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The Western Canadian Protocol for Collaboration in Basic 
Education (1998) states that the ministers of Education in the 
four western provinces and two territories agree to collaborate 
in basic education because of the importance they place on 
four major goals: 
 

• a high standard of education, 
 
• common educational goals, 

 
• removing obstacles to the access of educational 

opportunities for students, including improving the ease 
of transfer from jurisdiction to jurisdiction, and 

 
• the optimum use of educational resources. 

 
The Common Curriculum Framework for English Language 
Arts, Kindergarten to Grade 12, hereafter called the WNCP 
ELA Curriculum Framework, was developed by the ministries 
of Education in Alberta, British Columbia, Manitoba, 
Saskatchewan, the Northwest Territories, and the Yukon 
Territory, in cooperation with teachers and other educators 
from these provinces and territories. Reaction panels 
composed of teachers, administrators, parents, post-
secondary educators, business representatives, and members 
of community organizations made important contributions. The 
Specific Outcomes (SO) and high learning standards in the 
WNCP ELA Curriculum Framework are designed to prepare 
students for present and future language requirements.   
 
Changes in society and technology have affected, and will 
continue to affect, the ways in which students use language to 
think, to communicate, and to learn. Students must be 
prepared to meet new literacy demands in Canada and the 
international community. The ability to use language effectively 
enhances students’ opportunities to experience personal 
satisfaction and to become responsible, contributing citizens 
and lifelong learners. 
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“One of the best 
measures of how  

we honour students’ 
cultures is the breadth  
of literature we read  
aloud to them and  

make available  
in the classroom.” 

 
Reggie Routman.  

(2008). 
Teaching Essentials 

(p.10) 
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The intent of the WNCP was to provide a scaffolding of 
General and Specific Outcomes (GO and SO). Each 
jurisdiction would then develop the descriptive Learning 
Outcomes (LO) with which the classroom teacher, students, 
and parents could measure student success. As a result of this 
process, the Learning Outcomes (LO) developed, by each 
jurisdiction, would maintain the integrity of the WNCP ELA 
Curriculum Framework while highlighting their contexts. The 
NWT began the process of developing outcomes in 2002 
enabling boards and districts to have a stronger voice to 
acknowledge the unique characteristics of their students and 
communities.  

 
Education in the Northwest Territories fosters practices based 
on some fundamental beliefs about children and learning. It is 
our belief that practices that recognize and value diversity are 
beneficial to all children.   
 
We believe: 
• All children are unique. 
• All children can learn and experience success. 
• Children come to school with a vast potential for learning. 
• Children bring life experiences and knowledge with them. 
• Children have common needs; they also have many 

differences. 
• All children have the right to quality learning opportunities 

that are challenging and suited to their individual strengths, 
needs, and learning styles. 

• Education must be relevant and meaningful for each 
individual. 

• Learning is a life-long process that occurs in the classroom, 
in the home, and in the community. 

• Educating our children is a shared responsibility. 
Adapted from Educating All Our Children,  

Ministerial Directive on Inclusive Schooling, 2006. 
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To honour the cultural diversity of our Territories as well as to 
celebrate the success of our students, our jurisdiction 
developed a working team to develop clear measurable 
Learning Outcomes (LO) for each Specific Outcome (SO) of 
the WCP (WNCP) ELA Curriculum Framework.  
 
As a result, common educational standards are provided 
for all NWT students. The team was composed of teachers, 
administrators, consultants, and curriculum coordinators, 
representative of the District Education Authorities, District 
Education Councils, and Education, Culture and Employment 
(ECE) of the Northwest Territories.   
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“We must honor that  
first language students 
bring to our classroom;  

we must understand  
their culture; we  

must learn to see  
— and hear —  

from a  
perspective beyond  

our own.  
 

