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SOCIAL STUDIES AND THE CREATION OF A DEMOCRATIC LEARNING COMMUNITY

elcome to the world of social studies, where students
\ ;s / have opportunities to interact with each other in
democratic groups and communities, and to acquire
the knowledge, values, and skills they need to become active,
responsible citizens within our Canadian society. As they grow
and learn the skills of citizenship, they not only contribute to their

learning communities, but also contribute to the betterment of our
society.

What do active, responsible citizens look like? They are aware of

the world in which they live, and they care about people around
them—the people with whom they share this planet, both near and far away. They know that their actions affect
others. They have informed opinions, and think critically about issues that concern themselves and others. They
have the confidence to make their voices heard, to take a stand on issues, and to engage in social action when
necessary. They are concerned with the well-being of the environment, and live their lives in ways that reflect
that concern.

Background

This document was produced originally by Manitoba Education, Citizenship and Youth, in collaboration with
Manitoba educators. The document was well-suited for a base of Social Studies learning in the Northwest
Territories. The document has been adapted for use in the Northwest Territories after a lengthy input, advisory
and consultation process between Northern educators, administrators, and stakeholders and Early Childhood &
School Services. The nature and quantity of the adaptation has been collaboratively determined by Northwest
Territorial Advisory Committees and Departmental staff.

This document includes the core concept citizenship, and identifies general and specific learning outcomes. It
integrates the four foundation skill areas of literacy and communication, problem solving, human relations, and
technology, and provides ideas and strategies to support the implementation of social studies. It is mandated for
use in all schools in the Northwest Territories.

A Brief History of the Social Studies Curriculum

In 1997, the NWT joined the Western and Northern Canadian
Protocol (WNCP)! Common Curriculum Framework for Social
Studies K-9 project. This was the first multi-jurisdictional
curriculum project to include Aboriginal and francophone
representatives as full and equal partners in a curriculum project
designed for all students.

A

1 In November 2003 the name was changed to the Western and Northern Canadian Protocol (WNCP) for
Collaboration in Basic Education.
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The NWT became the lead jurisdiction responsible for infusing Aboriginal perspectives within the Framework
of learner outcomes. Consultations were undertaken in all parts of the NWT, and widely in all WNCP
jurisdictions, with educators, cultural advisors, Elders and curriculum writers. The final WNCP Framework
was published in 2002. Teacher advisory groups in the NWT recommended the Manitoba Foundations

for Implementation documents as having the best fit for the NWT. An agreement was reached between the
Department of Education, Culture and Employment and the Department of Education, Citizenship and Youth
in Manitoba to adapt these documents in order to provide curriculum support documents that would be helpful
to northern educators in their actual teaching of the learning outcomes that had been agreed to in the WNCP
project.

Adaptation of the Manitoba documents began in 2006, with experienced educators from across the NWT.
Ongoing consultation with a variety of stakeholders, including particularly those concerned with the infusion of
Dene Kede and Inuuqatigiit has been undertaken as these documents have been adapted for use in the NWT.

Contents of the Document

This document contains the following sections:
* Introduction: The introduction describes the purpose, background, and contents of this document.

* NWT Document Adaptations: Culture-Based Education (CBE); Career Development (CD);
Information and Communication Technology (ICT)

* Social Studies in NWT- A Kindergarten to grade 4 Overview: This section presents an overview of
the kindergarten to grade 4 social studies program in the NWT.

* Document Components and Structure: This section presents the components of the Northwest
Territories social studies curriculum and explains how the learning outcomes and strategies for teaching,
learning, and assessment are organized within this document.

* Grade 3: Communities of the World: This section contains the grade and cluster overviews, with
Aboriginal perspectives; skills, knowledge and values learning outcomes; CBE and CD correlation
charts; suggested strategies for assessment; and strategies to activate, acquire, and apply learning.

¢ References

» Appendices: This section contains the following appendices: A: Skills Assessment;
B: Blackline Masters; C: Charts and Checklists; D: Vocabulary Strategies;
E: Kindergarten to Grade 4 Cumulative Skills Chart; F: Recommended Learning Resources; ;G:
Resources Organized by Learning Experiences; H: Recommended Learning Resources Short List; I:
Long Range Planning; J: Learning Experience Poster Series
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Document Adaptations

The Grade 3 Social Studies Communities of the World: A Curriculum and Guide to Implementation has been
adapted from Manitoba for use in the Northwest Territories. Although this document was chosen in part for the
many similarities between the NWT and Manitoba, significant adaptations have been made to the document in
order for it to meet the needs and reflect the realities of our territory. These adaptations embody pedagogical,
philosophical and practical orientations that exist in the NWT. There are four main areas of adaptation that are
reflected in this NWT document:

