verb stem :

Morphology
Students will:

•

pa t pre eot, future, intentive tenses

•

first, eeond, dlird and impersonal per ons

•

I ingular
you singular
!he ingular

Past

Present

Future

Intentive

htihlya

hesal

huscH

hesal xa

I walked

I walk

I will walk

I intend to \ alk

huhlya

hI gal

h14ya

hlgal xa

you walked

you walked

you will walk

you intend to walk

htiya

hegal

huya

hegal xa

he will walk

she intends to walk

he walked
one

we dual
You dual
they dual

we plural
you plural

he walks

?llagh huya

?llagh hegal

?llagh huya

?llagh hegal xa

one walked

one wal

one will walk

one intend t walk

Past

Present

Future

Intentive

htihit'as

hlt'as

htit'as

hit'as xa

we 2 walked

we 2 walk

w 2 will walk

we 2 intend to walk

huhu?as

hu?as

huhu?as

huhunis xa

you walked

you walk

you will walk

you in tend to walk

hehl?aS

hehe?as

hehu?as

hehe?as xa

they walked

they walk

they will v alk

they intend to walk

Past

Present

Future

Intentive

huhidel

hidel

hudtH

hidel xa

we walked

we walk

we will walk

we intend to walk

htihudel

huhdel

huhdtH

huhdtH xa

you will walk

you intend to walk

you walked
they plural

ingular dual and plural number

au walk

huhudel

hehedtH

hehudel

they walk

they walked

they will walk

hehede"' xa

they intend to walk
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Dogrib - Dene Second Language Concepts and Outcomes
1. Cultural Experiences and Concepts
Students will use the Dogrib language to participate in the cultural experiences, which should help
them learn the cultural understandings.
Module 1: Passage to Manhood
Examples of understandings

Cultural experiences

•

experience camp wi th
other young men, male
leaders and Elders

•

camp routines and activities, protocols and interactions for
learning from Elders, sensitivity to the natural world, sensitivity
to their spirituality

•

reflect on changes to
their bodies and what
the changes mean

•

bodily changes, healthful practices, social pressures that dishonor
our bodies, choices that reflect respect for our selves, modesty,
responsibilities to family and community

•

learn abour passages to
manhood in the past

•

mentorship, vision quests, spritual powers, physical challenges,
becoming independent

•

reflect on goals and
good habits and
routines for growth
and development

•

visioning self in future, setting goals and challenges, being
helpful, skills and knowledge required for independence

Module 2: Winter Camp
Examples of understandings

Cultural experiences

•

learn about winter
survival in the past

•

narratives about winter survival, Dene technology and science of
winter survival, abour trapping history

•

experience winter
travel and navigation

•

knowledge and skills for finding direction, skidoo maintenance
and snow shoeing, testing ice, ice characteristics, locaring
traplines and fish lakes

•

experience winter
camp or winter land
use

•

equipment and supplies, winter camp set up, winter precautions,
winter hunting/trapping techniques, relaxation and story telling

•

reflect on valued
behaviors while at
winter camp

•

preparedness, efficiency, reliability
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Module 3: Spirit of the Land
Examples of understandings

Cultural experiences

•

experience the spirit of
the Creator in nature

•

quiet, heartbeat of land, spiritual places

•

experience Dene
spiritual practices
relating to the land

•

gratitude, harmony, dependence on nature and creatures,
feeding of fire, honoring the land and waters, medicine powers

•

hear traditional
narratives regarding
the spirit of the land

•

Creation narratives, stories about Dene medicine, Dene
prophets

•

research present land
use and relate to
perspectives about
hannony and respect
for nature

•

recycling, reusing, conservation, resource management, game
laws, pollution, disturbance of nature

Module 4: Self-Government
Examples of understandings

Cultural experiences

•

research fonns of
governance in the past

•

home land or hinterland, nation or ethnic group, treaties of
mumal regard or extinguishment, constitutional recognition as
distinct or provincial status, coexistence or dependency, majority
rule or consensus

•

experience meetings
regarding development
of self-government or
local control

•

land claims, self-government discussions, local control of
education, health, social services, economic development,
resource management

•

practice Dene model of
government in school
or class

•

Eldership, consensus, cooperation and support of leadership,
special abilities and responsibility
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Module 5: Developing our Talents
Examples of understandings

Cultural experiences

•

refine culmral skills

•

mentorship, practice, oppormnities to learn, specialized
knowledge and skill requirements

•

reflect on personal
efforts taken in
developing personal
talents

•

assessing personal goals, identifying skills and knowledge
required, wars of practicing, ways of learning from others,
pride, humbleness, seeking guidance

•

seek wisdom of Elders
in developing talents

•

share their talents to
help others
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2. Language for Interaction

Outcomes

a) Students will use the Dogrib language to do things with others.

Key Language

Outcomes
•

understands simple
technical instructions

using more detailed color words
using more detailed animal

Use of Key Language

dehba
gray

nan1es

dehba dezQ

using more detailed animal parts

dark gray

using more detailed descriptors
of animals

dedi! ets'e
cow moose

using more detailed actions

dedll ezlui
bull

zhachJa
deer

chla
calf

ede
antler

hotli eda wegodht'j
looks healthy

hotlJ eda-le wegodht'l
does not look healthy

whete
they are laying down

tS'Q jhk'e
shoot at the

llhk'e-le
don't shoot it

kak'ejt'l
look for the

Dcne Keele, Introduction to Grade 9
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•

Outcomes

Key Language

expresses
encouragement

Nml mitso anehwhQ.

Use of Key Language

Keep your mind srrong.

NeZll sQn<l.newo.
Play your best.

Ayh dB sill
What is impossible!

•

cancels request with
explanation

K'achl segha bdgQQ anelaIe kd, bdgQQ wdhda gdeh?Q
ne.
You don't need to get me
drymeat anymore because I
found some.

SachQ enlhtl'ekQ nanetla-le
kd eladl dZE:ll k'e ats'ele ha

t'a.
It is not nece sary for you to
come to school tomorrow
because we are rescheduling the
visit.

K'QQt'a wenlehdL
I understand now. (When
further clarification is not
required.)

•

makes plans

nlde
if

moht'il. holzi nlde

Edaehk'Q hohl ts'eeda
nJde _ _.
If we are weU in the Spring

if the weather is good

Mdht'a hOjzj nIde __.
If it is good we.ther

114

Dene Kede, lntroduction

to

Grade 9

Introduction

Dene as a Second Language

Key Language

Outcomes
•

gives and responds to
compliments

nazI

Use of Key Language
Nekwlgha t'a segha nezl.

good

I like your haircut.

511
very

Seba xaYllht'a.
My older sister cut it.

Neke segha neZl, edll tS'Q
anela?
I like your shoes, where did you
get them?

SQQmbak'e gots'Q ahla.
I got them from Yellowknife.

•

asks questions for
clarification

dahdt'l
what kind

daht'e nrde
wben

nrde daht'e
when will you

edll

TS'I dahdt'l ta Itl'Q nezll
dehshe?
Among what kind of trees do
cranberries grow well'

De dahdt'l k'e Itl'Q nezll
dehshe?
In what kind of soil do cranberries
grow well'

where

Daht'e nrde Itl'Q nats'ehtsj?

mlts'Q

When in the year do you pick
cranberries?

while

Eghalalda nrde daht'e
naholzhl hal
While you are working when will
you rest?

Daht'e nrde Itl'Q ts'eebe gha
hQIZI?
~'hen

is it good for one to pick
cranberries?

Edll see Ilt'Q nezl ts'eebe
hahQIZI?
Where do you pick good
cranberries?
Dene Kede. Introduction
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Key Language

Outcomes

Use of Key Language

Jlecha ehtsl ghCl Olde daht'ee
siga weta able hal
'Nhile I am making jam when do
I add sugar?

BdgQQ ehtsl Olde dawa
ets'aehwha hal
When I am making dry meat
when do I turn it over?

b) Students will use the Dogrib language to give and get personal information.

•

expresses worry or
uncertainty

Iwonder _ _.

511 eyallee t'a wegha
dagQht'e sQOl?

Wegha dagQht'e SQOl?

I wonder bow she is because she
was very sick?

DagQht'e sQnl.

I wonder bow slhe is doing?

GIXe dagQht'e sQm?
I wonder how things are with
them?

EdahxQ / sQOl
maybe

•

apologizes with
explanation

Daneehsi lie weghQ
naOlhwho.
I was thinking about what I said
to you.

Dagdja lie sii _ _.
'Nhat happened was _ _.

EkwQ ha geede lie gIXe
dagQht'e SQOl?
I wonder what their situation is
since they went caribou hunting?
What! tS'Q naatta ha sQnl.
Maybe he is going to 'Nhatl.

Dagdja lie kosegha gots'eedl
lie.
'Nhat happened was that J did not
feel well.

Dagdja t'li s1I semQ IwhClli
anet'l sehdl t'a naehtla.
'Nhat happened was that my
mother told me to hurry, so I left.
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Key Language

Outcomes
•

expresses hope

edahxQ / nlde dehwhQ
hope

Use of Key Language

Enlhtl'ek'et'aa yll wheda
nlde dehwhQ.
I hope s/he is on the plane.

Dagowo nlde dehwhQ.
I hope there is a dance.

Sedaa lItl'e nlde dehwhQ.
I hope s/he writes to me.

SeghQ nanlwo nlde dehwhQ.
I hope s/he thjnks of me.

•

•

expresses regret

gives and explams
personal preference

Ekagqht'e-Ie nlde dehwhQ.

Ayll ha ekaehsl7

I wish it waSl1 't so.

Why djd I say tha t?

T'asani-Ie.

Ayll ha agelja 7

It's alright, no matter.

Why did it happen?

Ayil ha wets'q hagelja7

Ayll ha ahla7

Why did it happen to her/him?

Why djd I do that?

Eyl dQ ehkw'l eehk'e t'a
ededl ade ha dehwhQ.
I prefer that one (person)
because he shoots accurately.
Eyl dQ ehkw'1 eehk'e tS'17Q,
dedI eehk'e ha dehwhQ.
Because he shoots straight, I
prefer him to shoot.

Bel whebe dehwhQ eYI
k'ats'ee?a ha dezhi-Ie 1'a.
I prefer boiled meat because it is
easier to chew.
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Key Language

Outcomes
•

expresses persona I
0pllllOns

Use of Key Language
Emhtl'e naedaa "Home
Alone" weghQ sidi'.
The movies "Home Alone" is
hilarious.
Segha gogllzQ-le k'e
k'ehogen.
I thought it was silly.
MacCauly Caulkm emhtl'e
naedaa yli nezli ts'ade?l.
MacCauly Caulkin was a good
actor in the show.

c) Students will use the Dogrib language to give and get more specific infonnation about things,
people, events using following notions.

•

•

compare and contrast

clear descri ptions

we?Q
more than

GO?Q ayiila.
S/he got more than us.

wek'a?i
less than

Gok'a?j ayWa.
S/he got less than us.

degha / k'etlQ
enough

Degha ayill<l.
S/he got enough.

ets'eetah
number

Itl'Q hats'llwQ ha mde Itl'Q
sagO?1 dehshe sit denahk'e
neZI dehshe wek'ets'eezQ ha
hQt'e.
~en one is going to pick
cranberries one has to know that
cranberries grow best in the
shade.

edilwhot't
shape
wek'ailts(l
color
edilttQ nll?Q
time

eda(choh
size
IIR

Itl'Q sadee tS'Qnee dehshe
sit necha-le hQt'e.
Cranberries that grow in the
sWllight are small.
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Key Language

Outcomes

dagotwha
distance
edt
location

Use of Key Language
{tl'Q tS'1 nechaa wezhl
dehshe sll necha hQt'e.
Cranberries are big under big
standing spruce trees.

d) Students will use the Dogrib language to give and get information about action.
•

dlok'edeewo

descriptive verbs

laughing and falling about

da?ehka xl! edj\
singing and dancing at the same
time

enlltQ ga gots'o dajko
dancing right from the door

k'esh\eda
walking and singing

k'et'oo xl! Ilah
paddling and singing a love song

dado xl! na?llhgeh
making a noise to encourage while
dancing

edechQ k'eda
walking and sleeping

k'etseeda
heartbroken/ falling over with
despair or overcome with grief
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Key Language

Outcomes
•

use of similes

Use of Key Language

eyaell t'a tS'ehh lat'J
as if he's being shaken
(sbivering) because of being sick

dahdzJnuwoh t'a ts'ehll
lat'l.
as if he's being shaken
(shivering) because of being
frightened

wek'aachl gohUaye ladt'l
colour like a Robin's egg

tll lanl naego
crawling home like a dog

gokwlgha70d dZll~ Wekwlgha tllgha lanl
a bad hair day - hair looks like a
dog's hair

•

descriptive verbs of
character or strength

hdd'o /natso
much effort/strong

naghd
exceptionally skilled at

edalzeh
clever

sJI ek'ealt'e
heeds advice

edalzeh
very capable

nezll eehkw'Q
good listener

Done naowod gha wenl
natso.
He is very determined to learn
the Dene lifestyle.

Naze mde sJi edaezeh.
VVhen he hunts, he is clever.

Chekoa ell hanlkd nezll
eehkw'Q.
He is only a child but he listens
well.

Kljta k'eda mde hOHit'e
VVhen visiting others he really
behaves well.

nada
fast
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Key Language

Outcomes

Use of Key Language

nezll gode
good speaker

hotllt'e
behaves well

wegha gojll
he is not well

wegha t'as!1 gqhll-le
someone for whom nothing is
impossible

etee?l
humble

wets'q hoedl
lucky (helped by Creator)
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Dogrib - Dene Second Language
3. Understanding Text*
Students will understand
oral text.

Students will understand
the following kinds of text.

Concepts and Outcomes

•

in the form of shortened versions or parts of authentic text

•

with some visual support or familiarity with content

Traditional Narratives
Oral history and personal stories

•
•
•
•
•
•
•
•

•

Leo Norwegian

Gwich';n Elders

•
•

Pierre Lacorne

•

Chjpewyan Elders

Joe Naedzo

•
•
•
•
•
•

George Barnaby

Edward WayeUon

Richard Nerysoo
Lutsel'ke Elders
Fibbie Tatti
Julia Baptiste
Archje Beaulieu

Legends
• Arrowhead of
the Dreamer

•

Two Rock Ridges

•

•
•

Gabe Kochon

Jim Sittichinli
Dehcho Elders
George Blondin
Sarah Simon
Selwyn Kaye

Medicine Powers
Behtzidene
?ehts¢ne

Tributes
• Jimmy Bonnerrouge
Speeches providing guidance
• AleJOs Arrowmaker

•
•

Aljzette Potfighter

•
•

Robert Clement
Chief Drygeese

Cecile Modeste

Prayers
• as said by teacher, resource people in school
•

as said hy Elders

•

as sajd by other students

• Text is anv set of sentences which communicates .In idea. It can he or21 or written or audiovisual.
~Inere is ~ communicator and a receiver or audience.
112

Dene Kede, Introduction to Grade 9

Introduction

Dene as a Second Language

Non-Traditional Texts
Public messages or announcements
•

as made on school intercom

•

as found on community
bulletin boards

•

as made at meetings

•

as found on community
radio or TV

or gathering
News reports
•

as reported on radio,
newspapers, magazines, and TV

Movies, theatre, documentaries
•

videos from individuals

•

film strips

•

educational video/film

•

concerts

•

educational TV

•

educational films

•

songs and poems
created by other
students

Informational
•

reference materials in
print form

•

teacher's lectures

Songs, poems

Students will understand
verbal text.

•

recording artists,
published lyrics
and poems

•

identify main theme or purpose

•

identify significant details which support main theme,
characters, events
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•

participate in the discussion of moral lessons in narratives

•

identify effective use of hwnour

•

identify effective use of vocabulary

•

identify effective use of similes, metaphors, symbolism
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Students will read with
understanding.

•

describe effective body language, voice, gestures used by
speaker

•

identify use of other strategies or techniques used to make
text effective

•

magazine, newspaper articles

•

informational text

•

short stories

•

short talks or speeches in written form

•

400 wordl7-8 short paragraphs of text at approximately 100
words
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4. Language for Production of Text

Outcomes

Students will orally produce

•

with significant events and settings

traditional narratives,
personal anecdotes and news

•

with details regarding character(s)

•

with moral lesson

•

using effective expression, gesture and voice

•

using effective techniques (e.g. humour, mimicry,
symbolism, etc. )

•

notes summarizing what is heard or read

•

report on cultural information

•

personal anecdotes

•

creative stories, pOelTIS, songs

•

news stories

•

personal messages and letters (e.g. thank you notes,
invitations, pen pals etc.)

•

advertisements

•

up to 200 words or 3-4 paragraphs

•

use of connectors such as "because" "if" "and" "so" "after"

•

errors in spelling due largely to grammatical ertor

•

familiar words written accurately

•

correct use of punctuation in paragraphs

•

classmates

•

other school classes

•

general public

•

guests to school

•

Elders

•

people from similar dialects

stories.

Students will be able to write
the following kinds of text.

Students will demonstrate
mechanical writing skills.

Students will present oral
text to audiences.
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Students will be able to
express specific gratitude to
the Creator by adapting other
expressions of gratitude.

Dll

dZE:~

k'e dQ tS'Q ekQ-le xayawehu-le gha sets'aned!.

Today help me. (not to offend with my words)

Idaa gogha yat! seghal?a.
I ask for guidance in (in the fumre).

Sedzee natso gha sets'a ned!.
Help me to (to have courage).

Nezl llhte t'a mahsl dehwhQ.
T am thankful (for having a good sleep).
__ gha mahsl dehwhQ t'a dll t'asll neghaeh?a ha.
I am giving this gift in thanks for __.
TI k'e nteh?e kwe dll haehsl ha dehwhQ

Before travelling on the water,
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r wish to say

_
_
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Dogrib - Dene Second Language
5. Linguistic Elements
1.

Phonology
Students will:

Concepts and Outcomes

Distinguish glottalized from non-glottalized sounds and
symbols.

(kw') vs (kw)
kW'1

2.

Syntax
Students will:

kwe

(k') vs (k)
k'i

ke

(mosquito) (rock)

(birch) (shoe)

(d') vs (d)

(ch') vs (ch)

d'i

ch'oh

(string) (dog)

(quills) (rain)

choh

Pu t together sentences which contain transitive verbs,
describing and qualifYing words.
Examples:

EkwQ denahk'e nechaa sli yemet'a.
He cut up the biggest caribou first.

1.Iwe necha-lea sit Yllht'e ga hwe necha sil edetsee
ghayeechi.
He cooked the slllaliest fish and gavc the big fish to his
grandfather.
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3.

Morphology
Students will:

I singular
you singular
s!he it singular
one

we dual

you dual

they dual

we plural
you plural
they plural
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Be familiar with patterns in working with regular and high
frequency verb stems:
•

past, present, future, intentive tenses

•

first, second, third and impersonal persons

•

singular, dual and plural number

Past

Present

Future

Intentive

dehUa

dehUa

dehUa ha

dehUa ha

I went

I go

I will go

I intend to go

miwhelUa

nal\Ua

nal\da ha

nal\da ha

you went

you go

you will go

you intend to go

dehUa

deda

deda ha

deda ha

he went

she goes

he will go

she intends to go

ts'eehda

ts'eeda

ts'eeda ha

ts'eeda ha

one went

one goes

one will go

one in tends to go

Past

Present

Future

Intentive

naledlida (lie)
nalewlltla (lie)
nawlt'a (lie)

naledlida
nalewJlUa
nawlt'a

naledJiUa ha

we 2 went

we 2 go

we 2 will go

we 2 intend to go

naleaUa (lie)

naleahda

naleahda ha

naleahda ha

you 2 went

you 2 go

you 2 will go

you 2 intend to go

nalegeehda

naleglade

nalegeeda ha

naleglaUa hat

they 2 went

the 2 go

they 2 will go

they 2 intend to go

Past

Present

Future

Intentive

ts'eede

ts'eede

ts'eede ha

we went

we go

we

aahde

aahde

aahde ha

aahde ha

you went

you go

you will go

you intend to go

geede

geede

geede ha

geede ha

they went

they go

they will go

they intend to go

nalewlda ha

\\~ll

go

ts'eede ha
we intend to go
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I singular
you singular

s/he it singular
one singular

we dual

you dual

they dual

we plural
you plural
they plural

Past

Present

Future

Intentive

k'eehdo

k'ehdo

k'edo ha

k'ehdo ha

I walked

I walk

I will walk

I intend to walk

k'eneedo

k'enedo

k'enedo ha

k'enedo ha

You walked

You walk

You will walk

You intend to walk

k'eedo

k'edo

k'edo ha

k'edo ha

he walked

he walks

he will walk

he intends to walk

k'ets'aado

k'ets'edo

k'ets'edo ha

k'ets'edo ha

one walked

one walks

one will walk

one intends to walk

Past

Present

Future

Intentive

k'eddltlo
k'edllt'a Jle

k'ewldo
k'ewlt'a

k'ewldo ha
k'edllt'a ha

we 2 walked

we 2walk

k'ewldo ha
k'edllt'a ha
we 2 will walk

k'eleahdo
lie

k'eleahdo

k'eleahdo ha

k'eleahdo ha

you 2 walked

you 2 walk

you 2 will walk

you 2 intend to walk

k'eleglado

k'elegeedo

k'elegeedo ha

k'elegeedo ha

they 2 walked

they 2 walk

they 2 will walk

they 2 intend to walk

Past

Present

Future

Intentive

k'ets'ade

k'ets'ede

k'ets'ede ha

we walked

we walk

k'ets'ede ha
we will walk.

k'eahde

k'eahde

k'eahde ha

you ail walked

you ail walk

k'eahde ha
you all will walk

k'eglade

k'egede

k'egede ha

k'egede ha

they walked

they walk

they will walk

they intend to walk
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we 2 i nten d to walk

we intend to walk

you all intend to walk
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Gwich'in - Dene Second Language Concepts and Outcomes
1. Cultural Experiences and Understandings
Students will use the Gwich'in language to participate in the cultural experiences which should
help them learn the cultural understandings.
Module 1: Passage to Manhood
Examples of understandings

Cultural experiences

•

experience camp with
other young men, male
leaders and Elders

•

camp routines and activities, protocols and interactions for
learning from Elders, sensitivity to the natural world, sensitivity
to their spiriulality

•

reflect on changes to
their hodies and what
the changes mean

•

bodily changes, healthful practices, social pressures that dishonor
our bodies, choices that reflect respect for our selves, modesty,
responsibilities to family and community

•

learn about passages to
manhood in the past

•

mentorship, vision quests, spritual powers, physical challenges,
becoming independent

•

reflect on goals and
good habits and
routines for growth
and development

•

visioning self in future, setting goals and challenges, being
helpful, skills and knowledge required for independence

Module 2: Winter Camp
Examples of understandings

Cultural experiences

•

learn about winter
survival in the past

•

narratives about winter survival, Dene technology and science of
winter survival, about trapping history

•

experience winter
travel and navigation

•

knowledge and skills for finding direction, skidoo maintenance
and snow shoeing, testing ice, ice characteristics, locating
traplines and fish lakes

•

experience winter camp
or winter land use

•

equipment and supplies, winter camp set up, winter precautions,
winter hunting/trapping techniques, relaxation and story telling

•

reflect on valued
behaviors while at
winter camp

•

preparedness, efficiency, reliability
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Module 3: Spirit of the Land
Examples of understandings

Cultural experiences

•

experience the spirit of
the Creator in nature

•

quiet, heartbeat of land, spiritual places

•

experience Dene
spiritual practices
relating ro the land

•

gratitude, harmony, dependence on nature and creatures,
feeding of fire, honoring the land and waters, medicine powers

•

hear traditional
narratives regarding
the spirit of the land

•

creation narratives, srories about Dene medicine, Dene prophets

•

research present land
use and relate ro
perspectives about
harmony and respect
for nature

•

recycling, reusing, conservation, resource tnanagement, game
laws, pollution, disturbance of nature

Module 4: Self-Government
Examples of understandings

Cultural experiences

•

research forms of
governance in the past

•

home land or hinterland, nation or ethnic group, treaties of
mutual regard or extinguishment, constitutional recognition as
distinct or pro\~ncial status, coexistence or dependency, majority
rule or consensus

•

experience meetings
regarding development
of self-government or
local control

•

land claims, self-government discussions, local control of
education, health, social services, economic development,
resource management

•

practice Dene model of
government in school
or class

•

Eldership, consensus, cooperation and support of leadership,
special abilities and responsibility
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Module 5: Developing Our Talents
Examples of understandings

Cultural experiences

•

refine cultural skills

•

reflect on personal
efforts taken in
developing personal
talents

•

seek wisdom of Elders
in developing talents

•

share their talents to
help others

132

•

mentorship, practice, opportunities to learn, specialized
knowledge and skill requirements

•

assessing personal goals, identifying skills and knowledge
required, ways of practicing, ways of learning from others, pride,
humbleness, seeking guidance
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Gwich'in - Dene Second Language
2. Language for Interaction

Concepts and Outcomes

a) Students will use the Gwich'in language to do things with others.

Key Language

Outcomes

•

understand simple
technical instructions

Using more detailed color words
Using more detailed animal
names

Use of Key Language

jidii dagaii
white

jidii vee

Using more detailed animal parts gray
Using more detailed descriptors
of animals

vadzaih tr'ik

Using more detailed actions.

vadzaih choo

cow
bulJ

igii
calf

eji'
antler

gwiinzii vigwldeech'in
looks healthy

gwiinzii vlgwldeech'in kwaa
looks unhealthy

ch'igilt'aih
they are lying down

uujqhk'eh
shoot at the

vqqkagwinyqh'ii
look for the

•

expresses
encouragement

NlymjI' hmeet'all
guk'anyahtlh.
Keep your mind strong.

Gljllnt'alh.
Play your best.

Jldll gugdontrul
What is impossible!
Dene Kede.. lntroduction to Grade 9
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Key Language

Outcomes
•

cancels request with
explanation

Use of Key Language
Nilu gau ugwl1u gwaa kwaa
sheenjll mlu kakwllnalm.
You don't need to get me
drymeat anymore as I found
some.

Gwaa kwaa gehtronahtan
zheh Dlmaheh ujuk
nagwlthatsu.
It is not necessary for you to
come to the class tomorrow
because we are rescheduling the
visit.

Attat juk gahchun dal'.
I understand now. (VVhen further
clarification is not required.)

•

makes plans

ji'

Sreendit gwuzu t'udich'uu
jl'
_

if

If we are well in the spring

Gwiinzii migwii'eh ji'
If the weather is good.

•

gives and respond to
compliments

Gwiinzii
good

loo hah
very

Gwunzu nagwll'ee jl'
If it is good weather

_

Nltshughe' khatr'unt'uu
at'uDlhthanh' .
I like your haircut.

Nlkautru at'uDlhthan Dljin
gWlts'at vundl'm?
I like your shoes, where did you
get them?

Sheeju khayllnt'u '.
My older sister cut it.

IH
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Key Language

Outcomes

Use of Key Language
Sru Tsoo Kauk'it gwltS'at
uudhujlk.
I got them from Yellowknife.

•

asks questions for
clarification

what kind

Ts'iivii dagoonch'uu tat dee
natl'at nahshii?

mjm jl dee

Among what kind of crees do
cranberries grow welJ>

jldll dee

when will you

mjm danh dee
where

Nan dagoonch'uu zhit dee
natl'at gwiinzii nahshii?
In what kind of soil do

guuzhik

cranberries grow well?

while

Gwitr'it t'agw"h'ii guuzhik
nijuk dee ninaanzhii?
While you are working when
will you rest?

Nijuk dee natl'at nahtsii
eenjit gwiinzii?
When is it good for one to pick
cranberries?

Nijin gwa 'an natl'at nizii
ny"htsii?
Where do you pick good
cranberries?

Natl'at atloo dai' nijuk dee
soogaii vatat nahihnjaa.
While I am making jam when do
I add sugar?
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b) Students will use the Gwich'in language to give and get personal infomlation.

Key Language

Outcomes

•

expresses worry or
uncertainty

Use of Key Language

vlll'__.

Gwuntl'oh ahs'lk daunch'uu

I wonder

VI!J'.

Daunch'uu

I wonder how sfhe is because she
was very sick.

VI!J'.

I wonder how sfhe is doing?

Nlts'do tagwldadhat

VI!J'.

I wonder what the situation is?

Vadzalh eenjlt nlgaazm
nlts'do guuva' tagoonch'uu
VI!J'.

I wonder what their situation is
since they went caribou hunting.

duuleh
maybe

Duuleh dlchlhvaa
eenaheedyah.
Maybe he is going to his net.

•

apologizes with
explanation

Juu ts'anh ts'at
tagwijaudhat

_

What happened was

_

Juu ts'anh ts'at
tagwljaudhat.. ..Ezhlk dal'
shlttheetat gwuzuu.
What happened was, I didn't feel
well.

Juudm yau'

•

expresses hope

hope

Juudm yau' plane zhit
t'unch'uh jl'.
I hope s!he is on the plane.

Juudm yUu' atr'aadzoo jl'.
I hope there is a dance.

Juudm yUu' shlts'at adantl'oo
j I' .
I hope s!he writes to me.

Juudm yau' shanlmjl'adhat
j I' .
I hope s!he thinks of me.

Introduction
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Outcomes

•

expresses regret

Key Language

Use of Key Language

Juudm yUu' akoo
tagwijtiudhat kwaa jl'.

GWlteezah akwlhee
t'lgdonch'uh.

I wish it wasn't so.

It's all right, no matter.

Jaadee akoo vlts'at
tagwijtiudhat?

Jaadee akoo dijlhnuh?

VVhy did it happen to herlhim?

Jaadee akoo tagwijtiudhatl

VVhy did I say that?

Jaadee akoo dishl'mh?
Why did I do that.

Why did it happen!

•

gives and explains
persona I preference

All vat'lllllhthan gWllnzll
ahdahk'ee eenjlt.
I prefer that one [person]
because he shoots accurately.

Ch'ijtiu'ee yidahk'ee geenjit
hadahk'ee gadiinjishizhit.
Because he shoots straight, I
prefer him to shoot.

Nilll vir at'lllllhthan
gwmdoo tatr'ida'aa
gl'gwldhan eenjlt.
1 prefer boiled meat because it is
easier to chew.

•

expresses personal
opmlOns

TV kak Kwank'it Than'
Tr'oodll aachm tr'aa'll
gWllnU'oh tsm gwaa'ih.
The movie "Home Alone" is
hilarious.

MacCauly Caulkm aachm
tr'aa'll gWlzhit lllZlh.
MacCauJy Caullcin was good in
the show

Tsm gwaa'Jn lllhthan.
[ thought it was silly.
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c) Students will use the language to give and get more specific infonnation about things, people and actions.

Key Language

Outcomes

•

compare and contrast

ndoo leii
more than

gWi'it

~hleii

less than

ako' dagwahchi
enough

Use of Key Language

Izhuu kat ndoo leii di'in'.
Sihe gut more than the others.
D~hleii

~hleii

heedi'yaa gWi'it
di'in'.

Sihe got less than required.

Ako'

dagw~hchii

di'in'.

Slhe got enough.

•

clear descri ptions

ihdichih
number

Nad'at sriinli'aii tat nahshii
natsal dagoonch'uh.

nits'do tadhi'ee

Cranberries that grow in the
sunlight are small.

shapes
color

Ts'iivii choo t'eh nad'at
diniinchih dagoonch'uh.

gweedhaa

Cranberries are big under big
standing spruce trees.

gwidi'ee

time
d~hchih

size
d~hthee

distance

nijin ts'at
direction

nijin danh
location
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d) Srudents will use the Gwich'in language to give and get information about action.

Key Language

Outcomes
•

Use of Key Language

adlaa guuzhik
anatadaatth'ak

descri ptive verbs

laughing and falling about

edlii guuzhik chan aadzoo
singing and dancing at the same
time

ahaa guuzhik edlii
walking and singing

aadzoh guuzhik naiidazral
making a noise to encourage
while dancing

tshii nahadik
walking and sleeping

tr'igwidii nilii
heartbroken! falling over with
despair/ overcome with grief

•

use of similes

ts'ik hah ndaadhak
shivering (as if being shaken)
from sickness

naajat hah ndaadhak
shivering from fright

sryuh vaghoo' k'it jitha'ee
colour like a robin's egg

gwiyee'oo uuzhii k'it nilii
shameless display of
irresponsibility - crawling home
like a dog

echiit'oo
bad hair, hair looks like a dog's
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Key Language

Outcomes
•

descri ptive verbs of
character or strength

gwiintl'oh
much effort/strong

vagwijilhtl'oo nilii

Use of Key Language

Nlts'oo gWlldandall
glk'yahaandal eenjlt
nahdalh.

exceptionally skilled at

He is very determined to learn
the Dene lifestyle.

gwiintl'oh gwitr'it
t'agwah'ii

Nidhlzru dal' gWltr'lt
gWJnllnt'all gwahtsih.

works hard

gWiinzii uudhilch'eii.

When he hunts, he works hard.

heeds advice

Tr'llnJn nilll guuzhlk
gWllnzll uudhllch'elh.

gadhan nilii

He is only a child but he listens

very capable

well.

gwiinzii ejiitth'ak

Nljm kwan tat dhldll dal'
gWllnzll Yllnjlgwlchll'ee hah
dhldlh.

good listener

khanh ts'at
fast

When visiting others, he really
behaves with care.

gwiinzii gjjkhii
good speaker

yiinjit gWichil'ee hah t'idi'ii
behaves wi th care

veenjit gi 'gwadhan nilii
someone for whom nothing is
impossible

khazhak t'idich'uu nilii
humble

vidivee gwiinzii,
k'egwaadhat vits'at tr'iinjii
lucky, helped by the Creator
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Gwich'in - Dene Second Language
3. Understanding Text*
Students will understand
oral text.

Students will understand
the following kinds of text.

Concepts and Outcomes

•

in the form of shortened versions or parts of authentic text

•

with some visual support or familiarity with content

Traditional Narratives
Oral history and personal stories
• Edward Wayellon
• Leo Norwegian

•
•
•

Gwich'in Elders

•

Gabe Kochon

Pierre Lacorne

•

Chipewyan Elders

George Blondin

• Joe Naedzo

•

George Barnaby

•
•
•
•

Jim Sittichinli

Julia Baptiste

•
•
•
•

Archie Beaulieu

•

Selwyn Kaye

•

Medicine Powers

•

Behtzidene

•

7ehts¢ne

Dehcho Elders

Legends
• Arrowhead of
the Dreamer

•

Two Rock Ridges

Richard Nerysoo
Lutsel'ke Elders
Fibbie Tatti
Sarah Simon

Tributes
• Jimmy Bonnerrouge
Speeches providing guidance
•

Alexis Arrowmaker

•

Robert Clement

•

A1izette Potfighter

•

Chief Drygeese

•

Cecile Modeste

•

as said by other students

Prayers
• as said by teacher,
resource people
in school

•

as said by Elders

--reX"[ is any set of sentences that communic-.m:s an idea. It can be oral or written or audio \;sual.
There is a communicator and a recei ....er or audience.
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Non-Traditional Texts
Public messages or announcements
•

as made on school interCOITI

•

as found on community
bulletin boards

•

as made at meetings or

•

as found on
community
radio or TV

•

concerts

•

anecdotes told
by resource
people, and
Elders

gathering
News reports
•

as reported on radio,
newspapers, magazines, and TV

Movies, theatre, documentaries
•

videos from individuals

•

film strips

•

educational video/film

Stories, anecdotes
•

analogy story (mod.4)

•

anecdotes told by students

Informational
•

reference nlaterials in print fonn

•

educational TV

•

teacher's lectures

•

educational films

•

songs and poems
created by other
students

Songs, poems
•

142

recording artists, published
lyrics and poems
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Students will understand
verbal text.

Students will read with
understanding.

•

identify main theme or purpose

•

identify significant details which support main theme,
characters, events

•

participate in the discussion of moral lessons in narratives

•

identify effective use of humour

•

identify effective use of vocabulary

•

identify effective use of similes, metaphors, symbolism

•

describe effective body language, voice, gestures used by
speaker

•

identify use of other strategies or techniques used to make
text effective

•

magazine, newspaper articles

•

informational text

•

shorr stories

•

shorr talks or speeches in written form

•

400 word/7-8 shorr paragraphs of text at approximately 100
words a minute
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Gwich'in - Dene Second Language Concepts
4. Language for Production of Text
Students will orally produce
traditional narratives, personal
anecdotes and news stories.

Students will be able to write
different kinds of text.

Students will demonstrate

•

with significant events and settings

•

with details regarding character(s)

•

with moral lesson

•

using effective expression, gesture and voice

•

using effective techniques (e.g. humour, mimicry,
symbolism etc.)

•

notes summarizing what is heard or read

•

reports on cultural information

•

personal anecdotes

•

creative stories, poems, songs

•

news stories

•

personal messages and letters (e.g. thank you notes,
invitations, pen pals etc.)

•

advertisements

•

write to 200 words or 3-4 paragraphs of text on a
given topic

•

accurately spell correctly spoken words

•

use correct punctuation in paragraphs containing
simple sentences

•

classmates

•

other school classes

•

general public

•

guests to school

•

Elders

•

people from similar dialects

mechanical writing skills.

Students will present oral text
to audiences.

1+1

and Outcomes
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Students will be able to
express specific gratitude to
the Creator by adapting other
expression of gratitude.

Juk drin gwiizrii akdo t'ahihshi'yaa geenjit shats'at
tr'iniinjii
_
Today, help me to be careful not to

___ geenjit t'aih shats'an
I ask for guidance in

_

geenjit

_

_
h~i'

I am thankful that

Jii oozhii

ny~htsii.

_

Shats'at tr'iniinjii akdo
Help me to

_

h~i'

nihthan.
_

geenjit gwats'an ahsii

I am giving this gift in thanks for

_

_

Chuu kak khaihtak nahihdik gwichih jtiu t'ajihnuu
nih than
_
Before traveling on the water, I wish to say

Dcne Kcde,lnrroducoon

[0

Grade 9

_

145

Gwich'in - Dene Second Language
5. Linguistic Elements
1.

Phonology
Students will:

Distinguish glottalized from non-glottalized sounds and symbols.

Tah
(socks)

Kak
(on)
2.

Concepts and Outcomes

T'
T'eh
(big feather)

n

n'

nee
(ointment)

n'yah
(rope)

K'
K'it

Tr
Trah
(Merganser)

Tr'
Tr'iinin
(Chlld)

(place)

Syntax
Students will:

Put together a sentence with a transitive verb (verbs which take

objects).

Examples:
Vadzalh hanllnt'lh.
Cut up the caribou.
All luk tsal nyahch'uh ts'at all luk choo jljuu vlts'an nyahtslh.
Cook the smallest fish and give the biggest fish to grandmother.

[46
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3.