Because, indeed,  
peace comes in  

many languages” 
 
 

Kylenne Beers  
as cited in Beers et al. (2007). 
Adolescent Literacy: Turning 

Promise into Practice.  
(p. 125) 
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The Dene and Inuvialuit of the Northwest Territories have been 
here since “the world was new” (Blondin, 1997). The first 
people of the Northwest Territories had a system of education 
before the arrival of Europeans; traditional understandings 
were recorded orally in texts that were passed down and 
transformed through the generations. Warner (2006) contends 
that Aboriginal ways of knowing, “in contrast to Western 
educational practices, are acquired and represented through 
the context of place, revolving around the needs of community 
and the best efforts to actualize a holistic understanding of the 
community’s environment” (p.150).  
 
Aboriginal ways of knowing, being and teaching and learning 
continue in communities throughout the NWT. The Minister of 
Education, Culture and Employment mandates the infusion of 
Dene Kede and Inuuqatigiit in all programs of study. 
 
Building on Our Success 2005-2015, the strategic plan of the 
ECE recognizes culture, heritage and language as the 
foundation for learning encouraging empathy and openness 
when encountering different cultures. Education that fosters 
this foundation will foster connections between the classroom 
and the community.  
 
These connections will draw from local resources and 
knowledge bases and recognize and respect discourse 
patterns of the community and cultural variations in 
approaches to learning. These variations are dynamic traits 
among people who have had specific histories and 
relationships to places. In ELA, teachers may wish to:  
)
• explore the oral traditions of the community 
 
• include print, digital and film texts by Dene, Métis, Inuvialuit 

and Inuit as well as other Aboriginal authors  
 
• consider the communication forms and styles of the 

community. Build on strengths and bridge difficulties.  
 
• point to differences in register in a respectful manner. 

Emphasizing the appropriateness of the register for the 
context rather than notions of “standard” and “non-
standard” oral English. 
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The Nature of Language 
Language is the basis of all communication and the primary 
instrument of thought. Language is a social and uniquely 
human way of exploring and communicating meaning.  As well 
as being a defining feature of culture, language is an 
unmistakable mark of personal identity, and is essential for 
forming interpersonal relationships, extending experience, 
reflecting on thought and action, and contributing to a 
democratic society. 
 
 
Language Acquisition and Development 
Language learning is an active process that begins at birth and 
continues throughout life.  Children learn language as they use 
it to communicate their thoughts, feelings, and experiences, 
establish relationships with family members and friends, and 
strive to make sense and order of their world. They may come 
to school speaking one or more language or learn another 
language in school. It is important to respect and build upon a 
child’s first language. Experience in one language will benefit 
the learning of other languages. 
 
In their early years, children develop language informally.  
Long before they understand explicit rules and conventions, 
children reproduce the language they hear, and use language 
to construct and to convey new meaning in unique ways.   
 
Later language learning occurs in specific contexts for specific 
purposes such as learning about a specific subject, 
participating in the community, and pursuing work and leisure 
activities. 
 
Language development is continuous and recursive 
throughout students’ lives. Students enhance their language 
abilities by using what they know in new and more complex 
contexts and with increasing sophistication. They reflect on 
and use prior knowledge to extend and enhance their 
language and understanding.  
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“Our definition of  
reading and reading 

instruction are  
changing. And how  
we see the world  

changes as a result.  
 

What are  
called “new literacies”  

are profoundly  
shaping the ways in  
which we view and  
use language…. 

 
 

Just think of video  
cameras, web editors, 

spreadsheets, listservs, 
blogs, PowerPoint,  

virtual worlds and dozens 
more. Our traditional  

way of thinking  
about and 

 defining literacy  
will be insufficient  

if we hope to provide 
youngsters with what  
they will need to be  

full participants in the  
world of the future.” 

 
David Booth. (2006).  

Reading Doesn’t Matter 
Anymore (p.11/12) 

 
 

 By learning and incorporating new language structures and 
using them in a variety of contexts, students develop language 
fluency and proficiency. Positive learning experiences in 
language-rich environments enable students to leave school 
with a desire to continue to extend their knowledge, skills and 
interests. 
 