» English Language Arts (ELA)
* Culture-Based Education (CBE)
* Career Development (CD)

¢ Information and Communication Technology (ICT)

English Language Arts (ELA)

Many of the skills and processes employed in the NWT ELA curriculum parallel the skills described in social
studies, often with a great degree of detail and direction to the student and teacher. These skills are primarily
related to communication in its many forms. The NWT ELA curriculum describes this in the following way:

Language is the basis of all communication and the primary instrument of thought.... As well as being
a defining feature of culture, language is an unmistakable mark of personal identity, and is essential
for forming interpersonal relationships, extending experience, reflecting on thought and action, and
contributing to a democratic society.

Social Studies has very similar goals for itself, and the relationship between these two subject areas can provide
rich opportunities for integration which foster student learning in ways that each subject area cannot achieve
alone. As teachers become familiar with the connections between many ELA and social studies outcomes, it

is anticipated that student learning will be more cohesive, and the overall class time needed to explore these
outcomes will be significantly reduced as they are addressed in an integrated way instead of separately.

Appendix A and C in this document list the correlations of these ELA outcomes with those of social studies.

In Appendix A of this document, the English Language Arts outcomes are listed below a type of social

studies learning activity such as brainstorming or persuasive writing or making a presentation. In Appendix

C, the English Language Arts outcomes appear within a skills checklist. In both instances, the outcomes are
signaled by the “ELA” acronym. The ELA outcomes in the Appendices illustrate how and where relevant ELA
outcomes can be most usefully integrated into social studies learning activities.
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Culture-Based Education (CBE)

Culture-Based Education reflects the understanding that all education exists within a cultural context, and

that student learning occurs most powerfully when this context is recognized and integrated in curriculum

and teaching resources used in schools. In the NWT, CBE is particularly mandated to reflect our territory’s
Aboriginal perspectives. You will find overarching descriptions of these perspectives in the pages immediately
below. There are also brief orienting statements from both Dene and Inuvialuit perspectives relating to social
studies in the Northwest Territories on the ‘Grade Overview’ page. These statements are similar in intent but
unique in format.

These perspectives are invitations to move toward whole experiences that make relationships with the land and
people possible and meaningful in our northern context.

At the beginning of each cluster in this document, the Culture-Based Education outcomes are listed on a
correlation table in columns to the right of the most appropriate social studies learning experience under the
titles “Dene Kede” and “Inuuqatigiit”. The purpose of including these Culture-Based Education outcomes on a
correlation page is to illustrate how and where relevant CBE outcomes can be most usefully brought into social
studies learning activities.

Career Development (CD)

A correlation has been made between social studies outcomes and Career Development outcomes as articulated
by NWT’s adopted Career Development (CD) Curriculum, the Blueprint of Life/Work Designs. The intent of
this ‘matching’ is that educators will be able to address CD outcomes that are well aligned with social studies in
the same lessons. Some competencies from the three main areas of Career Development (Personal Management,
Learning and Work Exploration and Life/ Work Building) are well aligned with social studies outcomes. This is
particularly true for outcomes that relate to identity building, assessing the impact of change, decision-making,
and understanding informal and formal ‘economies’. Addressing CD outcomes within SS will support student
learning and capacity to negotiate the pathway toward his/her ‘preferred future’.

At the beginning of each cluster in this document, the Career Development outcomes are listed on a correlation
table in column to the right of the most appropriate social studies learning experience under the title “Careers”.
The purpose of including these CD outcomes on a correlation page is to illustrate how and where relevant CD
outcomes can be most usefully brought into social studies learning activities.
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Information Communication Technology (ICT)

We live in an increasingly information-rich environment. Learners in the NWT need to be familiar with

the processes, tools and techniques necessary to navigate in this environment. Information Communication
Technology (ICT) provides a vehicle for communication, representing, inquiring, making decisions and solving
problems.

Curriculum documents in the NWT reflect an alignment with the ICT outcomes contained in Alberta’s ICT
Framework. These outcomes are meant to be infused through the core curriculum subject areas in the NWT,
including social studies. Manitoba’s social studies curriculum documents contain ICT outcomes similar to
Alberta’s, but often use different language and examples to express the outcomes. The writers of this NWT
social studies document have made every effort to bring into harmony these different approaches and to make
them coherent within this curriculum document and to NWT teachers.

In Appendix A and C of this document, the Alberta ICT outcomes are indicated by the “>>” icon and are

placed with the most appropriate NWT skill outcome. The purpose of including these ICT outcomes in these
appendices is to illustrate how and where relevant ICT outcomes can be most usefully brought into social studies
learning activities.