Be familiar with patterns in worlcing with regular and high frequency
verb stems:

Morphology
Students will:

•

past, present, future, intentive tenses

•

first, second, third and impersonal persons

•

singular, dual and plural number

Past

Present

Furure

Intentive

I singular

ihshlih
I walked

ihshlih
I am walking

tlhshlih
I will walk

tihshlia nihthlin
I intend to walk

you singular

niinzhlh
you walked

iihlih
you are walking

tjjhlih
you will walk

tjjhlia nllndhlin
you intend to walk

slhe it singular

niinzhlh
he walked

ahlih
she is wallcing

teehlih
he will walk

teehlia nllndhlin
she intends to walk

one

niinzhih
one walked

ahlih
one is wallcing

teehlih
one will walk

teehlih nllndhlin
one intends to walk

Past

Present

Future

Intentive

we dual

nidhiida' d h
we 2 walked

iidli'lil
we 2 walk

hiidli'lil
we 2 will walk

naviidli'a' niidadhan
we 2 intend to walk

you dual

nidhoo'dh
you 2 walked

noh'lil
you 2 walk

hoh'lil
you 2 will walk

nahoh'a' nohthan
you 2 intend to walk

they dual

giniin'dh
they walked

gee'lil
they're walk

gihee'lil
they will walk

gihee'a' giiniidhan
they intend to walk

Past

Present

Future

Intentive

nidhiidajil

iidlidlia

hiidlidlia

we walked

we're walking

we will walk

naviidlida'
niidadhan
we intend to walk

you plural

nadhoojil
you walked

noodlia
you're wallcing

nahohdlia
you will walk

nahohda' nohthan
you intend to walk

they plural

iniinjil
they walked

geedlia
they're wallcing

giheedlia
they will walk

giheeda' giiniidhan
they intend to walk

we plural

North Siavey - Dene Second Language Concepts and Outcomes
1. Cultural Experiences and Understandings
Students will use the North Slavey language to participate in the cultural experiences, which should
help them learn the cultural understandings.
Module 1: Passage to Manhood
Examples of understandings

Cultural experiences

•

eJl.-perience camp with
other young men, male
leaders and Elders

•

camp routines and activities, protocols and interactions for
learning from Elders, sensitivity to the natural world, sensitivity
to their spirituality

•

reflect on changes to
their bodies and what
the changes mean

•

bodily changes, healthful practices, social pressures that dishonor
our bodies, choices that reflect respect for our selves, modesty,
responsibilities to family and conmlUnity

•

learn about passages to
manhood in the past

•

mentorship, vision quests, spiritual powers, physical challenges,
becoming independent

•

reflect on goals, good
habits and routines for
growth and
development

•

visioning self in future, setting goals and challenges, heing
helpful, skills and knowledge required for independence

Module 2: Winter Camp
Examples of understandings

Cultural experiences

•

learn about winter
survival in the past

•

narratives about winter survival, Dene technology and science of
winter survival, about trapping history

•

experience winter
travel and navigation

•

knowledge and skills for finding direction, skidoo maintenance
and snow shoeing, testing ice, ice characteristics, locating
traplines and fish lakes

•

experience winter
camp or winter land
use

•

equipment and supplies, winter camp set up, winter precautions,
winter hunting/trapping techniques, relaxation and story telling

•

reflect on valued
behaviors while at
winter camp

•

preparedness, efficiency, reliability
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Module 3: Spirit of the Land
Examples of understandings

Cultural experiences

•

experience the spirit of
the Creator in nature

•

quiet, heartbeat of land, spiritual places

•

experience Dene
spiritual practices
relating to the land

•

gratitude, harmony, dependence on nature and creatures,
feeding of fire, honoring the land and waters, medicine powers

•

hear traclitional
narratives regarding
the spirit of the land

•

narratives about Creation and Dene prophets, stories about
Dene medicine

•

research present land
use and relate to
perspectives about
harmony and respect
for nature

•

recycling, reusing, conservation, resource management, game
laws, pollution, disturbance of nature

Module 4: Self-Government
Examples of understandings

Cultural experiences

•

research forms of
governance in the past

•

home land or hinterland, nation or etlmic group, treaties of
mutual regard or extinguishment, constitutional recognition as
distinct or provincial status, coexistence or dependency, majority
rule or consensus

•

experience meetings
regarding development
of self-government or
local control

•

land claims, self-govenunent cliscussions, local control of
education, health, social services, economic development,

practice Dene model of
government in school
or class

•

•
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resource Inanagelnent

Eldership, consensus, cooperation and support of leadership,
special abilities and responsibility
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Module 5: Developing Our Talents
Examples of understandings

Cultural experiences

•

refine cultural skills

•

mentorship, practice, opportunities to learn, specialized
knowledge and skill requirements

•

reflect on personal
efforts taken in
developing personal
talents

•

assessing personal goals, identifying skills and knowledge
required, ways of practicing, ways of learning from others, pride,
humbleness, seeking guidance

•

seek wisdom of Elders
in developing talents

•

share their talents to
help others
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2. Language for Interaction

Concepts and Outcomes

a) Students will use the language to do things with others.

Key Language

Outcomes
•

understands simple
technical instructions

using more detailed color words
using more detailed animal

Use of Key Language

dek'ale
white

names

dehbaa

using more detailed animal parts

gray

using more detailed descriptors
of animals

dehbaa dezene

using more detailed actions

dezhare

dark gray
cow

?lts'e
bull
tSla
calf
7eda
antler

nezQ godi

k'~

beorat'l

looks healthy

nezQ godile

k'~

beorat'l

looks unhealthy

wehta
they are lying down

henlhk'e
shoot at the
kagoghatda
look for the

Dene Kede, Introduction to Grade 9
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Key Language

Outcomes

• expresses
encouragement

Use of Key Language

Gotf neni natse anehwh~.
Keep your mind strong.

Goti nezQ migQye.
Play your best.
Ayfl duwiH
What is impossible!

• cancels request with

Segha

explanation

begQn~

anelale kulu

ekaa 1ehdaa heguh1Q.
You don't need to get me
drymeat anymore because I
found some.
SachQ 1erthH'ekQ
kulu

as~'il

gots'~

nawlt~ale

nOe, gulu dzene k'a

nanaQda gha anagfdla

fa.
It is not necessary for you to
come to the class tomorrow
because we are rescheduling the
visit.
Ekaa dartdl sit haweehkw'~. I
hear you clearly.
I understand now. (VVhen further
clarification is not required.)

•

makes plans

nlde
if

tuk'a nezQ ahffa n1~de __.
If we are well in the spring __.
Kare gonezQ ntde __.
If it is good weather _ _.

151

Denc Kcdc,lntroducoon ro Grade 9

Introduction

Dene as a Second Language

Key Language

Outcomes

•

gives and responds to
compliments

Use of Key Language
Nekwfgha nezQ Met'a t'a
segha nezQ.
I like your haircur.
Neka'

o~de gots'e~ na'l~hdl'

segha nezo~?
I like your shoes, where did you
ger rhem?
Sedare feYlhwha.
My older sisrer cur ir.

Sqbak'e tS'E:.
Igor rhem from Yellowknife.
Ts'uh datt'e tah eYla 11N'e
•

asks questions for
clarification

dalt'e
whar kind

Qdenl!
when will you

Qde
where

nezQ nezha?
Among whar kind of trees do
cranberries grow well?

NE: dalt'e k'a eyla 1ltl'l! nezq
nezha?
In whar kind of soil do
cranberries grow well?

Eghalalda gok'enahta Qdenl!
k'eorj?a gha?
While you are working when
will you resr?

Qdenli eyla ?Id'l! ts'eba gha
gonezQ?
When is ir good for one to pick
cranberries?
de eYla 11tfe nezQ neba?
Where do you pick good
cranberries?

taht'a k'e?ats'e?lh hahtsj
nlde Qden~ suga beta ?ahle
gha?
Dcne Kcde, Introduction to Grade 9

\¥bile I am making jam when do
I add sugar?
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b) Studenrs will use the Slavey language to give and get personal information.

Key Language

Outcomes

•

expresses worry or
uncertainty

Use of Key Language

___ datt'e sQQnt·
lwonder
_

Ezhaa t'a begha duwe Ie

Dalt'e sQQnl7
I wonder how s/he is doing?
DagQht'e sQQnl7
I wonder what the situation is?
edaxQ sQQnl
maybe

datt'e SQQnt?
I wonder how s/he is because she
was very sick?
7ekw~

kagereda Ie dagQht'e

SQQnl
I wonder what their situation is
since they went caribou hunting?
EdaxQ Tulit'a gots'~ ade gha
sQQnl·
Maybe he is going to Tulit'a.

•

apologizes with
explana tion

Oaguja hatle la
\¥hat happened was

_

OanerehSI hatle ghQ
_

nadtehwha.
I thought about what I said to
you.
7ama whlre sehdl t'a narehda.
\¥hat happened was my mother
told me to hurry so I left.
Segha gojtre.
I didn't feel well.

•

expresses hope

nlde
hope

7elagenet'a k'e weda nlde.
I hope s/he is on the plane.
Oagowa ntde.
I hope there is a dance.
Srts' ~ ?erttfe ntde
I hope s/he writes to me.
SeghQ naadlwe nlde.
I hope s/he thinks of me.
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Outcomes

•

expresses regret

• gives and explains
personal preference

Key Language

Ekag6fele n[la.

Use of Key Language

I wish it wasn't so.

Ekan[ kulu.
lt's all right, no matter.

Ayil gha aja?
Why did it happen to her/him?

Ayil gha and! nQ?
Why did I say that?

Ayb gha aguja?
Why did it happen?

Ayil gha ?ahlEi nQ?
Why did I do that?

Eyll3 nezQ 1ehkw'1 erehk'e fa
eyla eruhk'a benehwh~.
I prefer that one (person)
because he shoots straight.
Eyla 1ehkw'1 erehk'a t'a eyu
(person) aohfl.
Because he shoots straight I
prefer him to shoot.
Be wehcha eyla

nehwh~,

k'ats'ere1a gha dezhOe fa.
I prefer boiled meat because it is
easier to chew.

• expresses personal
opinions

Show "Home Alone" eyla

Segha 909lzhQle k'~

sure beghQ dI60wh~.
The movie "Home Alone" is
hilarious.

I thought it was silly.

k'egoge1a.

MacCauly Caulkln nezQ show
yfl ch'a1adere1!.
MacCauly Caulkin was good in
the show.
Dene Kede, Incroduction co Grade 9
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c) Students will use the Slavey language to give and get more specific information about things, people,
events using following notions.

Key Language

Outcomes
•

•

compare and contrast

clear descriptions

Use of Key Language

gO?Q
more than

GO?Q aneht'e aypa.
Sthe got more than the others.

gok'a7i1
less than

Gok'a7! reya.
Sthe got less than required.

k'eneht'e
enough

K'eneht'e Qla.
Slhe got enough.

erata
number

7(H' e sade ts' ~ nezha nlde

benene
shapes
edenfdf
color
sadze
time

netsele.
Cranberries that grow in the
sunlight are small.
Ts'uh necha nal7a chln~ eyla
7(tfe necha nezha.
Cranberries are big tmder big
standing spruce trees.

darehcho
SIze

fetanthwha
distance
ekuhde
direction
ekuhye
location

156

Dene Kede,lntroduction to Grade 9

Introduction

Dene as a Second Language
d) Srudents will use the North Slavey language to give and get information about action.

Key Language

Outcomes
•

descriptive verbs

Use of Key Language
ta nadl6rekw'e

laughing and falling about
dazhlederiHa

singing and dancing at the same
time

goyi erell

dancing right from the door
k'enazh(reHa

walking and singing
na?erihga

making a noise to encourage while
dancing
na?elarat'0

paddling and singing a love song
at the same time
edechQ k'eHa

walking and sleeping
tsah k'a duwel
kwiterehtsa/tsah niitse nehH'i
kadr

heartbroken! falling over with
despair overcome with grief

•

use of similes

eyall! t'ii goti tatstexadze

shivering Cas if being shaken) from
sickness
dadzeraHa t'ii goti tats'exadze

shivering from fright
gohtsl xah goti kalt'e

colour like a Robin's egg
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Key Language

Outcomes

Use of Key Language
NI h~an[ naego
shameless display of
irresponsibility - crawling home
like a dog
bekwigha t~l laani
bad hair, hair looks like a dog

•

descriptive verbs of
character or strength

mitse

Dene naowere gha beni

much effortlstrong

exceptionally skilled at

natse.
He is very determined to learn
the Dene lifestyle.

edariya

Naze nlde sure gucha

works hard

eghalaeda.
When he hunts, he works hard.

miregci

sure ek' ~~ Qt'e
heeds advice

Ts'Qdane Qt'e kulu nezQ

edakarlt'e

ewehkw'~.

very capa ble

He is only a child but he listens
well.

nezQ ewehkw'~
good listener
naUa
fast

Xahta k'ats'eda nlde sure
edeserlht'e.
When visiting others, he really
behaves with care.

nezQ gode
good speaker

edeseflt'e
behaves with care

begha gojlre gQhlpe
someone for whom nothing is
impossible
edetere1tn~

humble

Dene bets'~ naoredl
lucky, helped by the Creator
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3. Understanding Text*
Students will understand
oral text.

Language Concepts and Outcomes

•

in the form of shortened versions or pacts of authentic text

•

with some visual support or familiarity with content

Traditional Narratives
Students will understand
the following kinds of text.

Oral histories and personal stories
• Edward Wayellon
• Leo Norwegian

•
•
•
•

Gwich'in Elders
Pierre Lacorne
Joe Naedzo
Richard Nerysoo

•

Lutsel'ke Elders

•
•
•

Fibbie Tatti
Julia Baptiste
Archie Beaulieu

Legends
• Arrowhead of
the Dreamer

•

Two Rock Ridges

•
•
•
•
•
•
•
•

Gabe Kochon
Chipewyan Elders
George Barnaby
Jim Sittichinli
Dehcho Elders
George Blondin
Sarah Simon
Selwyn Kaye

•
•

Medicine Powers

•

7ehts<jne

Behtzidene

Tributes
• Jimmy Bonnetrouge
Speeches providing guidance
•

Alexis Arrowmaker

•

Robert Clement

•

A1izette Potfighter

•

Chief Drygeese

•

Cecile Modeste

•

as said by other students

Prayers
• as said by teacher,
resource people
in school
•

as said by Elders

'"Text is any set of sentences thac communicates an idea. fr can be oral or wrinen or 3udjo visual.
There

IS 3

communicator and a receiver or audience.
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Non-Traditional Texts
Public messages or announcements

•

•

as made on school intercom

as found on
community

•

as found on community
bulletin boards

•

as made at meetings or gathering

radio or TV

News reports

•

as reported on radio,
newspapers, magazines, and TV

Movies, theatre, documentaries

•

videos from indjviduals

•

film strips

•

educational video/film

•

concerts

•

anecdotes told
by resource
people, and
Elders

Stories, anecdotes

•

analogy story

•

anecdotes told by students

Informational

•

reference materials in print form

•

educational TV

•

teacher's lectures

•

educational films

•

songs and poems
created by other
students

Songs, poems
•

160

recording artists, published
lyrics and poems
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Students will understand
verbal text.

Students will read with
understanding.

•

identify main theme or purpo e

•

identi~r

•

participate in the di cu. ion of moral Ie

•

identify effective use of hum ur

•

identify effective u e of vocabulary

•

identify effective use of imiles metaphor . ymboli m

•

de cribe effecti e body language, oice ge ture u ed by
sp aker

•

identify use of other strategie or techniqu
text effective

n

.

ill

.

narrao\'e

u ed to make

• magazme new paper articles

•
•
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ignificant detail which support main theme,
character events

informational text
hart torie

•

shan talk or peeche in written form

•

400 word/7- short paragraph of text at approximate! 100
word a minute
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North Siavey - Dene Second Language Concepts
4. Language for Production of Text

and Outcomes

Students will orally produce

•

with significant events and settings

traditional narratives, personal
anecdotes and news stories.

•

with details regarding character(s)

•

with moral lesson

•

using effective expression, gesture and voice

•

using cffective techniques (e.g. humour, mimicry,
symbolism etc.)

•

notes summarizing what is heard or read

•

reports on cultural information

•

personal anecdotes

•

crea rive stories, poems, songs

•

news stories

•

personal messages and letters (e.g. thank you notes,
invitations, pen pals etc.)

•

advertisements

•

write to 200 words or 3-4 paragraphs of text on a
given topic

•

accurately spell correctly spoken words

•

use correct punctuation in paragraphs containing
simple sentences

•

classmates

•

other school classes

•

general public

•

guests to school

•

Elders

•

people from similar dialects

Students will be able to write
different kinds of text.

Students will include specific
elements in their narratives.

Students will present oralteXl
to audiences.
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Students will be able to
express specific gratitude to

the Creator by adapting other
expressions of gratitude.

H/duh dzene Dene gha dza aruhsOe gholele gha kexeohdl gha
sets'~

nanedl
_
Today, help me to be careful not to

_

_ _ _ _ _ h(d6 gogha k'eseden(h1.
I a k for guidance in
_
_ _ _ _ _ sedze natse gha
Help me to
_
NezQ chohte gha mahsl
I am thankful that

sets'~

nanedl.

nehwh~.

_

_

Mahsl nenehwh~ gha as[ negha neh1a
I am giving this gift in thanks for

_

_

Tuk'e nrh1e were, h(duh dzene seha gonuzQ duhs[ nehwh~

Before traveling on the water, I wish to say
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North Siavey - Dene Second
5. Linguistic Elements
1.

Phonology
Students will:

Language Concepts and Outcomes

Distinguish glottalized from non-glottalized sounds and
symbols.
(kw') vs (kw)

(ch') vs (ch)

kW'lh kwah

ch'oh choh

(mosquitoe)

Syntax
Students will:

(quills) (feather)

(d') vs (d)

(k') vs (k)

7[H'e

K'lh

deh

(cranberries)

2.

(rock)

(lard)

ka

(birch) (with)

Put together sentences which contain transitive verbs, describing
and qualifying words.
Examples:
?ekw~

Umlhda tS'fil nechaa t'akwe newet'a.
From the caribou he shot he cut up the biggest one first.
lue netsella deht'e gats'fil ~ue necha sf! detsaa ghan/ht/.
He is cooking the small fish for himself and gave the big fish to his
grandfather.
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3.

Be familiar with patterns in working with regular and high
frequency verb stems:

Morphology
Students will:

•

past, present, future, intentive tenses

•

first, second, third and impersonal persons

•

singular, dual and plural number

Past

Present

Future

Intentive

DeehHa
I walked

Dehda
I am walking

Dehda gha

r will walk

Duhtla
I intend to walk

dftt~a

you walked

d(Ha
you are walking

dlda gha
you will walk

dQda
you intend to walk

slhe it singular

deda
he walked

dehda
she is walking

deda gha
he will walk

dutla
she intends to walk

one

ts'ereda
one walked

ts'erehda
one is walking

ts' eretla gha
one will walk

ts'eruHa
one intends to walk

Past

Present

Future

Intentive

we dual

lerewida
we 2 walked

lerida
we 2 walk

lerida gha
we 2 will walk

leruda
we 2 inten d to walk

you dual

lerahda
you 2 walked

lerahtla
you 2 walk

lerahda gha
you 2 will walk

lerahda
you 2 intend to walk

they dual

gogerehwhe

gogerehwhl

gogeruhwhl

they walked

they're walk

gogerehwhl
gha
they will walk

Past

Present

Future

Intentive

we plural

gorfwfwa
we walked

goriwl
we're walking

gor/wl gha
we will walk

goruwl
we intend to walk

you plural

goraahwhe
you walked

gorahwl
you're walking

gorahwhl gha
you wilJ walk

gorahwhl
you intend to walk

they plural

gogerehwhe

gogerewhl

gogeruhwhl

they walked

they're walking

gogerehwhl
gha
they will walk

I singular

you singular
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they intend to walk

they intend to walk
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South Siavey - Dene Second Language Concepts and Outcomes
1. Cultural Experiences and Understandings
Students will use the South Siavey language to participate in the cultural experiences, which should
help them learn the cultural understandings.
Module 1: Passage to Manhood
Cultural experiences

Examples of understandings

•

experience camp with
other young men, male
leaders and Elders

•

camp routines and activities, protocols and interactions for
learning from Elders, sensitivity to the natural world, sensitivity
to their spirituality

•

reflect on changes to
their bodies and what
the changes mean

•

bodily changes, healthful practices, social pressures that dishonor
our bodies, choices that reflect respect for our selves, modesty,
responsibilities to family and community

•

learn about passages to
manhood in the past

•

mentorship, vision quests, spiritual powers, physical challenges,
becoming independent

•

reflect on goals, good
habits and routines for
growth and
development

•

visioning self in future, setting goals and challenges, being
helpful, skills and knowledge required for independence

Module 2: Winter Camp
Examples of understandings

Cultural experiences

•

learn about winter
survival in the past

•

narratives about winter survival, Dene technology and science of
winter survival, about trapping history

•

experience winter

•

knowledge and skilJs for finding direction, skidoo maintenance
and snow shoeing, testing ice, ice characteristics, locating
traplines and fish lakes

travel and navigation

•

experience winter
camp or winter land
use

•

equipment and supplies, winter camp set up, winter precautions,
winter hunting/trapping techniques, relaxation and story telling

•

reflect on valued
behaviors while at
winter camp

•

preparedness, efficiency, reliability
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Module 3: Spirit of the Land
Examples of understandings

Cultural experiences

•

experience the spirit of
the Creator in nature

•

quiet, heartbeat of land, spiritual places

•

experience Dene
spiritual practices
relating to the land

•

gratitude, harmony, dependence on nature and creatures,
feeding of fire, honoring the land and waters, medicine powers

•

hear traditional
narratives regarding
the spirit of the land

•

Creation narratives, stories about Dene medicine, Dene
prophets

•

research present land
use and relate to
perspectives about
harmony and respect
for nature

•

recycling, reusing, conservation, resource management, game
laws, pollution, disturbance of nature

Module 4: Self-Government
Examples of understandings

Cultural experiences

•

research forms of
governance in the past

•

home land or IUnteriand, nation or ethnic group, treaties of
mutual regard or extinguishment, constitutional recognition as
distinct or provincial status, coexistence or dependency, majority
rule or consensus

•

experience meetings
regarding development
of self-government or
local control

•

land claims, self-government discussions, local control of
education, health, social services, economic development,
resource managemeot

•

practice Dene model of
government in school
or class

•

EJderslUp, consensus, cooperation and support of leadership,
special abilities and responsibility
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Module 5: Developing Our Talents
Examples of understandings

Cultural experiences

•

refine cuI rural skills

•

mentorship, practice, opportunities to learn, specialized
knowledge and skill requirements

•

reflect on personal
efforts taken in
developing personal
talents

•

assessing personal goals, identifying skills and knowledge
required, ways of practicing, ways of learning from others, pride,
humbleness, seeking guidance

•

seek wisdom of Elders
in developing talents

•

share their talents to
help others
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2. Language for Interaction

Concepts and Outcomes

a) Students will use the language to do things with others.

Key Language

Outcomes
•

understands simple
technical instructions

using more detailed color words
using more detailed animal

Use of Key Language

(medzlh) dek'ah
(caribou) white

names

(medZlh) dimbee

using more detailed animal
parts

caribou gray

using more detailed descriptors
of animals

caribou dark

using more detailed actions

female caribou

(medZlh) dimbee denide
(medZlh) me?a
(medZlh) Ilts'e
bull moose

(medZlh) zha ach' ia
Jumpers

(medZlh) tSla
calf

medZlh-de
antler
nezlJ gondf laam6dat(
looks healthy
dzah gondih laam6dat'(
does not look healthy

thehte
they are laying down
?fnlhk'eh
shoot at the
kagoa(nda
look for the
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Key Language

Outcomes

•

expresses
encouragement

Use of Key Language

Hotlt~.

Give it your all.
Hura(
Play your best'

Azhil duwel
What is impossible'
•

cancels request with
explanation

Ki segha etthegQ a?I,lieh ~e. ka
ndah eg6thlh?Q.
You don't need to get me
drymeat because I found some
already.
SachQh edlhH'eh kQ~ na?uHah
gha ~e. Gulih dz~ k'eh
anagots'eleh gha t'ah.
It is not necessary for you to
come to the ciass tomorrow
because we are rescheduling the
visit.

Duh ka medehtth'e.
I understand now. (When further
clarification is not required.)

•

tuek'eh k'adhl ahthit'e n1de.
If we are well in the spring.

makes plans

kadl gonezli n\de
if the weather is good
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Kadl gonezl,l n1de.
If it is good weather.
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Key Language

Outcomes
•

gives and responds to
compliments

Use of Key Language

nezll

Netthigha dat'a segha neZll.

good

I like your haircut.

yazee

Neke segha nezl,l. godl

very

gots'lith anela?
I like your shoes, where did you
get them?
Sembaade sethfghad,hthe.
My older sister cut my hair.
Saamba Gul, gots'lith 7ahta

Qt'e.
I gOt them from Yellowknife.

•

asks questions for
clarification

how

Ndeh gok'eh godl see ned'e
nezheh?

goda anendeh gha

VVhere on the land do
cranberries grow?

da6ndfh

when will you leave
godl
where
gots'~

while or towards
da7~ht!

what kind

Ts' u da7~htl tah see nett'e
nezl,l nezheh?
Among what kind of trees do
cranberries grow?

Ndeh daqhll k'eh see ned'e
nezll nehzheh?
In wh>1t kind of soil do
cranberries grow well'

Eghalalnda gots'~ godQ
nadlzhih gha?
""hile you are working when
will you rest?
God¢h see nett' e nats'ehtsj
gha gonezl,l?
VVhen is it good for one to pick
berries?
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Outcomes

Key Language

Use of Key Language

God(

see neN'e zhanezl,l

nats'ehtsf?
Where do you pick good
cranberries?
Etth~gQ ehts( nlde godQh

nafQdehthah?
When I make dry meat when do
I turn it over'
b) Students will use the Slavey language to give and get personal information.

•

expresses worry or
uncertainry

Enehthll

UuN'fe ezha?el( eg(Jh, daondfh

I wonder

sQQndl enehth~?
I wonder how s/he is because
s/he was very sick?

Daondfh sQQndl7
I wonder how s/he is doing?
Dag(Jht'e sQQndl?
I wonder what the situation is?

Medzlh kaogedehthe lie,
goxeh dagondfh sQQndl
enehth~?

_ _ _ EdahghQh.
Maybe _ _.

I wonder what their situation is
since they went caribou hunting?

EdaghQh Tthedzeh KQ~ gots'~
andeh gha sQQndl.
Maybe he is going to Wrigley.
•

apologizes with
explanation

Daguja N' a _ _.
What happened was _ _.

G6hdh t'ah edihtl'eh
nathehtlah ile.

kq~

Because it was cold I didn't go to
school.

Daguja H'a, semQ xlh anet'(
sehndl t'ah nadehHah.
My mother told me to hurry so I
left.
Daguja N'a, segha dzaag(Jht'e
aguja.
I didn't feel well.
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•

expresses hope

Key Language
emde ets'emdh/il
hope

Use of Key Language
Sets'~ ednd'eh

wrote to rue.

Ela k'et'ah k'eh at'( emde
enehth/il.
I hope s/he is on the plane.
Dahgodhe emde enehthE:.
I hope there is a dance.
Sets'': edlltl'eh emde enehthE:
I hope slhe writes to me.
SeghQh naemdh/il emde
enehth/il.
I hope s/he thinks of me.

•

expresses regret

Kag~ht'e

Ie IQh mde enehth/il.
I wish it wasn't so.

Kdlu.
lt's alright/no matter/ it doesn't
matter.

Azhfl gha mets'~ kaguja IQh7
Why did it happen to her/him?
gok'ets' el(
regret

•

gives and explains
personal preference

Azhil gha kadehsl lQh?
Why did I say that?
Azhfl gha agohfa IQh7
Why did I do that?

Eded( a zh~hk'eh, ehtth'l
edehk'eh t'ah.
Because he shoots straight, I
prefer him to shoot.
Etth~

thecha dezhfle t'ah ezhl

10Mjh segha nezl,J.
I prefer boiled meat because it is
tender.
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Outcomes
•

Key Language

expresses personal
opinions

Use of Key Language
EdlhH'eh na?edah "Home
Alone" uuzhe meghQh
gI6gohth~.

The movie "Home Alone" is
hilarious.
MacCauly Caulkln edlhH'eh
na?edah k'eh nezl,l alt'[.
MacCauly Caulkin was good in
the show.

MeghQh stidih enehtht:.
I thought it was comical.
c) Students will use the Slavey language to give and get more specific information abour things,
people, events using following notions.

•

compare and contrast

gO?Qh tQ
more than

GO?Qh ts' ~ tQ megha?edadf.
Slhe got more than the others.

keeneht'e fie
less than needed

Megha keeneht'e fie.
S/he got less than required.

keeneht'e

Ka megha keeneht'e.

enough

S/he gor enough.

kaondfh xc
although/even so

•

clear de criptions

ets'edehtah

NeWe sadee ts'~ nezheh nlde

number

zha?aetseha.
Cranberries that grow in the
sunlight are small.

t'ahSII gul[h zhahx61(
shapes
me?edlhWeh
color

Ts'u necha nahthe?a zhlh a
neWe zhanecha.
Cranberries are big wlder big
standing spruce trees.

sadzee
time
IN
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Outcomes

Use of Key Language

dc!7echo
sIze

da'godehthaa
distance

godl gode?a
direction

godl
location
d) Students will use the South Slavey language to give and get information about action,
•

descriptive verbs

dlcit'lih gok'eadededheh
laughing and falling about

dahshledidah
singing and dancing at the sanle
time

ruhzhE:E: dahgodehthe
dancing right from the door

dah?etfe t'Qh

gots'~h

nah?fzeh

making a noise to encourage while
dancing

k'ehsh(?edfHeh
walking and singing

edechQh k'etle
sleep walking

k'et'Qh

gots'~h

?elaededla

paddling and singing a love song

tsek' e tthfteh ?adededheh
heartbroken! falling over with
despairovercome with grief
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Key Language

Outcomes
•

use of similes

Use of Key Language
ezha?el( t'ah kii mets'ehxa laat'(
shivering <as if being shaken) from
sickness
dahdzeedattah t' ah kff
mets'ehxa laaja
shivering from fright
tS'lhgoh yehtth'~ laamoodat'[
colour like a robin's egg
tt(laondih ?Q?egoh.
shameless display of
irresponsibility - crawling home
like a dog
metthigha H(gha laondfh
bad hair, hair looks like a dog's

•

descriptive verbs of
character or strength

mitse

See dene k'~~ keoduhshah

much effort/strong

enldh~.

mighoh

He is very determined to learn the
Dene li festyle.

exceptionally skilled at
works hard

Nazeh n1de uut~'ie eghala?enda.
""hen he hunts, he works hard.

gok'eqt'e

DezQ~

hli tl'!e eghalaenda

heeds advice

dlile qt'e
very capable

nezq godehtth'q
good listener

Qt'e ko nezlJ editth'e.
He is only a child but he listens
well.
Kotah at', mde nezlJ gok'eQt'e.
When visiting others, he really
behaves with care.

nadah
fast

nezq gqndeh
good speaker
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Use of Key Language

edehseedlht'e
behaves with care

megha godezhile
someone for whom nothing is
impossible

tSle t'ah at'l
humble

mets' aodendlh
lud.'Y, helped by the Creator
megha dzaagyht'e
she feels badly
medzee hule
he doesn't have heart
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South Siavey - Dene Second
3. Understanding Text*
Students will understand
oral text.

Students will understand
the following kinds of text.

Language Concepts and Outcomes

•

in the form of shortened versions or parts of authentic text

•

with some visual support or familiarity with content

Traditional Narratives
Oral history and personal stories
• Edward Wayellon
• Leo Norwegian

•
•
•
•
•
•
•
•

Gwich'Ul Elders
Pierre Lacorne
Joe Taedzo
Richard Nerysoo
Lutsel'ke Elders
Fibbie Tatti
Julia Baptiste
Archie Beaulieu

Legends
• Arrowhead of
the Dreamer

•

Two Rock Ridges

•
•
•

Gabe Kochon
Chipewyan Elders
George Barnaby

•
•

Jim Sittichinli

•
•
•

George Blondin
Sarah Simon

•

Medicine Powers

•
•

Behtzidene

Dehcho Elders

Selwyn Kaye

7ehts<jne

Tributes
• Jimmy Bonnerrouge
Speeches providing guidance
•

Alexis Arrowmaker

•

Robert Clement

•

Alizette Potfighter

•

Chief Drygeese

•

Cecile Modeste

•

as said by other students

Prayers
• as said by teacher,
resource people
in school
•

as said by Elders

-Text is any set of semenccs that <.:ommunicatcs an idea. It can be oral or written or audio visual.
There is a communicator and a receiver or audience
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Non-Traditional Texts
Public messages or announcements
•

as made on school intercom

•

as found on community
bulletin boards

•

as made at meetings or gathering

•

as found on
community
radio or TV

•

concerts

•

anecdotes told
by resource
people, and
Elders

News reports
•

as reported on radio,
newspapers, magazines, and TV

Movies, theatre, documentaries
•

videos from individuals

•

fiJ m stri ps

•

educational video/film

Stories, anecdotes
•

analogy story

•

anecdotes told by students

Informational
•

reference materials in print fom,

•

educational TV

•

teacher's lectures

•

educational films

•

songs and poems
created by other
students

Songs, poems
•

Dene Kedc, Introduction

to
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recording artists, published
lyrics and poems
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Students will understand
verbal text.

•

identify main theme or purpose

•

identify significant details which supporr main theme,
characters, events

Students will read with
understanding.

•

participate in the discussion of moral lessons in oarratives

•

identify effective use of humour

•

identify effective use of vocabulary

•

identify effective use of similes, metaphors, symbolism

•

describe effective body language, voice, gestures used by
speaker

•

identify use of other strategies or techniques used to make
text effective

•

magazine, newspaper articles

•

ioformational text

•

shorr stories

•

shorr talks or speeches in wrinen form

•

400 wordl7-8 shorr paragraphs of text at approximately 100
words a Ininute
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4. Language for Production of Text

Outcomes

Students will orally produce

•

with significant events and settings

traditional narratives, personal
anecdotes and news stories.

•

with details regarding character(s)

•

with moral lesson

•

using effective expression, gesture and voice

•

using effective techniques (e.g. humour, mimicry, symbolism
etc.)

•

notes swnmarizing what is heard or read

•

reports on cultural information

•

personal anecdotes

•

creative stories, poems, songs

•

news stories

•

personal messages and letters (e.g. thank you notes,
invitations, pen pals etc.)

•

advertisements

•

write to 200 words or 3-4 paragraphs of text on a given
topic

•

accurately spell correctly spoken words

Students will be able to write
the following kinds of text.

Students will demonstrate
mechanical writing skills.

•

use correct punctuation in paragraphs containing simple
sentences

Students will present oral text
to audiences.

Dene Kede, tntroduction

to

Grade 9

•

classmates

•

other school classes

•

general public

•

bruests to school

•

Elders

•

people from similar dialects

18\

Students will be able to
express specific gratitude to
the Creator by adapting other
expression of gratitude.

Duh dzene

fie gha keX071,lhndih sets'a'nendl gha. (I.e.

Dene gha dzaaduhs[)
Today, help me to be careful not 10

_

_ _ _ k'esendlh7lh. (e.g. midehsl yundaa k'esendlh7lh)
I ask for guidance in

_

___ gha mahsl enehthE:. (e.g. nezq Ite gha mahsl
enehthE:)
I am thankful that

_

_ _ gha sets'anendl.
Help me

10 _ _.

DII t'ahsil neghaneh7ah tl'a,
(e.g. sexeh gonuzlt)
This gift is

gha Qt'e.

_

Tu k'E:E: deh7eh godheh
(e.g. dtih dzene sexeh gonuzq)
Before traveling on the water, I wish

182

duhsi enehthE:.
10

say

_
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5. Linguistic Elements
1.

Phonology
Students will:

Language Concepts and Outcomes

Distinguish glottalized from non-glottalized sounds and symbols.

(tth ') vs (tth)

(k') vs (k)

tth'lh

k'l

tthth

(mosquito) (axe)

(birch) Gust)

(ch') vs (ch)

(U') vs (U)

ch'oh

i tl'Jh

choh

(quills) (feather)

2.

Syntax
Students will:

kii

HI

(lightning) (dog)

Put together sentences which contain transitive verbs, describing
and qualifying words.
Examples:

Medzlh-chQQ neht'eh.
Roast the caribou ribs.

aetsele sil neht'eh
ghanlchu.

loue

gots'~h

lue necha sli netsie

Cook the smallest fish and give the biggest fish to your
grandfather.

Sah xQhnll naloQdehUah

gots'~h

cheekua ghaenda.

The bear suddenly turned and looked at the young boy.
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3.

Be familiar with patterns in working with regular and high
frequency verb sterns:

Morphology
Students will:

•

past, present, future, inrentive tenses

•

firsr, second, third and impersonal persons

•

singular, dual and plural number

Past

Present

Future

Intentive

I singular

dehda
I walked

dehdah
I am walking

dehda gha
I will walk

duhda
I intend to walk

yOll singular

d\da
you walked

dlldah
you are walking

d\da gha
you will walk

dqqda
yOll intend to walk

s/he it singular

deda
he walked

dehdah
she is walking

deda gha
he wi II walk.

duda
she intends to walk

one

ts'ededa
one walked

tS'edehdah
one is walking

ts'ededa gha
one will walk

ts'eduda
one intends to walk

Past

Present

Future

Intentive

we dual

ledithl
we 2 walked

ledethitthe
we 2 walk

ledlthl gha
we 2 will walk

ledtitithl
we 2 intend to walk

you dual

ledahthl
yOll 2 walked

ledahtthe
you 2 walk

ledahthl gha
yOll 2 will walk

ledaathl
you 2 intend to walk

they dual

legedethl
they walked

legedehtthe
they're walk

Mgedethl gha
they wi II walk.

legeduthl
they intend to walk

Past

Present

Future

Intentive

we pillral

godidhl
we walked

godehthidhe
we're walking

godidhl gha
we will walk

godtitidhi
we intend to walk

you plural

godahthl
you walked

gcidahthe
you're walking

godahthl gha
you will walk.

godaathl
you intend to walk

they plural

gogedehthl

gogedehthe

gogeduhthl

they walked

they're walking

gogedehthl
gha
they will walk
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Passage to Manhood
It is with the laws of the land that one dreams things. Without the laws of the land one cannot
see anything in his dreams. -Paul Wright'

Arrowhead of
the Dreamer
People who could dream
were very powerful people.

All young men would go out
to seek dreams. Only some
would succeed.

One young man received
dreams but he could not go
back to live with his people.
He did not feel ready.

A guide came to him and

PfllIl W"ight offort

N077I1f/11

told tbis lege11d il1 Jfll1l1f1ry of 1995.

vVhatever was good, even a good dream was used to teach the
young. A young man seeking a vision lived by himself in the bush.
JIe was there to dream and to learn something. These kinds of
people are called Chiko. Some of them are helped and they get to
see a vision bur some see nothing at all. Those who see something
and receive a vision become very important.
I am going to teU you a story of how one dreams. In the old days
kids abour so tall (10 -11 yrs.) would go and live by themselves in
the bush away from the main camp. Often in these camps, there
were quite a few young men seeking visions. Only some of them
would have dreams (visions). Not every one is the same and if one
was not meant to receive a dream, nothing would happen. Some
young men lived by themselves until they got white hair but did not
see anything.
1t so happened there was a young man who lived in such a camp.
Others who had come there \\~th him had all gone home and some
of them even had children. And yet this young man remained in the
camp, even though he had had many dreams. Finally he felt he had
seen all he needed to see. He packed his bags and prepared for
leaving. \Vhile on his way, he reviewed in his mind all of his dream
experiences. He thought he had dreamt of everything he needed but
upon reflection, he realized that he had not yet received a vision for
painful muscles spasms. He returned with his bags prepared to
continue his stay at the camp. And so he stayed.

told him what he had to do.

He did what was required
of him.

In late fall an Old Man with white hair came to visit him. The Old
Man spoke to him, "Grandson, what are you doing to yourself. All
of your other friends are at home having fun and enjoying
themselves. \Vhy are you still here doing this to yourself?" The
young man said, "Grandfather, [ am a pitiful man. I don't know
what to do and that is why T live on the outskirts of the community."
After, the young man thought about this and wondered abour the
visit from the Old Man. lIe thought about this encounter for
another four years. Four years later about the same time of the year,
the Old Man came back again. Just as the Old Man came in and sat

Taken from the legend, ..I1'7V"~'hl'J1J of Ihl' Drrum" in (his module.
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down, they heard a woman laughing. It was the young man's aunt.
The Old Man said, "Grandson, with that woman laughing it would
be difficult for me to sleep, also, I do not like her laugh. Look at
her," said the Old man. ~en the young man looked, the woman
appeared before them as if she was in the same room. As he was
looking at her, the Old Man took his bow and arrows and shot her
with the arrow under her armpits.
The Old Man said to the young man, ""''hen they come to you for
help and offer you things, do not accept. Only look at the gift if the
bearer of the gift offers you a tanned cow moose hide with the
tanned side up and drapes the hide over your arms. Only then can
you offer your help. \¥hen you are administering this help, tap the
woman on one side and receive the object of her pain from her
other side with your other hand. Upon doing this, say; " Tt is the
arrowhead of the dreamer. Ask, "~y are you having problems with
this? Why are you having such a hard time with this?"