 
Language Learning:  A Shared Responsibility 
Students, parents, teachers, and the community share the 
responsibility for language learning. Students require ongoing 
opportunities to use language in its many forms.  Opportunities 
to learn language occur first at home and are extended as 
children move into larger community. Schools provide 
environments where students continue to develop language 
knowledge, skills, and strategies to achieve personal, social, 
and academic goals. 
 
Language development is the responsibility of all teachers.  
For example, subject area teachers teach the specialized 
language and forms of each subject.  English Language Arts 
teachers, however, have a special role because of their focus 
on language, its forms, and functions. They help students 
develop and apply strategies for comprehending, composing, 
and responding in a variety of situations. 
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The Importance of Language 
All children come to school with rich experiences and 
language. Language learning is an active process. Valuing the 
use of both the heritage and second languages is essential for 
strengthening personal identities and enhancing interpersonal 
relationships.   
 
The cultural diversity of our Territories offers the school system 
a wealth of starting points for classroom activities and 
language emanating from authentic experiences:  our children 
are richer for the multiple languages of our Territories.   
 
The Official Languages Act of the Northwest Territories 
recognizes: Chipewyan, Cree, T!"ch#, Gwich’in, Inuktitut 
(including Inuinnaqtun and Inuvialuqtun), and Slavey (including 
North Slavey and South Slavey) in addition to English and 
French. Other rich cultures enhance our Territories with their 
languages and traditions too. The key to the celebration of 
each individual is to begin from his or her experience base and 
build a learning community together. 
 
Just as children come to school with language, they also come 
as members of multiple learning communities, including the 
family and the extended community. The school system is 
another learning community that welcomes our children with 
their rich backgrounds.   
 
The relationship between home and school is a reciprocal one. 
In building a school community, the learning environment 
naturally extends beyond the physical walls of any school 
reaching out into various communities. The dialogue between 
the communities shapes the learning environment. Creating 
the learning environment is a shared responsibility.  
 
 
 
 
 
 
 
 
 
 

  
 
 
 
 
 
 
 
 
 
 

“Creating classroom 
environments that  

are literate, organized, 
purposeful, and  

accessible nurture  
literacy and foster 
independence.” 

 
 

Debbie Miller.  
(2002).  

Reading with Meaning:  
Teaching comprehension  

in the  
Primary Grades  

(p. 99) 
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Actively involved learners are responsible for their growth.  
Purposeful, meaningful involvement ensures opportunities to 
relate to authentic situations that create a challenging and 
motivating learning environment. Comfortable students 
become risk takers and active, responsible learners. Positive 
learning experiences encourage lifelong learning. The 
foundation for lifelong learning is the culture and language that 
each individual brings to any learning situation.   
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Thinking and Learning Through Language 
Thinking, learning, and language are interrelated. From 
Kindergarten to Grade 12, students use language to make 
sense of and bring order to their world.  They use language to 
examine new experiences and knowledge in relation to their 
prior knowledge, experiences, and beliefs. They make 
connections, anticipate possibilities, reflect upon ideas, and 
determine courses of action.   
 
Language enables students to play an active role in various 
communities of learners within and beyond the classroom. As 
students, speak, write, and represent, they also listen to, read, 
and view the ideas and experiences of others. Critical and 
creative thinking and learning through language occur when 
students reflect, speculate, create, analyze, and synthesize. 
 
In addition, language facilitates students’ development of 
metacognitive awareness; that is, it enables them to reflect on 
and control their own thinking and learning process. Language 
helps students develop an awareness of the skills and 
strategies they need to complete learning tasks successfully 
and to communicate about themselves as learners. 
 