The Dene Perspective \

Social Studies is the study of people in relation to each other and to their world. Social Studies helps
students become active and responsible citizens within their communities, locally, nationally, and y
globally, in a complex and changing world. ! -

We the Dene believe:

' * that education is holistic and must be founded upon the Dene worldview;

+ that children are born with integrity, holding the land, and must be valued and
respected for their worth in order to become the unique people they are meant to
be;

+ that the drum is to be the center of Dene existence; representing the self, in

‘unity with the people, the land and the spirit. For one to grasp the drum is to

be in tune with one’s self, neighbors and the land as a means to keep the people

together. The voice of the drum is used with integrity to speak the language of
~ our Ancestors as we reinforce our way of life;

+ that the drum dance is a powerful spiritual expression of self knowledge,
interdependence and survival as a group;

« that the tipi is the representation of the holistic education of children on their i
__journey to becoming capable adults. This is achieved through spiral learning ?
. where children are repeatedly exposed to the Dene teachings through the
muidance of the Elders and the support of the community;

\:" and that in order to survive, humankind must maintain a respectful and
harmomous relationship with one’s self, others, the spiritual world and the land.
; 4 ' [
X 2 8
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Social Studies is the study of people in relation to each other and their world. Social Studies helps students
become active and responsible citizens within their communities, locally, nationally, and globally, in a complex
and changing world. 2

Changes to the lifestyles of the Inuvialuit and Inuinnait have occurred quickly since schooling began in the
Northwest Territories. Since the school system has played a role in making some of these changes, Inuvialuit
and Inuinnait have an expectation that the school system today will provide support for their cultural and
linguistic priorities. Social Studies is one of the subject areas that can.

The Inuvialuit and Inuinnait’s worldview and perspectives are supported through /nuugatigiit. The front matter
and the Relationship to People sections of /nuugqatigiit provide a unique and enriching study for Inuvialuit and
Inuinnait students in Social Studies. It can also capitalize on the Relationship to the Environment section to
enhance Social Studies topics as they relate to the environment.

Inuuqatigiit has articulated what is important to Inuvialuit and Inuinnait to study, enhance, enrich and preserve.
Some of the key elements from /nuugatigiit that Social Studies can support are:

* Local histories of the Inuvialuit and Inuinnait;

» Traditional knowledge;

e Inuvialuit and Inuinnait values and beliefs from their worldview;
+ Stories and ways of storytelling;

» Sewing and hunting techniques;

» Land activities and knowledge of the environment;
* Childrearing;

* Names and naming;

e Elders;

» Family relationships;

+ Kinship;

* Leadership;

» Relationship with people and the land.

2 Adapted from Western and Northern Canadian Protocol, 2002
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SOCIAL STUDIES IN THE NORTHWEST TERRITORIES--A KINDERGARTEN TO
GRADE 4 OVERVIEW

Definition

ocial studies is the study of people in
1 S relation to each other and their world. It

is an interdisciplinary subject that draws
upon history, geography, economics, law, political
science and other disciplines. Social studies
focuses on peoples’ relationships with their social,
physical, spiritual, cultural, economic, political, and
technological environments. Social studies helps
students become active and responsible citizens
within their communities locally, nationally, and
globally, in a complex and changing world. Social
studies in the NWT is particularly informed by the
foundational documents Dene Kede and Inuuqatigiit.

Vision

ocial studies in the NWT is part of an
Ty S overall educational program intended to
meet the needs and reflect the nature of 21st
century learners and has at its heart the concepts of
citizenship and identity in the Canadian and global
contexts. It is reflective of the diverse cultural
perspectives, including Aboriginal and francophone,
that contribute to the evolving realities in Canada.
j Social studies will ultimately contribute to a
Canadian spirit—a spirit that will be fundamental
in creating a sense of belonging for each one of
our students as she or he engages in active and responsible citizenship locally, nationally, and globally, and
to make informed and ethical choices when faced with the challenges of living in a pluralistic democratic
country.

Goals of Social Studies

Social studies enables students to acquire the skills, knowledge, and values necessary to understand the world in
which they live, to engage in active democratic citizenship, and to contribute to the betterment of society.