He was given powers to help
people.

He went back to live with
his people and lived to be old
with his powers.

4

After a long time he heard singing and chanting like some one was
making LlClian medicine on someone else. After a while his mother
came in to visit him. She said, "Your aunt fell among the people and
she is in a lot of pain in her side. She is having difficulty breathing.
Can you come and help her? " She had brought with her some
offerings but because there was nOt what he required, he did
nothing. His mother made a nunlber of trips to his home to request
his help but to no avail.
Finally, she brought a tauned cow moosehide and draped it over his
arm. Only then did he walk over to his aunt's house. He saw that
she was in a critical state. He finally left his camp and dropped his
bags at his father's place. He returned to his aunt's house and asked
the people to position her in a particular way and the people did
that. He then tapped her on one side and caught the object of her
discomfort on the other side with his other hand. He saw that it was
a snake. The snake crawled on his hand and he told the people,
"This is the arrowhead of the dreamer. ~y were you having so
much trouble with it?"
It is said that the young man was weak for four days folJowing this
event. It is also said that the young man and his children lived to be
very old. In those days that is how it was. ID those days, that is how
young people experienced their vision quest. It is with the laws of
the land that one dreams things. \Mthout the laws of the land one
cannot see anything in his dreams.
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Module Overview

Project For Experience
and Reflection
1.

Boys Camp 2-3 days

Major Cultural Understandings
• In the past, puberty for boys signified an important
change.

• After puberty, boys began an intensive
training for manhood .
• Some tribes trained their boys in a
separate camp during their passage.
• Even today, puberty signifies an
important change in boys.

• As in the past, boys today can use the
time of their passage to prepare
themselves for manhood.
• Attitudes related to self-development
as a nlan

• Skills related to self-development as a man
• Skills related to being a man in one's family
and conununity
Resources
1. Edward Wayellon, Dogrib
2. Dehcho Elders
3. Gwich'in Elders

Proposed Activities
for Developing
Language Skills and
Cultural
Understanding
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4. Gabe Kochan,
Sahtu Region
5. George Blondin,
Sahtu Region
6. Pierre Lacarne,
Ft. Providence
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Major Cultural Understandings

Knowledge
Major Cultural
Understandings
1.ln the past, puberty for
boys signified an important
change.

2. After pUberty, boys began
an intensive training for

Note: Teachers should validate the accuracy and acceptability
of the following information in their own communities.

•

Puberty was marked with a change in the voice of a boy.

•

In times past, the Dene believed that young boys and girls
gained spiritual power, as they became adolescents.

•

Passage into puberty began a period of intense training for
young boys, in preparation for manhood.

•

Training began when boys were very young but during
adolescence it became very intensive and the expectations
grew considerably.

•

The boys began to accompany the adult men on hunts.

•

With the "first kill" of a young man Elders would tear at his
clothing to celebrate the emergence of a provider and to
remind him that there were those with whom he should
share his catch. If the first kill was a large one, the whole
community celebrated and the meat would be distributed to
the Elders.

•

They learned to make and repair tools, they learned about
time, direction and weather as it related to travelling.

•

They learned how to work with a leader in large hunts,
cooperating to ensure success.

•

They were made to go off on hunting trips alone as a test of
their knowledge and skills and mental stamina and courage.

•

When the young man proved capable and self-sufficient on
the land, he was recognized as a man and allowed to marry.

•

The boys were put through a period of training away from
others.

•

They were given rigorous challenges such as sleeping by
sitting upright, or working widlOut a break right after
waking.

•

These challenges were meant to condition their bodies and
to develop mental stamina.

manhood.

3. Some tribes trained their
boys in a separate camp
during their passage.
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Major Cultural Understandings

4. Some tribes engaged
their young men in dream

•

Stories of dream quests were told to the young people from
the time they were young so that they could look forward to
the time that they would begin their own quests.

•

Dream quests were sacred spiritual experiences where the
young men would receive dreams or visions, which
communicated their medicine powers to them.

•

Medicine powers werc often special powers or abilities that
each individual was given by the Creator to help him in his
life and to help him to help others. The powers were often
associated with animals or the elements of nature.

•

Young men were encouraged to sray in the bush, away from
others in order to enable dreams.

•

There were times that dreams did not come at all to boys,
and other times when boys became old men before the
dreams would corne to them. There were powers, which
existed only in the people who showed courage and concern
for others, peoplc who lived extra-ordinary good lives.

•

Fathers and Elders would counsel the young men on
spiritual matters as they began their quest.

•

Spiritual dreams and visions were considered private
matters, not to be discussed in public or to be bragged
about.

•

It signifies the body's ability to father a child.

•

It signifies spiritual possibilities, which boys should
recogn ize an d respect.

•

It signifies the need to prepare for the responsibilities of
manhood.

•

By knowing that the changes in their bodies signify the
ability to father a child

•

By recognizing the spiritual possibilities within themselves
and treating themselves with respect

•

By accepting and seeking the guidance of Elders and
other men

quests.

6. Even today, puberty
signifies an important
change in boys.

6. As in the past, boys today
can use the time of their
passage to prepare
themselves for manhood.
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Major Cultural Understandings

7. Attitudes related to selfdevelopment as a man

8. Skills related to selfdevelopment as a man

9. Skills related to being a
man in one's family and
community

8

•

By reflecting on the choices they make and the implications
of them in their future lives

•

By preparing themselves for their roles and responsibilities
as men in their families and community

•

Willingness to learn from the words of Elders

•

Willingness to reflect on one's decisions and behaviors

•

Willingness to accept and begin learning the roles and
respon ibilities of men in their families and their conununity

•

Recognizing changes in one's body and the implications of
these

•

Caring for one's body

•

Personal goal setting

•

Seeking Elders for guidance

•

Seeking opportunities to learn the skills required for
manhood

•

As determined by family and conununity
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Proposed Activities Chart

Arrowhead of
the Dreamer

Discuss with the young men, how one can prepare for
manhood (Activity #8)
Students choose someone in the community to be
their mentor for a day (Activity #9)

Talk to students about
the upcoming camp (Activity #10)

Pre-talk to legend
(Activity #1)
Tell legend orally
Students ask questions
(Activity #2)
Discuss legend's lessons
(Activity #2)

Prepare

Passage Camp
Project

Project: Young men's Camp
Meet with parents
to inform

Reflection

The Land

Establish camp rules

Review training for manhood as practiced in
past using overhead projector (Activity #3)

Hear words of Edward Wayellon and do
language development activities (Activity #4)

Review student
evaluation process that
will be used
Accompany teacher
to request aid of
Elders for camp

Students make list of good habits and routines
they would like to develop as they make their
passage into manhood (Activity #5)

Canoeing, fishing,
small game hunting
Dene Games
Words of guidance
from Elders regarding
the need to learn
land skills

Project: Young Men's Camp:
Reflection
After the camp, have the
young men reflect on their
experience through a class
discussion
Students evaluate their
own growth using
a chart

Students use their imaginations to write stories
about the Elder's experiences of being left
alone on the land for the first time.
(Evaluation Activity)

Learning to work and

cooperate with a leader.
Hear stories about leaders

in the past

Students read Elders' words and stories about
dream quests (Activity #6, Resources #1-6)
Students use worksheet to work with stories
from Elders (Activity #7)

Relationships
with Others

The Spiritual
World

Hear words of guidance

from an Elder regarding the

SelfAwareness

Activities to honor the land and
make offerings

Drumming and singing
Meditations

Elders and other resource people counsel the young
men in the following areas:

Hearing legends and stories about

Physical changes and responsibilities required for
safe sex or sexual abstinence

dream quests

Care and respect for the body

Words of guidance from Elders
regarding the need to develop
spiritual strength as one passes
into manhood

Identifying personal strengths and talents
Setting personal goals
Identifying personal mentors and spiritual guides.

responsibilities that young

men have toward their
families, their community
and young women

Passage to Manhood

Grad

Proposed Activities in Detail

Note: The language development activities for this module
are based on Dogrib as the first language of the classroom.
Teachers of other Dene languages are encouraged to use
these examples to develop similar activities and text for
their own languages.

1. The teacher or Elder should orally share the legend "Arrowhead
of the Dreamer" with students. If this legend is not a part of the
oral tradition of your people, find another legend which tells the
story of how a young man is encouraged to seek his medicine
powers by going on a dream quest.

_

Pre-talk

Ask the young men what they know about dream quests or
medicine powers. Discuss with them the purpose and nature
of dream quests long ago (see Understandings #1-3). Ask
them to think about the purpose of dream quests and how
they help the Dene.
2. After hearing the legend, allow students an opportunity to ask
questions they may have.

..

Discuss with students, why dream quests were important for the
young Dene men, and what particular strengths the young men
had to show.
What strengths did tbe young 1I1f!11 bave to bave in order to receive

medicine p()7J)en?
3. Using an overhead projector, show students the illustration "Our
Dene Ancestors: Passage to Manhood". Review how the passage to
manhood consisted of training in the four relationships
(Understanding #4):
•

relationships with one another in the family, camp
or community

•

relationships with the spiritual world of land and animals
and the Creator

•

relationships with the land: the skills and knowledge required
to survive on it

•

relationships with oneself: development and health of the
body and mind

Dene Kede, Grade 9 Module One: Passage ro l\1.anhood
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Proposed Activities in Detail

4. Students who have Dogrib as their first language will listen to
the words of Edward Wayellon (Resource I) on audiotape.

_

a) P"e-flllk: Give students some background infonnation about _
Edward WayeUon. Tell students that the story they are about
to hear is the way he was trained as he came of age.
b) Ask students first to listen just to the tape very carefully.
The second time, ask students to listen to the tape while
following along with the written text. As they are listening
have them mark the places in the text where they are having
difficulty understanding what is being said.
c) When the students have listened to the tape recording twice,
have a general discussion about what was said, answering
questions that students raise regarding parts they did not
fulJy understand.
d) Go through the text examining important words or
concepts.
Exll7llples:

What does the word "m" mean' Ask students if they have
heard that used or if they themselves have used it. Have
them idcntify other words that arc used to refer to people in
the past tense or in a deceased form.

gowee hok'IHs'a at'!
Ask students to give the meaning of this phrase. (It means
the boy in thcm has passed literally and now they have
become young men.) IIave them identify the changes in
their body that have occurred from the time they were
young boys. Discuss the need to establish behavior routiJ1eS
at this time when they begin their changes.

ts'make
What does the word litcrally mean? Have them syllabicate
the word analyze and identify the meaning of each chunk of
the word: i.e. TS'1 / na / ke; A tree alone, a child alone or
with one parent. Sometimes the word is used in reference to:
like a child with one parent or by himself or herself.

JI
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Have them orally construct sentences using that word.
Have them discuss the relationship the members of the
community traditionally had with a "ts'make" person.
How are we to behave towards that person today? How
does it differ from the relationship traditionally?
Have the students identify other words that describe
relationships within the family structure: i.e. aba,

sIde, seba.
edek'e naehka
The storyteller uses this word. In that sentence he refers to
this routine as being the same for a woman who is also in
transition to womanhood. Have students find the word and
try to get at its meaning as it is used in the passage: edek'e
naehka = repeated everyday, a routine set for life. Have the
so,dents compare the usage of that phrase to today's
situation/living and how it would be used.
In the story, the storyteller talks of how he gets up early
everyday and has made it a part of his routine to do this.
Have the students discuss what they do in their routine to
resemble the activities of the people traditionally e.g.
students catch the bus everyday to attend school.
e) llave so,denrs list all the good routines or habits that
Edward 'Veyallon developed while he trained with the Elder
Blno NI. This routine he established while he was training
was important for life. It would be the pattern he set for
himself in the future.
5. After discussing the daily routines and habits established by
young people traditionally, ask students to write out a d:lily
routine for themselves which they think will help them in setting
patterns for the rest of their lives.
6. Have smdents read Elders words and stories about dream quests _
(Resource 2-7).
7. Give students the "Smdent "'orksheet". StlIdents use Resources . .
2-7 to answer the questions using quotations from the Elders.

Dcnc Kcde, Grade lJ .\todule One: Passage
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Passage to Manhood

Proposed Activities in Detail

Visual Aid: Activity #3.

Our Dene Ancestors
Passages to Manhood
Young Dene men were given intense training and counselling during their
passage to manhood.

Spiritual Development
Counselling to help young men to develop
respectful relationships with the spiritual world
of land, animals and the CreatOr

Self-Development

Relationships
With Others

Counselling and training
to encourage the
development and health
of the body and mind

Counselling to establish
respectful and responsible
relationships with those
around them, members of
their families, their camp
and their cOlrununities

Land
Training to provide skills to survive
the land and to provide for others

14
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Our Dene Ancestors
Passages to Manhood
Instmctiolls: Ansll'et" earb question 'witb a quotation takm fr01ll al1 Eldet:
Srudent Y\Torksheet: Activity #7

Their Spiritual Development:
\\fhat were young men encouraged to do to help them in their relationships with the
spiritual world?

Their Relationships With Others:
\\'hat was required of young men before they could have relationships
with young women'

\,\Tho was responsible for preparing the young men for manhood'

Y\'hy was the first kill of the young men celebrated by the community'

Self-Development
"'hat things were done to keep the young men healthy and strong?

Land
In what ways were they trained to become

Dene "-cdc, Graue 9\loduJe One: P;lssage

to
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Passage to Manhood

Proposed Activities in Detail

8. Discuss with boys what skills knowledge and attitudes they must
develop to become capable and independent young men. Ask
them how they see spiritual strength helping them to develop
the skills and knowledge (Understanding #5).

•

If you could become anything you waJlted as an adult, what
kind of person would you be'

•

'Vhat skills and atriUldes would you need in order to
become capable and independent?

•

What kind of relationships would you have with your
families and communities?

•

\Vhat do you think that spiritual strength means today, and
how can this help you to become who you want to be?

-

9. After talking to sUldents about the importance of mentorship in
the Dene culture, ask sUldents to identifY a person in the
conununity that they would like to learn from. With the help of
the teacher and school, each student should approach a potential
mentor to ask:
•

to shadow the mentor for a day

•

for an interview between the sUldent and the mentor.

a) 5U1dent would be dismissed for a day to shadow the mentor
chosen by the student. 5U1dent will be required to come back
to class and to write a brief report of:
•

"''hat was done during the day?

•

\Vhat the sUldent liked most about the time spent with the

--

mentor?

•

\Vhat the mentor contributes to the community?

_

b) 5U1dent will prepare for and interview thc mcntor with five
_
questions concerning their own development into maJl1lOod.
GD
Place the interview in a special newsletter to go out to the
parents and mentors involved, Or tape the interview and show
the interview during a school open house.
10. After sUldying the passage to manhood as practiced in the past,
talk to the sUldcnts about their own first successful hunt.
Emphasize the inlportance of this event and that the school and

16
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teachers are being encouraged by the Elders to bring back the
practice of celebrating first hW1ts. Inform srudents that the
teachers will be having a meeting with their parents about this
subject (see ote To the Teacher at the back of this module).
Tell the sUIdents about the camp they will be experiencing.
Describe the purpose of the camp and the kinds of things that
they will be experiencing (see Project: Young Men's Camp). The
purpose of this camp will not be to eAl'erience their first hunt.
There will be other hw1ting camps. The purpose of this camp
,vill be for reflection and for guidance from Elders in the
community, in helping the YOW1g men ,vith their passage to
manhood.

Evaluation
Evaluate srudents' understandings and extent of knowledge on
the topic of "Rites of Passage" with the following activity:
In the past, young men were tested by leaving them alone on the
land to survive.

•

Have sUIdents read George Blondin and Pierre Lacorne's
stOries (Resources 5 & 6).

•

Have the srudents imagine themselves being left alone on
the land for the first time.

•

Have them write a l2-day diary of their feelings, thoughts
and experiences.

•

Remind them to incorporate what they have learned about
rites of passage intO the diary.

The language skill developed most in this module is that of
discussion and expressing personal reflections. Teacher should
make notes after each class about individual srudents and their
contributions to these discussions.
Evaluation of the student's attirude and personal development as
a response to the guidance given in this module is done at the
end of their camp experience (project: Young Men's Camp).

Dene Keele, Gr:lde 9 Module One: Passage (o,\I1anhood
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Resources

Resource 1:
Edward Wayellon, Rae-Edzo,
June 23, 1997
When we were young and we killed an
animal, our relatives would tear our
clothing, They told us that we were now
young men and that the tearing of our
clothes would bring us luck in the future.
When were are about' 4 years old, just
like a young girl turning into a young
woman, young boy's voices changed.
This was indicative of that fact that we
were turning into young men.
When I was that age and my voice
changed, I was being raised by Bind NI
IBruno Apple) and I remember it was
during the fall. That was when I got my
first traps and rifle and an axe. This was
because I was an orphan. When I
received these, we went up Marion River
that fall to trap, I told you this story
before. This was my first experience
working on the land, If it was another
person in my place I am sure that
person would have thought I couldn't
work like this everyday,
l

The Elder that I was with, Bind Nt, said
to me, "Edward, come on the land with
me until Christmas time," So I went with
him, just the two of us, We went as far
as Bear Lake, In January we started to
return to Fort Rae.
When we were returning BInd Nt gave
me this advice;" Edward all this hard
work and teaching you, I didn't do this
for anyone else's benefit. I did this for
you. You never complained to me about
anything, of the hard work you have
done nor the work that remained for you
to do, to achieve this learning. You
didn't wait for anyone to tell you what to
do when we made camp. You always
made sure there was hot tea.-

He taught me these things because he
cared for me as I was an orphan and
needed to learn how to live off the land.

18

Chekoa ts'lIll1 de t'ash elats'lIhwho nlde, PQ yee ahxQ
t'ash elats'lIhwho ts'edJ Ide ekll hani het'a gciet')
gotaglhdla ts'edl nee, Het'a hani-et'li t'a hani wet'a.ldaa
nets'!Za Ide wet'a gots'Q hoed! ts'edJ nee, Hani t'asiJ
elats'ehwhl ~de gaet') hagogeh?1 ts'edli t'lit'e, Eytts'Q
Mt'a, tl'a ts'eko hola, ts'aht') We ts'edt ne nq~, eYlts'Q
chekoa hadm,
Hoenq-daa gogh<io ihle Ide gowee hok'ets'a at1 ne, EYI
het'a Qhdah ts'jh!e haita ne sQQna, 5j hola eYI eklyee k'e
aehsj ke Qhdah whJhll t'a segho<i k'e tlQ aja t'a eklyee
k'e, eke dQ gha naedi ts'makea aht'e t'a, eteet'l ne
se!lJjhwhQ t'a hat'Q eke t'aa ehdzo seQza ne, Hom, Ehdzo
Sj sQQt'Q, gokwl Sj sQQt'Q, kwhJk'ia Sj sQQt'Q, EYlts'Q
nats'eeht'e, tedll gotQ, yee ts'Q k'ets'ade dehsj la nexe
gohdo-a dakwe, EYI t'aa dakwell:Q dQ xe eghaJaJhda ne,
Eke eYI k'QQnJ; dQ eyti-Ie de dahhisj ts'lIwQ ne haa,
dawhedi,
BlnQ ru hasehdJ ne, " Ede Ediwa nagojhtla: sehdJ t'a,
wega nagoehk'Q ne TaatJ tS'Q, Eke eYlts'Q nake-it'e zQ
awit'j ne, eYlts'Q yee dz~ agode-a t'a edek'e naehdi haniani-am et'li SahtJ k'e mats'ede,
EdaJ(i~o daa

nats'eehde, eke k'QQt'a hasehdJ ne,
"Ediwa: sehdJ ne, "Eladj gha neh?j-le, nj edet'a neh?a ha
ne, eYI gha hQ aneh?j hQt'e, eko', sets'Q kayanehtJ while:
sehdJ ne, Het'a ehkw'l asehdJ ne, Hanh t'a whaa whJhtjIe )Ie eke, yaa dakwelQ dQ xe eghaJahda ke, Done nakee
sets'Q kayaltl ha dek'eehsQ while ne, chekoa aht'e,
ts'makea aht'e ts'I?Q, Hani t'a dQ xe elahda, dQ
seghQnegeetQ, "Ediwa nagolhtla: sets'edl daats'Q whJhtl
niJle, eylts'Q jda hdi hole ha nikw'o jde Sj dakwelQ ekiyee
glade ha, hasehdl ne, "JQ gots'Q jdaa Iidi hole ha nlkw'o
de dQ k'enapj-Ie, lwhq~ hdi nehtsj nQ," sehdl ne,
EYlgOts'Q haht'I, haht'j, haht'j, hanl:et'li t'a honiehdza,
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I didn't complain because I knew
he was teaching me and I didn't
have anyone else to teach me
because I was an orphan. I was

young and he was my Elder.
In those days I didn't sleep long
and no one had to speak to me
twice about doing things. When
we begin to turn into men, the
Elders tell us, the routine that you
set for yourself at that time that is
how you will live in the future.
Make sure you set a good pattern
for yourself as you will find out
that you have to be self-reliant

du dz~ k'e ts'l) !rna ham hQt'e na. Vee chekoa glXe aht'!) de
gikwee-t'li hihtQ dahwruhxe, eYI hola hani tS'edl sli hat'a
ehkw'lats'edJ hQt'e. Tfaa gowee lad! at'll gots'Q nee hat'a eYli-le
dQQ ts'lIll1 ha ne sQnaa, goet'li hagedJ ne-alu Mt'a ham Wilda
nQ, gaged I siJ k'~ ats'et'! de har'a.., ts'eko hola, kl)ta ho?)-le
anihoawru ts'?edJa ne, maht'a goehk'Q de. Hani ts'edJ hQt'e ne.
Ham r'a hQQ sehsa wetsl hayehdJ ne, xal\tQ haell ekiyee k'e
t'as)) hoa?l while ne. Ham-a hQr'e ne, wetsl hay))la ts'I?l) hQr'e
ne yehdl ne, t'asj) wnw ho?)-le wqlda, hl)ta wuzi k'eda-le.

and self-sufficient.

Resource 2:
Leo Norwegian, Dehcho, 1995
Training began when boys were
very young.

For the young man, the training began when he was a young
boy and continued until he became independent with his own
family. One of the first things that a young man would be
required to learn would be to make a fire. He would be
required to rise early in the morning and prepare the wood
and make a fire before breakfast.

Learning to repair tools an
important part of training for
survival.

As he was hunting, if a snowshoe strap tore, he had to learn
how to fix it. If a fish net broke, he had to learn how to mend
it. All of the things associated with hWlting, the young man
had to learn to repair.

Learned from experience.

First kill of large game celebrated.

Den~

The young man needed to learn how to predict outcomes,
how to read the weather signs. He would be required to learn
from experiences and apply what was learned in other
situations. It was necessary to learn to build on former
expetlences.
When a young man got his first moose, there was a gathering
to celebrate the occasion and the take was shared with the
community. As a sign of respect, to acknowledge his feat,
people would tear his sleeve or his shirt.

Kede. Grade 9 lodulc One: PllSSagc to o\1anhood
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Youth were encouraged to
seek visions.

Marriage became possible
when the young man was a

capable provider.

v,'hen a young man experienced changes to his body, like the
changing of his voice, he was encouraged to be in the bush as this
was where dreaming tended to occur. Spring was considered the best
time to be in the bush seeking a vision and dreaming. It was
undcrstood that the first experience could be quite frightening. His
father would go to the bush to talk to him and advise him about
spiriulal maners. He was also advised abour the importance and
seriousness of these sacred experiences, experiences that were to
remain private and not to be hared freely with others.
The families involved arranged marriages. The young woman's
family would initiate the proposal. They would contact and
negotiate with the young man's family. If agreeable to all parties
involved, the engagement pcriod bcgan. The young man would live
outside the young woman's family dwelling, and provide for the
family for a year. At the end of this year if the young man was
considered to be a capable hunter, then a marriage would take place.
At this time, if nccessary, either parry could take another direction in
life, if this was deemcd best.

Resource 3:
Gwich'in Elders, 1995
Training of youth

Boys and girls were cared for separately during their adolescent rites
of passage. Boys were kept together along with other boys in a lodge
during this time. Each girl however was kept segregated from all
others in a lodge by herself during her menstruation. The youth
generally were considered sacred during this time because of the
medicine powers they were bel ieved to have.

Resource 4:
Gabe Kochon, Sahtu Region, 1995
Rigorous training began with
change in voice.

Basic survival skills taught.

,0

At the time that boys began having a change in their voice they
would begin a rigorous period of training. The age would vary in
individual boys but the average age was about seventeen.
Fathers, uncles and close male relative would oversee the training
of the boys. "Vomen were not allowed to teach the young men. Bush
survival, hunting, fishing and trapping were the basic areas of
training.
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There were many rules and
challenges during the
training period.

During their training period, the boys were not allowed to drink
water. If they were thirsty they were given soup or broth to drink
because water was thought to make them too heavy and lacking in
energy to do work. Certain foods were forbidden, particularly the
delicacies that were reserved for the Elders such as loch and baby
animals. They were fed very nutritious foods however and Care was
taken to ensure that the food was clean and healthful. They were
given the very best foods at this rigorous time in their lives.
To condition their bodies they were required to sleep sitting upright
or to sleep with a block of wood for a pillow. "VVhen they awoke they
would go directly to work getting wood, cutting, splitting and piling
it before taking a break.

Marriage allowed only
after training complete.

Training was the job of
close relatives. Young men
were not left on their own
to learn.

YOWlg females were chosen to be their future mates. The women
would be going through a similar rigorous training because it was
thought that the young men deserved only the best-trained young
women. The man and woman were only allowed to come together
when they had bOtll completed their training period. Training was
considered complete only when tile trainers felt that the young man
was capable of surviving in the bush on his Own.
Long ago, this kind of rigorous training was necessary in order to
ensure that the young men learned the skills of sun~val. The}' were
not left on their own to learn. It was the job of the close relatives. In
this way, the skills and knowledge were passed on from generation
to generation, enabling our people to survive. VVithout this, we may
all have died.

Resource 5:
George Blondin 2 , Sahtu
Just a few days before Christmas... we were ready to go trapping
again when Paul told me his fatller was sick and he couldn't go out.
Becoming independently
capable on the land.

My own father, Edward, had an idea. "Go and get your traps," he
said, " and trap for lyns at Turili."
Turili was at the other end of Sahtu, about 320 kilometres from
where I had last been trapping. I would have to travel 640
kilometres to pick up my traps.

} From Whm

th~

H.&rld H'nr Nr.:.', b)' George Blondin. Ourcrop, Yellowknife, 1m, page. !l8.
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People though 1 was too young to travel alone [he was 19 at the
time]. But my father said, "l've taught him enough. He can look
after himself. If something happens to him, it's his own fault."
George Blondin completes the journey successfully by dog
team, having not only to find his way but also to survive in
the dead of winter. To read the complete story of this
incredible journey, please obtain the book.

Resource 6:
Pierre Lacarne", Ft. Providence
My parents died in the great epidemic, and the relatives who took
me in djed the following year. Then Archie Mjnoza's grandfather
took me in and taught me how to set traps, snares and nets. That's
all you need to know to survive.
Becoming independently
capable on the land.

After that I was able to go off alone to hunt beaver and muskrat. I
have travelled far.
I married and had ten children. When I went out on land 1 always
took my sons with me so that I could teach them about the bush life.
It's better not to be alone.
We lived in stick lean-tos or tents and roamed all over the land.
Sometimes there were game but other times there would be nothing
from here to the mountains, not even marten tracks. Then we
suffered from starvation.
I liked working, hunting for food. Work gives a person a sense of
self-worth and pride. Bush life was the life I loved best.

I

From Nahecho Keh. Margaret Thom and Ethel Blondin-Townsend, cds., page 99.
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Projects

Project 1: Young Men's Camp (2-3 days)
The purpose of The Young Men's camp is To give them experiences that will
help them to reflect on thei,. presellt and future lives and to dream a future
10" themselves.

1. Preparation for Camp

•

Prior to camp, ensure that the students have completed
activities to develop understandings ahout practices in the
past in preparing young men for their passages into
manhood.

•

'Nell-respected men from the community should be
involved in the camp to cowlsel and train the YOWlg men.

•

In preparation for the camp, first have a meeting with the
parents to explain the purpose of the camp and what will be
done there. If possible, have at the meeting those resource
people who will be helping you with the camp. Provide the
parents with a list of the things the young men are to bring
to the camp. Have available the permission slip for parents
to sign.

•

In preparation for the camp, go over the camp rules with the
students. Explain the need for each of the rules and the
consequences of breaking the rules.

The following are suggestions only for the kinds of rules
you may want to establish:

•

•

Students are to bring only those things listed.

•

Students are not to go away from the camp on their own
without the knowledge of the leader.

•

Students are to follow the schedule given by
the camp leader with respect to arising, sleeping
and eating.

•

Students are to follow any instructions given by the
camp leaders.

Prior to camp, review with the students the evaluation form
that you will be using after the camp experience. Ensure that
they understand the expectations and give examples of how
you will be evaluating the students. (A sample evaluation
fonn is provided.)
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Young Men's Camp: Student Evaluation
Circle the number that best reflects your camp experience.

5

4

excellent

2

3

poor

good

A. Relationship With Others

5

4

3

2

1

5

4

3

2

1

5
5

4

2

1

4

3
3

2

1

5

4

3

2

1

5
5

4
4

3
3

2
2

1
1

5

4

3

2

1

5

4

3

2

1

5

4

3

2

1

5

4

3

2

1

5
5

4

2

1

4

3
3

2

1

5

4

3

2

1

2. Responsibility shown in following schedule for sleeping,
waking and eating

5

4

3

2

1

3. Showed patience

5

4

3

2

1

4. Showed determination in completing a difficult task or
in completing a task well

5

4

3

2

1

5. Showed self-respect in matters of personal hygiene
and health

5

4

3

2

1

I. Showed support for and cooperation
with the leadership of the counsellors
2. \\'illingly took leadership in acti"ities
which were familiar
3. Behaved respectfully toward other young men
4. Gave help freely to those needing it
5. Did their part without being told
i.e. took initiative in finding ways to help

B. Learning Land Skills
1. Practiced sa fety
2. Learned new knowledge or skills or became more
competent
• in the area of land navigation and travel
• in the area of hunting/trapping/fishing
• In camprng

c.

o
o
o
o
o
o
o
o
o
o

Participation in Spiritual Activities
1. Interest shown in spiritual information regarding
dream quests and young men's passage rites
2. Respect shown for the land and water
2. Participated respectfully in spiritual activities or rituals

D. Self Development
I. Interest shown in formulating personal future goals.
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Passage to Manhood

Projects

2. The Camp
•

Young men will spend 2-3 days in a camp with only other
young men.

•

Dene men respected by the community do the counselling
and training of the young men during this camp.

Participants should include resource people or Elders who can
counsel students spiritually, counsel them in their relationships with
others, and counsel them in tern,s of their self-development and
teach land skills.
1. Relationships with the spiritual world

•

activities to honor the land and water
e.g. feeding the fire, offering gifts to the land

•

prayers before meals and at the end of the day

•

drumming/singing

•

activities to make the young men more sensitive to the land
e.g. qwet listening to nature, trying to hear what the
land and animals are saying

•

hearing legends and spiritual stories about dream quests

2. Relationships with each other
•

activities which require young men to cooperate and support
a leader.
e.g. hunting or trapping or fishing, camping
organization

•

hearing stories about past leaders and their ability to provide
and share

•

counselling regarding the need for young men to become
providers before they establish relationships

3. Land Activities and Dene Games
•

Dene Kede, Grade 9 Module One: Passage
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land activities should not be too complicated or taxing
because time will be required for counselling in other areas
e.g. easy canoe trip, hiking trip, fishing, or simply
camping with small game hunting

Manbood
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Projects

•

Dene Games
e.g. handgames, stick push, club throwing'

4. Self-Development
o

the physical changes happening in the body, and
responsibilities required for safe sex or sexual abstinence

o

the care and respect of the body
e.g. avoidance of drugs and alcohol, physical fitness

o

identifying personal strengths and talentS

o

the setting of personal goals for the future/dreaming/seeking
personal power

o

the value of mentors and spiritual guides

3. Project Reflection
o

After the camp experience, "de-brief' young men with an
open discussion about the camp experience. Use the
opportunity for the young men to ask questions, to express
their feelings, and for you (instructor) to share your
reflections about the camp with them.

o

Have each student reflect on the following chart "My
P<lssage into Manhood" and fill in how they plan to direct
their own development in the four areas .

• Traditio"'" DnJ~ Games: A RUOllJTt! book, Compiled b)' 1\1.ike Heine, for detailed descriptions of Dene games.
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Passage to Manhood

Projects

Visual Aid: Activity #3.

Young Men's Camp:
My Passages to Manhood
What are the dreams you have for yourself and your furore?

Spiritual Development

I

Relationships
With Others

Self-Development

Becoming a Provider:
Land and Other

Dene Kede, Grade 9 Module One: Passage to Manhood
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Grad

Notes to the Teacher

Question:
Is there a place for this knowledge about rites of passage in
our schools today? \¥hat can we learn from the traditional
ways of dealing with adolescents' \,."hat can we take from
the past and apply to today so that our YOWlg people are
better prepared to meet their future?

Answer:
Neil Colin (April 1995 in Hay River):
Even though these rites are not practiced today, our young
people should know about them. At least the knowledge
abour them should be passed on. My Elders told me many
things. I just kept the knowledge in my head and later on I
figured out how to use the information. If I had not listened,
if! had not remembered, it would have been too late to try
to get the knowledge. AJI of my Elders, they are all gone
now. When I was young, I did not expect that. I can'r count
on my family or the government now to help me get that
knowledge. I can only count on my memory. And I have to
pass on this knowledge.
George Blondin (April 1995 in Hay River)
Medicine power has been at the base of our culture. Young
people did not behave however they wanted because of their
fear of medicine power. As life went on, they began to
understand better the ways of medicine power. They hared
their knowledge, advising people to share, to use medicine
power to help people, and to be good citizens. This
education was a lifelong thing.

We talk about the puberty rites for young people. Maybe it
is impossible today. To start in the middle or to give it once
in awhile is not good enough. The rites were strong
traditionally because they really began from birth. This
would be hard to do today.
What do we have today to help us with the young people?
First we have to make the parents more responsible. As a
people we have to be very strong. And we have to change
education. \ Ve have to use Our power to steer education in a
way that will help our people.

28
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Notes to the Teacher

Dehcho Elders (1995)
Today, this approach is not taken. The commitment is not as
strong. Things such as social assistance, has interfered with
this process. The Elders do not approve of what happens
today in many instances. They would like to see some other
methods tried.
Lucy Lafferty (April 1995 in Hay River)
Our people do not practice these rites as they were done
long ago but the idea still exists in some communities and
families do things in their own way. For example in Rae and
in Rae Lakes, some parents keep their young daughters at
home when they begin to menstruate, and all are made
aware of it.

Question:
Is the school and I responsible for ensuring the young men
experience their first successful hunt, and celebrating it?

Answer:
The celebration of a young man's first successful hunt is very
important to the Dene culUlre and communiry. However, it
should be left to the family, rather than the school to
celebrate this event. It may be that the young man has his
first successful hunt during a school-hunting trip. If this is
so, the school should inform the family so that they can
arrange their own celebration.
In many cases, the parents are no longer aware of this
cultural practice. The Elders who have helped with this
curriculum have emphasized the importance of the practice
in aclOlowledging the young man as a new "provider" for the
communiry. It is suggested that the school have a meeting
with the parents (perhaps during the information meeting
regarding the Passage to Manhood Camp), and inform the
parents about the practice and encourage them to honor
their sons in this way.

Dene Kede. Grade 9 Module One: Passage co A13nhood
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Passage to Manhood

Notes to the Teacher

Question:
How will I go about teaching this module?

Answer:
1

Teach the understandings and first language skills using
suggested activities or whatever activities you find
appropriate. Use the resources included in this module ro
help in your teaching. Use community resources in the way
of speakers and Elders ro help in this component.

2. Students are evaluated for their language skills and
understandings in activitie as suggested, and they are
evaluated for their attitudes and personal development
during the camp.
3. At some time before it gets cold, plan ro take the young men
only on a 2-3 day camp as outlined above. The young
women will have had their "passage" camp at the beginning
of their Grade 7 year. While tl,e young men are engaged in
this module, the young women may be engaged in a project
from one of the other modules.
4. Do the activities for Language Development.

30

Dene Kede, Grade 9 Module One: Passage [0 lanhood

Winter Camp

Grad
Module Two

Winter Camp

Grad
Table of Contents

-

Starvation

.3

Module Overview

6

Major Cultural Understandings .......•................ 7
Proposed Activities Chart

11

Proposed Activities in Detail

13

Resources .................•..................•.. .16
Projects

17

Notes to the Teacher ..•.....•......•.....•.........24

2

Dene Kcde, Grade 9 lodulc "1"0: \Ninter Camp

Winter Camp
It was one of those clear cold nights, and the am'ora borealis put 011 a magnificent display ofwhite, "oving
fingers across the night sky as we lay in Ollr beddings.
- John Tetso'

Starvation
Excerpt from Legends and Stories from the Past by
George Blondin
When the world was new, the Aboriginal people had hard times
surviving the cold ,vinters. The best way was to stay at a good fish
lake and make a lot of dry fish in the fall when there was plenty of
fish. When cold winter came, the fish seemed to disappear. Elders
would say the fish had a hole in deep water. When it got really cold,
they would go into that hole. That is why fish disappeared on small
fish lakes.
In the mountain areas, it was worse because there are no fish lakes.
rt was harder for Mountain people to survive. They lived on big
game only, and did not have gun at that time. They set snares for
big game. If there were a lot of hunters, they chased the animal into
a snare. If the people stayed in one spot too long, they either chased
all the animals away or killed them off. They were always in search
of big game and tried to kill as many animals as they could. Now,
today, it is easy because we have good guns. But a long time ago,
they did not have guns. They had spears, and bow and arrows. They
had to get really close to the animal to kill it.
\Vhen the world was new, it was really cold. They said it was thirty
below zero a lot of times, and that is really cold if you want to kill
something. It was almost impossible. That is why, when the world
was new in the mountain country, people had a hard time and there
was a lot of starvation.
There is a story about a large group of people who were starving,
freezing and dying. This happened more than once. The story is
abour this group seeking food, but they could not find any. They
were starving, bur they kept on traveling. The people who were not
eating got weak and could not go 011. It was too cold and there was
nothing to eat. Traveling and starving, it was hard for people to stay
together as a group. The strong ones went on ahead and the weaker
ones fell behind. \Vhen they could not go any further, some of them
just made a fire and died there.

I

From TropP;,'g is My l.ift (1970), Toronto: Stoddart, page. 44.
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There was a widow traveling with her son. She loved her son, but
what could she do? The woman thought that if she and her son
followed the group they would surely die. "'I will detour and make a
fire and camp,"' sbe thought. That was what she did.
She began looking for a branch with a root that bears like to eat in
the summer. People eat it too, with meat and fish. She found the
branch. She thought that it was the right one. She told the boy to
make a fire at that spot. They were so weak because they had not
eaten. Both of them began to bring deadfall wood to make a fire to
thaw out the ground and try to get some roots out.
Later that night, the mother began poking around with a stick and
succeeded in lifting a root with a knife. She cut a piece. She kept the
fire going to thaw the growld so she could get more roots. She
boiled the root and the boy drank the broth. They ate the rest of the
root. She kept the fire going all night so she could dig out more
roots to eat.
In the morning, daylight came. The weather was a bit mild, so she
got up and dug for more roots. The mother had saved about four
inches of meat. She cut it in half, saving two inches for travel. She
boiled the root and meat together. There was not much meat, just a
mouthful. They also drank the broth. The mother said, "'Son, we
cannot stay here. We will die of starvation. We have to keep going."'

