Narrative
Writing
Samples 1-6

These writing samples are intended to show how student writing can be assessed us-
ing the NWT-ELA writing standards. The samples were selected from student writing
from across the NWT. No one sample can accurately match every writing standard, so
a number of samples have been included. When assessing student writing (either for or
of learning) it is important to remember to use a variety of samples. The more samples
you use, the more you can be confident in your observations.
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Grade One Writing

Grade 1

Students begin with simple drawings and labels then move to written descriptions and stories. By the end of grade one,
students are able to write in several genres (narrative, expository, letters, and poetry). They use previously modeled forms,
and often follow familiar sentence patterns. Although conventions are still not consolidated (there will still be approximated
spelling and other errors), the intent to communicate should be clear. Content usually is focused on personal experiences,
as well as areas of personal interest. Students begin to make connections between their own prior knowledge and
experiences and new learning. They also begin to paraphrase information found in texts, as well as beginning to put ideas
and information into sequential formats. Beginning writers will use initial/final consonant combinations along with some
medial vowels, expand their sight word base, and use classroom environmental print. Word walls, posted charts and
poems, big books, familiar texts, name cards, theme words, and other sources of text all contribute to the development of
independent writers in Grade One. Students also need lots of opportunity to write — shared and interactive writing, guided

writing, and independent writing time. It is also important for students to have choice in their writing —

in topic, in genre, or

both They also begin to expand their ability to sort ideas and information, and begin to use graphic organizers such as

K-W-L, RANN, and “beginning-middle-end” charts.

Sample 1
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Rubric qualities:

- Content and character usually tell about personal experiences

- Writing focuses on a topic (sentence and picture are consistent)

Writing makes sense independent of context-setting illustration

Uses words related to topic (ski-doing)

Writing is individual (sounds like child talking)

Uses a mixture of approximated and conventional spelling

Capitalizes first letter of names, “I”, and the beginning of sentences (Me)

Discussion:

This sample uses a
journal entry format,
with an illustration
accompanied by a
“story sentence” to
explain the drawing.
The attention to detail
in the illustration likely
indicates familiarity
with this activity. The
use of the word “what”
rather than “went”
could indicate the use
of a word wall or other
environmental print,
an important part of
writing development.

APPROACHING
STANDARDS
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Sample 2

Grade 1

Discussion:

This sample could be either
a journal entry or a labelled
picture. It shows the
student’s ideas clearly, as
well as an intent to
communicate information.
Attention to detail in the
picture would indicate a
personal experience with
the content. The sentence
structure is very
sophisticated for a grade
one student, indicating
strong oral language
Development
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APPROACHING STANDARDS

Rubric Qualities

that way in all writing)
- Capitalizes first letter of names,
- Uses periods at the end of sentences

- Content and characters usually tell about personal experiences (family trip to dinosaur museum)

Writing focuses on a topic (information relates directly to what was seen at the museum)

Writing makes sense independent of context-setting illustration (writing can be read without referring to the picture)
Models familiar text structure: journal entry (picture and simple explanation of activity)

Uses words related to topic (family, Jurassic Park, diplodocus)

Writing is individual (sounds like the child is talking or telling the story)

- Uses a mixture of approximated and conventional spelling (all spelling is correct in this sample, but is not expected to be

, and the beginning of sentences (also includes upper-case letters in incorrect places)

- Errors may be distracting but basic communication is understandable

Sample 3
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Discussion: This sample shows a common form of communication between
student and teacher. It is a simple “letter” format. It clearly communicates the
child’s feelings about the teacher. There is a generalization of the idea of
sentences, with one sentence per line. When the third sentence is longer than
the line, the period is inserted randomly. There is a closing (“Your friend child’s
name removed”). Word spacing makes the text a bit difficult to read, but when
the intent is determined, the text is easier to read.

APPROACHING STANDARDS

Rubric qualities:

- Content and characters usually tell about personal experiences (teacher and
school)

- Writing focuses on a topic (Mrs. Hill)

Writing includes a few details (Mrs. Hill is sweet and beautiful)

Models a familiar structure (simple letter)

- Uses descriptive words to create an image (sweet, beautiful)

- Writing is individual (sounds like child is talking)

- Uses a mixture of approximated and conventional spelling (most words
spelled correctly, “four” instead of “for’)

- Capitalizes first letter of names, “I”, and the beginning of sentences (lots of
other upper-case letters interspersed, but consistent with names and begin-
ning of sentences)

- Errors may be distracting but basic communication is understandable
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Sample 3

Grade 1

Discussion: This sample deals with a
familiar topic (soccer). It is written in
third person, and is more like a story
than a journal entry. The illustration
helps to clarify the writing - without it,
the approximated spelling is a bit diffi-
cult to read. The spelling shows good
application of both phonic (ethr, sokr)
and spelling rules (-ing ending), as well
as sight words.

APPROACHING STANDARDS

Rubric qualities:

- Content and characters tell about per-
sonal experiences (playing soccer)

- Writing focuses on a topic

- Writing includes a few details (goal,

scores)

- Models familiar text structure (simple
story)

‘7¥ Y'@a‘&“‘{‘“"\lﬂj

- Story has a beginning (The boy is
playing soccer)

- Uses a variety of simple sentence pat-

terns (use of “This” and “That” to start
sentences)

Sample 5
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- Writing is individual; sounds like child
is telling the story

- Writing engages the audience

- Uses a mixture of approximated and
conventional spelling

- Capitalizes first letter of names,
and the beginning of sentences (as well
as random uppercase letters)

Discussion: This sample shows a more focused attempt at telling a
story. Rather than writing from immediate personal experience, this
student is using information learned in class as the base for the sto-
ry. It has a beginning, some details in the middle, and an end. There
is an effort to describe the character. Without some knowledge of the
topic, the approximated spelling makes the story difficult to read.
MEETING STANDARDS

Rubric qualities:

- Writing focuses on a topic (the pirate)

- Writing includes a few details (parrot, name, gold)

- Writing makes sense independent of context-setting illustration
(spelling makes it hard to read, but the content makes sense)

- Models familiar text structure (simple story)

- Story usually has a beginning

- Story may have middle and/or end

- Uses words related to topic (Captain, crew, parrot, gold, flag,
sailed)

- Uses descriptive words (only has a parrot, name was Black-
beard, buried some gold)

- Writing is individual (sounds like child is telling the story)

- Writing engages audience

- Uses a mixture of approximated and conventional spelling (uses
environmental print - captain, parrot; phonics - oons, oly, avethin;
and some spelling rules - saild, pirat)
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Grade 1

Sample 6 Discussion: This bed-to-bed story shows an attempt to
~ sequence ideas through the illustrations. A feature of bed-to-
) /l j bed stories is that they tell a linear sequence of events, but are
~ not always directly connected to the original idea. In this case,

the final sentence is connected in sequence, but is not directly

VO /\ related to the beginning.
e J oot | \ MEETING STANDARDS

Rubric qualities:
- Content and characters usually tell about personal

/—’{! \C/ [ 'L.»’\x 1/ \*\ ~ experiences
2\) | A, - ’ § \y \7"\!/ - Writing includes a few details (the babies were small)
0\ T R F - Writing makes sense independent of the context-setting
I N illustration
\/\/‘,\ e/“, I \Ntﬂﬂ' ~h’ Q M - Models familiar text strL{ctu.re (bed-to-bed story)

- Story usually has a beginning
- Story may have middle and/or end

i u r\ cles ‘[\ 15 LAL}_ MA j'WQ B O\ R}g - Uses words related to topic (uncle, cat, babies)

- Uses descriptive words to create an image (small)

- Writing is individual (sounds like child is telling the story)

' T ‘(\p B O\BVS WQ re  Smo I Th AR - Uses a mixture of approximated and conventional spelling
) - Capitalizes the first letter of names, “I”, and the beginning

] - of sentences (includes other upper-case letters)

I ' 'We [\’\‘ - 3.\ ome . ' o - Uses periods at the end of sentences

- - Errors may be distracting but basic communication is
understandable.

Sample 7

Discussion: Although this is structured like a simple story with a
“Once there was...” beginning and a “happily ever after” ending, it is
really more of a description. There is no story problem nor is there
any action. However, there are specific details and descriptions.
The author uses some sophisticated sentence structure (there were
other kids that were older and bigger), and stays on topic
throughout the piece. The punctuation is not correct, but the
thoughts are generally in sentences and the communication is
clear.

MEETING STANDARDS

Rubric Qualities:

- Content and characters tell about personal experiences

- Writing focuses on a topic

- Writing includes a few details (6 years old, name is Josh, very
good player, other kids are older and bigger)

- Writing makes sense independent of context-setting illustration
- Models familiar text structure (fairy tale at beginning and end,
but really a description)

- Story has a beginning

- Story has a middle and/or end

hm-—; ------ Oﬂm}‘l‘ YAVAR d b‘acy\ Q{-,gg‘ - Uses words related to topic (skating, player, sticks)

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,, - Uses descriptive words (older, bigger, very good, pretty good)
a{ L : h hi‘VJ/‘AEOC]{ 7L brayn. ________ - Uses a variety of simple sentence patterns
Om AY tivd liae V CVer oitter. - Writing is individual (sounds like child is talking)

- Writing engages the audience

- Uses a mixture of approximated and conventional spelling

- Uses periods at the end of sentences

- Errors may be distracting but communication is understanda-
ble
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Sample 8
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Sample 9
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Grade 1

Discussion: This piece is a simple description. It has some
varied sentence patterns. The sentences connect clearly, alt-
hough the first one is not particularly effective as an introduc-
tion since it is more of a detail than a main idea. There are
other details included, but no real ending. The author has
done a good job incorporating illustrations with the text. The
spelling shows good sound/letter matching (helmit, defrint,
plasis) as well as some sight words.