The goals of social studies learning span Kindergarten to Grade 4, and are divided into five categories:
* Canada
* The World
e The Environment
* Democracy

* General Skills and Competencies
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With respect to Canada, social studies enables students to

¢ acquire knowledge and understanding of Canadian history and
geography

* appreciate the achievements of previous generations whose
efforts contributed to the building of Canada

« critically understand Canadian political structures and processes
and the institutions of Canadian society

« fulfill their responsibilities and understand their rights as
Canadian citizens

* understand and respect the principles of Canadian democracy, including social justice, federalism,
bilingualism, and pluralism

* analyze Canadian public issues and take rationally and morally defensible positions

* develop a sense of belonging to their communities and to Canadian society

* respect Aboriginal perspectives, francophone perspectives, and the perspectives of the many cultural
groups that have shaped Canada, past and present

With respect to the world, social studies enables students to

*acquire knowledge and understanding of world history and
geography

erespect the world’s peoples and cultures through a commitment
to human rights, equity, and the dignity of all persons

*develop global awareness and a sense of global citizenship

eunderstand and appreciate the role of international organizations

# *analyze global issues and take rationally and morally defensible
positions

¢ develop a commitment to social justice and quality of life for all the world’s peoples

* assess questions of national self-interest and the interests of other countries and the world as
whole

With respect to the environment, social studies enables students to
* acquire and apply geographic skills, knowledge, and
understanding

* recognize that a sustainable natural environment is essential to
human life

* assess the impact of human interaction with the environment

* propose possible solutions to environmental problems

* live in ways that respect principles of environmental stewardship
and sustainability
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With respect to democracy, social studies enables students to

* critically understand the history, nature, and implications of
democracy

* assess alternatives to democracy, past and present

* understand the history and foundations of parliamentary
democracy in Canada

» demonstrate a commitment to democratic ideals and principles,
including respect for human rights, principles of social justice,
equity, freedom, dissent and differences, and willingness to take
action for the public good

* participate in public affairs in accordance with democratic
principles

» critically understand the role of various institutions in civil
society

* recognize that democracy involves negotiation and that political and social problems do not always have
simple solutions

* identify ways in which Canadian democracy could be improved, and work to improve it

* participate as informed citizens in the ongoing debates that characterize democracy in Canada and the
world

* take a stand on matters of fundamental principle or individual conscience

With respect to general skills and competencies, social studies
enables students to

» engage in disciplined inquiry, applying research skills, critical
thinking, and decision making
* think historically and geographically

« critically analyze and research social issues, including
controversial issues

» work collaboratively and effectively with others

* solve problems and address conflicts in creative, ethical, and
non-violent ways

develop openness to new ideas and think beyond the limits of
conventional wisdom

7

* apply effective communication skills and enhance media literacy

* use and manage information and communication technologies

10
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CITIZENSHIP AS A CORE CONCEPT IN SOCIAL STUDIES

itizenship is the core concept that provides the learning

focus for social studies at all grades. To identify the

knowledge, values, and skills that students will need as
active democratic citizens, social studies must take into account
the society in which students live and anticipate the challenges
they will face in the future. Citizenship is a fluid concept that
changes over time: its meaning is often contested, and it is subject
to interpretation and continuing debate. Achievement of learning
outcomes related to citizenship will prepare students to participate
in the public dialogue that characterizes any democracy and that
plays an important role in Canadian society. As students engage in
this dialogue, they will enhance their understanding of citizenship in
Ton front egy il Canada and the world, and will be better prepared to become active

de fleurgy, Hloriey, participants in their communities, locally, nationally, and globally.
e .

l

Rationale for Citizenship Education

Citizenship education is fundamental to living in a democratic society. The concept of citizenship takes on
meaning in specific contexts and is determined by time and place. Diverse notions of citizenship have been used
in the past and are being used in the present, for both good and ill. Throughout much of history, citizenship has
been exclusionary, class-based, racist, and sexist. In Canada, for instance, First Nations parents were forced to
send their children to residential schools in the interests of citizenship.

The concept of citizenship must be considered within the context of democracy, human rights, and public
debate. Social studies provides opportunities for students to explore the complexities of citizenship in four areas:

* Active Democratic Citizenship in Canada
* Canadian Citizenship for the Future

» Citizenship in the Global Context

» Environmental Citizenship

Active Democratic Citizenship in Canada

Since citizenship issues are rooted in the past, Canadian history occupies an important place in the social studies
curriculum. Canada is regionally diverse and geographically expansive. It is organized as a federal parliamentary
monarchy, with a mixed, albeit largely capitalist, economy. It is a bilingual and multicultural country committed
to pluralism, human rights, and democracy. Globally, Canada is regarded as a prosperous, peaceful, and
democratic country, although it still has its share of economic and social injustices and inequities.