The study of English language arts enables each student to 
understand and appreciate language, and to use it confidently 
and competently in a variety of situations for communication, 
personal satisfaction, and learning. Students become confident 
and competent users of all six language arts through may 
opportunities to listen and speak, read and write, and view and 
represent in a variety of combinations and relevant contexts.  
 
All the language arts are interrelated and interdependent; 
facility in one strengthens and supports the others. In the 
outcomes of this WNCP ELA Curriculum Framework, the six 
language arts are integrated. 
 
 
 
 
 

  
 
 
 
 
 
 

“I want writing to become 
second nature to 

students. That means 
they have to write many 
genres for a variety of 

purposes. I want writing 
to be as natural for them 
as slipping on sandals.” 

 
Tom Romano. (2007).  

Teaching Writing from the 
Inside in Beers et al.  
Adolescent Literacy:  

Turning Promise into Practice.  
(p. 171) 
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The study of English language arts enables each student to 
understand and appreciate language, and to use it confidently 
and competently in a variety of situations for communication, 
personal satisfaction, and learning. 
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The WNCP ELA Curriculum Framework provides the 
pedagogical foundation for learning through language. The 
Learning Outcomes (LO) detailed in the NWT ELA Curriculum 
maintain the integrity of the WNCP ELA Curriculum 
Framework. Those Learning Outcomes (LO) are the 
descriptive measurables with which classroom teachers, 
students, and parents assess learning. The NWT ELA 
Curriculum serves multiple purposes and multiple audiences. 
 
The NWT ELA Curriculum reflects the philosophy that 
language acquisition is not a linear event; rather it is a 
continuum of learning.  Learning is continuous and recursive.  
Translating that philosophy into the classroom requires that 
planning and assessment flow naturally from the students’ 
strengths and challenges. Therefore, each learning context is 
unique and shapes the progression through the Learning 
Outcomes (LO) at a different pace and in varying sequences.   
 
The NWT ELA Curriculum is: 

• a planning tool, and 
• an assessment and evaluation tool. 

 
 
The ELA Curriculum As A Planning Tool 
The NWT ELA Curriculum serves as a planning tool.  From the 
Learning Outcomes (LO), both teachers and students can 
build language rich experiences to explore the knowledge, 
skills, and strategies expected of students from Kindergarten 
to Grade 12. Through on-going dialogue and on-going 
assessment, planning is a shared responsibility.  
 
The information garnered is used to create balanced 
instructional experiences and helps to define areas where 
teaching, practice, or maintenance is the main emphases. That 
becomes the foundation that builds competence and 
confidence within the integrated six language arts: listening, 
speaking, reading, writing, viewing, and representing. Planning 
together and integrating the language arts validates students’ 
strengths, challenges, and interests. 
 
Students and teachers set goals and make plans to support 
student achievement. Their plans reflect the learning outcomes 
of many curricula. 
 

  
 
 
 
 
 
 
 
 

“Choice is a critical 
ingredient.  
Students  

are more likely  
to want  

to do school work  
when they have  

some choice in the  
courses they take,  
in the material they  
study, and in the  

strategies  
they use to  

complete tasks.” 
 
 

National Research Council   
as cited in  

Karen Hume. (2011).  
Tuned out:  

Engaging the 21st  
Century Leaner  

(p.70) 
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Through a variety of instructional approaches, the Learning 
Outcomes (LO) are not kept separate and distinct; rather, 
many are integrated into all learning experiences, reaching 
beyond the language curriculum. A careful analysis of the 
learning experience determines the appropriate combination of 
Learning Outcomes and the series of instructional steps, which 
lead to proficiency and the achievement of the standards for 
each individual.  Opportunities to revisit and practice, through a 
variety of authentic experiences, are necessary to maintain 
and refine previously learned knowledge, skills, and strategies 
as well as to consolidate new learnings. Planning for a 
balanced language experience is a shared responsibility 
involving all students, all teachers, parents, and the 
community. 
 