EXCELLING AT MEETING STANDARDS

Rubric qualities:

- Content and characters usually tell about personal
experiences

- Writing focuses on a topic

- Writing includes a few details

- Writing makes sense independent of context setting
illustration

- Models familiar text structure (simple description)

- Uses words related to topic

- Writing is individual (sounds like child is talking)

- Uses a mixture of approximated and conventional spelling
- Capitalizes first letter of names (Jaffreys), “I”, and the
beginning of sentences

- Uses periods at the end of sentences

- Errors may be distracting but basic communication is clear

Discussion: This piece demonstrates good story organization, with
a problem, action, and a conclusion. The beginning is a statement,
telling time and character. The sentence structure is simple. There
is not a lot of descriptive language, but there are some good word
choices (afraid, remembered, thought) and the voice is clear.
There are some jumps in the text that are a bit hard to follow
(Sassy’s mom, ‘smelling’ your way out) but that is consistent with
Grade One writing.

EXCELLING AT MEETING STANDARDS

Rubric qualities:

- Content and characters usually tell about personal experiences
- Writing focuses on a topic (Cutie being lost and finding his way
home)

- Story may include a problem (being lost)

- Writing includes a few details (being afraid, hearing a sound,
Sassy’s mom, Dad’s advice)

- Writing makes sense independent of context— setting
illustration

- Models familiar text (simple story)

Story usually has a beginning

Story may have middle and/or end (has both)

- Uses words related to topic

- Writing is individual (sounds like the student is telling the story)
Writing engages the audience

- Uses a mixture of approximated and conventional spelling
(very minor spelling errors)

- Capitalizes first letter of names, “I”, and the beginning of sen-
tences (sentence beginnings, Cutie, Sassy)

- Uses periods at the end of sentences

- Errors may be distracting but basic communication is
understandable (clear and easy to read)
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Grade Two Writing

Students in Grade Two begin to expand their audiences and learn to use writing in varied ways, including sharing infor-
mation and ideas, telling stories, persuading others, and using language to create images for others. Drama and readers’
theatre are popular choices with grade two students. Content begins to extend beyond self and family, to include things
from the community, as well as ideas and extensions of modeled text (books, films, TV, and other sources of text), memo-
ries, and opinions. Students experiment with a wider variety of modeled forms and genres. There is usually a logical or-
ganizational sequence to the piece. Teachers need to continue to model through shared and guided writing. Grade Two’s
can sustain longer periods of writing, and need longer, uninterrupted blocks of time to work on projects. As in previous
years, students continue to need choices in topic, genre, or both. Grade Two writing becomes easier to read throughout
the year as students gain further control over writing conventions, however it is important to remember that some approxi-
mated spelling is still to be expected. Continued time for reading aloud each day to students is also very important.
Teachers can create mini-lessons using material taken from favourite read-alouds to illustrate such concepts as descrip-
tive language, compound sentences, showing rather than telling details, etc. Students begin to experiment with new vo-
cabulary, sentence patterns, and organizational sequences.
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Sample 1
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Grade 2

Discussion: This a simple story, likely retelling a real
experience. Voice is evident in the sentence structure
(came right out to us from the bushes, We run really
fast). The story has a definite beginning, middle, and
end, as well as a well-defined problem.

APPROACHING STANDARDS

Rubric Qualities:

- Uses familiar events and ideas as a starting point for
writing (encounter with a bear)

- Writing focuses on a topic (visiting Danielle)

- Story includes a problem (the bear chasing us)

- Story has a beginning, middle, and end

- Beginning of story identifies the problem

- Middles includes some action/events (bear started to
chase us, ran to the house, bear went in the bushes)

- Ending is usually brief and/or predictable and may not
be connected to story

- Word choice is appropriate for intended audience

- Writing is individual (sounds like child is telling the sto-
ry)

- Uses conventional spelling for most familiar or high-
frequency words

- Sometimes uses periods, question marks, and
exclamation marks (periods only)

Discussion: This story shows a clear beginning, middle, and
end. The beginning is the strongest section, providing some
details (spring morning, little girl). The rest of the story uses
quite basic language, which is consistent with Grade 2
writing. The sentences are primarily simple. Because of the
basic language and sentence structure, voice is not evident
in this piece. The story is likely based on previous text
experience of starfish and the ocean.
APPROACHING STANDARDS

an SPENG  INDENING 1K e

~airl - Wrert s the Kok j S N
(Vs QYA s R 12 T T s ]
""" CTup e Wanfed Tt

Th £, Cf&f?‘]d’v’ VY G h'O(DD"

\N})em t‘IV\MU\«PrA+}7ka!;1/+[Qe

VBT e The eng

Rubric qualities:

- Uses familiar events and ideas as a starting point for
writing

- Writing focus on a topic

- Story includes probably (usually stated as one of the
events)

- Writing includes simple details (saw a starfish, picked it
up, starfish was happy)

- Story has a beginning, middle, and end

- Beginning of story includes characters (little girl, starfish)
and problem (starfish out of water)

- Ending is usually brief and/or predictable

- Word choice is appropriate for intended audience

- Uses conventional spelling for most familiar or high-
frequency words

- Sometimes uses periods, question marks, and
exclamation marks (periods only)

- Errors may be distracting but basic communication is
understandable
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Sample 3
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Grade 2

Discussion: This piece shows an effort to develop the begin-
ning of the story with added details. The repetitive sentence
structure of the details and events makes the story flow less
smoothly, and keeps the student’s voice from showing. It also
makes the piece less interesting to read. However, the piece
is technically solid, with good conventions and structure.

MEETING STANDARDS

T Ted He 15mybnh\/bra+ker,)\e 1s_ong
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Rubric qualities:

- Uses familiar events and ideas as a starting point for writ-
ing (local place, bird nest)

- Writing focuses on a topic (bird and eggs)

- Story includes problem (two bullies trying to knock down
nest)

- Writing includes simple details (bird and egg colour, egg
size, mommy bird got really mad)

- Writing has a beginning, middle, and end

- Beginning of story identifies characters

- Ending is usually brief and/or predictable

Word choice is appropriate for intended audience

Uses words related to topic

- Uses a variety of simple sentence patterns

- Uses conventional spelling for most familiar or high-
frequency words

- Sometimes uses periods, question marks, and exclamation
marks (periods only)

Discussion: This is a simple description. The author strug-
gles with maintaining tense through the piece; this is com-
mon for Grade 2 students. The beginning and middle of
the piece flow nicely, and the child’s voice is apparent.
The ending has extra information (eating at the table and
watching the movie) that makes the story seem like a bed
-to-bed piece. This is another common trait in Grade 2
writing, when the length of the piece seems to become
important to some students

MEETING STANDARDS

Rubric qualities:

- Uses familiar events and ideas as a starting point for
writing

- Writing focuses on a topic (until the ending)

- Writing includes simple details

- Story has beginning, middle, and end

- Beginning of story identifies characters

- Middle includes some actions/events

- Word choice is appropriate for the intended audience
- Uses words related to topic (hold his hand, fall in the
mud, long walk, tired and hungry)

- Writing is individual (sounds like the child is talking)

- Uses conventional spelling for most familiar or high-

frequency words

- Sometimes uses periods, question marks, and excla-
mation marks (periods only)
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Sample 5
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Sample 6
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Grade 2

Discussion: Although this piece is a bit difficult to read,
there is definite voice coming through. The details are
specific (we only had two tags, | puked behind the
truck), This is a journal entry, so it is a first draft. This
explains the missing words and spelling errors.

MEETING STANDARDS

Rubric qualities:

- Uses familiar events and ideas as a starting point for
writing

- Writing focuses on topic

Writing includes simple details

- Story has beginning, middle, and end

Middle includes some actions/events

- Ending is usually brief and/or predictable and may
not be connected to story (final sentence seems to be
an add on)

- Word choice is appropriate for intended audience

- Uses words related to the topic

- Uses a variety of simple sentence patterns
(statements, questions, exclamations)

- Writing is individual (sounds like child is telling the
story)

- Writing engages audience

- May show emphasis by using repeated punctuation
- Uses spelling generalizations, patterns, and
structural analysis (ownley, bumpey, behinde, snowe,
oh most)

- Sometimes uses periods, question marks,
exclamation marks (periods, exclamation marks)

Discussion: This piece shows good organization and
some strong word choice (luckily, shallow, eventually,
zoomed). The introduction shows an effort to craft the
piece to engage the reader (you have to wait...). The
events are connected and flow well, using some good
transition words (Then, Luckily, So, Once). The ending is
a bit weak, which is often the case with Grade 2
writing; the last sentence seems to be tacked on
simply to finish the story.

EXCELLING AT MEETING STANDARDS

Rubric qualities:

- Uses familiar events and ideas as a starting point for
writing

- Writing focuses on topic

- Story includes problem (usually stated as one of the
events)

- Writing includes simple details

- Story has beginning, middle, and end

- Middle includes some actions/events

- Ending is usually brief and/or predictable and may not
be connected to story

- Word choice is appropriate for intended audience
Uses words related to topic (radioed, hooked, stuck)

- Writing is individual (sounds like child is talking)

- Writing engages audience

- Uses conventional spelling for most familiar or high-
frequency words

- Sometimes uses periods, question marks, exclamation
marks (periods only)
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Sample 7
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Grade 2

Description: This piece shows a strong introduction
and good voice. It becomes harder to follow when
the author switches to dialogue to describe the
events that form the middle of the story. Because
there are no quotation marks or descriptors to
indicate when the speakers change, the reader is left
to figure that out. This a common stage of
development in student writing, more commonly
seen in Grade 3 work. There are some jumps in the
flow of the middle events (Who does the magic?
Who goes down the plant?). The author attempts to
pull the pieces together in the ending, making the
mouse become a pet, and having them be best
friends. In this piece, the content is more advanced
than the conventions. An editing conference would
help to make the content easier to read.