Canada is a complex country that requires special qualities in its citizens. These citizenship qualities include:

» knowledge of Canadian history and geography

» understanding of the distinctive nature of Canadian society, the Canadian state, and its institutions
» the ability to approach public issues critically, rationally, and democratically

* informed involvement in public affairs

l 1
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* * respect for human rights and democratic ideals and
principles

* a commitment to freedom, equality, and social justice

* the ability to work through conflicts and contradictions
that can arise among citizens

* a willingness to live with ambiguity and uncertainty
» civility and tolerance for dissension and disagreement

* a willingness to balance the pursuit of private interests
with concern for the public good

* the ability to balance personal claims of conscience and
principle against the similar claims of others

* a sense of shared identity as Canadians, combined with
realization that Canadian identity is multi-faceted, open to
debate, and not exclusive of other identities

Canadian Citizenship for the Future

For the foreseeable future, Canadian citizens will likely continue to face issues such as

* balancing the jurisdictional claims of the provinces, territories, and the federal government

* redressing past and present injustices inflicted on Aboriginal peoples and other groups in Canada
* coming to terms with the complexities of Quebec’s place in Canada

* balancing regional and cultural diversity with national unity

* protecting Canadian identity and sovereignty

* assuring access to social services and quality of life for all

* eliminating inequalities related to race, gender, sexual orientation, age, class, and ethnicity

* protecting the environment

* ensuring the successful functioning of the economy

Citizenship in the Global Context

Canada is part of a global community that is becoming increasingly interconnected and interdependent. Many
of the most serious problems facing our world must be dealt with on a global basis. The nation-state—including
Canada—is under increasing challenge, externally from the forces of globalization, and internally from demands
for more local or regional autonomy.

The world also continues to be characterized by severe disparities between rich and poor countries. This
disparity violates the basic principles of social justice and human dignity, and, at the same time, gives rise to
dangerous tensions and rivalries. War, terrorism, and violence continue to be a means of addressing internal
and international disputes, and, because of developments in weapons technology, are becoming ever more
destructive. In these circumstances, Canadian citizens need to think and act globally as well as nationally.
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Environmental Citizenship

Underlying both national and global realities, and the responsibilities they impose on citizens, is the increasing
fragility of our natural environment. Quality of life depends upon the sustainability of our environment. This
places a particularly important responsibility on citizens, who must ultimately balance the demands of economic
growth and high living standards against respect for the environment and the needs of future generations.

IDENTITY AS A CORE CONCEPT IN SOCIAL STUDIES

A strong sense of identity is a necessary foundation for interpersonal relationships, and contributes to students’
abilities to participate in their communities as active and responsible citizens. Identities are shaped by many fac-
tors, including culture, language, spirituality, beliefs, socio-
economic situation, gender, personal characteristics, and
D\i T time and place. Identity formation is an ongoing process that
l_}‘@ J Q A D WNS involves observation, reflection, and interaction with others.
Individuals affirm who they are by becoming aware of what

distinguishes themselves from others as well as what con-
nects them to others.

Social studies learning provides opportunities for students to
develop self-awareness, and to enrich their personal identi-
ties and self-esteem. The core concept of identity provides a
foundation for students to understand who they are as indi-
viduals and as social beings. As they reflect on and express
who they are, they build upon their identities as contributing
members of groups and communities.

(See previous “Culture-Based Education” statement in Docu-
ment Adaptation section, and sections Dene Perspective and
Inuvialuit / Inuinnait Perspective. Note the forthcoming sec-
Photo courtesy of Anne Meaney, Fort Good Hope tions, Grade Overview and Cluster Descriptions.)

DIVERSE PERSPECTIVES AS A CORE CONCEPT IN SOCIAL STUDIES

Diversity is a fundamental aspect of human interaction. Living together as members of society requires understand-
ing and appreciation of human diversity and diverse perspectives. Diverse perspectives are reflected throughout the
social studies curriculum and enable students to develop an awareness of differing interpretations and worldviews.
As they critically consider contemporary and historical ideas, events, and issues from diverse perspectives, students
will gain a richer understanding of the complexity of cultures, communities, and societies. This understanding will
allow them to interact with others with sensitivity and open-mindedness, and to respect their own and others’ ways
of seeing the world. As students consider diverse perspectives in their choices, decisions, and actions, they will be
better able to live with others in a pluralistic society.
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GENERAL LEARNING OUTCOMES

he following six general learning outcomes provide the conceptual structure for social studies from
Kindergarten through Grade 6 They are the basis for the specific learning outcomes for each grade.

Culture and Community

Students will explore the influences of
culture and community on individuals and
societies.