The boy was only twelve years old and did not know how to hunt or
work. The two started walking, pulling their small toboggan. There
was not much on it - only a hlanket, a small tent and pieces of cloth.
That was aIL They had a small kettle to boil food in.
The widow and her son walked into a mountain valley late in the
afternoon. They saw a large willow patch on the mountainside.
They made a fire in the valley. After she got warm, the mother told
the boy, "'Wait here. I will walk up and check that willow patch.
Maybe there are rabbit tracks there."' She went and checked. When
she came back she said, "'I found some rabbit tracks. I will boil the
last bit of meat for you."' So the mother boiled the last bit of meat, a
mouthful, that was all.
The mother had rabbit snares in her pack She prepared four snares
and then she and the boy went to the willow patch. They found a

4
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rabbit trail from maybe one or two rabbits. The mother carefully set
the snares on the rabbit trail and told the boy, "We will go up the
mountainside and reach the willow patch up there. We will come
down towards our snares. If we are lucky, we might catch one
rabbit."
That is what they did. They snared two rabbits. They were so happy
that they could eat now. But the mother was very careful not to eat
everything at the fire. She skinned the rabbit, being very careful not
to waste even the blood. The mother made a soup with rabbit livers,
blood and roots. For the first time in a long time, the widow and her
son ate well. She watched the boy carefully, making him eat more.
They rested for one day and the mother made more soup, adding a
small piece of rabbit meat.
The boy had gained strength, so he steadily got wood to keep warm.
They camped and the next day they traveled on the same route. The
next day, after they had made camp, they again found a big wiIJow
patch on the side of a mountain. They found rabbit tracks. They did
the same as before. They snared two rabbits again. The mother fed
the boy more and he broke trail, while the mother pulled the
toboggan behind him. They camped again.
They were going out of the mountains, in the general direction of
the Mackenzie River. That was their plan. They continued traveling.
Soon, they found more rabbit trails. They also found a lot of
ptarmigan tracks, so they made camp and worked on their snares. It
seemed they would survive. They were eating good now, and the
days were getting longer and warmer.
As they traveled, they got out of the mountains and into bush

country. They were still going towards the Mackenzie River. It was
springtime now, and they were eating good. The boy managed to
kill ptarmigans and muskrats with his bow and arrow. They kept
traveling and finally got to the Mackenzie River, where they found a
large group of people staying at a fish camp.
The mother had survived that terrible starvation that occurred in
the middle of winter in the mountain country. The boy, now twelve
years of age, became a good hunter. And that is the story.
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Module Overview

Projects for Experience
and Reflection

The purpose of this module is to give students the
knowledge and understandings and experiences

,. Winter Camp

related to winter camping including trapping

2. Related Home Economics, Shop
or Career and Technology
Studies (CTS)

and fishing.

Major Cultural Understandings
o

Dene knowledge about winter weather and land conditions is
important to successful and safe winter land use.
o

Dene knowledge of the winter
hunting/fishing/trapping area is important to
successful and safe win ter land use.
o

Dene knowledge about fur bearing animals is
important for successful ,,;nter trapping.
o

o

o
o
o

o

Proposed Activities
for Developing
Language Skills and
Cultural
Understanding

6

Attitudes related to winter land use

o

Skills related to winter land survival and safety

o

Skills related to handling of wimer camping
equipment
Skills related to \vinter camp

Skills related to winter travel

Skills related to winter survival

Skills related to ice fishing

Skills related to trapping

Resources
1. Equipment Checklist for a
winter camp
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Major Cultural
Understandings

1. Dene knowledge about
winter weather and land
conditions is important to
successful and safe
winter land use.

2. Dene knowledge of the
winter hunting/fishing/
trapping area is
important to successful
and safe winter land use.

3. Dene knowledge about
fur bearing animals is
important for successful
winter trapping.

4. Attitudes related to
winter land use

Major Cultural Understandings

Knowledge
Note: For the following, teachers should research and
provide information specific to winter trapping in the local
area

•

weather indicators

•

ice conditions, behaviors on lakes and rivers and
implications for land use

•

wind conditions and implications for land use

•

snow variations and implications for land use

•

temperature and implications for land use

•

trap line locations on a map

•

geographical features, landmarks and spiritual sites in the
area

•

potentially dangerous areas in winter

•

historical land use information

•

use of area in other seasons

•

other resources in the area accessed by the Dene

•

fur bearing anllnals found in area

•

life cycles, habitat and habits of fur bearing animals

•

where and how best to set traps based on knowledge of
their habits

•

willing to accept the cballenge of winter land use

•

willing to show preparedness and vigilance with respect to
personal iterns and behavior

•

willing to carefully follow leadership

Dene Kede, Gr:tde 9 Module lwo: Winter Camp
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Major Cultural Understandings

5. Skills related to winter
land survival and safety

6. Skills related to handling
of winter camping
equipment

7. Skills related to winter
camp

8. Skills related to winter
travel

8

•

kinds of snowshoes for different snow and from different
C0111J11Unities

•

getting our of water when wearing snowshoes

•

testing for or recognizing safe ice

•

finding direction based on wind

•

gathering call1ping and trapping supplies

•

efficient packing of leds

•

loading toboggan and storing gas

•

locating and orienting place for tent

•

laying spruce boughs and tarp

•

finding a good calllp fire location, finding wood, making a
fire

•

finding and transporting water

•

cooking and washing facilities

•

setting up a cooking stove in the tent

•

caring for hazardous or dangerous items

•

being observant of landmarks and direction

•

snow shoeing

•

breaking trails for skidoos

•

testing ice and recognizing dangerous ice

•

skidoo trouble shooting

•

conservrng gas

Dene Kede, Grade 9 Module Two: "'jmer C..amp
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Major Cultural Understandings

9. Skills related to winter
survival

, O. Skills related to ice
fishing

". Skills related to trapping

Den~
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•

finding water under snow, using hard drifts, melting

•

making temporary shelters in snow banks

•

predicting winter weather

•

identifying fishing locations on a lake

•

chiseling, power sawing, using ice drills

•

setting a net in ice

•

handling fish in cold weather

•

finding direction using landmarks

•

snow tracking small game

•

snaring small game

•

setting deadfall traps

•

setting and baiting traps

•

skinning small game and drying pelts

Camp
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Proposed Activities Chart

Hunting Location
Research life cycle,
habitat, and habits of
small fur bearing animals
(Activity #1).

Ski-Doo

Study land claim maps for trapping and
fishing areas used by the community
historically (Activity #3).

Trouble-shooting
Conserving gas

Locate hunting camp on a map and
draw in route to be taken (Activity #4).

Fishing

Students present
information using a
computer (Activity #2).

Travelling and
Finding
Directions
Land marks
Direction indicators

Lake location

Using a map

Location on lake

Testing ice, recognizing
dangerous ice

Behavioral
Expectation

Snow shoe travel
Breaking trail with snow shoes

Review rules and
expectations, with special
emphasis on cold weather
safety, and the Dene laws
which they might be
expected to know (see
Activity # 7 I.

Hunting Stories
From Elders, personal stories about
winter hunting in the past, including
survival stories (Activity #5)

Honouring
Land

Students tell their own winter
experiences (Activity #6)

---"::........~

Planning
Hunt

After Camp
Compare winter and summer camp
set up (Activity # 11 I
Report to radio and newspapers
about the trip (Activity #12)

After Reflecting on the value of the
camp, have individual students
write editorials for the local media
on the need for more such camps
(Activity #13).

Equipment and
Supplies
Students make supplies and
equipment list (Activity #9).
Students gather equipment
(Activity #10).

Setup and
Upkeep
Loading toboggan and
storing gas
Setting up tent

Recall stories told by Elders at the
camp. Discuss the lessons learned
from the stories (Activity 17).
Make reports of the trip based on
map work and present to parents
(Activity #18).

Listening carefully
to plans

Relaxation
and Stories

Finding wood

Dene Laws

Tracking small
game

Offerings to the land

Deadfall traps

Handling fish and game
with respect

Where and how
to set traps
Skinning and
drying pelts

Handling trapping
equipment with respect

Survival
Training

Locating and starting fire

Elders' stories

Finding water

Reflecting on day

Finding water

Socializing

Making temporary
shelters

Students write stories describing
how they snuck up on the caribou
with their skidoos (Activity #14).
Have students work with text from
above to develop literacy skills
(Activity #15 and #16).

Predicting weathe

Trapping

Predicting weather
Finding direction

Students discuss with teacher the
Elders and resource people who should
be chosen to help with the camp.
Students are present when teacher
requests help of Elders (Activity #8).

Winter Camp
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Proposed Activities in Detail

•

Students will research small fur bearing game:

aD

•

the life cycle

GD

•

their habitat

•

their habits

em

In addition to students researching information with
hunters/trappers they know, ask personnel from "Natural
Resources" to come to talk to students.
•

Have students use a computer to make a report about small
fur bearing animals. They should incorporate graphics,
photographs and sound into the text that can be given to
younger classes.

•

Winter Trapping/Fishing Locations:
Study local land claim maps showing land use, trapping and
fishing in particular (these can be obtained through the
band office).

•

Have a hunter or trapper come to talk about the winter
camp location. Students should prepare questions asking
about burial sites, spiritual sites, historic sites, dangerous
ites, any landmarks, etc. along the way and around the
camp. After the resource person has gone, have students
make an illustrated map of the route to the winter camp
location and of the area around the camp. They will draw in
the important land marks etc. that they have researched.

•

Ask Elder to come to tell stories about winter camping in
the past, including survival stories. Allow students time to
ask the Elder questions after the story telling.

•

Ask students to write their own or a story from another
person about a winter camping experience. Collect these
stories in a booklet. Also in the booklet, have each student
research from an Elder, some aspect of how the Dene
survived winter in the past: e.g. clothing, footwear, shelter,
travel, hunting, etc.

Dcne Kede, Grade 9 Module 1\~'o: ""mter C:unp
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Proposed Activities in Detail

•

Safety and Survival
Have students research and make safety and survival posters
for the winter camping emphasizing cold weather
precautions:

•

•

clothing

•

skidoo trouble shooting

•

temporary shelters

•

finding water under snow, melting snow for watet

Allow students to be involved in choosing the Elders to
accompany them on the camping trip. Encourage them to
work with different Elders so that they can experience
different stories and different ways of doing things.
Some students should be present when teacher contacts the
Elders and requests their help. Students can become familiar
with the proper protocol and ways of making requests.

•

Equipment and Supplies Lists
Show students the lists. Ask them to work in groups to cut
down on the list as much as they feel comfortable doing in
order to reduce the weight and bulk of the supplies and
equipment.

•

Have students organize themselves to gather all the
equipment that will be necessary to go camping. Teacher
should only monitor what they are doing and provide advice
and information as needed by the students.

•

After the camp have students compare the winter camp set
up to the summer camp set up (brainstorm as a class). Ask
students to try to give reasons for each difference.

•

•

14

After the camping trip, choose groups of students to
approach the media with stories about their camping trip.
Have them try to guess the questions that will be asked and
practice answering before making contact with local
newspapers, local radio, local t.v. They must remember that
the purpose of sharing stories about the camping trip is to
get community and public support for such activities. They
should emphasize what they got out of the experience.
After reflecting on the personal value of the camp, have each
student write an editorial "Why Land Camps are Important

Dene Kede, Grade 9 ModuJe Two: Winter ump

....
aD
D
GID

aD
D

Winter Camp

Proposed Activities in Detail

for Students". Allow students to choose one of the editorials
to send into the Yellowknifer or ews of the Jorm.
•

Have srudents recall the caribou chase. Ask them to describe
the chase on their skidoos - how they approached the
caribou, what the caribou did etc. Ask them to use as
descriptive language as possible.
Ask them to write their descriptions.

•

I-lave students exchange paragraphs and edit each other's
work for spelling, granilllar, punctuation etc.

•

Teacher collects the paragraphs and uses them as a basis for
studying a verb paradigm with emphasis on affixes.

•

Recall stories told by Elders while at camp. Discuss the
lessons that were in the stories.

•

Give each student a map of the area that includes the
hunting camp area. Have them mark in travel routes and
places that were visited and for what purpo e, and write a
report describing the map work for their parents.

Evaluation:
Evaluate students for the knowledge they have gained in this module
with the following activities:
Ask students to research and prepare a report about a trapping area
that is used by their family. Report should be a map based on:

•

trap line locations and best season for trapping

•

rivers, lakes, land marks, spiritual sites

•

fur bearing animals fowld in area.

Provide winter travel problem scenarios where students describe
best course of action:

•

Tomorrow you want to head off for the trap line. How can
you tell if it is going to storm or be a good day?

•

You are in a blizzard and disoriented. How can you tell
direction if you don't have a compass'

•

You have to set up a temporary shelter one night in winter.
Where should you make a fire?

Behavior, attitudes and personal development are evaluated after
their winter camp e""perience.
Dene Kede, Grade 9 .\1odule Two: \"inter" Camp
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Resources

Resource 1:
Equipment Checklist for a winter camp
Check list of camping equipment for a winter camp:

16

•

Candles

•

Sewing kit

•

Matches

•

Rope

•

First Aid Kit

•

Snares

•

Bush radio

•

Traps

•

Battery

•

Axe

•

Tarp

•

Knife/file

•

Pots, pans, grills

•

Nails

•

Dish rowels

•

Fish net

•

Garbage bags

•

Floats

•

Toilet paper

•

Marker

•

Sunlight soap

•

Net mender

•

Gloves

•

Float string

•

Proper footwear

•

Pliers

Dene Kede, Grade 9 Module Two: \\'inter Camp
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Project 1: Winter Camp (2-3 days)
1. Winter Camp Activities
There should be a man and woman team to be resource
people/instructors at this camp. If they are not Elders themselves,
you should invite an Elder for explanations and story telling while at
camp.

em

The following are suggested areas of experience for students while
winter camping.
If while camping, opportunities to hunt moose or other game
present themselves, it is wlderstood that the camp focus could
change.
Preparation for camp
• parental permission slips
• letters to parents listing personal effects to pack
• packing equipment and supplies
Travelling and Finiling Direction
•
•

•
•

being observant of landmarks and direction
snow shoe travel
breaking trails for skidoos with snowshoes
testing ice, recognizing dangerous ice

Skidoo

•
•

skidoo trouble shooting
conservmg gas

-

Camp Set Up and Upkeep
•
•

loading toboggan and storing gas
setting up tent:

•
•

• face
• location
• position of cooking stove
• spruce bough floor and tarp
find wood and start fire not too close to shore or trees
finding water (camp)

De.ne Kedc 1 Grade 9 Module Two: Winter Camp
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•

caring for hazardous or dangerous items:
•

gas lamps

•

gas stoves

•
•
•

axes
knives
guns

Stories and Relaxation
•
•

Elders' stories
reflecting on the day and socializing

Honouring, Offerings and Spiritual Laws
•
•
•

offerings to the land
handling of fish and game
handling fishing and trapping equipment

Planning Hunt
•
•

predicting weather
listening to plans of Elders and resource people

....

Survival Training
•

finding water (survival):
•

•

•

under snow

• hard dri fts by lakes
• holding chunks of snow over fire with a stick
making temporary shelters:
• shelter in snow bank wi th tarp
• spruce boughs
predicting weather in winter

Trapping
•

•
•
•

18

finding the way to the trapline:
• landmarks
• direction indicators
snow tracking small game
snaring small game
deadfall traps for lynx, martin and wolf

Dene Kede, Grade 9 Module Two: \.vinter Camp
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•
•

where and how to set traps:
• baiting
handling small game:
• skinning and drying pelts

Ice Fishing
•
•
•
•
•

Dene Kede, Grnde 9 :\todule Two: \\'inter Camp

..

location of the lake
location on the lake
chiseling, power sawing, using augers
practicing spirituality
honoring the land

GD
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Winter Camp: Student Evaluation
Circle the number that best reflects your camp experience.

5

4

excellent

2

3
good

poor

A. Relationship With Others
l. Willingness to take leadership in activities which
were familiar
2. Behaved respectfully toward others
3. Gave help freely
4. Showed support for and cooperation with the leadership
of the counsellors
5. Did their part without being told: took initiative in
finding ways to help

B. Learning the Winter Trapping and
Fishing Skills
I.

Practiced safety
2. Learned new knowledge or skills or became more
competent in:
• Land navigation and travel
• Fishing and canoe handling
• Use and repair of fishing equipment
• Camping.

C. Participation in Spiritual Activities
I.

2.

0

1

Respect shown for the land and water
Participated respectfully in spiritual activities or rituals

5

4

3

2

1

0

5
5
5
5

4
4
4

3
3
3

2
2
2

1
1
1

0
0
0

4

3

2

1

0

5
5

4
4

3
3

2
2

1
1

0
0

5

4

3

2

1

0

5

4

3

2

1

0

5
5

4
4

3
3

2
2

1
1

0
0

5
5

4
4

3
3

2
2

1
1

0
0

5

4

3

2

1

0

5
5

4
4

3
3

2
2

1
1

0
0

5

4

3

2

1

0

5

4

3

2

1

0

D. Self Development
l.

Showed responsibility in following schedule for sleeping,
waking and eating

2. Showed willingness to learn if unfamiliar with activity

3. Showed patience
4. Showed determination in completing a difficult task or in
completing a task well.

5. Showed self-respect in matters of personal hygiene
and health

10
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3. Reflection after winter camp
After the winter camp, allow students a time to reflect on the
expenence:

•
•

Dene Kede, Grnde 9 Module Two: \\rmter Camp

~That are

things they liked, didn't like? ',\,That went well,
wha t did not'
How do they feel about being on the land? How do they
feel about being Dene?

11

Winter Camp
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Projects

Project 2: Shop/Home Economics/Career
and Technology Pods (CTS)
Skill Areas to Develop
The following skill areas would be u eful to develop in conjunction
with this Winter Camp module:

•

repair of naphtha stoves and lanterns

•

skidoo repair in winter

•

snowshoe repair

•

making sinew and wire snares

•

equipment making/maintenance: ice chisel poles, ice jiggers,
traditional hooks, loche lines carving knife, chi els, axe
blades

•

making a winter survival kit: include axe, long stick, snare
WlTe.

Home Economics and Shop Programs
The above skill areas can be incorporated into an existing shop or
home economics program.

Career and Technology Studies
Career and Technology Studies are made up of courses, 25 hours of
instruction each. They are offered in a variety of subject areas that
are left up to the individual schools to decide upon. The teachers at
the school who design the courses must provide an outline of
expectations and required resources for the 25 hours of instruction.
At the high school level, each course is worth one credit. Junior high
schools can offer CTS courses and the credits can be submitted to
student records at the Department of Education, Culture and
Employment. These credits will appear on the students' transcripts
when they begin high school.

22
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The following sections will apply:
Section 30-1
"Locally developed courses are approved by the Minister of
Education, Culture and Employment in those situations where
substantial alterations of authorized courses or new offerings are
required to more appropriately meet the educational needs of
students in the NWT.
Requests to modify or develop new courses/modules are subject to
departmental guidelines and procedures. Instruction of a locally
developed course shall not commence without prior approval of the
Minister. Requests must be received by October I for the spring
semester and April 1 for the fall semester."
Section 30-5
"A Strand Rationale and Philosophy already exists for each of the 22
CTS Strands. If you are applying for a module to be approved
under CTS, clearly articulate why the new module(s) is consistent
with the Strand Rationale and Philosophy. Also include a redrawn
Scope and Sequence Chart to show where the new module fits.
The Dene Kede teacher can suggest which courses that already exist
in the Career and Tecllllology strands would be most relevant to the
Dene Kede program and can instruct parts of those courses.
The following CTS courses are suggested courses that would
provide strong background and/or additional skill areas for this
module:
• Renewable Resources: Resource Conservation
and Management
• Renewable Resources:
• Wildlife: Outdoor Experiences
• Wildlife: Wildlife Spaces and species
• Cooperative Education Project: In par01ership with Fur
agents (Coop and Northern store)
• Cooperative Education Project: In par01ership with
Renewable Resources
• Mechanics: Engine Fundamentals
• Fashion (working with fur) - Fun with Fashion, Culture
Fashions, Sewing for Others

Dene Kede, Grode 9 Module Two: Winter Camp
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Notes to the Teacher

Question:
How will I go about teaching this module'

Answer:
l. Teach the knowledge and understandings in class using

activities such as those suggested.
2. At some time, after completing the ··knowledge and
understandings", fit in the winter camp. This does not have
to immediately follow # I above. It can fit in anywhere
within a month or two.

24
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Spirit of the Land
The signs on the land are a reminder of the teachings of the legends. If we remember and live
them, if we take the signs set on the land for us as our symbols, we will survive as a nation.
- Denendeh, A Dene Celebration'

Once long ago when the world was new, there
were two rock ridges, just as they are there
today. White Fish River (Etirata) passed
between the rocks but people could not pass
through. The two rocks were called
Ets'emirakwe and Eduhmirakwe. Even in
late winter, people could not use that passage
between the two rocks. When people
attempted to travel through the passage, the
ice would break and many of the people did
not return.

It was a rime when people dressed and clothed
themselves with caribou hide. Again, as many
times before, they traveled out to hunt for
caribou. To hunt the caribou they needed to
pass through the rock ridges and cross the
river. They approached the two rock ridges
and got very close to one of the rail rocks but
could not get through the passage. The people
did not know what to do.

A young boy was traveling with them. This
young boy, from the time he was a toddler,
carried a beaver tooth tied to his waist. The
people got together to discuss the problem of
the passage. They also discussed the boy with
the beaver tooth tied to his waist. They invited
him to their meeting.
The people asked him, "There must be a
reason why you always carry the beaver tooth
tied to your waist. Can you help us with this
problem? No one has been able to pass these
two rock ridges."
The boy said, " Yes, I think I can
you.

try

to help

The people asked the boy, " Is it alright if we
go through the rock ridges tomorrow? "
The boy replied, " Yes, it will be alright" .The
next morning the people gathered beside the
tall rock Edu·hna"rakwe. As they were about to

I

Dcne Nation (1984) Dmmdth,

(I

Echaha Nake
Gak'enlge Gonl?a
The Two Rock
Ridges
Yahnf( ts'~ nl;l k'ale bek'Qnl;l ekuu, EtitatQ
ekuhya kwah naka efets'~ nidanlh?a,
Ets' ~narakwe ha Eduhnarakwe ha heredl Sfl,
gok'en(ga ts'erettale redl. Xaedo yfl kulu
dene ka goha tl;l tare?a t'a dene fQ tu ts' ~
hihfa redl.
Kuhnf! godene ka sf! ?ewa t'a ZQ zhu gat'f t'a,
k'achu htkwa ?ekw~ ka nagerehda ha(le, kwah
k'en(ga agede gha duwe t'a Eduhnarakwa
t'aa dene do fenaweda gots'l;l agude wile.
?ehkea faa goha at'( Sfl, tS'Qdane h(l( gots'l;l
tsaghu debe keeN'( zQ redl. Dene gha horila
t'a ?ehkea danf t'a tsaghu debe keett'( sf! ghQ
dats'eruhka gedl t'a s~, yeka?egeh?a, t'a
?ehkea gots'~ eten(ya.
Dene ka, ?ehkea dagerehka gots'I;l ekayegedl,
"kuukare dene nelpe sQQn(, tS'Qdane nell
gots'l;l tsaghu edebe keneN'( sft danet'e t'a
anet'e sQQn(, edlre kwah k' enahta duwe nQ
tS'eda t'a, asf dule dene gha gok'agQhwha
geehdl". Ha(le s~ ?ehkea hl;l?1;l dule nakeghQ
gok'agohwhe gha dule sQQn( hadl redl. Ekanf
n(de sachQ h(n~1il kwah geh nQts'eruda gha
negha da(t'e geehdl t'a s~, hl;l?1;l hadl redl.
Nahkale aguja ekaa Eduhnarekwah, kwah
ten(?a t'aa dene fewehda. NQgereda gha ekaa
?ehkea goghQ nedadenl?Q. Hlnarekwah nQ

Dent! Ct/ebrlJtkm, Yellowknjfe, NT, Dcne Nation, Page 135,
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cross the river, the boy warned them" ,,ve'
are about to cross to the rock Ets'e·na'rakwe.
As you are walking, do not look back. Take
the exact steps that r take and follow my
tracks until we reach the other side." After
be warned them he broke off a piece of
willow, peeled it and walked across singing as
the people followed.
They were Out but a short distance when the
sound of cracking ice could be heard.
Thundering sounds came from the two rock
ridges as if the ground itself would tear open.
The boy still singing, touched the ice with
the willow and the sound quieted down.
There was water flowing on the ice but the
boy kept walking and singing. He got the
people across to Ets'emlrakwe safely.
However, two boys wbo were following them
had stopped and said, "The sound of ice was
reall)" loud. Let's look back and see what
happened."
When they looked back, they could not step
forward nor look back at the people. They
could only stand still in their tracks.
\,yhen the other people got across, they
looked back and saw the two boys still
standing on the ice. othing could he done
for them, so they were left there.
It is said that the two boys left standing both
turned into trees. That is why it is called
Ts'umlraze today (two trees forced to
stand).

ts'ehda gots' ~ dene ~aret' e k'at'a goghaodale,
gots' ~ darahwha nareht'a sfl areYQne sek'a
taraht'e t'f yahn~~ Qde nenehda gots'~ gotf
gohdl. Ekagohdl tr~~ 1ehkea k'akw'ene tflzhu,
yet'u yek'a reheh'l ekaa yeha dene ka ghQ
nQshldereya.
Hlkwagwla dene ghQ nenlzha halle s~ t~dirf zQ
ad I, hfht'a k'ola etets' ~ kwah nfdanlh1a ts' ~ s~
1fdfl n~ huhdla gotf ekagodl. Shih karl1Q ekaa
k'akw'ene l' a t~ k'a erahwha halle s~ tsfnl~
aguja.
T~

ka tu karewf kulu kanf yek'a gada, ekaa
dene ha nQshfrada. Ekalt'e t'f Ets'enarakwah
gots'~ dene ha tareya redl. 7ehka naka, dene
k'a ga1a halle s~ akagedl redl, " hida t~
ekareheha arldf sit t~ daja Ie SQQnl t'a hida
goghauda kulu" gedl. Hlda goghageda halle
s~ nedegerftale ageja, gots'~ dene heda k'a
nakwfgereehule k'ola ageja t'a ekanf
nategegwa zQhtf. Dene ghQ kwah n~n~, dene
ha nenlzha ekaa k'et'a goghageda Ie s~, hlda
dene naka nategwa hoorat'/. As~~ goIe k'a
g01Qle t'a ekanf goghagfdr redl.
Eyll 1ehka naka nategegwa ageja sit nQda ts'~
ts'u gehta redl. Eyll s~ hldu Ts'unaraze goredl.
Eyll kwah naka 1ehts'~ nfdan[h1a sit bets' ~ 1fdfl
hele t'a ghQ bek'en/ga ats'et'l gha duwe. Eyll
t'a 1ehkea dene ghQ ekagQla gots'~ eyll kwah
bek'enahta ats'et'f aguja redl

The two rock ridges wete spiritual and alive.
This was the reason people could not go
between them. Because of what the young
boy did to honour their spirits, it is now safe
to go between the two rock ridges.
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Module Overview

The PUrpc1Bfl of rhhr modufe/s to ftlmliisrlze
students with concepts and undflrsrand~ of
Oene spmtuality and to glV8 tham BJCPfIfIBflCBS to
help them in forming and communicating their
own spiritual thoughts and feelmgs.

Projects for Experience
and Reflection
1.

Feeling the spirit of the land

2.

Experiencing Dene spiritual
ceremonies. songs and prayers

Major Cultural Understandings
• Dene spirimality is attached to the land.
• Dene prophets have seen the past and the fumre
and have relayed messages about how to deal with
the changes which are happening to
the Dene.
• When missions and churches first arrived
they tried to discourage the practice of
Dene spirimality.
• Today, Dene people continue their spirimal
ties to the land .
• Skills related to recognizing the spirit of
the land
• Attitudes related to recognizing the spirit of the
land
Resources
1. Chipewyan Elders. Lutsel'ke.
"Dene Spirituality"

Proposed Activities
for Developing
Language Skills and
Cultural
Understanding

Oene Kede, Grade 9 j\ loclule Three: Spirh of me Land

2. George Blondin. Sahtu.
Legend, "Medicine Powers"
3. George Blondin. Sahtu.
"Dene Spirituality"

;
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Major Cultural
Understandings

1. Dene spirituality is

attached to the land.

Major Cultural Understandings

Knowledge
Note: Teachers should validate the accuracy and acceptability
of the following information in their own communities

•
•

•
•

•

2. Dene prophets have seen

the past and the future
and have relayed
messages about how to

deal with the changes
that are happening to the
Dene.

3. When missions and
churches first arrived
they tried to discourage
the practice of Dene
spirituality.

6

Dene oral stories tell about when the world was new.
The Creator made the land and the animals fust and then
made the people. When people were made, they were the
weakest of the creatures. They would have to rely on
everyone else for their survival. This meant they would have
to be respectful and humble in their relationship with the
land.
The Creator gave medicine powers to all people who lived
good lives to use to help others to survive. These medicine
powers were spirit powers from nature.
Spiritual brothers were sent to the earth to bring laws to the
land and to people. These laws were meant to help the Dene
so that we could live with the animal creatures and with
each other more peacefully.
Messages have been left in the form of landmarks
throughout our land to remind us of the sacrednes of the
land and the Dene laws which are to guide our lives.

•

The prophets are people who have received messages for the
Dene people from the Creator.

•

The prophets have communicated that changes will put
great pressures upon Dene. The Dene are required to:

•
•
•
•

recognize that there is a power greater than themselves,
protect and care for the land and the waters,
continue to use the land and be sustained by it, and
live good healthy lives.

•

Each community has its own stories of how their Dene
spirituality was discouraged.

•

Despite the pressures to abandon Dene spirituality, many of
the beliefs have persisted and are accepted into many
churches.

Denc Kedc, Grade 9 Module Three: Spirit of the Land
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Major Cultural Understandings

4. Today, Dene people
continue their spiritual ties

to the land.

•

Belief that without the land, life is not possible.

•

Belief that the land must be honored and protected to
ensure that it continues to sustain the people.

•

Belief that in honoring the land, the Creator is being
honored.

•

Belief in the ways of respect for the land:
Living in harmony with the land by obeying the Dene
laws of the land
• Singing to the Creator and dancing the earth's heartbeat
with the drum
• Feeding fires and "paying/honouring" the land and
follmving other traditions and laws of this land
• Being on the land and feeling connected to it with
feelings of love, awe and deep respect
Belief that medicine powers have djmillished but exist in the
form of talents among people.
•

•
•

Belief that the Elders still living who have led spiritual lives
have the most to teach about the spirit of the land.

•

Much of the spiritual knowledge of the Dene is passed from
mentor to specially chosen students.

•

Honoring the spirit of the land in Dene ways

the land

•

Seeking Elders for teachings and guidance

Attitudes related to

•

Willingness to reflect on one's feelings about the land

•

Willingness to show respect to the spirit of the land

•

Willingness to learn about the spirit of the land

5. Skills

related to

recognizing the spirit of

6.

recognizing the spirit of

the land

Dene Rede, Grade 9 Module Three: Spirit of the Land
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Proposed Activities Chart

Brainstorm meaning of Dene spirituality. Read words
of Lutsel'ke Elders (Activity #1).

Hear Elder's stories about Dene
prophets and the messages they
carried (or read George Blondin's
words about prophets - Resource #3).

Students make list of questions they have about Dene
spirituality. Students talk about sacred knowledge
(Activity #2).

Students make birch scrolls based
on the messages of the prophets
(Activity # 12).

Dene Laws

Explain Dene laws before hearing legend "The One Who
Circled the Earth" and after hearing the legend, discuss
the importance of legend to the Dene (Activity #3 a).
Students retell legend "The One Who Circled the Earth"
(Activity #3b).
Students research Dene laws with family. Discuss in
class, with an Elder present, how they feel about
importance of the laws in their own lives (Activity #4).

Hear Elder's story about how they
viewed the effect of the missionaries
upon Dene spirituality. Give students
an opportunity to ask questions.

Students make connections between Dene Laws and
Environmental protection principles from Science and
make posters based on these (Activities to Develop
Understanding #5).

Sacred sites and
Landmarks

Students read words of George
Blondin on Dene spirituality and
discuss or identify questions
about Medicine powers
(Activity #6).
Have students hear another
legend about medicine powers,
or George Blondin's story
"Legend of Medicine Power"
(Activity #7).

Students research local sacred places,
landmarks and stories about the places.
Students check spelling of place names,
especially consonant contrasts (Activity #8).
Students listen to the legend "The Two Rock
Ridges" and do accompanying language
development activities (Activity #9).
Make paper mache map of region showing
sacred places, landmarks, names and
stories in the region (Activity # 10).
Students discuss in consensual way, the
possibility of development occurring on
spiritually important land (Activity #11).

With and Elder present, students
discuss ways that they can take
responsibility for their own
spiritual growth and learning
(Activity #14).
Students go out into nature,
quiet their minds and bodies,
and open themselves to the
Creator through nature
(Project 1).
Students read tributes to the
land made by others and write
their own tributes to the land
(Project 1).
Students experience local Dene
spiritual ceremonies and learn
Dene prayers (Project 21.

Students may read George Blondin's
words on this topic - Resource #1
(Activity #13).

Spirit of the Land
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Proposed Activities in Detail

Note: The activities for this module are based on the North
Siavey language and culture. Teachers of other Dene
languages and communities are encouraged to use these
examples to develop similar activities and texts for their own
languages and community cultures.
1.

Introduce this module by asking students what they think Dene
spirituality is about. Have them brainstorm whatever words
come to their minds when they hear "Dene spirituality". Once
the students have brainstormed, identify those words or practices
if any, which come from other First Nations People. Explain that _
most first nations "religions" are similar - they are all based on
the idea that the land the spirit are very closely connected, but
that the Dene have their own ways of understanding the spirit of
the land. Have them read the words of the Lutsel'ke Elders
(Resource I).

2. Have students form questions that they might have about Dene
spirituality. Write these questions on a chart and hang them in
the comer so that you can refer to them throughout the module.
Whenever one of the questions is addressed during class, point it
out to the students. There may be some questions that deal with
topics which you will not be dealing with. Identify those and
explain why you will not be dealing with those (see otes to the
Teacher).
3. Legend: The One Who Circled the Earth
Explain to the students the importance of legends to the
spirituality of the Dene. Our legends tell us about our spirirual
past and explain where our beliefs come from (see
Understandings #1). Explain that most of this module will be in
the form of studying legends important to the culture.
This legend is told in various forms by each of the Dene tribes'.
It is an excellent legend for introducing the many aspects of
Dene Spirituality. The teacher or an Elder, preferably using the
local version of the story can tell the legend orally to the
students either.
aJ

Legend: Pre-talk
• Ask srudents what they know about "The One Who
Circled the Earth".

•

Ask students to pay attention, when hearing the story, to
what Yamoreya does as he goes around the world.
Explain to students why this legend is important to the

Each tribe has their own name for the One \Vho Circled the Eanh:
Dogrib - Yamol.ha; South hSlavey-Yamodezhaa; North Slavey Yamoreya; Gwich'in- Ehtachohka'e; Chipewym-Yabathcya. See Dene Kede
K-6, Department of Education, Culture and Employment. GN\VT, 1993, page 12.

J
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Proposed Activities in Detail

b)

c)

Dene. It explains the beginnings of Dene laws and why
they were necessary. The Dene laws guide the Dene in
how to relate to the land and the animals, the spiritual
world, other people, and themselves.
Legend: Follow-lip
o
After hearing the story, encourage students to ask
questions about the legend. During this time, insure that
students understand what Dene laws are, and what their
importance to the Dene are.
o
Ask students if they have noticed any of landmarks
referred to in the story and if special attention is paid to
them as they travel.
Retelling tbe legend
o
Ask tudents to use art, poetry or song to tell the story of
the "One who Circled the Earth", emphasizing the Dene
laws that were created by the two brothers.

-

4. Ask students what Dene laws they may be familiar with. Make a
list of these on chart paper. Give examples such as the "feeding
of the fire to show respect to the Creator", "not clubbing small
animals to show them respect", etc. if they do not seem to know
what is meant by Dene laws. Explain that all the laws provide
spiritual guidance for people in relating to the land and other
people and themselves.
Have students make alit of other Dene laws by aslcing their
parents or their Elders.
Add to the list of Dene laws and have an Elder come to class to
talk to students about the list. Allow students to discuss how
they feel about the importance of the laws in their own lives,
with the Elder and teacher present. The students should follow
the rules of coming to consensus:
o
listen respectfully to the ideas of others

12

o

express own ideas carefully and with reference to own
expenence

o

appreciate and respect the role of the more experienced
voices (Elder, teacher).
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5. Have students make connections between some Dene laws and
the current scientific ideas about protecting the environment
(ask science teacber for these). Have students make
environmental protection posters that are worded as Dene laws.
e.g. Dene Law - One should not take more animals than one can
use
Science - Renewable resources must be managed so that they are
not depleted
6. "The One Who Circled the Earth" was a man with great
medicine powers. They were given the medicine powers by the
Creator to help man. Have students read George Blondin's
words on Dene spirituality (Resource 2) and then discuss
medicine power with the students. If future questions arise, they
can be written on the chart begun in Activity #2.

•

What is medicine power and where does it come from?

•

How is medicine power to be used? What is its purpose'

•

What does George Blondin mean when he says "the spirit is
very strong"?

7. Have students hear another legend that has a character with
medicine powers, from an Elder in the conununity.

If an Elder is not available, teacher can tell the Legend of
Medicine Power told by George Blondin (Resource 3).
If students know or bear other legends about medicine powers,
ask them to share them with the class and see whether the
stories contain these three main ideas about medicine power:
• Medicine powers are spirit powers from nature that corne
from the Creator.

•

•

Medicine powers reside in people who live good lives.
Medicine powers are meant to be sbared to help people
SUJVlve.

Dene Kede, G..de 9 Module Three, Spirit of the Land
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8. Have students research (using people in the community that
they are familiar with) local sacred places (including burial
grounds) and landmarks and the stories that accompany them.
They can record their findings (names, locations and stories) on
a map. Use these place names to practice spelling, especially
consonants which students confuse with English consonants.
9. Have students who have North Slavey as their first language
read the story Echoho Nake Gok'en\ge Gon\;>a (Two Rock
Ridges) and then do the following activities for language
development:
a) There are two important spiritual understandings which can be
learned from this legend. Ask students to identify them.

-..

(First, that spiriUIally gifted people can be identified early by
Elders of a community.
Second, that there marked areas on the land which are
considered spiriUIally significant.)
b) Ask students to locate on a map, with help from their families or
friends, the place that the legend is about.
c) Ask students to underline words or phrases in the story which
are wlfamiliar to them.
Examples:

-

eten\ya
k'enahta
nidadenpQ
nrjsh\dereya
h\kwegw!a
For each Wlfamiliar word, have students try to guess meaning
based on the context, or to identify words which have the same
stems. Discuss the meaning of the word.
Have sUIdents build small stories (2-3 sentences) around key
words in the story. In these sentences, have sUIdents check their
words for accuracy, adding or changing affixes as necessary:
Example:
hmarekwe -

dunarakwe

d) Have students examine the following sentence from the story:
Ekagohd! d'<\lt ;>ehkea k'akw'ene lllzhu yet'u yek'e
rehch'! ekaa yehe deneke ghQ nrjsh\dereya red!.

H
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Can they identify the word stems in the highlighted phrase of
the sentence which indicates the kind of material being used?
Have them re\vrite the phrase in different ways to indicate a
different kind of object or material being used.
10. Students display the researched findings of sacred places from #8
and #9 above, in the form of a relief map made of paper mache.
Short stories about these places should be written and attached
by yarn to the identified places. Have students edit their written
work for spelling and punctuation accuracy before displaying
their work.
Examples of important landmarks around Deline:

Eta'll'!
TatsQ'lehka
?Qhk'aebe
?ehdakw'ene
II. After students have researched and learned about sacred sites

and landmarks, students discuss the possibility of development
occurring on sacred land. The students should follow the rules
of coming to consensus:
• listen respectfully to the ideas of others

•

express own ideas carefully and with reference to own
experience

•

appreciate and respect the role of the more experienced
voices (Elder, teacher).