EXCELLING AT MEETING STANDARDS

Rubric qualities:

- Uses familiar events and ideas as a starting point
for writing

- Writing focuses on a topic

- Writing includes simple details

- Story has a beginning, middle, and end

- Beginning of story identifies characters (although
not all are clear)

- Middle includes some actions/events

- Ending is brief and/or predictable and may not be
connected to the story

- Word choice is appropriate for intended audience
- Uses words related to topic

- Uses descriptive words that may include adverbs
and/or similes to create an image (It grew so high! It
touched the sky)

- Uses a variety of simple sentence patterns
(statements, questions, exclamations)

- Writing is individual (Sounds like the child is telling
the story)

- Writing engages audience

- Uses conventional spelling for most familiar or high
-frequency words

- Uses spelling generalizations, patterns, and struc-
tural analysis (asck, macheck, frends)

- Sometimes uses periods, question marks, and ex-
clamation marks

- Errors may be distracting but basic communication
is understandable
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By Grade Three, most students are consolidating their writing skills. They are able to use their growing competencies in
speaking, writing, and representing to communicate ideas and information or to persuade others to a particular point of view.
Students experiment with new vocabulary and sentence structure and try out different ways to organize and present their
material. They also may use dialogue as a way to advance the plot. Generally, Grade Three students do not have good control
over the use of quotation marks and other dialogue conventions, and it is often difficult to follow the plot unless the student
reads the piece aloud. This can be opportunity for a small-group mini-lesson on keeping the audience in mind when writing, and
the strategies authors use to make it clear who is talking, and when the speakers change. Although quotation marks are not
expected to be mastered until Grade Four they can certainly be introduced at this level because so many students begin to use
dialogue. Writing has a clear introduction and follows a logical sequence. Students begin to write for a wider variety of
audiences, Students are now able to do some self- and peer editing, checking for errors in conventions. Students can also edit
for completeness of thoughts and basic sentence structure. Teachers need to continue to model a variety of writing genres,
stressing the connections between receptive and expressive language. Mini-lessons to teach author’s craft also help to expand
the grade three student’s growing repertoire of skills. Students are becoming more aware of traditional story patterns and are
trying to incorporate those in their own writing. Oral discussion now includes sharing opinions as well as information, and stu-
dents are able to support their opinions with supporting details and “evidence”. These supporting details also start to appear in
writing, giving more depth to stories and descriptions.
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Sample 1
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Grade 3

Discussion: This piece is a first draft. It shows a clearly defined plot, with a
beginning, middle, and end. The beginning sets the context, the middle
provides some action, and the end, though brief, finishes the story
logically. There are some details (rustling leaves, mom taking a bath, dad
getting a drink) that add depth to the story. The spelling (hered, leves,
rusling), punctuation, and grammar (brung the snake) errors are
noticeable, but the piece is still readable. The word choice and sentence
structure allow the author’s voice to come through.

APPROACHING STANDARDS

Rubric qualities:

- Writing focuses on a topic

- Uses connections to personal knowledge and experiences to develop a
fictional account (mother’s reaction to snake in bathtub)

- Story events are predictable

- Beginning of story establishes context

- Middle includes actions/events and details, and follows a logical
sequence (coherence may falter occasionally—why did the kids bring the
snake home in the first place?)

- Ending may be predictable and/or contrived, but is connected to ac-
tions/events

- Word choice is appropriate for intended audience

- Uses a variety of simple and compound sentences (Mom was going to
take a bath when she found the snake, When dad saw the snake he told
the kids to put it in the pond)

- Voice is evident

- Uses capitalization correctly

Sample 2

PoloY Beors on o jce bery.
Me day the twe little Pelor Beors

but +he one Ittle Pl
dePbged lj(ro Ploy on

the
big iceberg. But one Gpid it
might  be The other
one Wonted {o Ploy on it So
they went there. They Ploved
tog ond  wrestlsd eoch othen
They hod fun. They Stopred
They Sow
serS  hod  Floated
Felf  alone

/eafﬁ

dongerous.

the ice
They

They

vonted their mom. Mom

6w what hoPPened.  She Colled to
them ond  they heard her  They
Scared. she Swam to them. | $he
Put  them back and  they
sWom to felt  hoPPy now

for o rest.
away.

ond  Scored.

weren 1/

on her
Shore. ey

Discussion: This is a good example of using other text experiences to
develop a piece of writing. The beginning has some structural errors, but
is understandable. The events follow a logical sequence but are quite
predictable. They are presented as statements, in simple sentences. The
basic word choice and sentence patterns (most sentences start with either
‘they’ or 'she’) do not allow the reader to hear the author’s voice in this
piece. The piece is technically good (it has good structure, good
conventions, and some simple details) but does not particularly engage
the audience.

APPROACHING STANDARDS

Rubric qualities:

- Writing focuses on a topic

- Story problem is clearly stated

- Includes descriptive details that are predictable (played tag and wrestled
with each other, felt alone and scared)

- Story events are predictable

- Beginning of story establishes context, characters, setting, problem

- Middle includes actions/events and details, and follows logical sequence
- Ending may be predictable and/or contrived, but is connected to actions/
events

- Word choice is appropriate for intended audience (some confusion around
how to use ‘but’)

- Uses a variety of simple and some compound sentences (better variety in
the beginning section)

- Uses capitalization correctly

- Spells most high-frequency words correctly

- Uses end punctuation correctly (only periods)

- Errors do not interfere with communication
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Sample 3

he_ Mogc \W. S ST
L went o\ mnao&yeﬂ%_@ frip.

I sawW  WhalesS af tine _Aguar ium..

twent for o wali, and

Whale swimrmMing arownd Mé.

We made friends. This- whale

lcould JumP highicareha bali_y

_ahd T KJQ_J«&&;WO\, 2% g0

For a Jdirte swim.  te Put r?\ef

"0l hif_pacK + dove down

<<<<< o decP watel .| 50w bapy
kasggrecn coral. 1t was.

,,5£LK§LileEMM/a\;

W‘&Qﬁ'tf" \Warn§ clﬁqr‘l

| Sow oA

1870 SW]
; lion Fish, Ager Fish and o red.

_% hour. Thet. W€ come wh.

_btcawse the whale needed oir.

Grade 3

Discussion: Although this piece is written
in a story format, it is really more of a
description of an event. There are lots of
details, but they are recited in a list. This
would be an opportunity for a conference
or mini-lesson around the idea of
“showing not telling” the details, to make
the piece more interesting to the reader.
The writing is technically good, but is
very basic in its development (beginning,
middle and end; list of events; list of
details). The organization, sentence
fluency, and conventions are strong, but
the content and voice and weak.
Although the word choice is specific to
the topic, it does not really bring life to
the piece.

APPROACHING STANDARDS

ool gronuper. we st@%ed dowh.

Rubric qualities:

- Writing focuses on topic

- Includes descriptive details

- Beginning of story establishes
characters, setting

- Middle includes actions/events and
details, and follows logical sequence

- Ending may be predictable and/or
contrived, but is connected to actions/
events

- Word choice is appropriate for intended
audience

- Uses precise vocabulary related to story
(sea turtles, coral, lion fish, tiger fish, red
coral grouper)

- Uses a variety of simple and some
compound sentences

- Spells most high-frequency words
correctly; unfamiliar words are spelled
phonetically

- Uses end punctuation correctly (periods
only)
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Sample 4 Grade 3

{\ Discussion: This sample shows the development of a story
r le around prior text experiences. It also shows some integration
“e hﬁ o Y 0"“{ 01‘11& h 7!5{)‘ 3 if/ e L L of other concepts (camouflaging, a higher deity, destroying
r& onct. WML “. a r‘;”L ¢ -ﬂ d s Aljibl nature). The story has a strong beginning with significant de-
"j 5— Q ~vore o & ul white - tlower gown. tails (the fairy lived in a rose) that are referred to later. The
- rase CC*SHC middle section has some actions that are not clear (the girl
one L{ay o )\H € 9vr‘ sf’opc& ly Sl\e [l coming back tomorrow, but then picking the flower, the fairy
H’ \lhe ﬂowe(‘ mc/ Said ’“Y meen would i 5 yelling until her lungs were sore), but in general they follow a
Bt RBut ﬂcrgs q(}lgf pne H;m SkagruJ ) ” Iog!cal sequence. The ending qeatly sc_)Ives the problem and
s‘ come fomaﬂow IL\Q{Q”YT K mfii Ulh delivers a lesson at the same time. This sample also shows
p

o} 3 %(( ! { He flover ¢ aicy . more control with quotation marks, making the dialogue much
alm We W il o Liffrent spob."The ofher | GBSiertoread.

um\c}r‘et1 5’\( 5&\4" O ]A l im;k h&!‘;,,,..
T wean 1” ot it L‘fﬂk AQ\?;‘;AIA\O Rubric qualities:

+ W\iﬂ){‘nf\; o{ ﬂi\ soar, - Writing focuses on a topic
in - ’\\99 ﬁ T - Uses connections to personal knowledge and experiences to

develop a fictional account

le - Includes descriptive details; descriptions may be stereotypical
: %\é “Z’gi ‘j XH 3”1;2 :ﬁl bg}: iqﬁ(- (shiny beautiful wings, beautiful white flower gown, beautiful
4 ‘F .