Culture and community play an important role
in the development of citizenship and identity.
Many factors contribute to a sense of belonging
to a culture or community, including shared
values, beliefs, traditions, and language.
Students will explore the concepts, symbols,
and expressions of their own and others’
cultural, linguistic, and social communities.
They will enhance their understanding of
diverse perspectives through an exploration of
the ways in which people live together in cultures, groups, communities, and societies. They will explore the
connections between culture, community, citizenship, and identity, and will reflect upon their roles as members
of groups and communities. Learning outcomes will include concepts such as human interaction,
interdependence, and cultural diversity.

Photo courtesy of Lea Lamoureux, Fort Simpson

The Land: Places and People

Students will explore the dynamic
relationships of people with the land, places,
and environments.

People exist in dynamic relationships with the
land. An exploration of people’s relationships
with places and environments enables students
to understand human dependence and human
impact upon the natural environment. Students
will explore diverse ways in which spatial and
physical characteristics of the environment
affect human life, cultures, and societies.
They will consider how connections to the land
influence their identities and define their roles and responsibilities as citizens, locally, nationally, and globally.
Learning outcomes will focus on geographic understanding and skills, and will include concepts such as the
relationship between people and the land, sustainability, and stewardship.

Photo courtesy of Magalhaes, Wikipedia article “Philippines”
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Time, Continuity, and Change

Students will explore how people,
relationships, events, and ideas of the
past shape the present and influence the
future.

The past shapes who we are. An exploration of
history enables students to appreciate the past,
to understand the present, and to live with
regard for the future. An important aspect of
this process is the investigation and
interpretation of Canadian and world history.
Students will develop historical consciousness
through a consideration of people, relationships,
events, ideas, stories, and historical
interpretations. They will reflect upon diverse
perspective, parallel accounts, oral and social
histories and personal narratives through
historical inquiry. Through this inquiry students
will develop historical understanding, which
provides a foundation for citizenship and

identity. Learning outcomes will focus on
historical thinking and will include concepts such as progress, decline, continuity, causality and change.

(R o\

Photo credit: Busse/NWT Archives/N-1979-052-1753

F

Global Interdependence

Students will explore the global
interdependence of people,
communities, societies, nations, and
environments.

People, communities, societies, nations, and
environments are interdependent. An
exploration of this interdependence will
enhance students’ global consciousness and
encourage them to develop empathy with
respect to the human condition. Students will
critically consider diverse perspectives and the
connections that link local, national, and
global issues. This exploration of global
connections will enable students to enrich
their identities and to engage in active and
responsible citizenship. Learning outcomes will focus on human rights and responsibilities, diversity and

commonality, quality of life and equity, globalization, international cooperation and conflict, and global
environmental concerns.

Talek, Kenya, 2006. Eye glass clinic for the Masai. Photo courtesy of Blake Wile
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CHAPTER ( 7 -.

The THjchg Government will be responsible for:

Thcho Government
Powers

= Managing Tfjcho lands and resources
* Managing fish and wildlife harvesting on T{jcho lands
= Education in Ttjchg language and culture

The THichg Government will have the power to pass and enforce laws
that protect T+jcho language and culture. It can also pass and enforce
laws about business, marriage, adoption, weapons and intoxicants on
Tticho lands.

Canada is still responsible for pensions, Employment Insurance and
welfare, criminal law and collecting taxes. The GNWT is still
responsible for health care, primary education, housing and enforcing
criminal law.

The laws of all the governments must be designed to work together. If
there is conflict between the laws, the Agreement says what is to be

x

ks

Photo courtesy of Doug Ashbury, Diavik Diamond Mines

Power and Authority

Students will explore the processes and structures
of power and authority, and their implications

for individuals, relationships, communities, and
nations.

Power and authority influence all human relationships.
Students critically examine the distribution, exercise,
and implications of power and authority in everyday
life and in formal settings. They consider diverse
forms of governance and leadership, and inquire into
issues of fairness and equity. This exploration helps
students develop a sense of personal empowerment as
active democratic citizens. The specific learning
outcomes within Power and Authority include
concepts such as political structures and decision
making, governance, justice, rules and laws, conflict
and conflict resolution, and war and peace.

Economics and Resources

Students will explore the distribution of resources
and wealth in relation to individuals, communities,
and nations.

The management and distribution of resources and
wealth have a direct impact on human societies and
quality of life. Students explore the effects of
economic interdependence on individuals,
communities, and nations in the global context. They
examine economic factors that affect decision
making, the use of resources, and the development

of technologies. As students explore diverse
perspectives regarding human needs, wants, and

quality of life, they critically consider the social and environmental implications of the distribution of
resources and technologies, locally, nationally, and globally.