The standards (Learning Outcomes) for each grade are 
organized along a Continuum which shows the sophistication 
of knowledge, skills, and strategies acquired over time. When 
planning, the consideration of the children’s varied learning 
experiences, their strengths, and their challenges helps to 
determine where each individual is along a Continuum.  
 
 
The Optimal Learning Model 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Regie Routman.(2007).Teaching Essentials 
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The structure of a Continuum acknowledges that individual 
learners have different beginning and end points: for instance, 
a student placed in a grade six classroom may be working on 
a combination of Learning Outcomes (LO) from grades three, 
grade four and grade five. Learners can attain competencies at 
any time and continue to grow along a learning Continuum.  
Therefore, each learning context is unique and shapes the 
progression through the Learning Outcomes at a different pace 
and in varying sequences.   
 
When a Learning Outcome is attained, a learner progresses to 
its related Learning Outcome in the following grade; the 
progression is horizontal and more sophisticated across a 
Continuum. It is important to note that learners who are not yet 
proficient with specific skills need to continue with scaffolded 
instruction at their individual levels. It is that information that 
leads to informed instruction, either for the individual or for 
larger groups. It is necessary to consider the details of the 
Learning Outcomes of a grade as well as each individual’s 
progression along the Continuum. Both assessment and 
evaluation inform instruction. 
 
As a planning tool the NWT ELA Curriculum welcomes the 
involvement of multiple partners, on multiple levels, in the 
development of the learning process. The process depends 
heavily on student involvement through planning and self-
assessment. By understanding their strengths, challenges, 
learning styles, and interests, students play an active role in 
 structuring learning experiences 
that best meet their ever-changing 
needs. The recursive nature of 
learning requires on-going 
assessment, by both student and 
teacher, to adjust the learning 
experiences accordingly along the 
Continuum. 
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Educating All Our Children:  Departmental Directive on Student 
Assessment, Evaluation, and Reporting, 2010, defines 
assessment and evaluation like this:  

• “Assessment is a systematic process of 
gathering and interpreting information about 
what a student knows, is able to do, and is 
learning to do.”   

 
• Authentic assessment provides students with 

descriptions of expected performance levels 
and the criteria by which they will be 
evaluated.  Students are then requested to 
perform, produce, or otherwise demonstrate 
skills that represent their learning in real life 
settings in and out of the classroom.  
Learning is exhibited over time to show 
evidence of progress, achievement, and 
application of learning.”   

 
• Evaluation is the process of making judgments and 

decisions based on the interpretation of evidence 
gathered through assessment.”   

 
Assessment and evaluation have different purposes; both are 
essential to inform instruction.  Assessment refers to gathering 
and interpreting information for the purpose of informing 
teaching and to help students learn more.  Assessment is the 
descriptive feedback used to interpret the learning.   
 
Assessment is authentic when it combines evidence of 
progress, achievement, and the application of learning. By 
seeing strengths, understanding challenges, and setting goals, 
learning is enhanced.   
 
Evaluation stems from assessment. Evaluation implies bringing 
meaning to that information through a complete examination of 
all of the assessment information. That analysis and reflection 
leads to informed instructional decisions based on the 
interpretation of evidence gathered through multiple 
assessments. 

 



 

2011 NWT English Language Arts Curriculum Page  A - 15 

 
Evaluation includes the collection of information, its 
interpretation, and informed decision-making. Through 
observation and interpretation of processes and products in 
meaningful contexts, test scores and grades have the potential 
to shape the plans for a balanced learning experience; 
separately, test scores and grades are just information. Both 
assessment and evaluation inform instruction through the 
assessment of learning, for learning, and as learning. 
 
Student involvement is the key to empowerment and the 
establishment of self-reflection processes applicable to all 
learning situations within and beyond the traditional 
educational setting. Developing the metacognitive strategies 
and skills to understand, analyze, and reflect on one’s growth 
over time, builds capacity within each individual.   
 