“ o wod - “ . rose castle)
%ﬁ“‘“ (% '“'" °“Se “ Mﬂ‘ ]: T 1 “ - Beginning of story establishes characters
e e 9“‘ in you&, % ﬂf} - Middle includes actions/events and details, and follows a logi-
Jh:._i‘ad ﬂ'\*fau Mui ‘ﬁom\j t\f e 1‘—{\\ PR cal sequence (coherence does falter occasionally)
en

MEETING STANDARDS

where you mckeJ H\( fost she - Ending may be predictable and/or contrived, but is connected
jr e 1Ca|rv ramaﬂos f‘ (o the Sl“f 5‘\« 5a1 ¢ A o to actions/events
a f_m.‘, , \ua, ond - Word choice is appropriate for intended audience
Ml Sore l - Uses precise vocabulary related to story (camouflaged, meg-
c '(‘hnuqﬁ{» j OF H\,,{— ,_\.\ aphone, destroying, nature)

Uses a variety of simple and some compound sentences
Uses some transition words (But one day, The next day)
Voice is evident

Uses capitalization correctly

Uses end punctuation correctly

ﬁﬂfowr a_yca
Wis ’Hﬁd'}o\” i ?‘HC Sils anmc_\{s @u

cC ot

Sample 5 Description: This is written as a legend and follows the form of
that genre (problem, solution, explanation of a natural

H \/\ W G % phenomenon); it also incorporates the moral component of a fable.
OUC N S O\O r _The details have an |ncon3|st'ency (the toucan started as white, but

% C is later grey before he gets his colours), but other than that, the

One d“ Toucan was  sed becawse he had mo piece flows well. The sentence structure and word choice (when

color, \-\e was Jus’f white, He ws also sad bec awse | Toucan told him his problem he knew just what to do; his favourite
all his 4cends had color. o he went 1o colour red; the birds were astonished) bring out the author’s voice.
o arfists  louses 4o see  what he chould MEETING STANDARDS

do. When Toscan Told him luis problem he knew

jus\' whol fo do. Sa he took out his paint and Rl\J/SrI;) qufa"ties: oi
- Writing focuses on topic
stacted Yo work. When he was done Toucan Story problem is clearly stated
Wos  ho longf]er qray. Instead he was all Includes description that may be stereotypical/predictable
diffecent  colors like black )’6“0% orange , green Beginning of story establishes context, characters, story problem
. 3 3
and his favorte cobered Mhen he 30&' back the birds

Middle includes actions/events and details, and follows logical
sequence (coherence falters with colour)

where  astonished. And That how Toncan gt his color. - Ending may be predictable and/or contrived but is connected to
T\/\ E 0 actions/ever_ﬂs _ . _ _
2 nad - Word choice is appropriate for intended audience
- Uses a variety of simple and compound sentences
m } T - Uses some transition words
‘ - Voice is evident

i ways o Selution ‘/ovL Juﬁ* ve JY° %M/ - Uses end punctuation correctly

) l\wf you hove o problem there - Uses capitalization correctly
O&' - Errors do not interfere with communication
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Sample 6

WAV

The bo
Who Cqu\ﬂl’ﬁ C()/

oo/ Sl’ﬁ”i’/

o

The Boy Whe caug ht o sliopey freh

| On boil hot summeir day Yhere-
ved boy. wiw rw(l,v 'Zeved go fishi 3>/Oha
.h:af calm dayw ch h:s Edner” if he
s fishing, l‘hs az’ad —eftmerd ? b the éo]
°n°/' han/’ 'clél')fhg diur,pmw‘l yeu  ean 32’,{' it
h)@UV‘AiH/ﬂo‘ayu

#)C, 60 5 élr}/?dﬂ

: he  got ‘ﬁ’skmg
i P@nf ﬁw is b v%eda tThe &

W s “bﬁ@d/(,,/’ﬂ l)l

astoniged . hrapy OL/;S/ the dopr with ¢ /9
: %‘Oﬁé( be ey 4 e The lak= Rister 7hen
-a bl»v/z'l'y

He Set up his Isfnzhj 42/4PMM7L and
h& ,DUIL A/ trete hbes  on & ey

mr‘buf
©n his rde, He c‘r‘o,oeJ s dme. in the Wﬁfg

wm‘ir was Wery ca/(h SC/dden/ a trofe Hi: Zi
ait” il wag Yonp @D &V& where
Arele ot ired f/aF Jm A ﬁ qory and ke/:v‘
{(;f G ‘V&}“ '

He. FLnL i oin his aguariun  and R4
it some  bgif,

The bo)' /(&fﬂl his fish forever  ond

eM(\’J@_ a F:é eimer.

the LO ¥

Grade 3

Discussion: This sample shows a planning
web and draft of story. The author has
listed ideas for the story on the web, alt-
hough there is no particular organization
evident. Not all the ideas in the web were
used, showing some revision from the plan-
ning to the drafting stage. The story in-
cludes extra information that does not really
add to the story, even though it is on topic
(not having fishing gear and being promised
it for his birthday). This piece offers a good
opportunity for a conference on narrowing
the topic, and getting to the big idea to be
shared. There are good descriptive
phrases, and even though sentence control
is not well-established (fragments and run-
ons, and repetitions) the author’s voice
comes through clearly. An effort to use
quotation marks shows development of this
skill, even though they are used incorrectly.

MEETING STANDARDS

Rubric qualities:

- Writing focuses on a topic

- Uses connections to personal knowledge
and experiences to develop a fictional
account (trout lines, powerbait, calm water)
- Includes descriptive details (boilly hot
day, absolutely astonished, bit the bait,
flopping jumping everywhere)

- Beginning of story establishes context,
characters, setting

- Middle includes actions/events and
details, and follows logical sequence

- Ending is connected to actions/events

- Word choice is appropriate for intended
audience

- Uses precise vocabulary related to story
(equipment, rod, bait, reeled)

- Uses some expressive language to cre-
ate images (adjectives, adverbs, simile)

- Uses some transition words (on the boy’s
birthday; suddenly)

- Voice is evident

- Uses a variety of simple and some com-
pound sentences (even though control is
not well developed and punctuation is
missing, there is evidence of variety)

- Writing creates a tone that reflects
feelings/emotions consistent with story/
characters (different sizes of print —
Whoosh!)

- Uses capitalization correctly

- Spells most high-frequency words
correctly; unfamiliar words are spelled
phonetically
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Sample 7

ChoCo\iyers Adgtce.

Caccdlate. i5. 0 horse that lives
in e anddins: She, 18 bmm
¥ o pede diarond o ,

Q'\P dﬂ\/ "‘\’1? %(1(\ s C;\nmm Gﬂd

50 She

mos \mmrv 50 she aJ«e Some. oCL

the m‘nSgp “then Chotolode
LolS. They \ngggme fendS  and
foe we\” Joined ChoColgke  in hees
ad vent e . A\onn the ira;l -ihe\/ Went
EHiE \Lhc;v Carie. Yo a
™Mek " o oo and 1(\(\ev all bé&m
foends. The (obin iaed them .
Down  the 4 Jr\nev went 4[]
ilne,\/ Came 4o Q' [gke (hece
dhey et a fish. ghey gl

me  Driends ., fhe Osh (e

saw 4

to Jon dhem by he cmaw

Grade 3

Discussion: The piece uses a repetitive
pattern to build the story. There is no real sto-
ry problem; it is a sequence of events. The
repetitive nature helps to keep the piece
interesting. The story starts with strong word
choice and good descriptions; in the middle,
the descriptions taper off as the story line
becomes more repetitive. The ending ties up
the story nicely. The word choice and
sentence structure work together to make the
piece engage the reader.

MEETING STANDARDS

leave, the  (alec oeting
\ale (mubnv So qll +\ne Triecds
decided '’ Was Yime lo QD

home _00d  they  would O Come,
\raCK oraa "to visit. Chocolole

Ond 6l het fiends rude their
oy home. PacK in  the  Mountains

Chdcolde boudt she had 0

MMe os of
ciends. she Lo \nmm}, She  (epd

0n an _ odveatuce.
1he. EN

Rubric qualities:

- Writing focuses on a topic

- Uses connections to personal knowledge
and experiences to develop a fictional account
- Includes descriptive details; descriptions
may be stereotypical/predictable

- Story events are predictable

- Beginning of story establishes context and
main character

- Middle includes actions/events and details,
and follows logical sequence

- Ending may be predictable and/or contrived,
but is connected to actions/events

- Word choice is appropriate for intended au-
dience

- Uses some expressive language to create
images (brown with a white diamond, a valley
of fresh green grass)

- Uses precise vocabulary related to the story
- Uses a variety of simple and some com-
pound sentences

- Uses some transition words (one day, along
the trail they went, it was getting late)

- Voice is evident

- Uses capitalization correctly

- Spells most high-frequency words correctly;
unfamiliar words are spelled phonetically

- Uses end punctuation correctly

- Errors do not interfere with communication
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Sample 8

Liftle Red Riding Hood
,No\rm\‘or:ﬂ\is \$ '\\Nz s)mry of -He L'\H-\e P\ec\ Riding
Hood and dhe is geing to her grandmas house to gve her
Some Tlowers and cookies.
Morher: Con you bring your grandwa some  cookies and
flowers so she can hove somethingto eat .
Lilrle Red Ric\'\ns Wood “Yes mom L will \:r(ng, cooKies
and flowers Yo her so that che can have something
Motrhers Bul beware of the Brg Bod Wolt or hell have
you . c\'\m\ev‘ ond dont take short culs.
|itHle Red Riding Hood 3 OK mom T\l beware of the
Bis Bod Motfond 121} follow the right way.
Wo§ ST need Yo gek Yo the howe bebore she does 5o
1 con gek the cookies,

Nocrotror ¢ Now that Hae Rig Bad Waiis going Fo¥he

Yoo & 3mr\A ma whot  well che do.

Lithe Red Rid ing Hood ® Hmm hmon. hpam T Hik

i\ Y'\ck wild flowere Lor Yers

erﬁ Bad Wolf 31 Haink Tl '\“NLK L\‘me RQA R‘\ﬁq
Hood by ootng 4o her gpandmac houe.

Naerator 3 finolly she made & %o the howe bt wah and
hear fhis,

Wolk € There it ic she 15 coming so0n 50 L con Can geb-

Piohy o b L wondec

Grandmether 8 Whas Yhere o\«u\; l\e\? therey o wolk

he 90ing fo ea} me ahhk Lk,

Litle Red Ria\inj HooA'.I’ve '(-iha\‘\)( /Qoww‘ my gmm\nds
house  (entens) ot ‘B\‘% teeth You have and ear

YO\A lr\c\ve,'

Grade 3

\Jo\{:'s Vo heor you wikh_ Yo o) ¥Ou Swallpwl
yOu up with your 9!‘0\\'\4\“\9\ in my bib mt&ﬁ\? omé
here now,

LitHe Red &\Amﬂ Hood ¢ HQ\? dod helg or Tl
he gwallowed e by the big bad wolf,ded "nQ\\)}E;
DQ.Q‘ Center w\kr\\\cu J\aﬁ g)\)\@ HQN T come Yo
Save YOM bong bene now you will never see him
a%ain y gpandmo where were yous

oromdmd ¢ T oz j\,ﬁ,:l&\,i{n oo woty muh T
the welk coming balls becaue T dowt WO Yo
%Q'\‘ &\NO\\\OW )

Nacgaten § s foow e shor o The Lithe Red Rdung
Bgc\ ond how she LSJY ‘o ber geerndiras nowse,

\\g@\/ /’ﬁ"@ i

—

e

S e

Discussion: This an adaptation of a familiar story into a
script (either for readers’ theatre or a drama presenta-
tion); the story is quite neatly summarized, with a good
balance between dialogue and narration. The author has
the wolf “think out loud” to show details, rather than just
having the narrator tell them. This makes the piece more
interesting and engages the audience.