12. Ask an Elder to come to the class to talk about prophets and the
messages they carried (see Understandings #2). If an Elder is not
available, the students can read George Blondin's words on the
Dene Prophets (Resource 4).
As a follow-up, ask students to each choose one piece of advice
given by a prophet. On a piece of paper have them write it down
and then lead discussion with the class about what the
consequences of following or not following the advice of the
prophets might be.
These can be re-written onto pieces of hrown paper made to
look like birch scrolls. Display these in the hallway for other
students to see as a way of "spreading" the message.

Denc Kede, Grade 9 Module Three: Spirit of the Land
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13. Have people come in to talk to students about the inrroduction
of religion and the effect of this on the rraditional spirituality.
(Gwich'in students can read stories by Lucy Ratt, Sarah Peters
and William Nerysoo in the collection of stories kept at the
Teaching and Learning Cenrre). Students may read George
Blondin's words on the subject (Resource I) and then discuss
how they feel about what he has written.

_
_

14. With an Elder present, discuss with students how they can take
responsibility for their own spiritual growth and learning.

_

Discuss with students the idea of "putting the words of the
Elders in their pockets". What do they think this means? How
will this help their spiritual growth?
Answer whatever questions students may have about their
continued spiritual growth.
15. Student Evaluation of Understandings:
Give the students the choice of participating in a class discussion
or writing paragraphs in response to the following questions.
Students will be marked on their written work or their
participation in discussion:
1. Why does the Dene believe that man must be humble
toward and respectful of all t1Ungs in nature?
• All things are provided by the Creator.
All have value.
• Man relies on nature (land and waters and creatures)
to survive.

2. Why did the Creator give people medicine powers and
what has happened to those powers?
3. What are some of the things said by Dene prophets and
why are each of these important for us to know?
4. What are some ways in which the Dene in our
community expresses their spirituality in Dene ways?
Evaluation of student attitudes and personal growth is done
within the Projects: Feeling the Spirit of the Land, and
Experiencing Dene Ceremonies and Offerings.
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Resource 1: Lutsel'ke Elders 3
Dene Spirituality

The land gives us life.
The Creator gave the land
and the animals to us.

We must use the land.
We must protect

the land.

Without the land we cannot
continue to survive.

Dene people have strong ties to the land. We are raised to believe
that the land is the giver of life. The animals, plants and insects are
placed on this land to provide for all of our needs and to teach us
things mat help us to survive. The fish and plants of the water are
placed there as our source of food. The water has always kept itself
pure and is used to replenish our body. The birds of the air are also
a source of food. Without good quality air we cannot survive.
The Creator made this land for us. Each race was given land,
lifestyle, culture and language. Each was given the means to survive
on their land. This land was made for us. It is our birthplace and the
birthplace of our forefathers. In the beginning, man was placed on
th.is land alone but he was lonely and could not reproduce so he was
given a helper. There is a higher spirit than us and it has provided
for us all these things we need to survive.
It is therefore up to us to safeguard the land and the water. We must
believe in a higher spirit and we must know that we are only
journeying on this land for a while. Our youth must experience
working the land and we must re pect it and keep it for future
generations to use.
We are taught to respect the land to ensure that it continues to
provide. \.Ve do this by working the land and the water. If we do not
take care of the land we wiU destroy ourselves. The barge that
brings me oil to this cOlrununity could destroy the water we need
for conswnption. We see the damage of oil spills aU over the world
on television. It also destroys the animals. There is debris in our
water now that makes the water impossible to drink. With
technology bombarding us so suddenly, we bave not put safeguards
into place to protect our land. We are also dealing with a
government that is new to us. Long ago, we did not have diseases as
we do today. We died only by the wearing out of our throats ,vith
old age.

These words of the I.utselk'e Elders are t:lken from The Chipewyan History Research Project, June 199;, recorded and rranscribed
br Florence Catholique.
Delle Kede, Grade 9 Module Three: Spirit of the Land
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Resource 2:
George Blondin 4 , Sahtu Region
Dene Spirituality
Our spirituality is attached
to the land.

The Creator gave medicine
powers.

Churches at one time tried
to discourage Dene
spirituality.

We can now pray to the
Creator in our own Dene
way in our churches as
well as on the land.
The spirit is very strong.

A spirit is attached to the land. This is how the land came about.
The land and the animals were able to communicate with the spirit.
And people got this spirit, this medicine power, from the animals so
that they could communicate. The old people tell us that the
Creator gave Dene medicine powers to help them survive the
hardships of living. This was a part of our spiritual beliefs. The
Elders say our people could not have survived without this medicine.
Medicine power existed for the Dene right from the beginning,
before the Non-Dene came. Everyday, the Dene engaged in it.
They told moral stories. Everyone listened, men, women and
children. There was also drumming, singing, and Tea Dances right
up to around 1930 when the missionaries and schools arrived. The
missionaries believed that medicine power came from the devil and
they tried to stop it. It was rough because this was all that our
people had.
They believed in medicine power so they kept on going. The
Creator made medicine power for us so we could survive and live on
this land, as long as we used it right. A human's life if short. The
Creator made everything to help us. The plan of the Creator should
stay till the end. When the Creator does something, it never goes
away. We believe that. When the Pope came, he apologized to our
people saying that our own way of praying is OK in the Church. Hit
the Drum. Use fire to help the first church be strong. The spirit is
very strong. We believe that.

iThese words from George Blondin come from two sources: Some are excerpted from: When the World Was New, by George
Blondin, 1990, Outcrop, YeUowknife NWr, pp. 58-59 and at a meeting of me Dene Kede Curriculum Development Meeting in Ddine,

Jan., 1995.
18
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Resource 3:
George Blondin. Sahtu Region
George Blondin told this legend to teachers at a meeting in Hoy River,
Apl-il 1995. He told the legend to explain how medicine powers come only
to tbose who hod lived good lives, people who would use the power to help
others to st<rvive.

Legend: Medicine Powers
The best storyteller I heard was my grandmother. In the beginning,
she said, there were no humans, just animals. But even in this early
time, there was medicine power. The animals used to know how to
use it.
It took a long time before humans could be that way. Without
medicine power, humans were like the animals of today; there was
no control, they were fighting and eating each other. Finally
medicine power was granted. When the world was new, there
were many medicine people, but they had to be good and were
usually old.

There was once an old couple with a boy and a girl. The father had
some medicine. Everyone wished their children could have medicine
power. The couple was worried. They stayed with their children in
the bush for twenty years. They prayed to the Creator and to the
land in many ways and still, the son had not received powers. He
was getting older and couldn't get married without medicine
powers. His father asked him, "Why aren't you getting medicine?
You must have done something wrong. If you have committed any
kind of sin, you will not receive medicine powers." But the son said,
"I didn't do anything wrong. I did not sin." The father said, "O.K. I
will make a canoe. You will go caribou hunting and you will sleep on
the shore. This will be your last chance to receive medicine
powers."

So the son canoed off. After awhile he saw caribou and chased after
them in the water. He stabbed them and then pulled them to shore
where he butchered them and cooked their heads. Then he put his
head on the ground and went to sleep.
That is when the medicine came to him. A big man paddled up and
said, "I have come to see you grandson. They have taken your
grandmother across the ocean and I want to go and get her. You
come with me. But what sin can you confess to first?"

Dene Keele, Grade 9 Module Three: Spirit of the Land
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But I haven't committed a sin and I want to become a medicine man
so much," replied the young man.
"You have one sin. At one time, when you were living by the lake,
you made a fire early in the morning. Your sister, who was already a
woman, ran past you and you thought about her."
"Oh, I remember. You are right."
So then they went across the ocean. Some people called him over
and when he went to them, they gave him hunting tools and
medicine powers and a name. Then the grandfather said, "We had
better take grandmother back." On the way, two men tried to take
the woman and the old man threw one man into a tree and the
other to the ground. Then he took his wife back to the island in two
strokes. He said to the young man, "When you wake up, take the
jaw of a caribou head and go into your tent and I will come."
When the young man awoke, he took the jawbone and went into the
tent and began to sing the song that was given to him. Grandfather
came to him. All the people were very happy that medicine power
had come to the young ma.n. This man lived a very good life. This
kind of medicine power was common. These kind of poor people
needed this power to live. There are lots of stories like this.

Resource 4:
George Blondin s , Sahtu Region
Dene Prophets
The Dene had Prophets
who made us aware of
the Creator.

The mainstream churches
have recognized our Dene
spirituality. It helps us to
pray.

I

God has sent messages through our people. Some have received
holy medicine power. Those who receive power communicate to us.
They are the prophets. The prophets help to make people aware
that the Creator is up there. This is why the Dene already knew
about the Creator when the first priests came. It wasn't hard to
convert them.
My father's uncle made holy songs. He made fifty-three in one year.
He had no practice or anything like that. As they were hunting he
would say, "A song is coming to me." They would stop to hear his
songs. These songs are still around. This is one way for messages to
come to us from the Creator. These songs today are even sung in
churches to help us pray to God. The Pope said we could use our
cultnre to pray.

These words spoken b)- George Blondin at a meeting of the Dcne Kede Curriculum De\'elopment Task Force in Deline, January. 1995.
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Ayah was a Dene prophet.
Ayah was a man who lived
a good life.
He warned the Dene
people about how they
must live to avoid the

future that he saw in his
visions.

Before her death,
Blondin's grandmother
also received a vision and
a message for the Dene

people from the Creator.

Our duty is to do things
without complaining, just

like prayer.

The prophet Ayah saw a vision when he was a young man. A man in
a white robe told him, "You have been chosen to talk to people, bur
not yet," and then the vision was gone. Ayah knew that if he was to
seen this person again he would have to be a good person leading a
clean life. He waited for the vision to return for forty years. He was
strong to wait for so long. \Vhen the man reappeared, he said, "You
are ready. You have been good."
For the rest of his life he taught other Dene. He made the
predictions that in the future there would be no travelling on the
land, no hunting. There would be people taking the lives of others.
He told us that we should harvest the land.
My Grandmother was a prophet, for just a short time. She got sick
in the bush. There were no fish, just some rabbit to eat as they
travelled to Fort Norman for two weeks. Some people helped to
keep my grandmother.
She talked to them. "\Vhen the Creator made people, he made them
with jobs or duties attached to their lives. People must therefore do
their jobs or duties without complaint, with pleasnre, enjoying their
job. If they do this, it will be the same as prayer. I am a poor
woman. I haven't been to church much. But in my own way, I have
learned and lived this way. I have been given this vi ion because I
am a prophet and will go to Heaven. I was told to tell everyone this.
Our duty is to do things without complaining, just like prayer."
Before her death, three angels canle to grant her any wish. She said
she wished for nothing but to see her SOil. My father arrived from
far away.

Dene Kede, Grade 9 Module Three: Spirit of the L3nd
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Project 1: Feeling the Spirit of the Land
The Dene Elders have often described their feelings when they are
on the land. The land has created in them strong but simple
feelings such as: joy, awe, and love.
These can be viewed a spiritual feelings. They are feelings of
thankfulness for the land and to the Creator who has given them
this life and beauty.
The Elders often speak of students today as not being quiet enough
to see, hear, feel, smell the beauty of the life and land around them
and they cannot therefore feel the thankfulness that they should feel.
1. Tn this project, students are told first about being "quiet" on the

land and the benefits of this.
2. Next students are taken out on the land to a quiet and beautiful
spot. It does not have to be far away from the community. Ask
along a Dene person who is considered spiritual and who
communicates well with students.
3. Studcnts take nothing but their eyes, ears, nose and sense of
touch. They simply sit and try to feel the land.
4. After settling into tl,e quietness for some time, ask the resource
person to talk to the students about his or her feelings being in
the bush like this. Give student an opportunity to discuss their
feelings as well.
Those students who are impatient, cynical, bored, disruptive etc.
should be encouraged to openly communicate their feelings
about the experience and try to understand why they are having
negative feelings.
5. Once back in class, have the students find words from Elders
which describe their own feelings about the land. Give them any
resources such as the following which contain words of the
Elders:
Nahecho Keh: Our Elden, ed. by Margaret Thom and Ethel

Blondin-Townsend, Siavey Research Project, Fort
Proividence, NWT, 1987.

Trapping is My Life, by John Tetso, Stoddart Publishing,
Toronto, 1994.

2Z
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Tbnt's Tbe Wily 1# Lived, An Oral HistOlJ oflbe Fort
Resoillti077 Elden, Dept. of Culture and Communications,

GNWT,1987.
6. ""rite their own words to express their feelings about the land in
the form of a poem or paragraph.

_

7. Explain what is meant by "symbolism" to the students. It is
something that stands for or represents some other thing or idea.
Show them some examples of Dene symbols: the drum
s)onbolizes the heartbeat of the earth and the language of the
Creator and the circle symbolizes unity of the Dene.

_

Have students think about their feelings for the land and
represent that feeling by creating some art object or poem or
ong. Ask them to be creative - to try to think of new images,
new ways of saying things, to sjOnbolize their feelings for the
land.
8. Evaluate students using the following criteria:
•

Did the student seem to respond to the experience positively
i.e. peacefulness, joy, awakened, etc?

•

If the students seemed impatient or cynical, bored, etc. did
dley openly communicate their feelings and allow teacher or
other stndents to reflect on those feelings? Did they try to
get at why it was a negative experience for them?

•

How well did the student conununicate their feelings about
the land in the follow-up activity (project I, 2 & 3)?

Project 2: Experiencing Dene Spiritual
Ceremonies, Songs and Prayers

..

1. \Vhile on camping trips on the land, ensure that the resource

people engage in and explain Dene customs or rituals that are
spiritual.

em
em

Examples:
feeding fire, handling hunting equipment and animals
respectfully, "honoring the land", drumming, praying,
singing prayer songs, etc.
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Each community has its own customs, rituals and laws. Students
should be exposed to these and if they feel comfortable,
participate in them.
2. At assemblies, meetings and other public occasions, students
should pay attention to the prayers that are offered.
3. Students should be given an understanding of the drum dances the meanings and history of the songs, the drumming, the
dances. Students should be encouraged to attend and participate
in any commwlity drum dancing.
4. Help students to memorize any prayers said in the Dene
language which are used commonly in the community.
5. Tape a prayer, which has been said in public in the Dene
language. Have students listen to the prayer more carefully and
transcribe it.
6. Hear and learn about prayer songs:
•

where they originated

•

what they mean

•

when they are sung

7. Have students think abour some aspect of Dene culture - the
land, the people, their own personal development, and write a
prayer of thanks about it.
8. Encourage students to offer prayers in the Dene language at
public functions where students are participating (grace at meals
offered at the school, school assemblies, school opening).
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Notes to the Teacher

Question:
How can we teachers spiritually help our students? The Elders
had their own experiences which helped them with their spiritual
identity. What experiences can the young people have that can
help them spiritually? And how do we deal with the relationship
between our Dene spirituality and the mainstream religions?

Answer:

Our spiritual identity can
be found on the land.

Neil Colin (April 1995, in Hay River)
If you ask any of us raised in the bush, 'Where do you like to be
in the spring?' Our answer will be: On the land, hearing the
birds, seeing the leaves and wind in the willows. The Creator
gave these to us to enjoy. When you feel bad, go out there
somewhere, alone. When young people go out nowadays, they
have CD players and they can't see and hear narure. Just sit on a
rock and see and think and feel. Go out in the bush and try that.
When you are out there alone, it makes you think. I think doing
it on your own land is good.
Also, in our school, you hear the Lord's Prayer on the intercom
for children. Even little kids respond to this.

OUf spiritual values come

from the land and must be
passed on.

Morris Lockhart (April, 1995 in Hay River)
Our young people have to know that the wind, the air, the trees,
everything comes from the Creator. They should pray daily.
\Nhen I pray, I remem ber everyone. We must live in harmony.
The Elders have worked hard to teach us. They taught us our
values and we are here to pass them on. The future generation
will have to work even harder.

OUf language is an
important part of our
spirituality.

Fibbie Tatti (April 1995 in Hay River)
Perhaps we have to work harder because we have less to work
with. Creating experiences for kids is hard when you have less to
work with. This is especially so when communication between
the young and the Elders has been broken with the loss of
language. It can be done in English, but it is Jess than what has
been handed down to us.

Dene Kede, Grade 9 ModuJe Three: Spirit of the Land

25

Spirit of the Land

Notes to the Teacher

Question:
How can we teachers spiritually help our students?

Answer:

Students must have spiritual
experiences but they must

also understand the
meaning of the experiences.

Andy Norwegian (April 1995 in Hay River)
\'\!hen we were YOlUlg, we watched our parents do things like
feed the fire etc. But we were given no explanations. We never
asked why. You become brave enough to ask why later.
Back at church, I am now beginning to reconcile the traditional
practices with my religion.
Now when I am asked "why are you praying to the water?" I say
that we are not. Vie are just honoring the Creator. We know that
the Creator creates all the things in nature for a reason and we
are recognizing that.
We need to explain things to our students more to help them to
understand.

Question:
There are some people in some commwuties who will feel
threatened with this module. \'\!hat will we do in this case?

Answer:

•

•
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Before you begin this module, go to Elders in the
commwLity who are recognized and respected and ask them
for advice in this:
How best to approach the module?
\'\!hat information to include and what not to include?
\'\!hat resource people to use?
\'\!hat projects to engage the students in?
Inform your DEA (District Education Authority) of your
plans well in advance of teaching this module. Get their
support.
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Question:
What do I do as a teacher if the students begin to talk about
sensitive spiritual issues that I do not feel comfortable with?

Answer:
Be prepared for this possibility. Be honest with the students
about your own level of discomfort. Tell them that spiritual
knowledge is vety powerful knowledge that at a certain level can
only be accessed by approaching someone in the community
who has that knowledge. Encourage students to develop their
spiritual growth by doing the basic things: living a good life and
connecting with the land. In time they may be considered ready
by the spiritual leaders to be ready to learn more.
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Self-Government
We know (our grandchildren) will look after this land and protect it, and that 500 years from
now, someone with my skin color and moccasins on his feet will climb up the Ramparts and
rest, and look over the river, and feel that he too, has a place in the universe. He will thank the
same spirits that I thank, that his ancestors have looked after his land well, and he will be proud
to be a Dene.
-Frank T'Seleie '

Stories About Chief
Jimmy Bruneau
Reserve Land
An agent of Indian Affairs visited CiliefJimmy Bruneau for abour
the sixth consecutive time trying to persuade him to take a reserve
land for his Dogrib people. The agent told the chief if you and your
people live on reserve land, the Federal Government would take
care of the Dogrib people very well. The Federal Government will
provide roads, streets, streetlights, housing, electricity for homes,
water delivery, and many more services. All you have to do is agree
to live on reserve land and let tl,e government look after the rest of
the land.
Finally on the sinh year, ChiefJimmy Bruneau told the Indian
agent, "if I want something badly, I would go to my father and ask
him for the land. I am not your father; why are you asking me for
the land. This land is for my children and my peoples' children to
use and care for it." From that dayan, the agent did not visit Chief
Jimmy Bruneau abour reserve land.

Chief's Salary
The Indian agent visited ChiefJimmy Bruneau about the chief's
salaries. The agent told the chief, Ottawa has all your money for
years of being a chief and the government could reimburse you and
will pay you on a regular basis.
The chief said to the agent, "I do not understand why you have to
pay me. If I need food, I will ask the hunters to hunt for me. If I
need to feed my dogs, I will ask my people to bring me fishes. If I
need money I will ask the trappers to bring me one fur each. I can
do this as a chief of my people. I do not need anything from the
government. I do not understand how can one government pay
another government. I am the government of my people."

t

See Resource 1'14, in this module.
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Module Overview

Projects for Experience
and Reflection

Dene perspective with respect to the nature of and

1.

need for Self-Government.

Research SelfGovernment Status of

The purpose of this module is to give students the

the Community

Major Cultural Understandings
• The Dene perspective on political change in the
Northwest Territories explains their desire for selfgovernment.
• The Dene have their tradition-based model for
government.
• The Dene are seeking self-government as a
way to control aspecrs of their lives which are
most closely related to their survival as a
people.
• Successful Self-Government will require
Dene awareness and participation.
• Attimdes related to understanding Dene selfgovernment
• Attitudes related to visualizing oneself in the fumre

Resources
1. Analogy Story
2. Alexis Arrowmaker, Snare Lakes
3. Jimmy Bonnetrouge, Ft. Providence

4. Alizette Potfighter, Dettah
5. Cecile Modeste, Deline
6. Joe Naedzo, Deline
7. George Barnaby, Ft. Good Hope
8. Chief Drygeese, Ft. Resolution

Proposed Activities
for Developing
Language Skills and
Cultural
Understanding

9. Robert Clement, Fort Norman
10. Richard Nerysoo, Ft. McPherson
11. Jim Sittichinli, Aklavik
12. Robert Andre, Arctic Red River
13. Frank T'Seleie, Ft. Good Hope
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Major Cultural
Understandings
1. In contrast to the
accepted Canadian
perspective of political
change in the
Northwest Territories,
the Dene have their
own perspective which
is the basis for their
struggle for SelfGovernment.

Self-Government

Major Cultural Understandings

Canadian Perspective

Dene Perspective

•

•

The northern territory is
considered homeland
which is the basis for their
physical, cultural and
spiritual survival. As such,
the land is to be protected.

The northern territory is
considered hinterland:
remote lands owned
primarily for the purpose
of exploiting of its
resources.

•

The aboriginal people are
considered just one of
many ethnic groups
making up the mosaic that
is Canada. Settlers who
have moved to the North
have as much right to the
land and how it is
controlled as the First
Nations people.

•

The Dene are the First
People and are therefore
distinct from all other
Canadians. Tbey are a
"nation" unto themselves.
The Government of
Canada was negotiating
with these "nations" when
trying to establish treaties
As a nation they have
rights to their own form
of govenunent and
control of the lands they
have inhabited.

•

Treaties in the past were
acknowledgments on the
part of the Dene that they
were extinguishing their
aboriginal or First
People's rights.

•

Treaties signed were
understandings of peace
and friendship.

•

The Canadian
constitution can only
recogruze and give powers
to provinces. To
encourage political
growth, the j\.TWT i
being prepared for
provincial status.

•

Provincial status is not
regarded as helpful to the
Dene concerns. If
anything, it is detrimental
for it gives control to a
government that is made
up of Dene and non-Dene
equally by representation.
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Major Cultural Understandings

2. The Dene has a
tradition-based model
of self·government.
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•

The Canadian
Government has an
obligation to provide
social institutions such
as schools, social
welfare, local
government etc. to
assimilate the Dene to
become like other
Canadians,
economically
independent and
paying taxes.

•

•

Majority rule with
justice for minority
groups is the
fundamental model of
democracy.

• Consensus decision making

The Dene feel that the
social instirotions of the
Governmen t have eroded
the Delle identity and their
self-confidence. They have
made them politically weak
and dependent.

by interested parties is the
fundamental model of
democracy.

Unity and cooperation within the group is valued.
Consensus style decision making:

•

Participants who spoke were only those who had earned the
right to speak. Young people were seldom involved in
decision making group.

•

When one spoke, one's words carried weight because one
had earned the right to speak.

•

The leader would take into consideration everything said
and would suggest solutions or courses of action based on
agreement of the whole group.

•

Once courses of action were agreed upon, there was no
continuing disagreement or subversive activity.

•

Once the course of action was agreed upon, absolute
adherence was expected.

•

Participants of the group were there by choice.
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Major Cultural Understandings

Elders have the life experience and wisdom to know what is
important in a leader.
Relationship between a Leader and an Elder:
•

Leader chosen is by consensus of Elders.

•

Leader is cowlseled by Elders.

Leadership requires support.
Leader had helpers to administer his leadership:
•

They dealt with social needs of the people.

•

They supported his decisions with whatever action or
orgal)ization was necessary.

•

The helpers freed the leader to be reflective and to put his
mind to the important matters of the people.

The purpose of leadership and government was to ensure the
survival of the group.
Survival matters included:

3. The Dene are seeking SelfGovernment as a way to
control aspects of their
lives that are most closely
related to their survival as

a people.

•

Maintaining a good spiritual relationship with the land by
honoring and protecting it according to Dene laws.

•

Enabling a successful land harvest for food, shelter and
c1oth.ing.

•

Looking after the well being of all to ensure group strength
and unity.

•

By seeking political rights based on their status as a "nation"
- they would have special status in their tribal territories
which would protect their interests

•

By seeking a style of the political leadership based on Elder's
council and consensus

•

By seeking to control the management and monitoring of
land and water use:

Denc Kedc, Grnde 9 .\lodule Four: Self-Government
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Self-Government

Major Cultural Understandings

•

•

Ensure that the land and water used are returned to their
natural state
• Ensure that any activity is not detrimental to other living
things
By seeking to control economic development:

•

• Economic benefits for the Dene
• Social controls or benefits for the Dene
By seeking to control the social institutions:
•

•

Individual awareness of all the issues that have bearing on
Dene lives

•

Active participation in discussions of issues and in
decision-making

5. Attitudes related to
understanding Dene self·
government.

•

Willingness to learn from the Dene their perspective on
self-government

6. Attitudes related to
visualizing oneself in the
future.

•

Willingness to reflect on one's future and set goals for
participation in Dene Self-Government

4. Successful SelfGovernment will require
Dene awareness and
participation.

8

Health, education, social services
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Proposed Activities Chart

Before beginning this module, have students discuss
what they know about the Dene call for SelfGovernment (Activity #1).

Read Alexis Arrowmaker's words asking for
the Government to hear the Dene and to
negotiate with them (Activity #2).
Students read the "Analogy" story as a way of
beginning to understand the differences
between the Dene view of governing
themselves and the Canadian view of
governing the North Activity #3).

Compare concerns of Dene leaders in
the past with concerns in the future
(Activity #6).

Words Of
The Dene

Have a leader from the community
speak to the students about their role in
the future (Activity #7).

Students read Joe Naedzo, George
Barnaby and Robert Clement and do
accompanying language
development activities (Activity #4).
Have students match quotations
from Dene regarding selfgovernment, to understandings and
concepts about self-government
(Evaluation Activity).

Models of Dene
Self-Government
Have students study Dene models of
Self-government (see Activity #5).

Negotiations

Research the Self-Government status of the
CommunityfTribe (see Project):
Research background to negotiations.
Attend a meeting of negotiators or of Band (if
land claims are settled).

Self-Government

Grad

Proposed Activities in Detail

Note: The language development activities for this module
are based on North Slavey as the first language of the
classroom. Teachers of other Dene languages are
encouraged to use these examples to develop similar
activities and text for their own language.

I. Write the following five questions on chart paper and post it on
a wall in the corner of the room:
•

Who is asking for Self-Government?

•

'""hat is meant by Self-Government?

•

\Vhat is the problem with the present way of government?

•

What is getting in the way of establishing Self-Government?

•

In what ways are the Dene leaders trying to establish SelfGovernment?

Assess what the students understand about Self-Government.
Ask students if they know what leaders are involved in the
negotia tions for this issue.
Have them try as best as they can to answer these questions.
\Vhen they seem to understand or be on the right track in their
answers, praise their understanding of what is a very complex
issue. If they do not, reassure them that they will be learning
about a very complex but important issue.
2. As an introduction to this module, give students the text of
Alexis Arrowmaker (Resource I) to read.

•

\Vhat is the Elder from Snare Lakes talking about?

•

\Vho is he talking to?

•

\Vho does he want this person to listen to?

•

\Vhat does he want to share with this person?

•

\Vhat does he mean by: "We cannot continue with the way
things have gone?"

•

\Vhat is he asking for?
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Proposed Activities in Detail

3. Read the analogy story aloud (Resource 2) to/with
the students.

After reading once through, have them go through again, but
dlis time use each paragraph to introduce and explain the
important concepts that relate to the histOry of the Dene and
how the movement for Self-Government began. Take the time
to explain thoroughly. Teacher should use many concrete
examples, personal stories, and explanations at the level the
students can understand.
4. IIave students whose first language is North Slavey read the

three passages in Slavey from Joe Naedzo (Resource 6), George
Barnaby (Resource 7), and Robert Clement (Resource 8).

..

a) These men are all from the Sahru region. \Nnat similar
thing are all three of these men saying?
b) Have students identify the phrases that are not familiar to
them in the three passages. Have student study the contexts
of these phrases to try to understand them. The teacher can
give the meaning of word parts to try to help the srudents to
understand. Have srudents use the phrases in other ways to
show that they wlderstand the meaning.
c) Have students identify phnses in each of the passages which
have a similar meaning.
George Barnaby: Dene edets'~ K'aowe
(llbility to wlIke otle's OWtl decisiotls, be otle's OWtl boss)
Robert Clement: Edets'~ kauwe t'a naxen~n~ k'e
edegoridi.
(ability to wlIke Otle~f OWtl decisions on one's OWtl IlItld)
Joe Naedzo: dene edtah kaglazha sll ededlnl'l gogha
government gilEL
(tbe bealtty o/wlIking otle's (Jll'IJ decisiotls by cboositlg one's OWtl
Iel/den)
d) \Vhat are the differences between the Dene way of
governing, and the Government way, according to
these men?
(Emphasize the need for Dene people to be able to choose
their own leaders and to govern themselves rather than
having people who are not Dene govern them.)

11
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e) Robert Clement uses a very effective technique in the way
he uses language. He first paints a picture of a situation, and
then contrasts it with another picture. Have students discuss
how he does this.

_

Ask students to identify a situation where there is contrast
and use a similar technique to describe it. (e.g. contrasting
personalities, contrasting weather, contrasting tastes etc.)

o Joe Naedzo was extremely capable in his effective use of

_

language. His words appear in many places. Ask students
where they have seen his words before. Teacher can read
aloud his words in Sahtuotine Long Ago, page 53'. \Nhat do
they appreciate about the way he uses language in this
passage? How does it make them feel? Have students
identify other people they know who speak as effectively.
_

g) Have students choose passages from the resources on SelfGovernment, which they feel are spoken very effectively.
Ask them to write the passages on pieces of paper and
display them around the room. Ask them to describe to the
class why they like the passage.
5. The Dene leaders today are proposing a model of SelfGovernment that is based on a principle similar to the way that
the Dene governed themselves in the past. It is described in #2
of the Understandings. Describe and explain this traditional
model carefully to the students.
Ask students to imagine themselves using this model. Have them
try to apply the principles to the way they would organize
themselves for Self-Government in the school or classroom.
•

How would they choose the leaders? \Nho would be more
influential than others in choosing a leader?

•

\Nhat areas would be of concern to the leader and his or her
helpers?

•

How would they conduct a meeting where there was
disagreernen t? Choose an issue.

Students might find it helpful to look at models of Dene
leadership and government. Refer to models in Grade 8,
Module Four: Leadership, pages 30-31.

J

JaDe Modeste, Vandermeer, M. Oishi, F. Tam (199J), Sahtuotine Long Ago. Deparonent of Education, GNWr.
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Proposed Activities in Detail

6. I-lave students compare what the major concerns of leaders were
in the past, and what they will be in the future when SelfGovernment becomes a reality for the Dene (Understandings #2
and 3, page +). Ask students in what area of government they
would be interested in working when Self-Government becomes
a reality. Ask each student to write a paragraph describing what
changes he/she would make to this area.
Choose from following areas:

•

Protecting the land

•

Economic development

•

Community care: health, education, social services, culture

7. Invite a leader of the community to speak to the class about their . . .
role in the future when Self-Government is negotiated. Suggest
to the speaker before hand to emphasize the need for awareness
of the issues, active participation in decision-making by the
leaders of the government, and the need to become educated
both academically and culturally, Strong Like 1\1'0 People.
8. Student evaluation
Evaluate student understandings and first language skills using
the following activity:
Select sentences from resources 3 to 1-1 which refer to the
understandings about self-government. Translate them into
your Dene language. Have students read the sentences and
match or identify the self-government concept they are
referring to.

Use these same sentences to evaluate their literacy skills.
Students will be further evaluated on the research and
follow-up work they do in their project work in this module.

H
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Resources

Resource 1: Alexis Arrowmaker,
Snare Lakes, 19953
Today, the Government has sent you here to listen to us, and to do
it correctly, you must not look for those who live on our lands and
who have a lot of money. In our lands, there are people that were
here before, the ones who took Treaty, the ones who do not have
the resources, the ones who were here before the whiteman came
onto our lands, the ones who still live here. Those are the ones you
should seek out and that will be proper, and that is how I feel.
vVe want you to listen well to the words tl,at we give you and we
will all be thanl.cful for that. You may wonder about what we are
saying, but we are simply reflecting upon how people have lived on
this land, how we have sw-vived on this land through our own SelfGovernment system before the Whiteman came, and what we
remember, we share with you.
You should listen to the Aboriginal people first, before tl,e
\Vhiteman, because you already know why they are living on our
lands. They are here to extract the resources from our land and to
rake it to the south so that tlley can live on their benefits. They
actually do that.

vVe here do not do that. \Ve are born on this land, and we live on it,
and we embrace it, and we do not leave it. Taking all that into
consideration, we are mare determined to talk about SelfGovernment, and we are not interested in superseding the Federal
Government by taking over everything. But we as Dogrib People
know we cannot continue with the way things have gone with our
relationship with the Government. We want to pursue SelfGovernment.

Today, you say you will be leaving us at five o'clock, and we are
grateful for you being here, because we have been waiting for you
and we are thankful for that, We are thankful for the opportunity,
because one day when we hear your response in favor of our words,
we will be even more thankful.
If we hear to the contrary, we will hang our head in our failure to
convince you to do the right thing. That is why it is important for
you to take our words, and leave with them, and I hope when that
day comes when your report becomes public you favor the
Aboriginal view. \Ve will be very, very thankful. That is aJ! I will say
to you, Mahsi, that is all, Mahsi.
Elder Alexi.s ArrowT11aker spoke these words in his presentarion (0 Roben "'right, negotiator for the Federal Go\'emment. at a meeting
at i.n Rae Lake. :\\'T, ,\larch, 1995. (transcribed by John B. Zoe).

Dene Kcde, Grade 9 .\fodule Four: Self-Gm"cmment

15

Self-Government

Resources

Resource 2: Analogy Story
Aboriginals: The first
inhabitants of a land.

Survival of Dene people and
culture based on the land.

Model of democracy is
based on consensus model
of decision-making.

Fur traders were welcomed
and helped.

Treaty negotiations where
Canadian Government thinks
aboriginal rights are
extinguished but Dene view
treat as intentions of peace
and good will.

Settlers' activities were
controlled by Canadian
Government.
Canadian Government and
many settlers think of the
Northern land as primarily
hinterland to be exploited.

16

On a land far away, there lived a Dene family. The family had a
mother, father, grandmother and a handful of children, some who
were young adults. They lived a life where sometimes they had lots
of food, and at others not much, but they were healthy and happy.
Everything they needed to live they could find on their land: the
occasional animal or fish or duck for meat, water from the stream,
berries and plants and roots found here and there. They loved this
little piece of land not only because it was beautiful to them but also
because they knew it provided life for them. They offered prayers
and gifts to the land to show their love of it.
The Elder, father and mother were wise and knew well how to find
food for their family on this land. They had family rules and their
affairs were rill) smoothly and for the good of all the family
members. Meetings were held amongst the adults, including some of
the older children, to make decisions conceming the family.
One day they noticed strangers, young men wandering around
seeming hungry and lost. The family helped them with food, for
that was their nature, to be welcoming and generous to visitors.
When the yOWlg men regained their strength they were joined by
others who brought with them canoes full of goods that the family
had never seen before. They gave these goods freely and asked only
for the pelts of some beaver in exchange. Some of the young men
became like sons to the Dene parents. They seemed to be orphans,
without parents.
But one day a man arrived and it seemed he was the father to all the
visitors. The Dene family was asked to come to a meeting and there
they welcomed their father in peace and good will. Their father
seemed very generous and friendly in return. It was a good meeting
- father to father.
From then on, when one young man would leave to return to his
home, another would come in his place, sometimes bringing a wife
or a sister. They were all part of the same family it seemed for they
talked of their father constantly, whether their father would allow
this or that they were doing.
It was noticed after a while, that the people from the outside were
bringing with them more and more of their own food and
furnishings and all that they needed to live. They did not seem to
want to use the land to feed themselves in the way that the first
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Resources

family was doing. They did seem to be very interested in digging up
the land and carrying loads up and down the Great River.

AJI around the Dene family, things seem to be very busy but things
Epidemics severely affect
ability of Dene to care for

were not going so well with them. Their father and grandmother
feU ill and died suddenly le<lVing the mother with the responsibility
of the children.

themselves.

Territory is established
wherein there is limited

power but all people
residing in territory have

equal control of things.

Wage-employment was
introduced.

Southern institutions were

brought into the North.

Local Government is
implemented and voting

begins as method of
making decisions.

Environment begins to be

threatened.

Treaty Agreements,
Federal and Territorial
controls are questioned by
the Dene.

Dcne Kedc, Grade
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The rather of the visitors then reulrIled. He reached out to the
Dene family. He called them "His Children" ... I can protect you
and help you. I care for you as much as r care for my own children.
I care for you all equaUy. \;Ve are one family here." In his speech he
referred to their land as the Frontier Home. This talk seemed
strange to the Dene fanlily but there was no doubt that they could
use some help and this man, their father, seemed to be a caring and
generous man.

The two older sons and daughter of the Dene family were asked to
go to work for the visitors. They were paid to dig and they were
quite excited \I ith the money they were making. The older children
didn't go home much anymore and there was nobody to help their
mother with her chores. The young children seemed always to be
playing at the homes of the visitors, learning their songs and games
and helping them with their chores.

As time went on, there were more and more vi itors joining them
on the property. They asked for another meeting and at this
meeting reported that their father had asked that they all abide by a
set of rules, to help to "organize things". The meeting was long and
in the language of the visitors. It was not clear what the rules were
about. Nothing very important it seemed: whether they should tie
up their dogs, when the paths should be cleared of snow.
But at the same time there were roads and buildings being set up all
over and piles of garbage being left around which would not rot.
The creek was not rWilling clear for some reason, and the fish tasted
bad. They were leaving their tools and piles of dirt everywhere on
the property.
The first fanlily began to realize that from the time the first visitor
arrived frolll the outside, the visitors were treating them as children.
The visitors had done as they pleased on the land ,vithout talking
with the Dene family about matters. They always referred to their
own parents as though they were the only parents in the world.
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First Peoples enter Into land
claims negotiations,
asserting their aboriginal

rights.

Federal Government offers
to proceed toward Provincial
status. But Dene are not
given special recognition.
One man one vote
continues.

Dene request constitutional

change so that they can be
recognized as a nation.

Canadian people concerned
that their model of
democracy, one man/one
vote is threatened. Also
concerned about loosing

hinterland rights.

Canadian concern with
majority rule and justice for
the minority.

It was time to ser the record straight. "We are nor parr of your
family. VVe are our own family. We have our own parent. Though
our father is no longer with us, we have a strong memory of whar he
would have wanted. We have our own rules. We never gave these
things up. You seem ro think rhar because we went ro your meetings
thar we were accepting your rules. But we were just trying ro get
along. We would like ro decide for ourselves how we wanr ro live
and use and care for this piece of land rhar means very much ro us."
The far away parent rold them thar they could nor be recognized
because it would nor be fair ro the other families living there. All the
families had to be equal, whether you were the firsr family or nor. It
was possible, the far away parent said, for them aU ro receive a little
more independence, bur nor ro jusr one family or anotller - maybe
more independence ro rhe Frontier Home.
To this, the firsr family asked, "Who is your parent - the parent of
the person we are talking ro? We would like ro ralk ro someone with
more power. We would like thar person ro see thar we were the firsr
family and we would like ro be recognized for that."
The parent from afar answered, "I receive my power from this piece
of paper, written by all of my children. If you can ger all of my
children, and I have many more than those living with you, ro
change whar is written, then I can give your family and the land you
occupy your freedom."

"It will not however, be easy to get thar agreement from all my
other children. They have been working to pay for the food we have
bought for you and the roads we have made on this land you live on.
They are also quite excired by the things they are being found as we
dig up the land you live on. Ir may be thar they will be able ro make
a large amounr of money for their digging efforts."
The parenr from far away then asked, "And in rhe case thar you do
ger your freedom, what is ro become of my other children on the
land called Frontier Home? VVho will care for their needs ifI am
nor there ro prorecr them? Will you?"
"Better," said the Firsr Family, " than you have protecred
our needs.