The ultimate goal of evaluation is to develop empowered 
learners who assess their growth. Through authentic 
experiences, meaningful, classroom-based assessment 
provides frequent opportunities for feedback that allows 
teachers and students a framework for reflection and 
adjustment.  The resulting dialogue enhances, empowers, and 
celebrates learning.   
 
Informed learners take ownership: they develop self-
assessment strategies and skills, as they understand the 
assessment criteria and procedures. Empowered learners 
celebrate their identity: they build on the diverse knowledge, 
skills, and strategies valued in their cultural backgrounds.  As 
learners become self-directed, their processing strategies and 
the quality of their product are enhanced.   
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English Language Arts must be viewed as assessing literacy 
through the six language arts:  listening, speaking, reading, 
writing, viewing and representing. To guide educators, the 
English Language Arts Curriculum contains a variety of on-
going assessment opportunities.   
 
The suggestions provided below, are but a few ways in which 
to collect data about both the processes and the products of a 
student’s learning experiences: 

• Rubrics for each of the six language arts, 
• Observations and anecdotal records, 
• Running records and miscue analyses; 
• Performance samples, 
• Performance assessments, 
• Learning logs and response logs, 
• Self-assessments and reflections,  
• Parent and peer assessments, 
• Questionnaires, inventories and surveys 
• Conferences and Interviews, 
• Portfolios,  and 
• Individual Education and Modified Education Plans 
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Five General Outcomes (GO) serve as the foundation for the WNCP ELA Curriculum 
Framework and for the NWT English Language Arts Curriculum. General Outcomes (GO) are 
broad statements identifying the knowledge, skills, and attitudes that students are expected to 
demonstrate with increasing competence and confidence from Kindergarten to Grade 12. The 
General Outcomes (GO) are interrelated and interdependent; each is to be achieved through a 
variety of listening, speaking, reading, writing, viewing, and representing experiences. 
 

 

 
General Outcome 1: Students will listen, speak, read, write, view, and represent to 
access and explore prior knowledge and experiences of self and others. 
 

 

 
General Outcome 2: Students will listen, speak, read, write, view, and represent to 
comprehend and respond personally and critically to oral, print, and other 
media texts, through a process. 
 

 

 
General Outcome 3: Students will listen, speak, read, write, view, and represent to 
plan and focus an inquiry or research and interpret and analyze information, 
through a process. 
 

 

 
General Outcome 4: Students will listen, speak, read, write, view, and represent to 
clarify and enhance oral, written, and visual forms of communication, 
through a process. 
 

 

 
General Outcome 5: Students will listen, speak, read, write, view, and represent to 
celebrate and build community within the home, school, workplace, and 
wider society. 

 
 
NWT ELA Curriculum Organizational Framework 
Specific Outcomes (SO) were derived from the General Outcomes (GO) of the WNCP ELA 
Framework. In the NWT ELA Curriculum, the Specific Outcomes are further detailed as the 
measurable Learning Outcomes (LO). 
 
 
 
 
 
)

General 
Outcomes 

Specific 
Outcomes 

Learning 
Outcomes 



 

Page  B - 2   

:J00,DJAJO)
)

)



 

2011 NWT English Language Arts Curriculum Page  B - 3 

23)2)5A2-D/  
 

)
)





 

 

)
)

!"#$%&'($)$'##*$"#*'( 

)
+,-./01203/-)34)502./)6)

)
'!57*(%)78!5985')8#$()

)
)

(/D3,4-)6E)
+R6)'-1A,CG)72-1J21/)803C):4-3,-JJO)

 
 
 
 
 
 
 
 
 
 
 

  























































































































































































































































































































































































































































































































































































































































































































!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!

!
!
!
!

"#$%&'()%!%($$*%#$*()!
+,-./01203/-!34!502./!6!
("57*)&!78"5985(!8$%)!

:;<<!
!
 

 