MEETING STANDARDS

Rubric qualities:

- Writing focuses on a topic

- Story problem is clearly stated (wolf wants cookies)

- Uses connections to personal knowledge and experi-
ences to develop a fictional account

- Includes descriptive details

- Story events are predictable

- Beginning of story establishes context, characters, story
problem

- Middles includes actions/events and details, and follows
logical sequence, although coherence may falter occa-
sionally (“There she is now so | can can get right at it |
wonder”)

- Ending may be predictable and/or contrived, but is con-
nected to actions/events

- Word choice is appropriate for intended audience

- Uses a variety of simple and some compound sentenc-
es

- Uses some transition words (finally, soon)

- Voice is evident

- Uses capitalization correctly

- Spells most high frequency words correctly; unfamiliar words are spelled phonetically

- Uses end punctuation correctly
- Errors do not interfere with communication
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Sample 9 Grade 3

J e O’fa“fjﬂ ¢ The  ovange W as c(/c;:jle;ni:{d
“What  do you have Ffor The grade Ones, twos, threes
lunch  KaylaPKatelyn asked. and not 4o menchin the
“T hawe piz za'Kagla  said, L four  angree teachers.S5e the
have  an orownge and @ sandt\;} ovange ocurryed . inte the

|
oice. Bu‘f) Mres. Cke f\nc wa s J'fnnd;ng

Z;P(.prt L opemed my funch- ‘
in front of him . What should

bas m'\d oWn - papped A orange

Catch  we i You can'le Your punishment be? She asced
shoute U(HQ jumpeol OV eVeryones We fhink a dC+en‘HOn!~{€Hed
heod and roan invto the Yhe oqrade ones.d.k. Mrslee

said:-For two houns after

ha ll. CGet him! Gassy shouted.
se ho ol. YE YiWwe a l) jlnow{'e,a(,

No vunning! MrsRoutledae yelled.
The ovange raw o Mes Mhiekos
class room and pra nced on

everyones desc¥. Get |hitn!

Pax¥Yon  shouted .The drode
, ~ First draft discussion: This piece also uses a repetitive
s an d >s e ch asin pattern to build the story. It has strong descriptive
him, Cat ch ™€ o you can' language and the sentence structure is quite
sophisticated. The author starts out using quotation
marks but they disappear early in the piece. This might
indicate that the author is concentrating more on

He yelled. No Yﬁ(’{nq(MfS.Ma‘eCD

called, Pranc in and |4 mping getting the ideas down than on the conventions. Dia-
5 J P ) He 140e ) .
_ logue in this piece moves the action forward, showing
Uup awnd do wn, the ova nge 5"’?{’@" rather than telling it.

into Mes.OldSovrds class. Hey,

look!T 45« Ov”amﬁc“lir‘s%m
shouted.The orange danced
on evey ones head and il
GET HIL M/ Jacob yelled. The grudes
ones and Ywos and threes

chased Yhe orange down the

mentio

Noll, Vet 4o ™Menchin Yhe
Yheee angr yeac her s
running alter Yhe Omlvgel.
He v an into Fhe
aXum.The orange Sidded all
oV e v Me.Fluentez  aryt

wor X '5Acocumbal He Y&Hf?d"
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Sample 8,cont'd

The Orange

"What do you have for lunch, Kayla?" I asked.

"I have pizza," Kayla said.

"I have and orange and a sandwich.”

Zip! Zip! T opened my lunch bag and out popped an orange!

“Catch me if you can!" he shouted.

He jumped on everyone's head and ran into the hall.

"Get him!" Cassy shouted.

“No running!” Mrs. Routledge yelled.

The orange ran into Mrs. Malakoe's room and pranced on everyone's desk.
"Get him!" Paxton shouted. The grade 2's and 3's were chasing him.
“Catch me if you can!” he yelled.

"No yelling!" Mrs. Malakoe called. Prancing and jumping up and down, the
orange skipped into Mrs. Oldford's class.

"Hey look! It's an orange!” Kirstin shouted. The orange danced on
everyone's head and ran!

"GET HIM!" Jacob yelled.

The grade 1's and 2's and 3's chased the orange down the hall. Not to
mention the three angry teachers running after the orange! He ran into the
atrium. The orange fiddled all over Mr. Fuentes' art work!

"Ail Carumball” he yelled.

The orange was corned. The grade 1's, 2's, and 3's and not to mention the
four angry teachers. So the orange scurried into the office. But, Mrs. Kelln
was standing in front of him.

"What should your punishment be?" she asked.

"We think a detention!” yelled the grade 1's.

"OK," Mrs Kelln said. "For two hours after school.”

"“Yey!" we all shouted.

Grade 3

Final draft discussion: Correct formatting on dialogue
makes the piece easier to read and makes the repetitive
pattern more evident. There is no evidence of revision in
this piece, only editing.

EXCELLING AT MEETING STANDARDS

Rubric qualities:

- Writing focuses on a topic

- Story problem is clearly stated

- Uses connections to personal knowledge and experi-
ences to develop a fictional account (school setting,
classrooms, friends, and teachers)

- Includes descriptive details

- Beginning of story establishes context, characters, set-
ting, and story problem

- Middle includes actions/events and details, and follows
logical sequence

- Ending may be predictable or contrived, but is connect-
ed to actions/events

- Word choice is appropriate for intended audience

- Uses some expressive language to create images
(jumped, pranced, danced, fiddled)

- Uses a variety of simple and some compound sentenc-
es

- Uses some transition words

- Uses a variety of simple and some compound sentenc-
es

- Voice is evident

- Writing creates a tone that reflects feelings/emotions
consistent with the story/characters; uses repetition of
important phrases (catch me if you can, the grade 2’s
and 3’s were chasing him), different sizes of print (GET
HIM!), and punctuation (exclamation marks)

- Uses capitalization correctly

- Spells most high-frequency words correctly; unfamiliar
words are spelled phonetically

- Uses end punctuation correctly

- Errors do not interfere with communication
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Students in Grade Four write for a variety of purposes and audiences and are able to set more specific purposes for writing.
They are expanding their informational writing, including information from a variety of sources and looking at different tech-
niques and forms to convey their meaning. Narrative writing uses dialogue and description to show action; the content ex-
pands to include imagination and fantasy. In Grade Four, students begin to organize their writing in paragraphs. Students
continue to require focused mini-lessons on the author’s craft to develop their skills; they understand how visuals can help
to focus the attention of the reader or to emphasize ideas. They also are able to adapt their language use to particular audi-
ences and purposes and begin to use resources such as dictionaries, a thesaurus, or a spell checker to support conven-
tions. Shared, guided, and independent writing time continue to be important within the class schedule. Students in grade
four continue to need opportunities to share their work with others, and to write for real audiences and purposes.
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Sample 1

@ Buidosy whan L gt Ihome <L
did map homecork., Thea 2 oratrhad
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Sample 2

%Sc‘tgge From  3he 5?9;&
e hat o493y da:&& L Aul, g but

fogy in Flonta was as Fhelk as
Stew. I+ was -Scaryt QG _SharK was
‘aroond me in_ the boak -Q'IEQ;E; (o }]-
Owing me in 1o H:;I,,rcsygivﬁ;;;;i
|- was paddling the boak as Fask
Could. SharK Saw an eel
ond  wenk aStenitHe come  bacl !
The Sharl was conirl'ng Yo me-

|  was Scargd [ wantd H;l@},m)/ dod
Come br me- Buk }he. Sharll come
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Grade 4

Discussion: This is a journal entry that shows good sequencing and
description. It is technically proficient although the sentence structure
and word choice are rather basic. Even so, it allows the author’s
voice to come through.

APPROACHING STANDARDS

Rubric qualities:

- Writing focuses on and maintains topic

- Supporting details state setting

- Actions/events are reasonably clear but they may not be detailed
or extended

- Beginning of story includes setting (time/place)

- Word choice is appropriate for intended audience

- Uses a variety of simple and compound sentences

- Uses some transition words

- Voice is evident

- Uses capitalization correctly

- Spells most words correctly; unfamiliar words are spelled phoneti-
cally

- Uses end punctuation correctly

- Uses commas and apostrophes

- Errors do not interfere with communication

Discussion: This piece tells a basic story. It has a strong beginning,
with an attempt to set up the context and setting. Details are included
throughout the story to add to the setting (fog, seaweed, clownfish)
but they do not always directly related to the plot (the clownfish). The
author has attempted to build suspense in the story by having the
shark keep coming back, a repetition common in scary stories and
movies. The author sets the story in Florida (with the ocean, seaweed,
and a shark) but uses some details that are more specific to Tulita (a
rifle in the boat, paddling, fog); this is common in Grade 4, when stu-
dents attempt to integrate ideas from different sources into one piece.
The ending ties things up nicely, solving the problem and reinforcing
the setting once again.

APPROACHING STANDARDS

Rubric qualities:

- Writing focuses on and maintains a topic

Story problem is clearly stated

- Includes ideas from other sources into fictional account

Supporting details state setting

- Actions/events are reasonably clear but they may not be detailed or
extended

- Beginning of story includes context (typically stated) and states
setting

- Ending is often contrived but is connected to actions/events

- Word choice is appropriate for intended audience

- Uses expressive language (thick as soup, forest of seaweed, saved
the day)

- Uses some transition words (but, always, now)

- Voice is evident

- Spells most words correctly; unfamiliar words are spelled phoneti-
cally
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Sample 3 Grade 4

Discussion: This piece shows an effort to set
up a fictional narrative using animals as the
main characters. The beginning sets the con-
text (how the dog and fox came to be together)
and provides some details about the charac-
ters. The middle of the story is a sequence of
actions (all dealing with escaping threats); the
bear sequence seems to have been extended
to add more action or length to the story. This
is common in Grade 4, as students want to
have a longer “middle” portion in their stories,
but have run out of plot ideas. The piece is well
organized in paragraphs to begin with, but as
the actions become repetitive the paragraphing
disappears. The ending is a bit contrived, but is
consistent with the context for the story.