I'

Dene have confidence in

Self-Government as a means
of caring for the north and
all the people residing there.
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Resource 3: Jimmy Bonnetrouge,
Ft. Providence4
Land is life for the Dene.

I have travelled far, across rivers, in the mountains and down river.
Wherever I went I built a house for the winter, fished in the lakes
and trapped.
Life in the bush made me very happy. The land is so beautiful and
you can see so far.
I like to be free to set my tent where I want, then to go hunting or
set my snares before eating in front of the campfire. Those are the
things that give me great pleasure.

Resource 4: Alizette Potfighter, Dettah"
Environmental
degradation

Yellowknife is in the process of becoming as large and as organized
as the large towns down south. In the past, people here used to hunt
moose and fish right by the Yellowknife Bay and used to hunt
caribou. They used to go berry picking practically right in their
back yards. Now the people have to travel miles and miles from
home to hunt and trap, the fish are no longer good to eat, and the
people have to go to the Big Lake if they want fish, which again
means that we have to travel far.
The mines have polluted our waters and the fish. The arsenic has
caused this; it also affects the greenery around us. The people who
live right in town are warned beforehand about planting gardens
and how high arsenic levels may affect them.

Resource 5: Cecile Modeste, Deline 6
The north as a hinterland.

In Port Radium, radiunl was discovered. In orman Wells oil was
discovered. In Yellowknife gold was discovered. Indian people made
aJ! of these discoveries. But all of the people who have discovered
those minerals and stuff like that, the ways of making money have
died poor. They have died really poor. And those, the white people
who have come in, we just go ahead and let them have all of these
things, we never say anything about getting money back.
But now it has come to a point where they are deciding to take the
whole land. Then we have to say something.

• Margarel Thorn, and E. Blondin (eds), Nahecho Ke, Slavey Research Project, Fort Providence, '\V1: 1987, Page 69.
j Thomas Berger, i orthem Frontier Northern IIomeland:
Report of the Mackenzie VaUey Pipeline lnquircy: Vol. I, M.inister of
Supply and Services, Government of Canada, J 977, Page 178.
'Ibid. Vol. I, page. 97.
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Resource 6: Joe Naedzo, Deline'
The Dene had their own
system of government.

In those days, too, the government wasn't here to tell them how to
do this and that, to survive. So the Indian people chose leaders and
these leaders were the government for the people. They decided in
what way the people would go. This year, what to do before the
winter comes. These chosen leaders were the government.

Resource 7: George Barnaby,
Fort Good Hopes
Consensus model of
Government

o one can decide for another person. Everyone is involved in the
discussion and everyone makes the decision. Our way is to try and
give Freedom to a person, as he knows what he wants.

Resource 8: Robert Clement Fort Norman 9
Self-sufficiency to
Dependency

I remember a few years ago, the people lived in their homes. They
cut their own wood and hauled their own water. People were happier
then, when they didn't have to depend on the government all the
time. \Ve were happier then and we could do it again.
But look what has happened. Now the government gives the people
everything, pays for the water and the fuel and the house, the
education. It gives the people everything, everything but one thing the right to live their own lives. That is the only thing that we really
want, to control our lives and our own land.

Resource 9: Chief Drygeese, Ft. Resolution,
at time of signing of Treaty 8'0
The treaty that was signed
was a peace treaty, not an
extinguishment of Dene

rights.

-Ibid.,
'Ibid.,
'Ibid.,
10 Ibid"
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Page. 98
Page 95
Page 112
Page 16i

It is going to change. If you want to change our lives, then it is no use
taking treaty, because without treaty we are making a living for our
families and ourselves. I would like a wrinen promise from you to
prove you are not taking our land away from us. There will be no
closed season on our land. There will be nothing said about the land.
My people will continue to live as they were before and no \Nhite
man will change that. You will in the future want us to live like the
"Vhite man does and we do not want that. The people are happy as
they are. If you try to change their ways of life by treaty, you will
destroy their happiness.
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Resource 10: Richard Nerysoo,
Fort McPherson"

Assimilation and erosion of
Dene identity

"''hen I went to school in Ft. McPherson I can remember being
taught that the Indians were savages. We were violent, cruel and
uncivilized. I remember reading h.istory books that glorified the
white man who slaughtered whole nations of Indian people. No one
called the white man savages. They were heroes who explored new
horizons or conquered new frontiers and that kind of thinking is
still going on today. The federal government has told the
McPherson people that they want to create a national historic site
here. They propose to put up a plaque telling some of the important
history of this area. As you know, my people have lived here in this
area for thousands of years and there are many events that are
worthy of recognition. There are many Indian heroes and many
examples of courage and dedication to the people. We have a rich
and proud history.

Resource 11: George Barnaby,
Fort Good Hope'2
The Territorial Council, from which I recently resigned, is one
place where the Dene law isn't respected at all. There is very little
involvement by tI,e people; tI,e laws tI,at are pas ed have no
importance for the people, but they are forced to follow these laws.
The whole system is from tI,e south, and they are trying to fit us
into it.

Imposition of a style of
Government

A lot of times tI,e topics that are being discussed are not understood
by all the councilors. The effects of passing laws are nOt understood.
The language that is used isn't understood. The procedures and
formality is confusing; most of the time, rather than look stupid, we
just agree. As most of these discussions concern only the
southerners, if they choose to live that way, it is up to them.
At the second ses ion of Council we talked of political development,
where the council would have authority over the whole north. I
spoke against this, as it would make no difference to the people. It
still would not give them any rights to decide for themselves. The
power would be only to the Council to decide the future of tI,e
North, and people would be forced to follow, whether they agreed
or not.

II
11

Ibid., Page 91.
lo Dene Nation: the Colony \\~thjn, Mel '''atkins (ed,), University of Toronto Press, Toronto, 1977. Page 121.
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Resource 12: Jim Sittichinli, Aklavik'3
Asserting Dene Rights

ow, at the time of the treaty, 55 years ago, they said, "As long as
the river runs, as long as the sun goes up and down, and as long as
you see that black mountain up there, well, you are entitled to your
land."
The river is still running. The sun stiJ! goes up and down and the
black mountain is still up there, but today, it seems that the way our
people understand, the government is giving up our land. It is giving
it up to the seismic people and the other people coming up here,
selling our land. The government is not keeping its word.
The other day I was walking in Yellowknife and I passed a house
there ,,~th a dog tied outside. I didn't notice it and all of a sudden
this dog jumped up and gave me a big bark, and then, after I passed
through there, I was saying to myself, "\Vell, t11at dog taught Ille a
lesson." You know, so often you don't see the native people they are
tied down too much r think, by the government. We never go and
bark, therefore nobody rakes notice of us, and it is about time that
we the people of this northland should get up sometime and bark
and then we would be noticed.

Resource 13: Robert Andre, Gwich'in,
Tsiigehtshik'4
Dene Claims and Visions

for Self-Government and
Control of Land

We are saying we have the right to determine oW' own lives. This
right derives from the fact that we were here first. \,Ve are saying we
are a distinct people, a nation of people, and we must have a special
right within Canada. We are distinct in that it will not be an easy
matter for us to be brought into your system because we are
different. We have our own system, our own way of life, our own
cultures and traditions. \Ve have our own languages, our own laws,
and a system of justice.
Land claims mean our survival as a distinct people. \Ve are a people
with a long history and a whole culture; a culture that has survived.
We want to survive as a people, hence our stand for maximum
independence within your society. We want to develop our own
economy. We want to acquire political independence for our people,
within the Canadian constitution. We want to govern our own lives
and our own lands and its resources. We want to have our own
system of government by which we can control and develop our
land for our benefit. We want to have d1e exclusive right to hunt, to

Pop cit.,
I"

Page 169.

Jhid., Page 171.

Dene Kedc, Grndc 9 Module Four: Self-Govemmenr

Self-Government

Resources

fish and to trap. We are saying that on the basis of our aboriginal
land rights, we have an ownership and the right to participate
directly in resource development.
We want, as the original owners of this land, to receive royalties
from past developments and for future developments, which we are
prepared to allow. These royalties will be used to fund local
economic development which we are sure will last long after the
companies have exhausted the non-renewable resources of our land.
The present system attempts to put us into a wage economy as
employees of companies and governments over which we have no
control. We want to strengthen the economy at tlle community
level, under me collective control of our people. In this way, many
of our young people will be able to participate directly in the
community and not have to move elsewhere to find employment.
We want to become involved in the education of our children in the
communities where we are in the majority. We want to be able to
control the local schools. We want to start our own schools in the
larger centres in the North were we are in the minority.
We want a society where all are equal, where people do not exploit
others. We are not against change, but it must be under our terms,
under our control. We ask that our rights as a people for selfdetermination be respected.

Resource 14: Frank T'Seleie,
Fort Good Hope'5
The Land is The Future of
the Dene

Our Dene nation is like this great river. It has been flowing before
any of us can remember. We take our strength, our wisdom and our
ways from the flow and direction tllat ha been established for us, by
ancestors we never Imew, ancestors of a thousand years ago. Their
wisdom flows through us to our children and our grandchildren, to
generations we will never know. We will live out our lives as we
must, and we will die in peace because we will know that our people
and this river will flow on after us.
We know that our grandchildren will speak a language that is their
heritage that has been passed on from before time. We know they
will share their wealm and not hoard it or keep it to themselves. We
know mey will look after their old people and respect them for their
wisdom. We know they will look after this land and protect it, and

l'Ibid. Page 100.
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that 500 years from now, someone with skin my colour and
moccasins on his feet will climb up the Ramparts and rest, and look
over the river, and feel that he, too, has a place in the universe, and
he will thallk the same spirits that I thank, that his ancestors have
looked after his land well, and he will be proud to be a Dene.

24
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Projects

Project 1: Research Self-Government
Status of CommunitylTribe
The negotiations for Self-Government are in a state of great and
constant change at this time.
Each tribe and each community has taken various paths to negotiate
greater control over their lives as Dene. They have used the land
claims process to obtain these. Each tribe is in various states of
progress with respect to their land claims.
There is also a comm.ittee (CDCS) that is responsible for designing
a political system for the Western Arctic that would protect status of
the Dene people at the Territorial government level.
A. Research Current Status of Agreements or Negotiations for
Self-Government
Have students researcll the currem situation with respect to moves
toward Self-Government in their community:
Where claims have been settled as in the case of the
Gwich'in:

1.

•
•
•
•

What areas of their lives have they taken control of that
they did not have control before?
What areas are they planning to take control of?
In what areas are they still negotiating?
How have these changes made a difference?

To do this research, tudents can do individual research or
the teacher can ask a person from the tribal or band council
to come to speak to the students on the topic.
2. '¥here c1ainls are still being negotiated:

•

'Vhat controls are they negotiating for?

•

What seems to be the problem in terms of progress in
land claim talks?

•

What strategies are being planned at this time to make
progress?

To do this research, a member of the land claims negotiating
team can be asked to come to the class to speak on the topic.
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3. \Vilat progress has been made with the CDCS?
•

How far bas it come?

•

\Vilat problems do they face?

•

\Vilat strategies are they planning to use in the future?

To do this research, the person who represents your
conununity on this committee should come to school to
speak on the topic.
B. Attend a Meeting
I. For tribes with Land Claim Settlements:

•

Arrange for students to attend a Councilor Band

•

Meeting where decisions are being made or discussed
regarding any of the areas in which the tribe has taken
over control such as economic development or social
servIces.

•

As a follow-up to the meeting, have students try to
identify the topics and issues being dealt with, some of
the problems involved, and give their own opinions as to
the issue.

2. For communities that have not yet negotiated a land claim
settlement:
•

Arrange for students to attend any negotiation meetings
that might be held in the community.

•

As a follow-up to the meeting, have students discuss
what problems or issues were being dealt with, and
identify what the Dene delegates were saying, and what
the Government delegates were saying on each of the
Issues.

C. Student Evaluation
Evaluate students on the basis of how well they were able to
follow or understand the proceedings at the meeting as
evidenced by their participation the follow-up discussion.

26
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Notes to the Teacher

Question:
How will Tgo about teaching this module?

Answer:
1. Teach the understandings using the suggested activities or
any other activities you find appropriate. Use the resources
included in this module to help you to teach the
understandings. Also use community people who might be
available to help you to teach these understandings.
2. Project Work - Researching Self-Government Status:
Do this part of the module as soon after doing the
understandings #1.
3. Project Work- Attending a Meeting:
Find out when negotiating meetings or meetings of the
band/tribal council might be occurring dealing with claims
issues or projects. Ask for permission to bring your students
to observe. Ensure that the students have done part 1 above,
before doing attending a meeting. The project of attending
a meeting does not have to follow immediately after doing
the understandings but if there has been a few months
between, then do a quick review of the understandings
before attending the meeting.
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Granny had dreamed that somebody in our family would be an artist. I was twelve when she
found out that the artist was me.
-Archie Beaulieu'

Legend of Behtzidene
George Blondin tells this legend in his book When the Wodd I#Is New,
1990, OUtC1-op, Yellowknife, NWT. pp.94-98. It is a story ofa young
man who did not realize or ,,"cognize the talents given him by the Creator.
On the verge oftaking his life as a remit offeeling IIseless, his brothe-,.
l/1'ges him to discover the power ofhis medicine.
In the old days, the Dene were usually named for their own
medicine, and the name would normally be given by a grandfather.
Medicine names included those of animals, such as loons, wolves, or
moose. After white men came to this land, the people's names
changed. Dene names were too complicated to be adequately
explained to priests and others, so many were changed or shortened.
This is the story of one such name, shortened and simplified - a
great hunter's name Behtzidene. It means "Female Caribou Man."

Once there was a group of Dene living near a fish lake. In the
summer and fall the fishing was good, and there was plenty to eat.
In the winter, the fish seemed to sleep, and the nets were not as full.
It was often a hungry time for the people. In this group lived two
brothers, the younger named Behtzidene.
One day the brothers decided to visit some people who were staying
at a larger fish lake. They slept in the tent of a man whose wife was
very stingy. In the few days they visited this family, Behtzidene was
fed only the skinniest fish. He had a very large appetite, and the
meager fish did not satisfy him. He was to remember this treaonent
for a long time to come.
The brothers returned home, and as the winter days shortened, the
fishing became poor. Even though some of the people were able to
catch fish, Behtzidene's temper was wearing thin.
One morning he visited his net as usual, and found only a single
trout in it. That was all he could take. He tore his net out of the ice
and dragged it to shore. He strung it up among the trees, then took
a pole and smashed and tore at the net until there was nothing left.
Taking his one little fish, he returned to his tent, ate what his
brother had caught, and went to bed early without saying a word.
These hrothers were medicine people, and Behtzidene had strong
medicine for caribou. Even though the older brother knew this, the

I

See Resources 7
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two had never discussed it. Medicine is a secret and private affair.
On the night Behtzidene went to bed in silence, his brother began
to wonder what he was up to.
A little after midnight, Behtzidene woke up, took his one trout and
his weapon, and left the tent. He walked all night long through the
dark bush, and at dawn he made camp. He cooked his fish, guts and
all, and ate it. Then he went to sleep.
In the morning, his older brother discovered that Behtzidene had
gone. He asked if anyone had seen him, but no one had. The
brother visited his net as usual, and his wife cleaned all the fish he
brought in. After a light meal, he packed the fish and began to
follow his brother's snowshoe tracks into the bush. He walked all
day long, and finally found Behtzidene, still asleep. He made a fire,
cooked some of his fish, and then woke his brother. "VVhy did you
follow me'" Behtzidene demanded. ''I'm finished with this life. I
came out here to die alone. I don't want to bother any more, and I
don't want anyone to bother me."

For a while his older brother was silent. Then he said, "I don't
understand why you've done this. You say you want to die. You
shame yourself! Just because you can't catch fish is no reason to die.
Do you want people to laugh at you? Do you want people to think
you came out here to die like an animal because of fish?"
Behtzidene's brother paused for a moment, then spoke again in a
quieter tone.
"VVhen a man is called in to make medicine for someone who is
sick, he first talks to his medicine to see if he is able to handle the
problem. It's the same thing if a person has medicine for animals.
Before he goes hunting, he kills ti,e animal witll h.is medicine; then
he cannot fail in the actual hunt. I do not believe you really came
out here to die like a wild beast. If you do, I will be the first one to
laugh at your skeleton." With that, the brother fell silent.
Behtzidene made no reply, and they both went to bed.
The older brother had worked hard and travelled far that day, so he
slept for a long time. When he woke up, Behrzidene was gone. The
brother cooked some fish, and then put on his snowshoes to follow
his brother into the bush. He tracked him straight north for quite
some time, and then saw that the tracks stopped abruptly, seeming
to make some sort of detour before heading straight west. It
appeared that Beh.tzidene had a decision to make and had been
standing and thinking in that place for a while.

4
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The brother came upon a large body of muskeg and was astonished
to see that the whole surface was covered with dead caribou. He had
never seen so many dead animals at once, and he knew that his
brother must have used his medicine. It was impossible that an
ordinary man could have accomplished this.
The older brother walked all day and arrived back at the main camp
in the evening. \-Vhen he broke the good news to the people, they
cried with joy. They started out for Behtzidene's camp the next
morning, travelling as quickly as they could. \-Vhen they reached the
hunting camp that evening, they all set up their tents near
Behtzidene's.
Behtzidene counted the number of tents and decided to divide the
caribou among them. To each family he gave four animals. But there
was one exception.
He knew that the stingy family had also come. Pointing his finger at
them, he said, "I put a special caribou aside for you. I remember
thar when I stayed with you last fall, you gave me only one skinny
fish. So you may have one caribou. It's a skinny one, but it's much
bener than what you offered me."
No one said a word. They were afraid of him now.
After the people feasred they dried part of their caribou meat.
Feeling refreshed and happy, they held a drum dance and sang
thanks to the Creator.
Before the snow melted away, Behtzidene once more killed a huge
herd of caribou, and again the people were able to make plenty of
dry meat and eat well. They had hide for clothing and sinew for
thread.
The people enjoyed life with Behtzidene, and were grateful that he
was able to provide them ,v;th what they needed. In the spring, they
returned to the fish lake. Behtzidene's people benefited much from
him, and from time to time he provided for them again.
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Module Overview

Projects For Experience
and Reflection
Language Projects
Woodwork
Bonework
Hidework
Engine-work
Food Prep
Sewing
Sewing Design Decoration
Entertainment and Art
Major Cultural Understandings
Dene Fitness
Community Work
• People are born with talents
Spirituality
~_..------and these are sacred.
Stonework

• A person's talent must be
discovered .
• An Individual should share
their ta lent.

• A person with talent is
humble.
• Dene talents come in many
forms .
• Attitudes related to the
development of one's talent
• Development of Dene Skills

Resources
1. Lutsel'ke Elders
2. Deh cho Elders

Proposed Activities
for Developing
Language Skills and
Cultural
Understanding

3. Fibbie Tatti, Sahtu
4. George Blondin, Sahtu
5. Julia Baptiste, Sahtu Midwife
6. Sarah Simon, Gwitch'in Midwife
7. Archie Beaulieu, Dogrib Artist

8. Selwyn Kay, Gwich'in
HunterfTrapper

6
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Major Cultural Understandings

Knowledge
Major Cultural
Understandings
1. People are born with
talents and these are
sacred.

2. A person's talent must be
discovered.

Note: Teachers should validate the accuracy and acceptability
of the following information in their own communities.

•

Talents are gifts that come to individuals from the Creator.

•

Everyone is born with a talent but it must be discovered and
developed.

•

A person's talents can be discovered when the person is very
young.

•

Things come easily to those with talent.

•

People in one's family may know the talents of the family
members.

•

Elders are often able to see talents in the young. If the
young are able to take the advice of Elders, they can
discover the talents in themselves.

•

L1 the past young people were advised by Elders in their
dream quests as they searched for their spiritual powers.

3. An Individual should share
their talent.

•

Elders with finely developed talents and wisdom were
mentors for the young who showed talents in their areas.

•

Special talents and abilities are provided to individuals by
the Creator in order for them to be shared.

•

The talents were meant by the Creator to help people to
survive and to live a better life.

•

Talents that are not shared are left unused (can't be shy or
lazy). You receive back what you give away or share in the
way of talen ts.

•

Individuals should not use talents for self-gain. One should
not expect payment for the sharing of a talent.

•

Gifts should be offered in exchange for the sharing of talent
in order to enable the person to maintain his or her talem.
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Major Cultural Understandings

4. A person with talent is
humble.

5. Dene talents come in
many forms.

6. Attitudes related to the
development of one's
talent

8

•

A person's talent is acknowledged by his community when
the person is asked to or when one decides one is ready to
participate in a public situation, for example: drumming at a
dance or helping to build somethmg.

•

One does not have to sacrifice oneself to the community
because of one's talent. A person must be at peace with one's
talent.

•

A person with talent must not boast of it or ridicule others
who do not have it.

•

A person with talent does not speak of his talent. It is left to
others to recognize and speak of the talent.

•

Some talents are closer to the Creator than other talents.
The Dene believe that certain activities are more spiritual in
nature than others and when people have talents in these
activities they are gifted with medicine powers and are
considered very important people to the culture. Examples
are mid-wifety, drumming and dancing.

•

Talents today come in other forms that are useful to our
lives: talents such as being a good truck driver, being a good
teacher or being a good mechamc.

•

Some people are gifted with many talents. These people are
encouraged to search for the one talent that they feel
comfortable or easy with - that will be the one that was
meant for them.

•

reflect on work habits relating to one's talent

•

try new experiences and take opportunities to learn

•

continually learn and develop skills to honor the talent

•

spend time in the company of Elders who can help in
assessing one's strengths

•

remam humble
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7. Development of

Dene Skills

•

share one's talents with others

•

seek an Elder(s) for mentorship in the area of one's talent.

•

developing Dene skills at increasing levels of complexity

•

increasing individualization and creativity in work
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Proposed Activities Chart

Discovering
My Own Talents

Have students discuss in class, the talents
of each other (Activity #5).
Have students experience projects of their
choosing based on what they feel about
their own talents (See Project: Projects to
Discover Talent). They can choose from
the following projects:

Read words of Elders and discuss
what is meant by Dene talent
(Activity #1).
Read personal stories of
talented Dene and discuss
what important guidance they
received (Activity #2).

Spirituality
Oral Tradition: Legends
Language
Oral Tradition: Story Telling

Hear personal stories of talented
people in the community and
allow students to ask questions
(Activity #2).

Students read David Gon's words
about his talent to understand where
talents come from (Activity #1).

Read legend "Behtzidene" and
relate lesson from story to today's
situation. (Activity #3).

Students describe a friend's talents
and how that person develops their
talent (Activity #2).

Read legend "?ebtsQne" and do
the accompanying language
development activities.

Sewing Design and Decoration
Entertainment and Art
Community Work
Fitness

Woodworking
Bone working

Stoneworking
Engine Work
Food Preparation
Hidework

Developing Our Talents
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Proposed Activities in Detail

Note: The language development activities for this module are
based on North Slavey as the first language of the classroom.
Teachers of other Dene languages are encouraged to use these
examples to develop similar activities and text for their own
languages.
1. To give students an overview about talents, have students read the

following texts:
I:.utsel'ke (Resource 1) Elders

Dehcho (Resource 2) Elders
Fibbie Tatti (Resource 3)

-

George Blondin (Resource 4)
Using these texts as a basis of information about how the Dene
view talents, ask students define what the Dene mean by talent.
Allow students to discuss this, writing down the main points of
their discussion as they talk (see Understandings).
2. Have students read the personal stories of the following people
with special Dene talents:
Ask students to identify what important information regarding
taJent they learned from each of the people.
Julia Baptiste (Resource 5)
Sarah Simon (Resource 6)
Archie Beaulieu (Resource 7)
Selwyn Kaye (Resource 8)

-

Teacher and students can identify people in the community with
very special talents to come to speak to the class about how they
discovered their talents, how they developed them over time, and fIB
how they used their talents, and to gave guidance to the students
in discovering their own talents.

aD

3. Have students read or hear read Behrzidene as told by George
Blondin (Sahtu).

•

Identify and discuss the important messages in each of the
texts.

•

Relate the messages to life today and to their personal lives.
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One of the main messages in this story regarding talent is this:
If one is pursuing some activity that is not a real talent, it can be
cliscouraging and difficult. Rather than giving up, one shouJd try
to discover one's real talent
4. Have students whose first language is North Siavey, read George
Kodakin's story about 7ehtsQnli (Resource 9) and then do the
following language development activities based on the text.

a) Tell students briefly about the story they will be reading. Ask
them to jot down questions that arise as they hear or read
the story. After, have students share their questions and try
to answer each other's questions.
b) Have students discuss the main message of the story.
That people with extraordinary meclicine powers used their
powers to help others. These people were also very capable
people in all ways.
Have students use this same message and create a different
story set in modern times.
c) Ask students to try to visualize the setting of the story as
they are listening to it. Ask them to draw what they see.
d) Ask students to find 5 words which are unfamiliar to them
and work with another student to try to heJp each other
understand the words chosen. Ask them to save the words
that they both have trouble with and present these to the
class as a whole.

lID

..
..
....

With the class, take each word, break it into it parts (stems
and affixes) and find meaning, and aJso, read the word in the
sentence to try to find meaning. Have each student keep
their own dictionaries where they write in new words as they
learn them.
e) Ask students to read page silently in 5 minutes. Time their
reading of it, and then ask comprehension questions to test
their understanding with timed reading. Compare their
reading rate to rates in the past.
f)

14

Have students write an English summary of the story (about
8 sentences) and then translate the sentences into Siavey.
Have students edit their paragraphs for spelling and
punctuation. Use this written paragraph to evaluate their
writing skills.

Dene Kcde, Grade 9 Module Five: Developing Our Talents

CD

..
a.

Developing Our Talents

Proposed Activities in Detail

5. Have students focus on a different student each day, talking
about the special talents that seem to be evident in them. Have
students discuss amongst themselves what talents they appreciate
in others, what talents they wished they had.
6. Student evaluation
Evaluate students' understandings about the nature of Dene
talent by what individuals contribute to the discussion in Activity
#5. If individual students do not contribute to the conversation,
ask them to write a shorr paragraph talking about what they
understand about Dene talent.
Students' attitudes and behaviors regarding their awareness of
their own talents will be evaluated after they have engaged in
their project work.
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Resource 1:
Lutselk'e Elders, 1995
People are born with
uniquenesses.

A uniqueness must serve the
community or group.

Mentors help to develop
talents.

All youth are told that they are unique and that they must seek their
uniqueness. Experiences are provided that will encourage them to
participate in all areas of development. Hereditary traits are
explored in order to seek areas of strength.
Whatever uniqueness is displayed is respected as long as it works for
the betterment of the people. Uniqueness that causes problems for
others is considered unacceptable and is discouraged by relating
consequences in the form of stories or with shunning.
When a young man or woman shows interest in developing a certain
talent, they are placed to work with a mentor. This mentor does not
have to be in the immediate family. This kind of special training is
allowed however, only after the basic needs of their families have
been met.
As the person becomes more and more capable in their talent, they

Talents are acknowledged
when they are shared with
the community.

are acknowledged by the community and are being expected to
share their talent. For example, someone who is known to have
learned to build will be expected to help where there is buiJding
going on. Another example is where a musician is expected to play
when the occasion arises for live music. Once the person has
become accomplished, it is expected that he or she will act as a
mentor to another young person, thus perpetuating the talent for
the good of all.

Resource 2:
Dehcho Elders, Fort Simpson, 1996
Basic skills are developed.

People have natural talents.

16

Readiness to learn a specific task is not dependent upon age or the
time of year, but when you show that you are ready. For example,
when a person is able to walk on showshoes well, then he wouJd be
mken hunting. Their parents and relatives taught the young people.
If they showed a fine effort, it was recognized and they would be
told they did well.
There are certain skills that individuals possess naturally. For
example, not everyone can make snowshoes well and it is the same
with hunting. There are those who have the abiljty to hunt very well
and those who do not hunt so well. Some women may show a
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natural ability to tan a moosehide well, or some individuals may
quickly learn how to walk on snowshoes with ease, or to sing well.
II is important for these people to share their abilities and skills with
their community and with others. It was believed that if you gave,
you would receive what you gave away. If a person were selfish with
something and not willing to share, that thing would be left unused,
long after the individual was gone. Talent was not meant to belong
to an individual but rather given as a gift to be shared.
Talent is meant to be
shared.

The importance of sharing ones abilities or strengths was taught to
youngsters from the time they were very small. Adele Hardisty
recalled taking water once to an Elder. The Elder was very
encouraging. She remarked that the water Adele offered always
made such fine tea. By recognizing and acknowledging the young
person's desire and ability to share, she encouraged the behavior.

Talenls are discussed and
used for joking but not for
bragging or ridiculing.

It is acceptable to have a conversation about one's abilities and in
this way, one can learn about the strengths or abilities of others.
However, an individual should not brag or boast about their skills.
In areas that individuals are lacking, people will often make jokes at
their own expense creating much laughter amongst others but they
would never make jokes at the expense of others, especially if they
were not present.

Self-discipline was
required 10 learn about
one's talent.

When the Elders gave instructions they could tell when the
individual took their words seriously and clung to them. These
individuals had not only the talent but also the self-discipline to
learn from what was offered.

Elders acted as mentors.
especially in spiritual

areas.

Often the Elders would act also as mentors. They would dunk about
a cert<lin young persall and invite him or her to join alongside them
to learn and develop their talents in a particular area. For example,
if an Elder possessed the ability to dream, and a young person
seemed to show an understanding of these things, the Elders would
advise the yowlger person, taking on their training and in this
fashion, passing on the ability to dream to a younger person.
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Resource 3:
Fibbie Tatti, Deline, Jan. 1995
Talent comes in many forms.

A person is given a talent so that people can rely on that person. A
person with a talent has responsibility for his own people and for
their furore. But that talent can appear in many different ways. For
example, people will say of someone, "That person holds laughter
in his mouth." This person is meant to create laughter for his
people. Laughter is a gift for people from the Creator. It is just as
sacred a gift as any other talent.

Talent of creating laughter

A talent is also a gift that is meant to be used. They are concrete
and real and anybody can access his own gift. It is not something
that only Elders or spiritual people are able to access.

Resource 5:
George Blondin, Fort Franklin, Jan. 1995
Talent comes in many forms.

Spiritual talents of the past

Talents related to our
new lifestyle

In the beginning, special gifts were given to certain people from
the Creator. Everyone had these special gifts but they were
different from one another. Some had the gift of leadership. Some
could foresee the future. Some could call the caribou. There are
lots of stOries about these people. Those were the talents that we
Dene talk about.
But about today: We don't know if people have these talents. Some
people say they have medicine power but it is difficult to know.
Maybe they are just pretending. Today we see talent in our
mechanics, our political leaders, and our drivers. This is our new
lifestyle. But these people, some of them have great gifts in what
they do. It takes a long time to discover these talents in people. In
order for us to survive we need these other kinds of talents tOday.
Our teachers have to look for these talents in our students and
help them to develop them.

Resource 6:
Julia Baptiste, Sahtu, 1996
In the old days when a woman was about to have a baby, people
tried to be around them. It was to follow the words of the prophet
Ayah. He said that when a child was being born and the people
who helped in the delivery held the woman giving birth in the

18

Dcne Kede, Grade 9 Module Five: Developing Our TaJents

Developing Our Talents

Resources

same reverence as the holy mother. With the birth water no one
said gohwhe. You were beyond the reach of gohwhe.

This is about a woman and this happened when we were staying on
the barrenlands. She was pregnant and we were out on the
barren lands. There were only three of us with her at those times
that were women. People had already continued on with the journey
and we were the only ones left to continue. She became ill with the
child and we were all worried because we were the only ones there
to assist her. At that moment I spoke to the holy mother for a long
nme.
The other woman could not hold her up. She was unable to deliver
the child so I was the one who repeatedly kept holding her in an
upward fashion. Still the child would not come and one of the
women began to cry. We were alone with this woman who was
having problems giving birth and it was very disconcerting for all of
us. The women with us did Dot know what to do and because one of
them was crying I spoke to her. r said, "Do not cry, giving birth is
following the example that the holy mother set for us. It is not
something one shoDld feel bad about. It was placed here for us and
we should not cry as thoDgh it was a sad event." Tlus calmed her.
I began to massage her abdomen very gently and yet the ch.ild
would not come. In spite of myself, even I was beginning to become
alarmed by this experience. While I was adnunistering the massage,
r saw this picture of ti,e holy motller on the poles of the tent. I
spoke to the picture of the holy mother. "Do not let anything tragic
befall us because we are all alone and I ask you please to help us."
We laid her down and she appeared to be cOlmng in and out of
consciousness and this continued on for a longtime. We were now
approaching night so I decided to talk to ber and told her tI,at the
Creator was with us. If your child is to arrive, it will arrive but do
not worry yourself about what is happening to you. Suddenly the
pains returned and r placed myself in the position to receive the
delivery. r could now see the crown of ti,e child. r told one of the
young women there to keep massaging the abdomen as I had done.
She massaged her abdomen and finally the child quickly moved into
the delivery position.
The child came onto my hands and I kept massaging the baby's
head and without much more difficulty the child was hom. I told
the woman to exchange positions because we were all so tired and
told one of the women to give me the haby's clothing, and some
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thread to tie the cord. I placed the baby down and then tied the cord
as tight as I could and then cut the cord. The baby was born well so
after wrapping the baby in the clothes that were placed there for
that purpose, I gave the baby to its mother to hold. We were pleased
with the good birth of the child.
We expected the afterbirth to follow and then realized that it was
not coming at all. Again we were reminded of how alone we were
with no help but ourselves. We waited and waited. Finally I asked
that she be placed on her bedding faced down and I explained how
in one of our experiences at Cloud Bay we were faced with a similar
situation and we had used a wanned frying pan to help with the
delivery of the after birth. By this time a great a mount of time had
lapsed. So I asked them to heat the frying pan and we would repeat
the procedure. The woman was in bad shape by now.
The woman quickly heated the pan on the stove and placed the
heated pan deeply in a cloth. We then placed the pan on her
abdomen in a rotating fashion and we did this for at least two hours
before she finally said that she felt the afterbirth start its downward
motion. I asked the ladies to give me the clothes so that it would be
delivered onto my hands. Finally I could see the afterbirth and then
it came with ease and we completed that birth.
Anyone person did not teach me but through out my life I was
always the one who held the pregnant woman up while she was
having her baby. I was there to observe and to witness the birth of
children. I learned from that experience till I became comfortable
with delivering the babies myself. It was nOt something that people
actively raught. Women who were present at the birth sought out to
touch the placenta water and would make the sign of a cross. It was
believed to be pure act and in its resemblance to the experience of
the holy mother. It is believed that those woman who delivered
cbildren nine times, during her time of illness would think of
nothing but those children. She believes that because of those nine
sbe helped bring into the world, that when she dies, the creator will
take her directly to the spiritual world. Because of this belief, tl,e
women of the old days were really competitive with each other to
have this honor. Moss was washed and cleaned and prepared long
before the baby arrived by other woman. This was given to the child
when it was born. This was another gift that the creator gave us. It
was believed that the bearer of this gift at tl,e time of tlleir death
would go to the creator and the spiritual world. So woman would
make this gift. This was the word of the prophet.
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Today this is not the case. [ feel that it is the nurses and the doctors
of today who are working for the creator and creating passages to
the creator instead of us. It shouldn't be this way. It would be great
to have children born in our own communities. The creator creates
them and it is the work of the creator. Because of this, if nothing is
to happen to the mother than notlting will happen to the mother.
Today all expecting mothers are sent away to have there babies. I
wanted to raise th.is as an issue to our people. I don't feel well
enough to go around to say this but what I would like is to have a
woman have a cltild not at the nursing station but amongst us. I
would like to see this cltild arrive before us like in dle old ways.
For the future, for the children. It would be nice for even two or
three children of those children were born here. It would be nice for
us to be apart of their arrival. I really would like that. Today long
before the woman are due to deliver they are sent away to the larger
centres to have their babies. In a sense it is an economic gain for
wherever services are provided for these woman. I wish that wasn't
so. If th.is was to happen, woman would not be called away to have
their children. This is the work of the Creator and it is really worth
redoing or rebuilding again. The doctors and the nurses work at the
delivery of a child in front of other people and th.is can be repeated
here as well. I don't think the people have thought of the
importance of this to make it happen. People like myself would like
to see the rebirth of children in our communities. Oh how I wish
for that. Tltis is a practice that one can acquire only through
learning from each other and through experience. It is so important
to know those skills.
It would be nice to have at least three to four children be delivered
here in the community again. I wish it so much. When you are
working with the delivery of a child it is working for the Creator. It
is not as if we are in unheated homes. We can have the woman have
their children in heated homes of today and they wiJl give birth like
they did before. I would like th.is message to be conveyed to people
because of the spiritual importance of it.
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Resource 7:
Sarah Simon, Gwich'in Elders,
Ft. McPherson, 1996

Sarah Simon loved school
and she loved teaching
Sunday School.

She taught her husband to
read. Together they taught
Sunday school.

Her husband James was
invited to take Bible training
in Hay River.

They were advised by some
to stay at home and
continue to live on the land.

But the lay leader, knowing
how Sarah loved to learn
and that James was a good
person, advised them to go.

At first Sarah was told by the
church that she would not
be allowed to go with James
but she persisted and was
allowed.

In 1926, I really wanted to go back to school, but there was no way,
so I go to where ever they teach something I go there too. So that
1926, early in July a steamboat came, this is the only way we get our
freight, by bringing it in by the boat. MyoId minister Mr.
Whittaker came and spent a week here. I was married and I had
taught my husband how to read English. \Mth what little English
we had, we both did church work. So James, my husband came
home and says, "I have something to tell you, Mr. \Vhittaker is
asking me if 1 can go back to school, and learn more English. I
never paid any attention to him, r continued to sew, then later on he
told me, what's wrong you never answered me? I told him go away.
I couldn't believe it. James always teases me, so I thought he was
teasing me because he knew 1 wanted to go back to school."

r started thinking about it, and he only gave James tllree days to
decide, so we asked a man that we thought would be a good adviser,
we asked him if we should go to Hay River School or stay and this
man told James, look here you are a young man, your a good
trapper and a good hunter, and your wife is a good worker, don't go,
they only want you to work, they wouldn't teach you, that's what
they did with one Eskimo he had said. So this has made us more
worried. But then \.viJliam Teyas grandfather, he was a lay reader,
he came and said, ""Vhat is this T hear that the minister want you to
go back to schoo!''' I replied, " Yes." He continued, "I know you
since you were a young girl, 1 know that you like to learn, and have
learned a lot and I also know that James Simon is a very good man,
go, go with the minister, and you'll learn, you learn hymns for me,
James will get good news for me, bible news, go."
After church service, tile minister has called us, we went into him,
and he told James, "\VellJames what do you think?" James said, 'Til
go, I want to learn, I'll go." "Good my boy, you'll go the first of
August," but be never say anything to me. I said, "What about me?"
He said "I have taught you already, you have been to my day school,
there is no money for you, only for James."
Oh I could have just cried right there. So I turn arowld and told
him, "You opened the door for J ames Simon, I am behind him, I am
not staying behind. I want to learn, r can get money." So then he
called a meeting in front of the mission house and broke the news
that he was going to take us both out for school.
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While in Hay River for two
years she learned to play
organ while she worked
and James did his training.
She declined Nurse's Aide
training at the time.
She was asked By Mrs.
Firth to learn the skills so
that she could take over as
mid-wife. Sarah agreed to
this.

When we landed in Hay River it was August. James began his
classes and they asked me what 1 would like to learn. They wanted
me to take nurse's aide training but I didn't want that because I
didn't feel strong enough to handle things like that. Instead I took
organ lessons and worked in the kitchen and laundry room for two
years while James was doing his bible training.
In 1930 we returned to Ft. McPherson after James' training. At that
time my auntie, Mrs. Firth, my father's sister carne into me and told
me that one of her granddaughter's is e"'Pecting and she is just a
new married young girl, John Greenland's wife. She told me that
Annie is in labor now, she is a young girl, this will be her first baby,
1 want you to come with me and 1 had my baby, one child before,
but that was aJ! 1 had and 1 never seen a baby born before, so I went
with her, and willing to help.