The specific learning outcomes within Economics and Resources include concepts such as trade, commerce,
and industry, access to resources, economic disparities, economic systems, and globalization.
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SOCIAL STUDIES SKILLS

Social studies skills are grouped into four categories:
» Skills for Active Democratic Citizenship
» Skills for Managing Ideas and Information

* Critical and Creative Thinking Skills

e Communication Skills

Skills for Active Democratic
Citizenship

Citizenship skills enable students
to develop good relations with
others, to work in cooperative ways
toward achieving common goals,
and to collaborate with others for
the well-being of their communities.
These interpersonal skills focus on
cooperation, conflict resolution,
taking responsibility, accepting
differences, building consensus,
negotiation, collaborative decision
making, and learning to deal with
dissent and disagreement.

Skills for Managing
Information and Ideas

Information-management skills
enable students to access, select,
organize, and record information
and ideas, using a variety of
sources, tools, and technologies.
These skills include inquiry

and research skills that enhance
historical and geographical
thinking.
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Critical and Creative Thinking
Skills

Critical and creative thinking skills
enable students to make observations
and decisions, to solve problems, and
to devise forward-thinking strategies.
These skills involve making connections
among concepts and using a variety
of tools. Critical thinking involves the
use of criteria and evidence to make
reasoned judgments. These judgments
include distinguishing fact from
opinion and interpretation, evaluating
information and ideas, identifying
perspectives and bias, and considering
the consequences of decisions and
actions. Creative thinking emphasizes
divergent thinking, the generation

of ideas and possibilities, and the
exploration of diverse approaches to
questions.

Communication Skills

Communication skills enable students to
interpret and express ideas clearly and
purposefully using a variety of media.
These skills include the development

of oral, visual, print, and media
literacy, and the use of information and
communication technologies for the
exchange of information and ideas.
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GUIDING PRINCIPLES FOR SOCIAL STUDIES LEARNING, TEACHING, AND ASSESSMENT

Social Studies and the Learning Process

Learning in social studies is an active process. Active learning involves the construction of meaning through the
interaction of prior knowledge, motivation and purpose, and new experiences. The process of learning varies
from one individual to another, and is shaped by a multitude of factors, including personal, social, and cultural
influences. Social studies learning is more meaningful when students are

* encouraged to broaden their perspectives through informed and focused interaction with others
* provided with opportunities to reflect critically on their own ideas and attitudes

* valued, respected, and acknowledged as individuals, whatever their situation or background

Social studies knowledge, values, and skills are interdependent aspects of learning, and need to be integrated in
the learning process. Meaningful learning in social studies requires both depth and breadth of understanding.
This includes the incorporation of basic general knowledge, as well as opportunities for more intensive study of
selected topics.

Instructional Strategies for Active Learning

Strategies to support student inquiry

and interaction: Social studies learning can be enhanced by using a variety of

settings both in and outside of school, flexible student groupings,
and numerous other strategies. A well-balanced social studies
program includes individual, collaborative, and teacher-directed

» cooperative and peer learning
* interviews

*  project-based learning learning experiences, and provides students with a variety of

*  structured controversy or debate conceptual tools and advance organizers.

» teacher- and student-initiated inquiry and ] ) o o _
research Effective social studies instruction includes the use of strategies

« role-play that promote student inquiry and interaction. These strategies

include cooperative and peer learning, interviews, project-based
learning, structured controversy or debate, teacher- and student-
initiated inquiry and research, role-play, and sharing circles.
These types of strategies make learning meaningful by encouraging critical reflection, questioning, and the
consideration of diverse points of view.

» sharing circles

It is through guided inquiry and interaction—within the school and in the community—that students construct
meaning from their individual experiences. Students require opportunities to engage in authentic and relevant
community issues and events. It is important that these experiences be integral to social studies learning, and not
be contrived.

Active learning is encouraged through resource-based and experiential learning. These include on-the-land
experiences, field studies, guided tours, and participation in diverse cultural activities. Social studies teaching
offers the ideal opportunity to integrate literature and the arts, and to use information and communication
technologies.

Effective practices in social studies actively engage students in democratic processes such as consensus building,
collective decision making, student government, class meetings, student-generated topics of study, and school
event planning. As well, social studies provides authentic opportunities for home and community involvement.
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Active learning includes
 resource-based and experiential learning
 on-the-land experiences
* field studies
* guided tours
* participation in diverse cultural activities
* integrating literature and the arts

* using information and communication
technologies

Activities that engage students in demo-
cratic processes:

* consensus building

* collective decision making

* student government

* class meetings

* student-generated topics of study

* classroom/school event planning

Resource-based learning
* primary sources
* magazines and journals
* books
* television, radio
* DVDs and CDs
« audio/video tapes
* the Internet
 computer software and databases
« art and artifacts
* simulations and games
* maps
* neighbourhood walks
* museums
« art galleries
» cultural centres
* community sites
* guest speakers
* Elders
* live performances

Resource-Based Learning

Social studies addresses a wide range of issues and topics
at every grade. It is a subject that is particularly well-
suited to resource-based learning, which moves beyond

the single textbook approach and provides students with a
variety of information sources (see Appendix F for a list of
recommended learning resources).