APPROACHING STANDARDS

jjl #J\O/ /IY\O& ' Rubric qualities:
W . . J; - Writing focuses on and maintains a topic
W He ol - Supporting details state characteristics (red
fmJ\ ; j}\lﬁ , jﬁ’ ‘ and white fox, pack of wolves, alpha male)

- Actions/events are reasonably clear but they

],Rﬁ— W ,&? : owoY may not be detailed or extended (extended as
Aﬁ%ﬂ/ / ; .00&90' , EJW Ao '(?4 a repetitive idea with the bears chasing them)

- Beginning of story includes context and

- setting

- Middle includes actions/events and details,
and follows logical sequence (chase sequence)
- Ending is often contrived, but is connected to
actions/events (an abandoned barn yard in the
bush where the two animals can live)

- Word choice is appropriate for intended
audience

- Uses precise vocabulary related to story
(alpha male, feed his pack, abandoned barn
yard)

- Uses a variety of simple and compound
sentences

- Uses capitalization correctly

- Uses end punctuation correctly

- Errors do not interfere with communication
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Sample 4
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THE END

Discussion: This is a first draft and a revision (a first revision, which may mean that the author intends to do some more work
on it). The names at the bottom of the first draft likely indicate peer conferencing partners. The revised draft is definitively
more interesting and engaging than the first, which shows a good revision process. The story is based on familiar characters,
with a twist similar to Fractured Fairy Tales. The author has created a strong beginning with details and descriptions; the first
paragraph sets the context and the second establishes the setting and story problem. The middle and end of the story are all
combined into one lengthy paragraph. This is common in Grade 4 writing, as description and detail often are strongest in the
beginning. The author uses repetition of the “ginger” theme (gingerbread house, a dog named Ginger, watching Ginger-
vision) to create a humourous effect. The ending is funny and effective, making the piece fun to read.

MEETING STANDARDS

Rubric qualities:
- Writing focuses on and maintains a topic

- Supporting details state setting

- Word choice is appropriate for intended audience
- Uses a variety of simple and compound sentences
- Uses some transition words

- Voice is evident

- Uses capitalization correctly

- Uses end punctuation correctly
- Uses commas
- Errors do not interfere with communication

- Story problem is clearly stated (gingerbread boy is lost)
- Includes ideas from other sources into fictional account (details from fairy tale)

- Actions/events are reasonably clear but they may not be detailed or extended
- Beginning of story includes context, characters, setting, and story problem

- Middle includes actions/events and details, and follows logical sequence

- Ending is often contrived but is connected to actions/events

- Spells most words correctly; unfamiliar words are spelled phonetically
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Sample 5
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Grade 4

Discussion: Although this piece is short and has some
noticeable convention errors, it has strong content and
organization. It uses a traditional title (“The Case
of...”) and accurately follows the pattern of a mystery
story. Although the clues are a bit contrived and the
piece of plastic is not clearly tied to the developing plot
(unless we assume that the dog is chewing on the
Gameboy), the focus is generally well-sustained
through the piece. The author has managed to turn an
everyday event into a very engaging story.

MEETING STANDARDS

Rubric qualities:

- Writing focuses on and maintains topic

- Story problem is clearly stated

- Includes ideas from other sources into fictional
account (mystery stories)

- Supporting details state setting (one freezing cold
winter day)

- Beginning of story includes characters (author,
Matthew, Fraser, Joel), setting (freezing cold winter
day, at home), and story problem (lost Gameboy)

- Middle includes actions/events and details
(searched the house, found dog hair, had a little
bite to eat, found piece of plastic, look under the
bed...) and follows logical sequence (clue 1, clue 2,
case solved)

- Ending is often contrived , but is connected to
actions/events

- Word choice is appropriate for intended audience
- Uses precise vocabulary related to story
(detective stories: searched high and low, contin-
ued the search, clues, case solved)

- Uses a variety of simple and compound sentenc-
es

- Uses some transition words (then, when, but
then, about an hour later)

- Voice is evident

- Writing evokes a feeling or response in the read-
er (curiosity)

- Uses capitalization correctly

- Spells most words correctly; unfamiliar words are
spelled phonetically

- Uses end punctuation correctly

- Uses quotation marks (in dialogue) and commas
(in name list)

- Errors do not interfere with communication.
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Sample 6 Grade 4

ATTACK A(F 'RORNT._GRoaxs Discussion: This is a longer story, which means the author has

to work harder to maintain focus on the topic. The is one slip

%LMMLL in maintaining the 3rd person storyteller, but in a piece of this
Aol sthean HMMQ;_M length, that is not significant. The beginning sets up the con-

Fhe ,&m/ i e i text; the description of the contest and what Billy and Susan
7‘ a. mfmf did is an example of adding lots of detail and information to
M pine  ca /,,/éa the piece without really adding to the story itself. Often stu-
P A il Bidly s dents in elementary grades confuse the purpose of detail and
Lol ; Ao Lod H2 THL  Dusan description in narrative, adding extra pieces to a story simply
77/0:74 7§/w M L b peak for the sake of having more descriptions rather than for adding
. Kt rinsle, seooll puini BT ) depth to the critical parts of the story. They may also skip over
é« areas that could use some description in their haste to get to

the action of the piece. The middle of the story does tend to
jump from action to action but is still fairly easy to follow. Put-
ting the detail about the ray gun into the middle of the story,

bl ey Wz%&oé 7%« Wlﬂdug‘:ﬁy__ for use at the end, shows good planning. Sentence structure
*The Lhngorsare? &, (L) qnd Liton /Y - shows an effort to give a sense of voice, using pauses (The
anst Ple jeolsd s The® e Gy Zhe winner is..., ...an evil side actually just all evil), although the
A ,,,,m?/ o Fhe  Fawn /4/472/2/ author doesn’t have the punctuation to show this clearly. The
T /Wf 7%,“ s s vl o notion of the children being the heroes and saving the world is
s B, likely incorporated from popular movies and other text forms.
A ,/m WA ﬁn/@L gd and 7 EXCELLING AT MEETING STANDARDS
A ("Mp i an ]omm Sa_ ¥ ot ‘l’l\;j
meve g bodic forksTe Jiesan
Od i bond ot Tt o feou Rubric qualities:
hod o ook, oule Al Wd ol ol - Writing focuses on and maintains a topic

- Story problem is clearly stated (evil-brained robot escapes
and threatens the city)

o 7 w)ém & - Includes ideas from other sources into fictional account
Z P, 6,001,(5 M T ol : (winning a contest, kids saving the world)
Sl o n o T AM: . - Supporting details state setting; dialogue may be confusing

AR P~ to the reader (quotation marks help, and the dialogue is
/’;’/ a J‘ “g /( e / wall, 1 7"? Dy 7%% attributed to speakers, which helps to make it clearer)
cl SO 1A

= - Actions/events are reasonably clear but they may not be de-

ﬂﬁ?—m—aé””‘” < 7/0 7(‘“’ fads vy Jfff %' tailed or extended (beginning and ending having extended de-
tails, middle is more action-oriented)
- Ending is often contrived (having the two children save the
world) but is connected to actions and events
- Word choice is appropriate for intended audience
- Uses precise vocabulary related to story (laboratory, force,
robot)
- Uses a variety of simple and compound sentences
90 e k - Voice is evident

bropees g ,K, A 4375,{/j - Writing evokes a feeling or response in the reader
A, Loz s~ o e erliwpce - Uses capitalization correctly

/2 - Spells most words correctly; unfamiliar words are spelled

s /5,,4 odnd 7 m,z,.h phonetically

- Uses end punctuation correctly

7 - ; E - Uses quotation marks (without internal punctuation or para-
b pd Ll T ﬁ 7 graphing)

¢ ,
a g nlion Va1 é‘/é/

- Errors do not interfere with communication (but editing would
certainly help the clarity)
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Sample 7

Why The Beaver Has A Flat Tail

Long ago when animals could talk the busy beavers were rebuilding the lodge and once
again it was fall. The beaver family was busy getting their lodge ready for the long winter
ahead and the dam set for when the ice freezes. Lots of work must be done before winter.
The food pile needed to be added to. Everyone in the beaver family was helping.

“It is a beautiful, crisp fall morning” says Mrs. Beaver. But let’s get going! The birds
are flying south for winter; the bears are eating berries and grubs to get fat. Lots of
animals are also getting ready to hibernate.

“Good morning” says Mrs. Moose. Who always comes for a good morning snack. “I see
you are so busy on the house. You should come tonight to celebrate before you go under
water.” Mrs. Moose offers.

“Sorry, but [ can’t. “I have to do a lot of fixing”, replies Mrs. Beaver.

One cold morning there was snow lying every where. Mrs. Beaver said it was time to
stop working soon because it was winter. This was the very last day to do work. So the
beaver family was busier than ever!

The ice was frozen solid. The beaver family was snug in their lodge. But it was the dead
of winter and the food supply was low. Mrs. Beaver said that she would go out to get
some more food. Mr. Beaver said that he would go with her.

They swam to find a hole in the ice to go through. “Look right there” exclaimed Mrs.
Beaver. They poped their heads out of the hole. “Hi! Mrs. Beaver! How come you are
out of the pond.”

“Because our food supply is low,” explained Mrs. Beaver.
“Oh, what a shame!” said Mrs. Beaver.

“Well, I have to get going cutting down trees,” said Mrs. Beaver. “Good luck!” replies
Mrs. Moose.