After the baby was born, we went home. She told me, you are the
only one who can take after me, because you are willing to work,
there are many in our generation, but I think that you are the only
one who can follow me, 1 am old now, I can't do this work now, I
didn't m.ind, I just said yes.
Sarah became a well
respected mid-wife.

She also acted as a
translator and interpreter.

She delivered 86 babies in
all but she did not pass her
knowledge on.

One or two days later Henry Firth came, "My mother tells you to
come now, Sarah is laboring now, "so J went to ber and she told me,
"1 have showed you what to do, I want you to go down there now."
She went with me. Sarah Firth had already known that I was going
to deliver her baby, she had everything ready - the baby clothes, etc.
All 1 had to do was sit down and wait. My auntie told me what to
do, then she went home. Henry and I were there, but I remembered
what to do. Later a little boy was born. I fixed everything while
Henry ran over to my auntie and told her the baby was born. She
came over and said that it was good. She told me, "From now on, I
won't do it again, you can carry on, so that was who taught me."
From tllis day on, just because I've been back to school, my people
think I know everything, anything going on, I got to be there, I did
a lot of translating for doctor, the church, Clliefs and when Officials
come to town, 1 was the interpreter.
Sometimes those days there was no light, it was dark, sometimes I
miss the trail, only little narrow sled tracks that was all, no road.
When a man comes and say my wife wants you, it would be
sometimes during the night, 1 get up and go, coming back dark,
sometimes I nliss the trail, I fall into snow, I just laugh and say
what's wrong with me, it doesn't bother me. This is how I use to
deliver babies. In those days I can remember r delivered eighty-six
babies.
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I didn't teach anyone. Doris, my daughter, was sent back to school in
Hay River at the age of eight years old, when she was thirteen years
old she came back home. She just stayed home with us, then she gOt
married and start having children, she never had the chance to learn
what I had learned from Mrs. Firth.

Resource 8:
Archie Beaulieu, Dogrib Artist, 1996
Anhie Beaulieu is a gifted artist who has taken bis inspiration from bis love
for his granny, Madelaine Zoe.
My Granny, Madelaine Zoe, knew that somebody in our family was
going to be an artist.

Elders/Grandmothers are
mentors.

When I was very young she used to take me out with her to check
the snares. I remember I would always reach them before her. After
each trip to the bush my grarUly would tell stories about her elf and
her husband on the barrens. She would tell me stories about the
flowers and the plants that grew out there.
She would tell me about how she would use birch bark on which to
make her own sketches. She was an artist! She used different berries
for different colours, cranberries for red, blue berries for blue and so
on. She would find flowers and draw them on the birch bark with
those colours. She did this everywhere she went. She talked about
how the flower designs were taken from the flowers on the land. She
said that the different designs and colours that people used on the
moccasins were because flowers in the regions were slightly different.
My granny would tell me to keep all the things I saw in my mind so
that when I sketched it would be as if they were there! I used pencil
to sketch at that time. I did dra\vings in school but when I became a
teenager I didn't botller.

Talents are made known
through dreams or other
signs.

Granny had dreamed that somebody in our family would be an artist.
I was twelve when she found out that the artist was 1.

Elders will often be the ones
to discover talent in a young
person.

I worked as a stock boy in ti,e Bay for awhile. The manager was a
good friend. He knew that I liked drawing aod he wanted to help. He
ordered paints from down south and I got a feeling for painting.
When I was in Forth Smith with my cousin, the church recognized
my skills aod encouraged me. They went me to do some training in
Banff one summer. That was a good experience.
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Talent is a gift from the
Creator.

God give the talent. My arrwork is what I do best. I pray to the
Creator often about it. If I don't paint it gets to me. I need to do it.
I am proud of it. I have to put the ideas in my mind on canvas.
When my eyes see something, I need to express that.
Painting has brought its problems too! Why paint if it causes
problems? I have seen people fight with each other because of my
paintings. When galleries asked me to paint this and that for people
I found it difficult because that doesn't come from me. Then I have
to force myself to work.

Talents are meant to be

shared.

Now I want to travel. I want to teach in the regions. I want to work
with schools and build an art studio. I want to help young people so
that they don't run into troubles.

Resource 9:
Selwyn Kaye, Gwich'in Elders,
Ft. McPherson, 1996
When others were going to

school, Selwyn preferred
being on the land. It was
at this time he learned to
trap.

Though he tried working
for wages for some time,

he decided he would prefer
to live on the land with his
family young family.

This is Selwyn Kaye, going to tell you about my Hunting and
Trapping days. First of all back in the 60's wben I was attending
school, I have decided I wanted to go out on the land with my
parents. After awhile I returned to school, and realized that I would
rather live on the land and starr learning the bush skills from my
parents. We lived on the land just year round; we'd start in the
winter, by moving to our camp, we'd set traps for marten. This is
when I was learning how to trap for fur. When March come and the
Muskrat Trapping season is here, we'd go out and set our traps right
up until the ice is ready to move in the spring. After the ice is gone,
we travel almost anywhere with canoes to hunt for muskrats.
Sometimes you would be lucky if you get a beaver. We would hunt
right up until the last day for the muskrat season is over.
After living on the land for a number of years, I took a job with the
NCPC Power Corporation and work for two years, before realizing
that I wanted to reUlrn to the land again and live with my family, at
the time I went back on the land, it was time to fish for the summer,
Our camp is a camp that is used year round, in the fall we'd go up to
our other camp which is Destruction City for the fall season, this is
where we pick our berries. After staying there for a while we'd
return back to our main camp for freeze up season. When the ice is
safe enough to go on, we'd set nets, go jiggling. Before I knew it I
have learned how to live on the land.
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Though others, including
his parents have moved to
the community, Selwyn
still prefers to live at his
camp.

His father was the one
who taught him about
living on the land. He is
now teaching these same
skills to those of his
nephews who also enjoy
being on the land.

After all these years of living on the land with my parents, my sisters
and brothers, nieces and nephews. Today my parents are living in
town due to my father's illness. After learni.ng everything there is to
know abom the bush life and surviving on the land, I have continued
to carry on the life that my father has had. I live out there almost
year round, using the skills of Hunting and Trapping I have learned
from my father. The only time I have to return to to\vn is when I
am in need of groceries, gasoline or other items. Living on the land
is something that I never thought I do, until learning that there is so
much a person can do just living out there. Today I am teaching
what my father has taught me about living on the land, Hunting and
Trapping skills, to my nephews who also enjoy being on the land.
They take every opportunity to go out there and learn, also just to
live out there. They enjoy the bush life.

Resource 10:
George Kodakin, Deline
A long time ago there was
an old lady with two sons.
Her older son had strong
medicine. This boy could go
anywhere on the land
because of his medicine. His
younger brother was
married. The old lady lived
with her younger son while
the older son travelled from
place to place. But the older
son who was called
?ehtsQne was depended
upon for help.
Because of his medicine they
never talked behind his back
because he would know.
Even if he went to a far away
place and they mentioned
his name he would know it.
At that time they were living
with the people. They didn't

have teepees at that time but
only lived in a sort of leanto. It was shaped liked a
teepee but made out of
trees. When building the
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" Yahnil ?ahtsaa yeghQ segogede"
Yahnlj goot'meka Qt'e t'a aYIl ts'eYQma sjj beyaa mika gQhh , hlle
gots'o beyaa l<la Slj 7Qhda Qt'e sil be7)k'Q natse dtiwe k'ola Qde nQwa
ktilti Qde nene k'ola k'anaohda ruwe rude k'ola at! edegha k'aowala)t'e
natse k'ola Qt'e areYQne asl) gha dille hjl) eYll t'a laanj gokedi kwti
beclule ZQ hoot') , hoot') t'a benQ yaha nagwa kwti bQde Sl) "?ehtsQne"
haradI. Yaa hljqyll dene tah ekaq ekart) kwti benQ suri ket'<ire?a eYll
dene ?ehstQne haradJ 5i) benatQ beghQ gots'edele red1. Yaa nQwa n~n~
k'a gots'J4 kwti benatQ bezi t'a beghQ gots'ede njde k'one dene k'aareYQ
redI. EYll t'a sijq yahnl) dene lQ yet'8.rjwru red1. Eyll t'a whaa ekQ dene
tab aget') hajle gots'o eyn dene lQ mide t'a dene gha nageda hale
kUhya haowa sil ts'omohkQ ZQ gQWI nQhbaIewa ekani 7awa
nQhbaIewa ts'et') SI)k'aagarezhQle eyn t'a kiini age?jle. TS'l nawe7a sjj
nQhbaIewa k'~ age7j t'a ts'omohkQ ekanj yil nagede , eYll t'a ts'] lQ
age?J ghare yaa betQ yag07Q njde areYQne n~ kek'e ab7j n~ kagekwi
njde n~ lQ age?j ghare areYQne ah?) t'a aSI) kagwpaIe at') age?) ghare
ka zha denile kwti eligule kani yll migede t'a deneghiixnageda Ie nQde
eka eYIl deneka sil eYll becluIe nagwa sl)l1l.ats'Uhwlu gedJ. AgedJ t'a
areYQne lenagada ekaget'j t'a nQde ekaa areYQne godJ gehts) t'a kUht'a
n)de shats'uya ghare naots'uya gha t'a shtitsluya hats'erudl ghare dene
gha weda ektihyal1)de ats'u1e nQ gedJ. Kagedt t'a k'aIe aget') t'a benQ
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lean-to they would fill in any
openings with moss. They built
them so well that even in the
cold. snowy. weather they
stayed warm inside.

After a while the people they
were staying with decided they

wanted to kill the younger
brother. They decided they
would invite him to a feast and

dance at which time they
planned to kill him. While they
were planning this, the boy's
wife and mother sensed
something was wrong and

starting to weep.
So the time came and the boy
was invited to the feast, and he

went out of respect. They had
decided during the dance
following the feast they would
kill him. While they were still
eating the wife and mother were

Resources

asil ewehkw'~ kanandl t'a s<jij ekanj kt.ilLi daode as<jij adegha
gWQle. benQ ha bets'eku gataa dLiwe, bets'eku hahtsa dLiwe
sedenel) lciwt gha nlw~ fa benQ sij dLiwe njW~ faxets'~ toe
aguja fa yah?ej shets'aya gha fa dene ha weneda gehw. Eytl t'a
lahdjI1~ tah agejhfe t'a gots'~ reya , gogha weda jt'a shets'aya
k'ere dagor)wa nlde dagowa ektihya ats'ule nQ geedt. kagedt fa
kut'a dagoriwi gha kilni kt.ilu k'aJe shegaya fa ektihya ekaa
benQ yah?ejne bets'eku ha ts'omQhkej gaka fa eYll bQde siJ
?ehtsQne heradt ode ts'~ beghQ ts'ede njde dene wehkw'~ njde
kw'a, ?ekw~ ts'~ kw'a kwl rewa hjdo kej rek'ej gots'~ karu k<ireda
njde yaize nQwa, nQwa ats'ehfj kt.ilLi ektihfj goye. ratla redJ.
Ekani dene h)ll redJ, eytl fa s<jq benQ sij ekahdJ redJ aaa,seyaa
a~ gele gha bode laid, seyaa
?ehtsejne laidJ scionj yah?Q beka ta bechtle lciwi gha redt gots'~
seyaa ?ehtsQne laidt scionj , ode k'ola ejQ nida hadJ gots'~ benQ
hahtsa redJ, ejhla gehtsa gaka Ie ~ xQne ~ hjda kerekw'~ toe
whene kerekw'~ s<jij ?ehtsQne goyeada redJ. ?ene ayiI ghQ arjw,
seyaa

back at their lean-to.
?ehtsQne had so much power
that if someone was in trouble
no matter where he was if he
threw sinew into the fire he

would arrive right at the place
where the people needed him.
?ehtsQne mother began to ask
the question. ·Where is my older
son7 My younger son is in
trouble and I really need
?ehtsQne '5 help. I wonder when
he will come." Later that evening

as they were crying ?ehtsQne
arrived on the scene just in a
nick of time. When he arrived
she explained to him the
situation of how they wanted to

kill his younger brother.
Immediately ?ehtsQne went over
there and when he arrived the

people were very much afraid of
him because of his power.
He arrived just when they were

really dancing. He noticed his

hpej nechtle laowt redJ fa deneka areYQne yeghQ lawada d'axej
shegaya k'ere dagoriwa nJde ats'ule nej gedt, agedt fa necmle
ekej etagarihchLi. Eytl ghQ agejhfe eytl fa dene tab gots'~ la t'a
ghQ arehsj benQ hadJ fa gots'~ eterehda toe gots'~ eterehtla fa
s<jij denedewatab goyit rehtla redJ. ?ehtsejne ch'a genajj duwe
redt. Eytl fa $<I ali gots'~ hahtla ill dagoriwa redJ. DagOljwa
duwe gulJ ektihya ekaa gots'~ gOYll rehtla, dene nechao naka
s<jq ehnaa yek'eo dalada nej, alej ekaa dene tab goyiI rehtla, eYil
dene naka yechele gha dalegatla ejhla dagwachu gh<ire elech'a
gcinjwa gh<ire gokwi lewehdla gh<ire kagorewa redJ. Ektihya
ekaa denedci Qfele, ?ehtsejne goyiI rehda red! fa egenahjj fa
dene kilnalenilizha dLiwe redJ.Ekila dechtle etenarihchLi, Ya?ejne
benQ gaka gots'~ dechtle goyiI narehchLi. EjQ nada ghaJe fa saha
anade gcihdl. Idu nats'erawm gha gt.ihdl, ekt.ihda n$t~ k'a h)kw.i
(North Shore) yebaetLie ts'~ nowaJe nagwa kt.ilLi adJ toe fa whm
nanasha gcihdl, fa nakenezha, seda kaorawhJ gcihdJ fa veda
kagerehwhe k<iretla ekt.ihya kw'e kwtrjwa gh<ire gok'a k<irehda
fa gofakwa tlJda ekaa sek'a nagorahwm gcihdJ ekaa
naogerehwhe h;te s<jij gwj?aJe fi ejQ bekej gci?Q goytl
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brother was dancing but was
surrounded by two big guys, one
in front of him and one behind
him. Right away he went over
and grabbed those two guys and
smashed their heads together
and threw them aside. A lot of
other people left too because
they were scared. After that
?ehtsqne took his brother back
to his mother. ?ehtsqne told his
mother not to stay there any
longer but go with him to near
the ocean where he lived. He told
them to go outside the lean-to
and then as he came out behind
them he threw some sinew into
the fire. Amazingly in less the
half and hour they arrived at his
home near the ocean.

nagerehwhe, k'Qne karewhm tan) sadza ktihile k'Qne hjkwa
yebaettie bekQ gO?Q k'one nenageruwhe red!.Eyu t'a s;jq dene
dUle h)1) redl, eyu fa ?elagenet'a ts'e¢ne whm at') ek<i)t'e red!
eyu t'a s;jq beghQ nad!ts'lwa, bezi ts'eres) n)de eyu sadza k'a
k'Qne denegha at') red!. Yahnj) gadene eyu god! sil suri yahnj)
gudi Qt'e.Eyu ghare ekagQht'e sj) beghare d<ini af) eyu ghare
areYQne begudi eka.tt'e. BeghQ leats'ede suri nezQ kani god1. Yaa
areYQne hQQyi.t t1ch'ad! k'ala lahda areYQne as)) belQ gha dUle
h)1), eka.tt'e redi. Karehcha dene dtile h)1) red!. ekarua ?ahtsa ,
?ahts) gaghQ segakede. Ed1n n~n~ k'a dene h)1e red!. Eyu gaghQ
?ahts) segade ekad!le. Yeee ?enakaka tah k'ala at') kUlti dene
chu layiwhile. natse k'ala aat'e narego k'ala areYQne as)) gha
dUle h)1), eyu t'a dene lQ yet'arva dtiwe red!. Bechileka areYQne
eka.tt'e redi. EkagQht'e nakaha gagedele eyu tape k'a ah?) ares!.

Because of this ?ehtsqne became
well known. People soon realized
that if anyone was in real trouble
if they thought of him and said
his name he would know, and
immediately he would be with
them to help them in their
trouble.
This is another example of an old
story that should be told. He was
a very capable person and a
good hunter. Wherever he
travelled people didn't harm him
because of his power, strength,
and skill. Because of this he was
important to the community with
which he lived. That is why this
story has remained until today.
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Projects

Discovering Talent
1. Stress to the students, the importance of practice even
where talents exist.
2. Remind students of the role that adults and Elders play in
being able to help a young person discover his or her
talents. For this reason they should try to spend time in the
company of these people so that they can come to know
them and help them.
3. If they are interested in the role of dreams or of Elders
helping them to recognize their talents, guide students
toward Elders in their families to help them with these kinds
of questions.
4. As the students begin each project, send a note home to the
parents explaining the projects the student are going to be
working on. List ways in which parents can help the
students with practice at home on each project. List ways in
which parents can help the students with practice at home
on each project. The family, especially the parents of your
students may already have an idea of their talents. At the
end of the module, meet with the parents to talk about the
strengths and interests of the students.
5. Student interest is a key to discovering a talent or ability in a
student. The role of the teacher is to observe each student
very carefully to watch for signs of interest or ability that the
student may not recognize himlherself.

Scheduling and Organizing Projects
I. Allow students to decide on several projects from which they

can choose to participate. Their decisions as to which
projects are chosen can be made by consensus. Ask students
to choose one project from each of the relationships: land,
people, spirit (self development is a part of each of these as
they engage in developing their skills or discovering their
talents).
2. Choose the people you would like to use as resource people
to help you in the teaching of the modules.
3. Schedule the projects through out the year so that the
activities match the seasons.
4. Because most projects will require a large block of time
during a day, creative scheduling will he required. Many of
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the listed projects can be adapted to include English
Language ArtS, Art, Music, Social Studies, Health, Phys.
Ed., Home Economics or Shop objectives. In so doing,
more of the timetable can be given to the projects.
5. Some projects, depending on their skills and objectives, may
be counted as Career and Technology Studies courses. Each
Career and Technology course consists of 25 hours of
instruction. Therefore, it is likely that more than one project
will be required to equal a CTS course.

Projects From Which to Choose
Projects Relating to Relationships with
the Spirit World
Prayers
•
•
•
•
•
•

Learn prayer songs
Drumming
Chanting
Saying prayer for a group
Retelling spiritual stories heard from Elders
Learning about earth medicines.

Oral Tradition

•

Hearing and retelling legends

Projects Relating to Relationships
with the Land
Woodworking

•
•
•
•
•
•
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Making miniature snow shoes
Making a drum
Making arrows with accurate feathers
Making a sled as group project
Making ,,~lIow baskets
Making willow wreaths
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-

Sewing
•
•

Mukluks (hide)
Making a rabbit skin blanket

•

Tarps, tents

em

Fitness
•
•
•
•
•

Marksmanship
Portaging, paddling,
Packing
Snow shoeing,
Starting and maneuvering a skidoo
See: Y,-oditio1101 Dene Games: A Resolme Book, compiled by
Mike Heine

-

Hidework
•
•
•
•
•
•

em

l1mning hides and pelts
Making rattles
Making smoking tent
Sewing with hides
Restoring hides
Making miniature snowshoes

-

Enginework
•

Trouble shooting small engines level 2

em

Food Preparation

•
•

Making bone marrow grease
Making smoke meat and fish

Stoneworking
•

Beading jewelry, level 3

Boneworking
•
•

Bone carving (art)
Making jewelry and designs using bone
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Projects Relating to Relationships with Others
Language
•
•
•

Translating stories from Elders
Transcribing stories from Elders
Preparing and giving a speech describing personal
experience and feelings resulting from any Dene Kede
project

Oral Tradition
•
•
•

Oral Story Telling
TeU story using effective techniques such as dramatization,
impersonation, jokes etc.
Oral Story TeUing of community or family history

..
aD

Entertainment and Art
•
•
•
•

Singing love songs
Playing an instrument: fiddle, harmonica, guitar, spoons etc.
Silk screen, oils of a Dene concept
Carving (art)

Sewing Design and Decoration
•
•

Embroidery with cotton or silk
Moose hair tufting

•
•
•

Coiling
Porcupine quilling
Delta Braids

Community Work
•
•
•
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Help to organize a Dene Games Day
Help organize a school event where community members
are invited
Volunteer work with service organization helping to provide
service: e.g. feeding Elders, caring for babies, teaching
games at day care etc.
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Student Reflection
1. Prior to beginning each project, show students the
expectations for the project:
• skill expectations regarding the project work
• behavioral and attitude expectations:

•

regarding how they are to behave with
resource people
• regarding how they are to care for their things
• regarding how they are to interact with one another
• regarding work habits
1. Also show and explain to the students the evaluation scale
that you will be using.
2. During and after the project, take the time to talk to each
student about his or her own feelings abour:
• personal progress
• degree of interest
• what caused problems for them and what was good
3. Also during these meetings, talk to students abour your
perceptions of their work.

Public Acknowledgment
It is very important that the teacher does not ask a student to
perform prematurely. This may be humiliating for the student.
In the Dene way, performance or sharing occurs only when a
person has developed a level of skill that can be sincerely
acknowledged.
Class-based show-casing of work on conulluniry TV or radio or
newspapers or school showcases should be encouraged to allow
public performance and recognition for students who have
achieved the project goals.
For students who show exceptional talent, individual
performance or participation at a public level may be possible.
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Student Evaluation: Project Work
Students may be evaluated using the scale below:
~.

--~-

PROJECT OBJECTIVES

No
Skill Level

Basic
Skill Level

Exceptional
Skill Level

Non-participant

Excellent Effort

Talented

encouragement

class-based public
presentation
public presentation
or performance
and public
acknowledgment

indiVidual or group
performance or
participation
and public acknowledgment

and teacher
recognition of
effort

1. Give each student the time and experience within the
project to develop a basic level of skill. Do not expect
perfection from the students. The most that is expected is a
"mastery·· of the basic skill level. Some students will excel
beyond expectations. These may be the students willi talent.
It is important to give encouragement and attention to all
students who show interest.
2. Know the background of the student. Use this knowledge as
well as student interest to help you decide goals and
expectations for each student.
3. You should evaluate students on the degree to which they
have learned the required skills as well as the degree of
effort and interest shown. Student showing exceptional
ability should be noted.
4. With respect to the required skills in each project, these
should be outlined and student achievement with respect to
these skills indicated.

H
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Record-keeping
In order to insure that students do get a balanced exposure to
the different projects, ensure that they are learning skills in each
of these areas:

•
•
•

relationship with the land
relationship with one another
relationship with the spiritual world

This record will enable the next year's teacher to plan projects to
prevent repetition or unbalanced projects.

Record of Dene Skills and Report
on Talents Grade 9
Student's Name

Land

Projects Experienced
Skills Learned

Teacher's Notes
(Concerning student's talents)
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Notes to the Teacher

Question:
How do I go about constructively shaping or developing the
personal talents or abilities of my students?

Answer:
1.

Role models: Solicit the help of good community role
models. Have them come to school to share their knowledge
and to help students who seem interested in their talents as a
part of the various projects you choose to undertake.

2. Give students plenty of opportunity for instruction,
guidance and practice. These are an essential part of shaping
a person's talent.
3. Teachers should not be shy about their own level of ability
in these areas. They do not have to be perfect before they
can try to pass on some of the basic skills in an area such as
sewing or woodworking.
4. Encourage students with stories about how people do not
come to their skills with inUllediate perfection. Remind
them that everyone must begin somewhere. Teachers should
be willing to share stories of how they started on their
journeys with their own talents.
5. Once the students have learned some basic skills and
continue to show an interest, it would be good to find
resource people i.n the conununity to work with the
students. Many Elders have indicated that they would prefer
the students to learn some basic skills and to show interest
before they are called in to work with students.
6. The teacher can supervise practice on most days with a
resource person coming occasionally to teach new skills in
an area or to correct mistakes made.
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Question:
Do all the students experience the same projects or should
this be individualized based on their interests?

Answer:
1. In Grade 7 and Grade 8 the projects have the purpose of
exposing all students to a variety of activities which the
Dene value. Hopefully, as a result of the projects that the
teacher organizes for them, they will discover their talent or
interest. In those stages if they focussed on developing good
learning and practicing attitudes and behaviors then talents
will become more evident.
2. In Grade 9 the students hopefully will have become a little
more aware of their strengths or talents. If they have, tlley
should be given choices as to which projects they may wish
to pursue. However, in order to provide such choices, the
school and the community must lend their support with a
wide variety of resources and resource people.

Question:
What do we do with students who are being careless in
tlleir efforts?

Answer:
1. Show students the correct way without focusing on tlleir
mistakes.
2. Be very patient. Do not scold or humiliate.
3. If it is a small error, it may be possible to use joking humour
and encourage young people to laugh at their mistakes and
to take lightly the geotle joking of otllers. This keeps the
mood light while letting the person know that their work
needs improvement.
4. Focus attention on those who are putting forth good effort.
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5. Do not repeat instru tions unnecessarily. Once should be
sufficient. The Dene way of learning is to encourage active
listening the first time.
6. Silent discipline is possible if the student knows what he or
she is doing wrong.
7. Student who is generally performing poorly due to lack of
discipline should be taken aside and counselled: explain
expectations to student clearly and hear what student has to
say in his or her own defense, clear up misunderstandings.

Question:
How willI go about teaching this module?

Answer:
1. Teach the understandings and first language slalls using

suggested activities or whatever activities you find
appropriate. Use the resources included in this module to
help in your teaching. Use community resources in the way
of speakers and Elders to help in this component.
2. Choose the projects you plan to cover in the year and
schedule them into the year They can be interwoven
with the projects of any of the other modules throughout
the year.
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Second Language Sample Module
Chipewyan - Second Language Sample Module

Activity # 1: Hear and share understanding of legend
with classmates.
Language Use
a) Understand

Language Sample
#1

#2

#3

?edlligh?
\"'ho'

"Vho?

Who?

?edline?
Where?

Where?

Where?

Possible Legends:
Molats(dzQ,
Bets'enhdele,
Chizh""

?edhighe?
What?

What?

What?

?edlEighe xa?
\-Vhy?
Why?

Why?

[Raven, Yamoria,
Creation Story)

Om hani Sl t'athe t'aja SI.
What happened at the beginning
of the story?

Give each group a
choice of three legends
to hear Each group
hears a different legend
in Chipewyan:

In Chipewyan, each group
relates sequence of events
of their legend to the rest
of the class.

Nagldhe begane hule, hat'e ?a
beba ?aya duwe.
The fox was missing an arm and
was in a lot of pain.

Language Practice
•

Prior to hearing the
legend in Chipewyan,
give students list of
legends in English to
provide them with some
context for
understanding.

•

Allow them to hear the
legend several times
(using a rape recorder),
making notes in
Chipewyan as they listen.

•

Give students a study
diagram to use while
listening with questions
about characters,
sequence of events and
setting to work from as
they listen to the legend.

?edlanodher t'a, nagldhe
begane hule?
\-\That happened because the fox's
arm is missing?

Oats" bekayalti.
They sent for Raven.
?ayer tsU, ?edlanodher ?a?
"\That happened finally?
?edlat'l dene bencithere
?at'e ?a?
What kind of character is
?
Hl.lY" ?at'e.
He is wise.
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Language Use
In Chipewyan, each group
identifies and describes the
characters in their legend.
Encourage students to use
vocabulary from the legend
to describe the characters.

Language Practice

Language Sample
•

Bedzui nezQ bel.
He is kind.

7egh!l?a hel.
He is a trickster.

Have students add to list
of vocabulary that
describes character by
describing an interesting
person that they know
among family or friends.

Chipewyan - Second Language Sample Module

Activity #2: Persuade others as to which legend to dramatize.
Language Use
al Interact
Have group draw
pictures or plans of
wbat the set and
costumes might look
like in the legend they
studied.

Have them label the
pictures with words in
Chipewyan to show
what the sets will be
made of.

Language Sample
7ale, tsu kizl lat'e ha.
The branches will represent the
trees.

Om datsl( ?at'e. Ol!neni k'e
thek!l, dats!l k'izl lat'e ha.

Language Practice
•

Teacher gathers list of
words used for this
activity by each group and
uses the list to practice
spelling accuracy.

This is the raven. A mask will
represent the raven.

Om ?f, betth'[ k'hl lat'e ha.
The coat will represent his body.

Om bet'a hldl. sa k'[ZI lat'e
ha.
The lamp will represent the sun.
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Second Language Sample Module
Chipewyan - Second Language Sample Module

Activity #3: Class consensus about which legend to use
for dramatization.
Language Use
a) Interact

Srudents state their
preferences, and give
reasons in Chipewyan,
for the legends they
prefer to dramatize.

Language Sample

7edla 1'1 ham hflchu ha?

Language Practice
•

Have srudents practice
word order in sentences
about preferences. Give
them several sentences
with words in mixed order
and have them put them
in the correct order.

•

Have srudents role play in
pairs, discussing and
coming to consensus
about which legend they
would like to do.

Which story are we going to
choose?

Dats" bets'i ham nez6.
I like the Raven story.

Tfjil, bets't ham nezQ.
I like TfjafJ stories.

Datsil benestt, bedhalil duwe
7a.
I like Raven because he likes to
talk lots.

Dats" benestt, beghii. sudf 7a?
I like the Raven because he
is funny.

Dats" besnestt neljer 7f1e 7a.
I like the Raven because be's
not afraid.

Tfjil benesti, hqYil duwe 7a.
T like Tfjil because he's smart.
Tfjil benestt, naMa duwe 7a.
T like Tfja because he's tricky.
Srudents propose
consensus in Chipewyan.

Dats" bets'i ham Mlye, beghil
sudl 7a.
Let's do the Raven story because
he's funny.

Hflnu, Dats" bets'l ham h61ye
de.
Okay, lets do the Raven story.
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Second Language Sample Module
Chipewyan - Second Language Sample Module

Activity #4: Review legend that is chosen for dramatization.
Language Use
a) Understand

Relate sequence of
events in legend with
some detail.

Language Sample

Language Practice
•

Nagldhe chu sas chu,
?eljl?nche.
Fox and Bear had an argwnent.

Sas, nagldhe begane
hlihlh'I-u, tth'Y, bet'a bekqe
ts'en, nakl.

Have students put
pictures of the events in
sequence, taking turns to
relate the sequence of
events.

Bear pulled off the Fox's arm and
paddled home with it.

Nagidhe, beba ?eyaduwe ?a,
ko?/tts'en, hetsa.B
Fox cried loudly from the pain.

Dene ts'en horeker, datsl\
bekatl ha.
He asked the people
the Raven.

to

send for

Dene, dats/t ha, kahajhl.
People called for Raven.

Discuss moral or lesson in
legend chosen. Ask
srudents to recall siruations
in their lives that reminds
them of these characters or
the siruations in the
legend.

?edladge bek'orllya ha, dm
haD! ts'P
What are you going to learn
from this story?
Example:

?eldQD! ha.
Watch out for yourself.

T'/tlasi ts'en, ?asie nezQ
koneta.
Look for good in everyone.

42

Dene Kede, Grade 9 Module fj\'e: Developing Our Talents

Developing Our Talents

Second Language Sample Module

Language Use
Students give, in
Chipewyan, their reasons
for liking the character.

Language Sample _ _

?edla t'e?a, dm ham benill?

Language Practice
•

Why do you like this story?

Ku dats<t

h~y<t

?a.

Because the Raven was smart.

?edlat'o t'a,

h~y<t

?a?

In wha l' way is he smart?

Select several words that
describe characters,
settings or actions in the
legend. Have students
connect the describing
words with the things or
people that are being
described.

?edl<l.t'o t'a, dl!ne ts'em ?a?
In what way did he help people?

T'a ?etthl!n nade si, k6z1 nare
dzeret'ay.
He flies around the area where
there is caribou.

Chipewyan - Second Language Sample Module

Activity #5: Prepare and practice dramatization.
Language Use
a) Interact

A5 a class, decide on
people needed to create
the dramatization.

Language Sample

?erehd'ls-u

Language Practice
•

Practice vocabulary on left
by having students make a
collage (cut up pictures
from magazines) of roles
involved in putting
together a dramatization
and labeling them.

•

Use list of words in box
on left to practice spelling
of words with glottal
sounds and accuracy of

he writes (writer)

?enl!hk<t-u
she sews (sewer)

dechl!n t' a ?asi e hegh<t, k' e
?eghalana
he works on wood (woodworker)

?erehd'ls naltsi
she takes videos (video maker)

?edl<tghe nezQ ?erehd'ls ?a?

tone.

Who is a good writer?
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Second Language Sample Module

Language Sample

Language Use
Class decides on individual
talents in the class and
assigns roles.

?edl~ghe

nezo ?emih ?al

\¥ho is a good sewer'
?edl~ghe

nezQ, dechen
?aghalana dene hell ?a 1
Who is a good carpenter?

Language Practice
•

Practice word order in
sentences by having
students repeat who will
be doing what task and
why using the sentence
pattern.

?edl~ghe

nezQ ?erehtl'ts
natsl korely~ ?al
\¥ho is the person who takes
good videos'
?edl~ghe,

?erehtl'ts
dalchuth hal
Who is going to put up the
poster?
?edl~ghe,

yU

?enek~

hal

Who is going to sew the
costumes?

?edlaghe, dechen ?eghalana
dene, t'a sats'ede ho?~ si,
he Its! hal
\¥ho is going to be the carpenter
to build the set?
?edl~ghe ?erehtl'ts nada
hilchu-u, tth'I, ?edlaghe
bet'a ts'rth'a, k'elni hal

Who is going to take videos and
who is going to do the sound?
?edl~ghe

hell horei?l

?al
Dats~

Naghai
Sas
\¥ho wants to be
?
Raven
Wolverine

Bear
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Language Use

Language Sample

Language Practice

Andy, datsl\ hell hore!?I ?a?
I want Andy to be Raven.
Eleanor ?erehtl'Is k'6relya
?a, denl ?erehtl'!s de.
Eleanor is a good writer; so she
should do the writing.
Albertme nezQ ?enehkl\ ?li,
hlit'e ?li, den! ?enlikl\ de.
Albertine is a good sewer; so she
should do the sewing.
Andy dechl!n ?aghalana
dl!ne, heh ha.
Andy will be the carpenter.

Je ?erehtl'!s nada nMts! ha.

le will make the videos.
bl Produce
Students prepare their
own lines for the
dramatization.
Give each student a
basic script of the
legend in 3rd person.
Students will take their
own lines and prepare
them in the 1st person
to dramatize.
Ask students to use
techniques to make
their lines more
effective: descriptive
vocabulary, repetitive
patterns, use of voice

etc.

Example:
Nagithe, dl!ne horekl!r,
dats<\ bekatl ha.
Fox asked the people nearby to
call for Raven.
Person 1:
Nagithe bebli ?eya duwe.
Fox is in much pain.
Person 2:
Bets'Idi, horildza hO?l\.
We must try to help him.

• Students practice
changing other verbs
learned, from 3rd to 1st
person.

• Have students practice
their lines out loud, giving
suggestions for
intonation, stress, and

body language.

Person 3:
7edllit'o datsl\, bekliltl hal
How will we send for Raven?
Person 4:
Bets'esa ha. Sets'em
boresk'l!r ha.
I will go to him. I will request his
help.
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Second Language Sample Module
Dogrib - Second Language Sample Module

Activity # 1: Hear and share understanding of legend
with classmates.

a) Understand
Give each group a
choice of three legends
to hear. Each group
hears a di fferent legend
in Dogrib. Possible
Legends: "The One
Who Circled the
Earth·" "How
the Raven Got
Crossed Legs", and
"Creation Story".

In Dogrib, each group
relates sequence of
even ts of their legend
to the rest of the class.

Language Practice

Language Sample

Language Use

#1.
Amee?
Who'

#2.

#3

Who?

vVho?

Edll?
Where?

Vi'here?

VI'here?

Aym
What?

What?

What?

Ayl1 hal
Why?

v''hy?

Why?

Q. Godl wexehQqwo ekd
dagdja?
What happened at the beginning
of the story?
A. Nogee wegq while t'a
hoetse?
The Fox was missing an arm and
was in a lot of pain.

o

Prior to hearing the
legend in Dogrib, give
students list of legends in
English to provide them
wi th some context for
understanding.

o

Allow them to hear the
legend several times
(using a tape recorder),
making notes in Dogrib as
they listen.

o

Give students a study
diagram to use while
listening with questions
about characters,
sequence of events, and
setting to work from as
they listen to the legend.

o

Put pictures of events in
legend in different order
and have student arrange
pictures in order, telling
what is happening in each
picture.

Q. Nogee wegq while t'a
dagdja?
'Vhat happened because tbe Fox's
arm is nlissing?

A. Tatsq wexagdhdi.
They sent for the Raven.
Q. Node t'a dagdja?
VI'hat happened finally?
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Language Use
In Dogrib, each group
identifies and describes
the characters in their
legend. Encourage
students to use
vocabulary from the
legend to describe the
characters.

Language Sample
DQ dahdt'l ell?
What kind of character is _ _?

Language Practice
•

Examples:

Goizo.
He is wise.

Have students add to list
of vocabulary that
describes character by
describing an interesting
person that they know
among family or friends.

Wedze etee71.
He is kind.
WeghQ slldldQ.
He is a trickster.

Dogrib - Second Language Sample Module

Activity #2: Persuade others as to which legend to dramatize.
Language Use
al Interact
Have group draw
pictures or plans of
what the set and
costumes might look
like in the legend they
studied.

Have them label the
pictures with words in
Dogrib to show what
the sets will be made of.

Language Sample

Language Practice

-~---"

Kdd t'a ts1 ell ha.
The branches will represent the
trees.
011 tatsQ hQre. Wen] k'e aSI

•

Teacher gathers list of
words used for this
acti\~ty by each group and
uses the list to practice
spelling accuracy.

whe7Q tats'Q ellCil.
This is the Raven. A mask will
represent the Raven.
We7eh ra wekwQtah ell ha.
The coat will represent his body.
K'aak'Q sa ell ha.
The lamp will represent the sun.
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Second Language Sample Module
Dogrib - Second Language Sample Module

Activity #3: Class consensus about which legend to use
for dramatization.
Language Use
al Interact
Students state their
preferences, and give
reasons in Dogrib, for
the legends they prefer
to dramatize.

Language Sample
Azhil gQdl k'eh k'egots'e?ah
gha?

Language Practice
•

'vVhich story are we going to act
out?

TatsQ godi segha neZI.
I like the Raven story.

Have students practice
word order in sentences
about preferences. Give
them several sentences
with words in mjxed order
and have them put them
in the correct order.

Yamodzha godi segha neZI.
I like the Yamoreya story.

segha neZI
gQQzQ
Yamodzha
t'a

TatsQ bewa IQ t'a segha nezi.
I ljke the Raven because he is
talkative.

for me
good clever
Yamoreya
because

TatsQ beghQ dldowhl: t'a
segha neZI.
I like the Raven because he is
humorous.

TatsQ nejile t'a segha neZI.

Yamodzha gQQzQ t'a
segha nezi

I like the Raven because he isn't
afraid.

I like Yamoreya because he is
clever.

Yamodzha mits'e t'a segha
nezl·
I like Yamoreya because he is
strong.

Yamodzha gQQzQ t'a segha
neZI·
I like Yarnoreya because he is
clever.

Students propose
consensus in Dogrib.

TatsQ wegondl ats'1le, slldl

ts'WQ·
Let's do the Raven story because it
is funny.

•

Have students' role play
in pajrs, djscussjng and
corrling to consensus
about whjch legend they
would like to do.

H{l?{l, tatsQ wegondl ats'1le.
Yes, let's do the Raven story.
48

Dene Kede, Grade 9 Module Five: Developing Our ~Ialents

Developing Our Talents

Second Language Sample Module
Dogrib - Second language Sample Module

Activity #4: Review legend that is chosen for dramatization.
Language Use
al Understand
Relate sequence of
events in legend with
some detail.

Language Sample
Nogee eyltS'Q Sah etets'Q
gilch'e.
Fox and Bear had an argument.