There is a plethora of social studies resources available to
teachers and students. These include primary information
sources, print media, electronic media, art and artifacts,
simulations and games, maps, field trips, as well as
knowledgeable individuals from the local community.

Resource-based learning is a student-centred approach that
adapts to student needs, interests, abilities, learning styles,
and prior knowledge. An environment that is rich in resources
allows students to explore and discover as they learn, and

to make personal learning choices that are relevant and
meaningful.

As our society continues to evolve, so do the roles of teachers
and learners. The “sage on the stage” model is giving way to
a more flexible model—one in which teachers facilitate the
learning process, and students make decisions and assume
responsibility for their learning. A resource-based learning
approach ultimately helps students manage the information
overload that typifies today’s society, and teaches them how
to continue their learning outside of the school setting. While
the development of fundamental knowledge is still essential
in social studies, the student of the 21st century needs the
skills to locate, access, and evaluate pertinent information.
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Role of the Social Studies Teacher

Social studies accommodates a variety of teaching styles. Given the political nature of social studies issues

and topics, a teacher’s personal beliefs and convictions may influence the presentation of content, as well as

the selection of teaching strategies and learning resources. Complete neutrality is not always possible, nor
necessarily desirable; however, teachers need to be aware of the implications of presenting their own beliefs and
perspectives as fact rather than opinion.

Social studies is rich in opportunities to detect and analyze bias through the critical exploration of diverse points
of view. When a classroom climate is open and fair, teachers and students together will establish a learning
culture that integrates democratic principles and encourages active citizenship. It is important to note that
student-centred classrooms are not necessarily democratic classrooms. Even activities that are democratic in
nature, such as cooperative learning, can be undemocratic in practice, depending upon how they are used.

Finally, it is essential that teachers be well informed about social studies content and issues, and that they be
prepared to provide students with guidance in selecting reliable information sources.

Dealing with Controversial Issues

A fundamental aspect of social studies learning and teaching—at all grade levels—is the consideration of
controversial issues—issues that involve ethics, principles, beliefs, and values. Teachers should not avoid
controversial issues. Diversity of perspectives, beliefs and values, disagreement, and dissension are all part of
living in a democratic society. Furthermore, discussion and debate concerning ethical or existential questions
serve to motivate students and make learning more personally meaningful.

The following guidelines will assist teachers in dealing with controversial issues in the classroom:

approach all issues with sensitivity

clearly define the issues

establish a clear purpose for discussions

establish parameters for discussions

ensure that the issues do not become personalized or directed at individual students

* protect the interests of individual students by finding out in advance whether any student would be
personally affected by the discussion

exercise flexibility by permitting students to choose alternative assignments

accept that there may not be a single “right answer” to a question or issue

respect everyone’s right to voice opinions or perspectives
* help students clarify the distinction between informed opinion and bias
* help students seek sufficient and reliable information to support the various perspectives

+ allow time to present all relevant perspectives fairly and to reflect upon their validity
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SOCIAL STUDIES AS A CURRICULUM OF AND FOR DIVERSITY AND EQUITY

Inclusive Social Studies Classrooms

he NWT social studies classroom plays an important role in

helping students become engaged and caring citizens, locally,

nationally, and globally. To do so requires teachers to use
social studies classrooms as living laboratories for a more equal and
just society than the one in which we now live. Schools in general,
and the social studies classroom specifically, support the continued
development of the multicultural, multiracial, and pluralist democracy
that is Canada—a democracy that is capable of addressing the serious
social and ecological challenges that face us now, and which threaten
our collective future.

Photo credit: PW&S/NWT Archives/G-1995-001-8589

The events that take place in our classrooms both shape, and are shaped by larger social currents that define
who we are and where we are headed as a society. To be successful, schools, and social studies classrooms
in particular, must be guided by democratic social goals and values that celebrate our human diversity and
demonstrate a quest for greater equity in our institutions and in society as a whole.

Social studies curriculum and instruction must be both visionary and practical: visionary because we need to go
beyond narrow educational goals and look toward our collective future with hope; practical because th