So Mr. and Mr. Beaver were busy cutting down vertical log, and carrying them to the
food pile. Mr. Beaver wanted to cut down a BIG tree so they could get a lot more
branches for their pile. Mr. Beaver chomped and chomped away until it was ready to fall.
He yelled “TIIMMBBEERR!!”

Mrs. Beaver was walking with a branch and the tree was falling her way. ‘Run honey!”
Mr. Beaver shouted. “Oh No” she screamed. BOOM! The tree fell right on Mrs. Beaver’s
tail.

After th; tree fell Mr. Beaver came running to see what had happened. He asked Mrs.
Beaver if she was hurt. “I am fine, but my tail is stuck under the horizontal log.”

“I will get some help for you, to get you out.” called Mr. Beaver. Quickly Mr. Beaver
went out to find some help for Mrs. Beaver. “Someone help me HELP! Mrs. Moose was
near by and heard Mr. Beaver. “What is the matter Mr. Beaver? "ASKED Mrs. Moose in
a worried tone. “Oh No!” Mrs. Moose said in shock.

While Mr. Beaver was talking with Mrs. Moose. Mr. and Mrs. Wolverine, and Mr. and

Mrs. Lynx, and Mr. and Mrs. Wolf came by. So, all the animals went to help Mrs. Beaver
free her tail.

When they were ready they all got to lift the log. Mr. Beaver shouted, “One, two three,
HEAVE!” And they DID IT!! Everyone shouted with excitement.

After all the (commotion had died down). Mr. and Mrs. Beaver traveled back to their

;:]hj]dreln what happened, and who told their children the story about why beavers have a
at tail.

Grade 4

Discussion: This is a legend and follows the pattern (problem,
solution, explanation of a natural phenomenon); the actions in
the story are well-planned and follow a logical sequence. The
story incorporates real information (beaver lodges, getting
food, hibernation) with elements of legends (talking animals,
helpful community) to create a new text. The beginning is care-
fully crafted (Long ago, when animals could talk...) to establish
the context. The problem comes well into the middle of the sto-
ry, and then is quickly resolved. The structure works well,
though, and the piece is engaging. The conversations help to
advance the plot by showing the passage of time and setting
up the cooperative community. The ending adds the detail of
passing the story down through the family, which enhances the
piece. There are some issues with tense (moving between pre-
sent and past) and some with sentence structure control (a few
fragments), but given the length of the piece, these aren’t sig-
nificant.

EXCELLING AT MEETING STANDARDS

Rubric qualities:

- Writing focuses on and maintains a topic

- Story problem is clearly stated

- Supporting details state characteristics (busy beavers, talk-
ing animals) and setting (falling, rebuilding lodge)

- Actions/ events are reasonably clear

- Beginning of story includes context (getting ready for winter),
characters (talking animals, specifically the beaver family), and
setting (long ago, in the bush)

- Middle includes action/events and details, and follows logical
sequence (also includes story problem)

- Ending is often contrived, but is connected to actions/events
- Word choice is appropriate for intended audience

- Uses precise vocabulary related to the story (lodge, hiber-
nate, food supply, berries and grubs)

- Uses expressive language (Timber!, commotion, dead of
winter, chomped and chomped)

- Voice is evident

- Uses different sizes of print (upper case to show intensity)
and punctuation (exclamation marks)

- Uses capitalization correctly

- Spells most words correctly

- Uses end punctuation correctly

- Uses quotation marks (and some internal punctuation and
related paragraphing)

- Errors do not interfere with communication
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Students in Grade Five continue to refine their writing skills in multiple genres. They are able to make notes (with
guidance) and integrate into their writing ideas and information from several sources. They are able to experiment with
different organizational formats and genres to share their ideas and information. Grade Five students are becoming
more aware of their own voices when they write, and begin to try to develop their uniqueness. They become better
able to structure their writing in paragraphs using a logical plot sequence (for narrative) and different organizational
formats (compare/contrast, cause and effect, etc.) for informational text. The actions and/or events are often structured
to advance the plot, and the ending is often contrived to fit the actions and the story problem. As the middle of the
piece becomes more complex, it may be harder to tie up all the loose ends. They develop more control over conven-
tions including tense and spelling. Students use expanded vocabulary in their writing, and are becoming more able to
match word choice to audience and purpose for writing. They pay more attention to the connections between form, pur-
pose, and audience, and begin to apply the “writing process” in different situations (video production, slide shows, dra-
ma, music, etc.). Time to work on self-selected pieces, with lots of opportunity and support to craft and refine them,
continues to be important.
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Grade 5

Discussion: This piece is written as a legend to explain how
cats got whiskers. The problem is clearly stated at the very
beginning: “This cat had no whiskers”. The rest of the piece
explains how the cat got his whiskers. The solution is
somewhat contrived, but provides a logical conclusion. The
closing sentence is cleverly crafted (whiskerly ever after). The
dialogue is missing correct punctuation. It is also

missing internal commas. There are some parts of the piece
that show voice, but overall the voice is not well-developed.

APPROACHING STANDARDS

Rubric qualities:

- Content is developed with an audience/purpose in mind
- Content includes “why” and “how” actions/events occur (nho
whiskers, got tangled up in string)

- Story problem is clearly stated (cat has no whiskers)

- Supporting details in dialogue serve to advance the plot
(owner calls, gets tangled, gets whiskers, everyone else
wants them)

- Writing shows an attempt to integrate ideas from personal
experiences and different sources into fictional account
(using the structure of a legend)

- Beginning of story establishes story problem

- Word choice is appropriate for intended audience

- Uses expressive language to create images or effects
(whiskerly ever after)

- Uses a variety of simple, compound, and complex
sentences

- Writing evokes a feeling or response on the part of the
reader

- Uses correct capitalization

- Uses correct end punctuation (except in the quotation
marks)

- Uses appropriate prepositions

- Spells most words correctly; errors do not significantly
impede meaning
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Discussion: This piece uses an idea from movies (“Freaky
Friday”, “Switching Places”) to develop the story. Most of the
events are clear although the ending (when the reader
learns the bouncing brain and brain transplant were all a
trick) is a bit hard to follow, and a bit contrived. The dialogue
does advance the plot well though “show, not tell”, but is
hard to follow because the conventions of punctuation and
spelling are not consistently applied. There are elements of
humour in the story (brain falling out, kids running from the
room), and some development of voice, although it is not
consistent.

APPROACHING STANDARDS

Rubric qualities:

- Content is developed with an audience/purpose in mind

- Content includes “why” and “how” actions/events occur

- Supporting details in dialogue serve to advance the plot

- Writing shows an attempt to integrate ideas from personal ex-
periences and different sources into fictional account

- Beginning of story establishes context and setting

- Middle includes actions/events and details, and follows logical
sequence

- Ending is often contrived, but attempts to resolve the story
problem

- Word choice is appropriate for intended audience

- Uses expressive language to create images or effects

- Writing evokes a feeling or response on the part of the reader
- Uses correct capitalization
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Sample 3
h +CP\{ The blob

On a good day in Edmonton, fwo boys
hamed Daniel and Dan had chores todo.
One of their chores was to get rid of
0. bucket of red geo that had mysteriously
showed up at their house.

Daniel asked “Why do we have to get rid of
this stuff ? Tts so gross and sticKy ! Yuck!?
"Mom said we have fo or we don't get any
allowance " sajd Dan * and besides, i sure
Stinks ! ”

The +wo bo\/s lu&gﬁw‘. the bucket out to the
back yard. “Don‘t spill it on Mom's Flowers! She'li
be angry if we Kill her garden |" Warned Daniel.
Just when the boys wWere br{ngfng the red goo

outside , i+ Started 4o rain. The boys were

Q
geHing Soaking wet- ‘ff\eypu‘r the bucket

Jof goo behind a pile of rocks in the
back Yowd.

The boys furned to walk back 4o the
house When they heard a rumble of thunder.
L\’ﬂb\fenmﬁ shot down from the sky and
hit the bucket of ﬂoo,’

The. goo started to shiver and shake.
Just like ¥ was alive/ The boys gof
sared , but went fo look at it anyways.
The goo Slithered out of the bucket and
started 1o Slide into the drain pipes.

The oo moved through the pipes
and found the way 4o the Kitchen.
The boys' mother was waskmj the dishes.

Grade 5
She reached out to turn on the faucet
When she did, the ted geo Flowed out
and swallowed her up. The red goo Sharted
to get bigger and btgaer.’

The ved geo grew and grew. As it got
bigger, it 9ot hungrier and ¥ began to
eat the police force’s bullets. Tt even
Swallowed the men and women ! The red
geo turned green and began Swallowing
everything in Sight. Tt ate all the
people in the +own, the country and eventually
the. whole world.

Discussion: This piece is a simple narrative, but shows good
detail and plot development. It is well-organized in paragraphs,
except for the dialogue sections. The dialogue is effective,
providing details and images, and moving the plot forward.
However, the dialogue only appears in the beginning of the sto-
ry. The middle and end of the story are more a list of actions,
although there is still good detail in the actions. The ending ex-
tends the action to a somewhat contrived conclusion (eating the
whole world), and some details are unclear (why the goo turned
green, and why it ate everything). Word choice is good, and
there are some clear images (rumble of thunder, lightning shot
down from the sky, the goo started to shiver and shake just like
it was alive). There is evidence of developing voice in the piece.