Sah, Nogee wegQ xaYllhdla ga
edekQ tS'Q naeh?e.

Language Practice
•

Have students put
pictures of the events in
sequence, taking turns ro
relate the sequence of
events.

Bear pulled off the fox's arm and
paddled home.

Nogee SII wegha eya t'a hod'o
hQetse.
Fox cried loudly from the pain.

Segha TatsQ kagodl, dQ tS'Q
had!.
He asked the people ro send for
the Raven.

Done TatsQ kagogllde.
People called for Raven.

Discuss moral or lesson
in legend chosen. Ask
tudents ro recall
situation in their lives
that reminds them of
these characters or the
situations in the legend.

Du wegond, ts'nQ, ay' t'a negha
wet'a?h.
'"bat are you going ro take from
the srory that is meaningful ro
you?

Aklho:
Exanlple :

Edexots'lhdl ha.
One should watch out for oneself.
DQne t~t'

e, dQne nezl gIll gha

wexoed,.
One should look for good in
everyone.
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Second Language Sample Module

Language Use
Students give, in
Dogrib, their reasons
for liking a character.

Language Sample

Language Practice

DanighQ eyl gOdI negha nezl?
Why did you like the story?

o

Edll ekwQ k'e?aa siI ekQ gok'e
k'et'ah.
He flies over the area where the
cari bou are.

Select several words that
describe characters,
settings or actions in the
legend. Have students
connect the describing
words wi th the things or
people that are being
described.

TatsQ'
• he can fly
TatsQ'
• helps people
yamodzha..... clever

Dogrib - Second Language Sample Module

Activity #5: Prepare and practicce dramatization.
Language Use
a) Interact

As a class, decide on
people needed to create
the dramatization.

Language Sample

Language Practice

........

-~

enlhd'e eed'ee dQQ
person who paints (painter)

o

Practice vocabulary on left
by having students make a
collage (cur up pictures
from magazines) of roles
involved in putting
together a dramatization
and labeling them.

o

Use list of words on left
to practice spelling of
words with glonal sounds
and accuracy of tone.

na?eelu dQQ
person who sews (sewer)
god! eed'ee dQQ
person who writes stories (writer)
ts'ade?1l dQQ
person who perfonns (actor)
dechl t'a eghcilaedaa dQQ
person who works with wood
(woodworker)
nIhd'enaedaa k'e eghalaedaa
dQQ
person who works with video
(video maker)
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Second Language Sample Module

Language Use
Class decides on
individual talents in the
class and assigns roles.

Language Sample
k'aowo
person who leads (leader)

god! kqta k'e?aa dQq
person who informs the public
(pR person)

Language Practice
•

Practice word order in
sentences by having
students repeat who will
be doing what task and
why using the sentence
pattern.

sQqmba k'edlI dQq
person who looks after money
(financial person)

shl dQq
person who sings (singer)

eye ?eeh.xaa dQq
person who drums (drwnmer)

Amli goni retl'1i gha nezQ?
Who will be a good person to do
the makeup?

Amh goht'ene minelu gha
nezQ?
Who will be a good person to be
the sewer?

Amli dechl ghalaeda gha
nezQ?
Who will be a good person to be
the carpenter?

Amee enlhU'enaedaa k'e
eghalaeda gha nezl?
Who would be a good person to
work with the video?

Amee enlhd'enaedaa k'edlI
dQq ell?
Who is the technician for the
video and sound?
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Second Language Sample Module

Language Use

Language Sample

Language Practice

Ami! sQba k'enade k'edi hIll
gha?
Who will be good with money as a
financial advisor?

Amli heil gots'-: dagowe
gogha eyele hexa gha?
Who will be sing and drum for the
dance?

Ami! k'aowe yaole gha?
Who will be the leaders?

Eleanor nezQ ered'e t'a godl
red'e gha nezQ.
Eleanor is a good writer; so she
will be the wri ter.

Albertme nezli mi7eeh t'a
goht'Q nayeeh gha neZI.
Albertine sews well; so let her be
the sewer.

Andy dechl ghalaeda gha
nezQ.
Andy will be good as a carpenter.

J C eDlhd'enaedaa k'e
eghalaeda ha.

J C is going to work on the video.
Amee ts'adege7U dQ<l gUll?
Who are the actors?

Ami! TatsQ hohle nlw-:?
Who wants to be the Raven?

Ami! NQgere hohle nIw-:?
Who wants to be the Fox?
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Second Language Sample Module

Language Sample

Language Use

Language Practice

Amli Sah hohl'e nlwt:?
Who wants to be the Bear?

Andy TatsQ wale bemhwht:.
I want Andy to be the Raven.

b) Produce

Students prepare their
own lines for the
dramatization.
Give each student a
basic scri pt of the
legend in 3rd person.
Students will take their
own lines and prepare
them in the 1st person
to dramatize.

Ask students to use
techniques to make
their lines more
effective: descriptive
vocabulary, repetitive
patterns, use of voice

Example:

•

Students practice
changing other verbs
learned, from 3rd to first
person.

•

Have students' practice
their lines out loud, giving
suggestions for

Nogee, dQ gQQwa-lea nahzah,
·Sets'aahdl,· gdhdl.
Fox asked the people nearby to
call for Raven.

DQ lIe:

Nogee SI! wegha
eya.

Person 1:

Fox is in much pain.

DQ nake:

Wets'ats'edl ha
hd?Q.

Person 2:

We must try to
help him.

DQ tal:

Danl TatsQ
wekagodl ha

Person 3:

How will we send
for Raven?

DQ dl:

Wets'ahtla ha.
Gots'aldl weehSI
ha.

Person 4:

I will go to him.
I will request
his help.

etc.
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Second Language Sample Module
Gwich'in - Second Language Sample Module

Activity # 1: Hear and share understanding of legend with
classmates.
Language Sample

Language Use
a) Understand

Give each group a
choice of three legends
to hear. Each group
hears a different legend
in Gwich'in. Possible
Legends:
MolatsldzQ,
Bets'erlhdele,

#1

#2

#3

Juudin dee?
\Vho?
\¥ho?
~n dee?

ere?

Jidii dee?
\¥hat?

Language Practice
•

Prior to hearing the
legend in Gwich'in, give
students list of the legends
in English to provide
them wi th some context
for understanding.

•

Allow them to hear the
legend several times
(using a tape recorder),
making notes in Gwich'in
as they listen.

•

Give students a study
diagram to use wlUle
listening with questions
about characters,
sequence of events, and
setting to work from as
they listen to the legend.

•

Put pictures of events in
legend in different order
and have student arrange
pictures in order, telling
what is happening in each
picture.

•

Have students add to list
of vocabulary that

'Nho'

\Nhere?

\¥here?

What?

\¥hat?

Jaaghat dee?
\¥hy?
\¥hy?

\¥hy?

Chizh~~

[Raven, Yamoria,
Creation Story]

In Gwich'in, each group
relates sequence of events
of their legend to the rest
of the class.

Gwandak tshlh dagweedl'Jn'?
What happened at the beginning
of the story?
Neegoo vlgyJn Ihlak kwaa
ts'at gWllnd'oh khasrah lI'e'.
The Fox was missing an ann and
was in a lot of pain.
Neegoo vlgyJn Ihlak kwaa
k'lIghe' dagweedl'I'?
What happened because the Fox's
arm was nlissing?
DeetrJn' kaglgllkhe'.
They sent for Raven.
Nlts'oo tagwlJuudhat?
\Vhat happened finally?
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Second Language Sample Module

Language Use
In Gwich'in, each
group identifies and
describes the characters
in their legend.

Language Sample

Language Practice
describes character by
describing an interesting
person that they know
among family or friends.

Juudin vatr'igwaandak
diinch'uh?
What kind of character is

?

Vigwizhi' gdonlih.
He is wise.
Encourage students to
use vocabulary from the
legend to describe the
characters.

Zhtiu t'iinch'uh.
He is kind.

Tsintanikaih.
He is a trickster.

Gwich'in - Second Language Sample Module

Activity #2: Persuade others as to which legend to dramatize.
Language Use
a) Interact
Have group draw
pictures or plans of
what the set and
costumes might look
like in the legend they
smdied.

Have them label the
pictures with words in
Gwich'in to show what
the sets ,,~ll be made of.

Language Sample
Thoo'ah ts'iivii k'it teelyaa.
The branches will represent the
trees.

Jii Deetrln' dilnch'uh. Dinin'
k'it taltsi' Deetrln' k'it
teelyaa.

Language Practice
•

Teacher gathers list of
words used for this
activity by each group and
uses the list to practice
spelling accuracy.

This is the Raven. A mask will
represent the Raven.

Jil eyehdak ik vizhin k'it
teelyaa.
The coat will represent his body.

Jii aadrii srii k'it teelyaa.
The lamp will represent the sun.
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Second Language Sample Module
Gwich'in - Second Language Sample Module

Activity #3: Class consensus about which legend to use for
dramatization.
Language Use
allnteract
Students state their
preferences, and give
reasons in Gwich'in l for
the legends they prefer
to dramatize.

Language Sample
JldJl gwandak dee
tagwahaatsi '7
\¥hich story are we going
to act out?

Deetrin' vlgwmdak
at'JlnJhthan.

Language Practice
•

I-lave students practice
word order in sentences
abour preferences. Give
them several sen tences
with words in mixed order
and have them put them
in the correct order.

I like the Raven story.

Yamoreya V1gwmdak
at'lInlhthan.
I like the Yamoreya story.

Deetrin' gWJlna'oh gl\khll
geenjlt vat'lInJhthan.

aii gwik'iighe'
because
At'iinihthan.
I like.
He
is
humorous.
Dido dhi'in.
Raven
Deetrin'

I like the Raven because he is
talkative.

Deetrin' dido dhi'in geenjit
vat'iinihthan.
I like the Raven because he is
humorous.

Deetrin' kwaa geenjlt
vat'lInlhthan.
I like the Raven because he isn't
afraid.

Yamoreya nJlnt'aJl geenjlt
vat'JlnJhthan.
I like Yamoreya because he is
strong.

Ch'anuh or shan nJlnt'aJl
dl'JI geenjlt vat'lInJhthan.
I like Yamoreya because he is
spiritually superior.
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Deetrln' dido dhl'in
geenjit vat'iinihthan.
I like Raven because he is
humorous.

Developing Our Talents

Second Language Sample Module

Language Use
Students propose
consensus in Gwich'in.

Language Sample

Deetrin' dloo dhl'u geenjlt
vlgwlDdak agwahaandak.

Language Practice
•

Let's do the Raven story because it
is funny.

Have students role play in
pairs, d;scussing and
corrling to consensus
about which legend they
would like to do.

Aha' Deetrin' vlgwandak
agwahaandak.
Yes, Let's do the Raven story.

Gwich'in - Second language Sample Module

Activity #4: Review legend that is chosen for dramatization.
Language Use
a) Understand
Relate sequence of
even ts in legend wi th
some detail.

Language Sample

Neegoo ts'at Shih ats'at
Fox and Bear had an argument.

Shih, Neegoo gin' hahchyaa
ts'at k'iinjik nachitaakaih.

Language Practice
•

Have students put pictures
of the events in sequence,
talOng turns to relate the
sequence of events.

Bear pulled off the Fox's arm and
paddled home it.

Neegoo veenjit gasrah nli'ee
geenjit naiidazral.
Fox cried loudly from the pain.

Deetrin' kagiikhii eenjit
dinjii nat uudahkat.
He asked the people to send for
the Raven.

Dinjii kat Deetrln'
kagigiihe' .
People called for Raven.
Dene Kede, Grade 9 Module Five: Developing Our TalentS
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Second Language Sample Module

Language Use
Discuss moral or lesson
in legend chosen. Ask
students to recalJ
situations in their lives
that reminds them of
these characters or the
situations in the legend.

Language Sample

III gwandak ts'at jldll nlts'at
tr'lheendal dee uuhllndal?
What are you going to take /Iearn
from that story that is meaningful
to you?
Examples:

Kheenjit ididivee gwinylth'ii.
Watch out for yourself.

•

Select several words that
describe characters,
settings or actions in the
legend. Have students
connect the describing
words with the things or
people that are being
described.

Deetrin' _vagwizhi'
gdonlih.

Tthak zhit gwiinzii
nihlinoo'ii.

Raven

Look for good in everyone.
Students give, in
Gwich'in, their reasons
for liking a character.

Language Practice

}ll gwandak jaadee
vat'llnllndhan7

Deetrin' _ dinjii nat
ts'at tr'iinjii.
Raven

Why did you like the story?

Deetrln' vIgwljlthd'oo geenjlt.
Because the Raven is smart.

Nlt'soo dee vIgWljlthU'oh7
In what way is he smart?

NltS'OO dee dmjll kat ts'at
tr'llnj1l7

is smart.

helps people.

Atachuukaih
_vagwijlthd'oo nilih.
Raven

is clever.

Atachuukaih
_vagwijlthd'oo nilih.
One who circled
clever.

is

How does he help people?

Nljm vadzalh t'llnch'uu
gwa'an nahdmaadhak.
He flies over the area where the
caribou are.
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Second Language Sample Module
Gwich'in - Second Language Sample Module

Activity #5: Prepare and practice dramatization.
Language Use
a) Interact
As a class, decide on
people needed to create
the dramatization.

Language Sample
dinjii diinin' di'ee nilih

Language Practice
o

Practice vocabulary on left
by having students make a
collage (cut up pictures
from magazines) of roles
involved in putting
together a dramatization
and labeling them.

o

Use list of words on left
to practice spelling of
words with glottal sounds
and accuracy of tone.

person who paints (painter)

k'e'jahkaii nilih
person who sews (sewer)

adand'oo nilih
person who writes (writer)

troo chaa nilih
person who works with wood
(woodworker)

diigwank'oo vah tr'oonjii hah
gwitr'it t'agwah'!i
person who works with video
(video maker)

edlii nilih
person who sings (singer)

shuh ahaa nilih
person who drums (drummer)

gwik'it t'idi'ii nilih
person who acts (actor)

vah gwich'in kat
gahgiheedandaii gwahtsii
person wbo informs the public
(pR person)

tseedhdh k'anahtii nilih
person wbo looks after money
(financial person)
Class decides on
individual talents in the
class and assigns roles.

Juudm dee nagoo'ee,
dmehd'eh ts'at dukak
gWldl'ee hahtsah?
Who is the artist for sets, for
posters, for make-up?
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Second Language Sample Module

Language Use

Language Sample

Language Practice

Juudm dee gwandak ts'at
uu'ok gahgwlheedandall
eenjlt gwehdmeed'oh?
Who is the writer for the script
for advertising?

Juudm dee jll gwandak
geenjlt gWlch'aa hahtsah?
Who is the sewer for the
costumes?

Juudm dee jll gwandak
nagoo'ee hahtsah?
Who is the carpenter for the set?

Juudm dee gwmk'do ts'at
gWldhaach'lk eenjlt gWltr'lt
tagwahah' ah?
Who is the technician for video
and sound?

Juudm dee ehk geenjlt
edeelaa ts'at atr'aadzoo
geenjlt shtih hahkhah?
Who are the singer and drummer
for songs and dance?

Juudm dee gwandak eenjlt
gWlk'lt teelyah?
Who are the actors?

Juudm dee tShlt ml1h?
\-Vho are the leaders?

Juudm jll gwandak eenjlt
gagwahaandak uu'dk dmjll
kat TV zhlt guuvah
gagwahaandak.
Whoever is the PR person will
make public announcements on
television.
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Language Use

Language Sample

Language Practice

Juudm tseedhoh hah gWllnzll
gwltr'lt t'agwah'll andanh'
tseedhoh k'andehanahtyaa.
Who is good with money is the
financial ad\~sor.
Class decides on individual
talents in the class and
assigns roles.

Juudm
heelah?

•

_

Deetrln'
Nehtruh
Shah
Who wants to be

Practice word order in
sentences by having
students repeat who will
be doing what task and
why using the sentence
pattern.

?

Raven
Wolverine
Bear

Andy Deetrln' heelaa
mhthan.
I want Andy to be Raven.

Juudm dee dllkak gWldl'ee
hahtsaa geenjlt nlZIl?
Who wouJd be a good person to
do the make-up?

Juudm gWldl'ee geenjlt
gWltr'lt t'agwllh'll adanh
dllkak gWldl'ee hahtsah.
VYhoever is the artist will do the
make-up.

Juudm gWldl'ee geenjlt
gWltr'lt t'agwllh'll adanh
dmehd'eh hahtsah.
Whoever is the artist will make the
posters.
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Second Language Sample Module

Language Sample

Language Use

Language Practice

Juudm adantl'oo dee geenjlt
heezah?
Who would be a good person to
do the writing?

Eleanor gWllnzu adantl'oo
adanh' gwehdmeetl'oh.
Eleanor is a good writer; she
should do the writing.

Juudm dee k'e'tr'ljahkal'
eenjlt heezah?
Who would be a good person to
be the sewer?

Albertme gwunzll k'e'jahkal'
adanh' k'eehadahka'.
Albertine is a good sewer; so let
her be the sewer.

Juudm dachan hah dha'all
eenjlt heezah?
Who would be a good person to
be the carpenter?

Andy dachan hah dha'au
heelah.
Andy will be the carpenter.

Juudm dugwmk'oo hah
gWltr'lt t'agwah'm eenjlt
heezah?
Who would be a good person to
work with the video'

J C dugwmk'oo tr'ooheendal
eenjlt gWltr'lt
t'agwahah'yah.

JC
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Second Language Sample Module

Language Sample

Language Use

Language Practice

}uudm etr'ldl'ee geenjlt
gWltr'lt t'lgwah'm hah
gwtr'Jt t'agwahah'ah?
Who is going to work with the
artist?
b) Produce

Students prepare their
own lines for the
dramatization.
Give each student a
basic script of the
legend in 3rd person.
Students will take their
own lines and prepare
them in the 1st person
to dramatize.
Ask students to use
techniques to make
their lines more
effective: descriptive
vocabulary, repetitive
patterns, use of voice
etc.

Example:

Neegoo vehkhee dinjii nat
uudahkat Deetrln' kagigjjkhii
geenjit.
Fox asked the people nearby to call
for Raven.
Person 1:

Neegoo jtik gasrah nii'ee.

•

Students practice
changing other verbs
learned, from 3rd to first
person.

•

Have students practice
their lines out loud, giving
suggestions for
intonation, stress, and
body language.

Fox is in mnch pain.
Person 2:

Vits'at tr'iheendal gijiidit'aih.
We must tty to help him.
Person 3:

Nits'oo dee Deetrln' Vllqkat
gahlidlkhyah.
How will we send for Raven?
Person 4:

Vits'at tihshah. Diits'at
tr'iheendal uuhadalkat.
I will go to him. I will request
his help.

Dene Kede, Grade 9 Module Five: Developing Our Talenrs

63

Developing Our Talents

Second Language Sample Module
North Siavey - Second Language Sample Module

Activity # 1: Hear and share understanding of legend
with classmates.
Language Sample

Language Use
al Understand

Give each group a
choice of three legends
to hear. Each group
hears a different
legend in Slavey.
Possible Legends:

MolatsldzQ,
Bets'enhdele,
Chizhijij
[Raven, YamQreya,
Creation Story]

In Slavey, each group
relates sequence of
events of their legend
to the rest of the class.

#1.

#2.

Language Practice
#3

•

Prior to hearing the
legend in Slavey, give
students list of legends
in English to provide
them with some context
for wlderstanding.

•

Allow them to hear the
legend several times
(using a rape recorder),
making notes in Slavey
as they listen.

•

Give students a study
diagram to use while
listening with questions
about characters,
sequence of events and
setting to work from as
they listen to the
legend.

•

Put pictures of events in
legend in different order
and have students
arrange pictures in
order, telling what is
happening in each
picture.

Amll?
\\'ho?

Who?

Who?

Where?

""here?

Qde?
\~ere?

Ayil?
What?

""hat?

Ayil gha?
Why?
Why?

What?
Why?

"TatsQ, Nogare GQn~ Nerichu
"The Raven Retrieves the Foxes Arm"
Ale godl heoniwa daguja?
"Vhat happened at the beginning of
the story?
NQgere begQn~ hule 1'a xQretsa.
The Fox was missing an arm and was
in a lot of pain.
NQgere begQn~ hule 1'a' daguja?
What happened because the Fox's arm
is missing?
TatsQ kago91de.
They sent for Raven.
NQde ts'~ daguja?
What happened finally'
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Language Use

Language Sample

In Slavey, each group
identifies and
describes the
characters in their
legend.

__ Ayfl godene Qt'e?
What kind of character is __?

Encourage students to
use vocabulary from
the legend to describe
the characters.

Dene nezQ.
He is wise.

Language Practice
•

Dene dalt'e __.
What kind of character is he?

Have students add to list
of vocabulary that
describes character by
describing an interesting
person that they know
among family or friends.

Bedza 9Qhtl.
He is kind.
Dene ghQ yare1a.
He is a trickster.

North Siavey - Second Language Sample Module

Activity #2: Persuade others as to which legend to dramatize.
Language Use
a) Interact

Have group draw
pictures or plans of
what the set and
costumes might look
like in the legend they
studied.
Have them label the
pictures with words in
Siavey to show what
the sets wiJl be made
of.

Language Sample
Edlre dechl hIlI gha, bekw'lhchln~
ha be1ele tQ t'a.
The br311ches will represent the trees.
Edlre TatsQ Qt'e. Beni

Language Practice

•

Teacher gathers list of
words used for this
activity by each group
3lld uses the list to
practice spelling
accuracy.

da1edenehdf.
This is the Raven. A mask will
represent the Raven.
Be1a nede dezene.
The coat will represent his body.
Edlre sa Qt'e. Ek'arfk'Qn~ t'a hQI[.
The lamp will represent the sun.
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Second Language Sample Module
North Siavey - Second Language Sample Module

Activity #3: Class consensus about which legend to use for
dramatization
Language Sample

Language U..;;,s.;;.e_
al Interact
Srudents state their
preferences, and give
reasons in Slavey, for
the legends they prefer
to dramatize.

Ayil god I k'a k'egots'e7a gha?
Which story are we going to act
out?

Language Practice
•

TatsQ godi segha nezQ.
I like the Raven story.

Have srudents practice word
order in sentences about
preferences. Give them
several sentences with words
in mixed order and have
them put them in the correct
order.

Yamoriya godi segha nezQ.
I like the Yamoreya story.

Segha nezQ
I like
Raven because
TatsQ t'a
humorous
beghQ dlriowht:

TatsQ bewa IQ t'a segha nezQ.
I like the Raven because he is
talkative.

TatsQ beghQ
segha nezQ.

dlriowh~

t'a

I like the Raven because he is
humorous.

dlriowh~

TatsQ nejjle t'a segha nezQ.

TatsQ beghQ
segha nezQ.

I like the Raven because he isn't
afraid.

I like the Raven because he
is humorous.

Yamoriya natse t'a segha nezQ.
I like Yamorfya because he is
strong.
Yamoriya 71k' Q t'a edariya t'a
segha nezQ.
I like Yamorfya because he is
spirirually superior.

Srudents propose
consensus in Slavey.

TatsQ beghQ
ats'ule.

dlriowh~

t'a eyu

Let's do the Raven because it is
funny.
H~?~,

tatsQ godi ats'ule.

•

Have the srudents role
play in pairs, discussing
and coming to consensus
about which movie they
would like to see.

Yes, let's do the Raven story.
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Second Language Sample Module
North Siavey - Second Language Sample Module

Activity #4: Review legend that is chosen for dramatization.
Language Use
a) Understand
Relate sequence of
events in legend with
some detail.

Language Sample
NQgere he sah he etek'e sQn~

Language Practice
•

Have students put pictures
of the events in sequence,
taking turns to relate the
sequence of events.

•

Select several words that
describe characters,
settings or actions in the
legend. Have students
connect the describing
words with the things or
people that are being
described.

gft'a.
Fox and Bear had an argument.

Sah, nQgere ge!ne darlhdla h<i
narehzu.
Bear pulled off the Fox's arm and
paddled home it.

NQgere begha ezha t'a
xQratsa.
Fox cried loudly from the pain.

Tatse! ka?ah?a Dene ka hehdl.
He asked the people to send for
the Raven.

Dene ka tatse! kagoglde.
People called for Raven.

Discuss the moral or
lesson in the legend
chosen. Ask students to
recall situations in their
lives that reminds them
of these characters or
the situations in the
legend.

Eyu god 1 ts'e ayh li hchu
gha?
What are you going to rake !learn
from that story that is meaningful
to you?
EdeghQ ets'ehdl.
Watch out for yourself.
Dene dze t'a dene ghats'eda.
Look for good in everyone.

Students give, in Siavey,
their reasons for liking a
character.

Ayil gha Tatse! godi negha
nezQ?
Why did you like the story?

Tatse! gQzhQ t'a.
Because the raven is smarr.
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Second Language Sample Module

Language Use

Language Sample
TatsQ aYl! t'a gQzhQ?
In what way is he smart?

Language Practice
TatsQ'
• nejjle
Tatso' • Dene ts'adl
yamQreya. • edariye

Danl t'a Dene ts'e nadl?
How does he help people?
Qde ?ekwl! at'l Sll tatsQ gok'a
gota ets'arat'a k'enadenewa.
He flies over the area where the
caribou are.

Raven
not scared
Raven
helped the people
YamQreya is capable.

North Siavey - Second Language Sample Module

Activity #5: Prepare and practice dramatization.
Language Use
a) Interact

As a class, decide on
people needed to create
the dramatization.

Language Practice

Language Sam Ie
gonl retra
person who paints (painter)

•

Practice vocabulary on
left by having students
make a collage (cut up
pictures from magazines)
of roles involved in
putting together a
dramatization and
labeling them.

•

Use list of words in box
on left to practice spelling
of words with glottal
sounds and accuracy of
tone.

goht'ene nimega
person who sews (sewer)
godl reWa
person who writes (writer)
dech( ghalaeda
person who works with wood
(woodworker)
?erttt'a naeda hehts(
person who works with videos
(video maker)
godi k~ cha?adere?1
person who acts (actor)
k'aowa yaole
person who leads (leader)
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Second Language Sample Module

Language Use

Language Sample

Language Practice

kQtah godl he1a
person who informs the public
(pR person)
sQba k',jdi hill
person who looks after money
(financial person)
shldene
person who sings (singer)
?exele hexa
person who drums (drummer)

Class decides on
individual talents in the
class and assigns roles.

AmiJ gonf retfe gha nezQ?
Who will be a good person to do
the makeup?
AmiJ goht'ene nanelu gha
nezQ?
Who will be a good person to be
the sewer?

•

Practice word order in
sentences by having
students repeat who will
be doing what task and
why using the sentence
pattern.

AmiJ dechl ghalaeda gha nezQ?
Who will be a good person to be
the carpenter?
AmiJ 1erlhtf'e naeda yalhtsf gha
nezQ?
Who will be a good person to
work with the video?
AmiJ sQba k'enatfe k' edi hili
gha?
Who will be good with money as
in a financial advisor?

Dene Kede, Grade 9 Module Five: Developing Our Talents

69

Developing Our Talents

Second Language Sample Module

Language Use

Language Sample

Language Practice

Amil hejl gots'fil dagowa gogha
1exele hehxa gha?
"Vho will sing and drum for the
dance?
Amil k'aow9 yaole gha?
Who will be the leaders?
Eleanor nezQ 1eretfe fa godl
reWe gha nezQ.
Eleanor is a good writer; so she
will be the wri ter.
Albertme nezQ na1enelu fa
gohfene nanelu gha nezQ.
Albertine is a good sewer; so she
will be the sewer.
Andy dech(h ghalaeda gha
nezQ.
Andy will be good as a carpenter.
JC 1erlhtfe naeda hehtsl gha.
JC will work on the video.
Ami! god I k' ~ ch'a1adegere11 gIll
gha?
Who will be the actors?
Ami! TatsQ huhfe nlwfil?
Who wants to be the raven'
Ami! nQgere huh~e nlwfil?
Who wants to be the fox?
Ami! sah huh~e nlwfil?
Who wants to be the bear?
Andy, tatsQ hule ben(hwhfil.
I want Andy to be the raven.
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Language Sample

Language Use
b) Produce
Students prepare their
own lines for the
dramatization.
Give each student a
basic script of the
legend in 3rd person.
Students will take their
own lines and prepare
them in the 1st per on
to dramatize.

Example:

Language Practice
•

Students practice
changing other verbs
learned, from 3rd to first
person.

•

Have students practice
their lines out loud,
giving suggestions for
intonation, stress, and
body language.

NQgere, dene ke tatsQ ka7ah7a
gohdl.
Fox asked the people nearby to
call for Raven.
Person I:
NQgere begha 7ezha natse.
Fox

IS In

much pain.

Person 2:
Ask students to use
techniques to make
their lines more
effective: descriptive
vocabulary, repetitive
patterns, use of voice
etc.

Bets'~

nats'edl gha g07Q.
We must try to help him.
Person 3:
Danf tatsQ ka7ets'eh7a gha.
How will we send for Raven?
Person 4:
Sln~ bets'~ naoht~a. Dene ts'~

naod! karuhsf.
I will go to him. I will request his

help.
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Second Language Sample Module
South Slavey - Second Language Sample Module

Activity # 1: Hear and share understanding of legend with
classmates.
Language Use
a) Understand

Give each group a
choice of three legends
to hear. Each group
hears a different legend
in Slavey. Possible
Legends:
MolatsjdzQ,
Bets'enhdele,

Language Sample

#2.

#1.

Language Practice

#3

•

Prior to hearing the
legend in Slavey, give
students list of legends in
English to provide them
with some context for
understanding.

•

Allow them to hear the
legend several times
(using a tape recorder),
making notes in Siavey as
they listen.

•

Give rudents a study
diagram to use while
listening with questions
about characters,
sequence of events and
setting to work from as
they listen to the legend.

•

Put pictures of events in
legend in different order
and have student arrange
pictures in order, telling
what is happening in each
picture.

AmfI?

Who?

Who?

Who?

Where?

""'here'

What?

""'hat?

Why?

Why?

Od,?

Where?
AzhfI?

'''hat?

Chizh~~

ghQh?

[Raven, Yamoria,
Creation Story)

Why?

In Siavey, each group
relates sequence of
events of their legend
to the rest of the class.

Gondl egonfddhe adil.gujil.?

What happened at the beginning
of the story?
Nogre megQ dude?fh t'ah
da?edhl duye.

The Fox was missing an arm and
was in a lot of pain.
Nogie megcl dude?jh t'ah
daguja?

What happened because the Fox's
arm is missing?
TatsQ kazha?eglhtl.

They sent for Raven.
Nodee ts'~ Wa daguja?

What happened finaJly?

72

Dene Kede, Grade 9 Module Five: Developing Our Talents

Developing Our Talents

Second Language Sample Module

Language Use

Language Sample

__ a'a daQndih Qt'e?

Language Practice
•

What kind of character is __?

Language Use
al Understand

Have group draw
pictures or plans of
what the set and
costumes might look
like and how they
might be built. I-lave
them label the pictures
with words in Slavey to
show what the sets will
be made of.

_ _ H'a daQndfh Qt'e?
well
how It IS
Well, how is it with _ _?

Have students add to list
of vocabulary that
discribes character by
describing an interesting
person that they know
among family or friends.

Dene guzhQ Qt'e.
He is a wise person.
Dene medze-nezlJ Qt'e.
He is a good-hearted person.
GoghQh gozha7ede7ah ell.
About them
he fools
He is a trickster.

South Siavey - Second Language Sample Module

Activity #2: Persuade others as to which legend to dramatize.
__
La.nguage Use

In Slavey, each group
identifies and describes
the characters in their
legend. Encourage
students to use
vocabulary from the
legend to describe the
characters.

Language Sample
Ezhl ts'u metth'ichle gots'lilh
me7lt'Q keleh zhaguhll.
These trees have real branches and
leaves.

Language Practice
•

01 tatsQ Qt'e.
Tbis is the Raven.

Teacher gathers list of
words used for this
activity by each group and
uses the list to practice
spelling accuracy.

Gonfdheh t'ah at'l.
lIe is wearing mask.
Gok'eh7e denfHe t'ah theda.
He is wearing a black coat.
01 sa Qt'e.
This is the sun.
Ek'ak'QQ t'ah holl Qt'e.
It is made with a lamp.

Dene Kede, Grade 9 Module Five: OC\'eloping Ollr Ta.lents

7J

Developing Our Talents

Second Language Sample Module
South Siavey - Second Language Sample Module

Activity #3: Class consensus about which legend to use
for dramatization.
Language Use
a) Interact

Students state their
preferences, and give
reasons in Slavey, for
the legends they prefer
to dramatize.

Language Sample
Azhil gQndl k'eh k'egots'e?ah
gha7
Which story are we going to
act out?

TatsQ gondHi segha nezq.
I like the Raven story.

Language Practice
•

Have students practice
word order in sentences
about preferences. Give
them several sentences
with words in mixed order
and have them put them
in the correct order.

YambAdezha gondHi segha
nezq.
I like the Yamoreya story.

TatsQ medha lQ t'ah segha
nezq.
I Like the Raven because he is
talkative.

TatsQ meghQh dlrigohthE: t'ah
segha nezq.
I like the Raven because he is
humorous.

TatsQ nejJ1e t'ah segha nezq.
I like the Raven because he isn't
afraid.

Yambadezha nats'e t'ah
segha nezu.
I like Yamb'dezha because he is
strong.

Yambadezha edadizheh t'ah
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segha nezq
for me good

TatsQ
Raven

t'ah
with

meghQh dlrigohthe
about him makes laughter

segha nezq.

TatsQ meghQh dlrigohthE:
t'ah segha nezu.

I like Yamb'dezha because he is
spiritually superior.

I like the Raven because he is
humorous.
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Second Language Sample Module

Language Use

Language Sample

Students propose
consensus in Slavey.

TatsQ meghQh dlogohthE: t'a'h
ezhl ats'uleh.

Language Practice
•

Have students role play in
pairs, discussing and
coming to consensus
about which legend they
would like to do.

Let's do the Raven because it is

funny.
EhE!E!, TatsQ ats'uleh.
Yes, let's do the Raven story.

South Siavey - Second Language Sample Module

Activity #4: Review legend that is chosen for dramatization.
Language Use
a) Understand

Relate sequence of
events in legend with
some detail.

Language Sample
Nogie gotS'filh Sah chu eteghQh
zha1egehtl.
Fox and Bear had an argument.

Sah, nogie-gQ ejlh1(hdla gots'filh

Language Practice
•

Have students put
pictures of the events in
sequence, taking turns to
relate the sequence of
events.

zhet'sh 1Qde1e.
Bear pulled off the Fox's arm and
paddled home with it.

Megha elie t'sh nogie uutt'ie
zhs1izeh.
Fox cried loudly from the pain.

Dene TatsQ 1tka zha1eguhtr
gQhndl.
He asked the people to send for the
Raven.

Dene TatsQ 1(ka zha?egthtl.
People called for Raven.
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Second Language Sample Module

Language Use
Discuss the moral or
lesson in the legend
chosen. Ask smdents to
recall simations in their
lives that reminds them
of these characters or
the simations in the
legend.

Language Sample
Ezhll gQndl tS'llh azhil
egodedjnih gha?
What are you going to takellearn
from that story that is meaningful
to you?

Language Practice
•

Select several words that
describe characters,
settings or actions in the
legend. Have smdents
connect the describing
wotds with the things that
are being described.

TatsQ
Raven
Smdents give, in Slavey,
their reasons for liking
the character.

~.I--~.~

gOlzho
wise

Azhil ghQh ezhl gondl negha
nezl,J?
vVhy did you like the story?
TatsQ nawoh t'ah.
Because the Raven is smart.
Azhil k'~~ nawoh?
In what way is he smart?
Daondih t'ah dene gots'~ndi?
How does he help people?
Od( medzlh at'( goteh
k'ededheh.
He flies over the area where the
cari bou are.
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Second Language Sample Module
South Slavey - Second Language Sample Module

Activity #5: Prepare and practice dramatization.
Language Use
al Interact

Language Sample

As a class, identify roles

ote: A lash in Dene translation
means that it can be either one.

in Slavey required to
prepare dramatization.

Dene edlhH'ehtu t'ah

Language Practice
o

Practice vocabulary on left
by having students make a
collage (cut up pictures
from magazines) of roles
involved in putting
together a dramatization
and labeling them.

o

Use list of words on left
to practice spelling of
words with glottal sounds
and accuracy of tone.

edeWeh?l/edlhtf'ehtu t'ah
edeWeh Dene

person who paints (painter)
nanelu?l/nanelu Dene

person who sews (sewer)
edeH'eh?l/edett'eh Dene

one who writes (writer)
gondl e?1 nagozheh?l/gondl e?1
nagozheh Dene

person who performs stories
(actor)
dechl ghalaenda?l/dechl
ghalaenda Dene

person who works with wood
~'oodworker)

edlhWeh na?edah
ehtsl/edlhH'eh na?edah Dene

person who works with video
(video maker)
k'aodhe ell?l/k'aodhe Dene

person who leads (leader)
gondl gondaadl?l/gondl
gondaadl Dene

person who infomls the public
(pR person)
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Second Language Sample Module

Language Use

Language Sample

Language Practice

saamba k'endfh71/saamba
k'endfh Dene
person who looks after money
(financial person)
ej(71/sh( Dene
person who sings (singer)
ehxe71/eyeh ehxeh Dene
person who drums (drummer)

Class decides on
individual talents in the
class and assigns roles.

Am!"1 gom det. ..'eh gha nezul!
soondl7
Who would be a good person to
do the make-up?
Am!"1 gOl!ndl det., .'eh gha nezu

•

Practice word order in
sentences by having
students repeat who will
be doing what task and
why using the sentence
pattern.

soondl7
Who would be a good person to
do the writing?
Aml'l gogotth'e' na"nelu gha
neZUI! soondl7
Who would be a good person to be
the sewer?
Am!"1 dechll! ghalaenda gha
nezul! soondl7
Who would be a good person to be
the carpenter?
Amll edlhWeh ni17edah
ghalaenda gha nezl,! soondl7
Who would be a good person to
work with the video?
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Amll ejl gots'~h dahgodhe
gogha ehxeh gha soondr7
\Vho will sing and drum for the
dance?
Amll saamba k'endlh ell gha
soondl7
Who will be the financial person?
Amll k'aodhe ell gha soondl7
\Vho will be the leader?
Eleanor nezy edeWeh t'ah
ededl edeWeh gha.
Eleanor is a good writer; so she
will do the writing.
Albertme nezy nanelu t' ah
ededl nanelu gha.
Albertine sews well; so she will be
the sewer.
Andy dechI ghalaenda nezy el(
gha.
Andy would be good as a
carpenter.

J C edlhWeh nil1edah k'eh
eghiila?enda gha.

J C is going to work on the video.
Ami' gondl ege?1 niiogezheh
geell gha a7
\Vho will the actors be?
Amlr TatsQ ?ohfe emdhf(l7
\Vho wants to be Raven?
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Amll Nogle ?ohte emdh~?
Who wants to be Fox?
Amll Sah ?ohte emdh~?
Who wants to be Bear'
Andy TatsQ ole enehth~.
I want Andy to be Raven.

bl Produce
Students prepare their
own lines for the
dramatization.
Give each student a
basic script of the
legend in 3td person.
Students will take their
own lines and prepare
them in the I st person
to dramatize.
Ask students to use
techniques to make
their lines more
effective: descriptive
vocabulary, repetitive
patterns, use of voice
etc.

Example:

•

Students practice
changing other verbs
learned, from 3rd to first
person.

•

Have students' practice
their lines out loud, giving
suggestions for
intonation, stress, and
body language.

Dene zhets'~ xQh ageet'(.
TatsQ kazhaeguhtl Nogle
gohndl.
Fox asked the people nearby to
call for Raven.
Person I:
Nogle uutt'le daedhl.
Fox is in much pain.
Person 2:

Mets'athidl gha gO?Q.
We must try to help him.
Person 3:
Daondfh t'ah TatsQ
kazhaets' uhtl?
How will we send for Raven?
Person 4:
Mets' aohttah, naxets' aondl
meduh[.
I will go to him. I will request his
help.
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