MEETING STANDARDS

Rubric qualities:

- Content is developed with an audience/purpose in mind

- Content includes “why” and “how” actions/events occur
(lightning strikes the goo and it comes alive)

- Story problem is clearly stated (goo eats everything)

- Supporting details in dialogue serves to advance the plot

- Beginning of the story includes context (boys doing chores,
ordinary day)

- Middle includes actions/events and details, and follows logical
sequence (series of actions)

- Ending is often contrived, but attempts to resolve story problem
- Word choice is appropriate for intended audience

- Uses expressive language to create images or effects (see
above)

- Uses a variety of simple, compound, and complex sentences
- Uses varied sentence lengths

- Uses some transition words

- Writing evokes a feeling or response on the part of the reader
- Uses correct capitalization

- Uses correct end punctuation and commas

- Uses appropriate prepositions

- Spells most words correctly; errors do not significantly impede
meaning
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Sample 4

The Three Little Pigs

Once upon a time there were 3 little pigs and they had a band.
One day they were coming out of their brick house and going into
their corvette. When they got into their car the wolf came and wanted
to ask if he could join their band, but by the time he got to them they
were gone. The 3 pigs also didn’t to talk to the wolf because he blew
their house down, so they didn’t want to talk to him because they
were scared of him too. One day a sheep named Charlie came and
asked if he could join the 3 little pigs band, and they let him join. the
wolf got jealous and tried to eat Charlie, Charlie didn’t notice the
wolf trying to eat him but the pigs did. When the pigs finally caught
the wolf, the wolf told them how he was wanting to join their band for
a long time and how he was jealous of Charlie, because the pigs let
Charlie join but they didn’t let the wolf join. So they felt sorry for
the wolf and they let him join. The wolf still had the picture of pork
chops in his eyes. When the band decided to have a break they went
back stage and took a break. When it was time to go back on stage
and sing, the pigs couldn’t find the wolf or Charlie cmywﬁere. When
the wolf came out of the back room [licking his lips the pigs knew that
Charlic was no longer part of the band. But they didn’t really care
they fust burst out laughing. So the wolf an the 3 little pigs [ived the
rest of their [ife performing shows and singing songs.

THE END

Grade 5

Discussion: This piece is an extension of the
traditional fairy tale. Some details carry
forward (living in a brick house, wolf blew
down other house) but introduces a new
character (Charlie), setting (playing in a
band), and adds new events (eating Charlie).
The piece has some good word choice and
images. The sentence structure is weak, and
needs some editing. It also needs to be edit-
ed for paragraphs. There are also extra de-
tails; the piece could be tightened up with a
revision and be made to flow better. However,
it shows good ideas and certainly demon-
strates good voice. The events are generally
clear (although the sentence structure is a bit
confusing) and the ending is clever.

MEETING STANDARDS

Rubric qualities:
- Content is developed with an audience/purpose in mind

- Content includes “why” and “how” actions/events occur (Charlie and the wolf want to join the band)
- Ideas can be plentiful but not all are significant to the plot (didn’t want to talk to the wolf because he blew down their

house, when the pigs finally caught the wolf, pigs just burst out laughing)

- Supporting details describe setting (coming out of their brick house, getting in their Corvette)

Beginning of story establishes main and minor characters (three pigs, Charlie, wolf), and setting (playing with a band)

- Ending is often contrived, but attempts to resolve story problem (wolf ate Charlie, lived the rest of their lives performing)

- Word choice is appropriate for intended audience

- Uses expressive language to create images or effects (picture of pork chops in his eyes, came out of the back room lick-

ing his lips, the pigs knew that Charlie was no longer part of the band)

- Uses varied sentence lengths (although control over sentence structure is week)

- Uses some transition words

- Writing evokes a feeling or response on the part of the reader (piece is humourous)

- Uses correct capitalization
- Uses correct end punctuation and commas
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Sample 5
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- | Discussion: This piece is a description of a real event,
extended into a longer story. The garage sale setting is
familiar to most students; added to that is the accidental
sale of a prized possession. The beginning sets the
e - | context, but quickly starts to describe lists of details.
L M _____ | This pieces contains lots of details, but many are not
‘da - J essential to the story (the things being sold, the amount
7 |of money). Although the reader can empathize with los-
ing a prized possession in the story, the voice is not
strongly developed.

MEETING STANDARDS

Rubric qualities:

- Content is developed with an audience/purpose in mind

- Content includes “why” and “how” actions/events occur

- Story problem is clearly stated

- Ideas can be plentiful but not all are significant to the plot

- Beginning of story establishes context and story problem

- Middle includes actions/events and details, and follows logical sequence
- Ending is often contrived, but attempts to resolve story problem

- Word choice is appropriate for intended audience

- Uses varied sentence lengths

- Uses some transition words

- Writing evokes a feeling or response on the part of the reader

- Uses correct capitalization

- Uses correct end punctuation and commas

- Uses appropriate prepositions

- Spells most words correctly; errors do not significantly impede meaning
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Sample 6

My
andpa

Grandpa’s
Visit
Hello. My name is James Ritchie, and | live in

Wetcrest, Atlantis. Do you love your grandparents? |
do, that's why my grandpa, Bill, came all the way from
Las Vegas, Nevada to visit me for the holidays last
week. He came in in about two days. |was
flabbergasted when my parents told me he was coming.

My grandpa was coming in one day now. |was so
excited! | cleaned up my room so when my grandpa
comes, it would sparkle like a diamond! | put my
clothes in my drawer, folded and washed, | put my toys
in my toy box, and | vacuumed my room.

My grandpa came in noon the next day from the
airport. We arrived there 5 minutes before his arrival.
When | saw him come out of the doors, | was so excited
that | almost gave myself a headache from screaming,
“Grandpa, grandpa, you're here!” He said that | almost
scared the begebers out of him.

When we got home, we ate lunch. My dad asked my
mom, “What's for lunch honey?” “Chili,”she replied.
“Can | have cheese on mine?”my grandpa asked. “Sure
dad,”my mom said, “Why?” “Cheese is goood, and
very nutritious for the body,” he joked. Everybody
laughed.

That night, we had a game of Scrabble. My dad went
first. He spelled dragon. My mom added on to that
and spelled nitrogen. It was my turn next.
| added on to that and spelled ogre. My grandpa’s turn
was next. He looked at the board for a moment. He
added on to mine and spelled cheese. Everyone
laughed harder than in the kitchen.

The next morning, we went to the park to play catch.
My grandpa and | put the baseball mitts on and started
to play. |threw the ball to my grandpa. The ball
landed in the glove safely. My grandpa put the ball in
his hand and said, “I'd run backwards if | were you,”
“Why?”| asked. He threw the ball as hard as he could.
It went right by me and hit a tree 10 feet away from me.
“Whoa!”l gasped. “How'd you do that?” “Practice,” he
answered. | looked back at the tree. There was a big

Grade 5
hole in the bottom the size of the baseball.

| thought this fun would never end, until the next
morning. My grandpa received a phone call on his cell
phone after breakfast. He answered it right away.
“Hello...yes...alright...okay, bye,” “That was the hospital
from Las Vegas. They said that your grandma is very
sick,”he told me. “They said she wants me to go back
to keep her company.” “Poor Grandma,”l said sadly.

So we all set out to the car. as we were driving to the
airport, | started to weep. “I know how you feel,”he told
me. “| still want to spend time with you too.” “You
do?” | asked. “I do, but I have to take care of your
grandma now, and there’ll be other times.” “we're
here,"my dad said. Well, | best be off,"he said. “I'll
miss you guys.”

When he disapeared through the doors, | put my
smile back on my face. He'll be back, | thought, He'll be

back.
The End

Discussion: Although this is set up as a narrative there is no story prob-
lem, and as a result story lacks some direction. The piece is well-
crafted, though. It has good organization in paragraphs (except for the
dialogue). There is some good descriptive language (it would sparkle
like a diamond, there was a big hole in the bottom the size of a
baseball, | put my smile back on my face), and the dialogue and
descriptions show the author’s voice throughout the piece. The
attention to detail adds depth to the characters, building a relationship
between the boy and his grandfather. The ending is contrived, but
brings the story to a suitable ending and makes sense in the context of
the story.

EXCELS AT MEETING STANDARDS

Rubric qualities:

- Content is developed with an audience/purpose in mind

- Content includes “why” and “how” actions/events occur

- ldeas can be plentiful but not all are significant to the plot

- Supporting details describe the characters and setting, and dialogue
details serve to advance the plot

- Writing shows an attempt to integrate ideas from personal
experiences and different sources into fictional account

- Beginning of story establishes context, characters, and setting
- Middle includes actions/events and details, and follows logical
sequence

- Ending is often contrived

- Word choice is appropriate for intended audience

- Uses precise vocabulary related to story

- Uses expressive language to create images or effects

- Uses a variety of simple, compound, and complex sentences
- Uses varied sentence lengths

Uses some transition words

- Writing evokes a feeling or response on the part of the reader

- Uses correct capitalization
- Uses correct end punctuation and commas
- Uses appropriate prepositions

- Spells most words correctly; errors do not significantly impede meaning
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Sample 7

Year: 3040. Location: Mars Space Station.

“When we landed on Pluto’s surface, everything was Fine. But when
we went out to look For samples, everything went wrong.” Captain
Wesley Avery's holographic image explained to General Erich. "
Lyndon, Ruby, and | just got out of the Yellow jacket, when a huge
laser cannon went off.” Wesley said shakily. Just then, Erich noticed
that Wesley's space suit was stained red. " They killed Lyndon, and
wounded Ruby. They also destroyed the engines so we couldn’t
escape.” Wesley wept. “End transmission.” A computer said. “This is
bad.” Erich said seriously. Just then, there was a knock at the door.
“Come.” Erich said. “Sir, we've lost all contact with the Vellow
Jjacket" A commander explained. ‘One minuet, there was a signal,
the next it was gone.” ‘This is really bad.” Erich said again.

"How are we suppose to survive?” Ruby asked Wesley. "I don't
know.” Wesley replied. “Ah!” Ruby exclaimed. ‘Sorry,” Wesley said.”
| didn’t know | hit you.” Wesley said sympathetically. “Not that,
that!” Ruby screamed. Wesley Followed her pointing Finger, to more
laser cannon Fire. “Oh great,” Wesley velled. ‘Do they ever give
up?!?” Wesley asked in Fury. The ship rocked violently. " They're

trying to get in!” Ruby velled. ‘The heck they will.” Wesley
muttered. "Can you take care of your self?” Wesley asked Ruby.
“Sure.” Ruby replied. “Great, that's what | need you to do.” Wesley
said. “Where are the guns?” asked Wesley "Under this bed.” Replied
Ruby. Just as Wesley got the guns out of their spots, the door was
blasted out of its hinges. ‘What the?” Wesley said puzzled.

* Send out a rescue team.” Erich commanded. ™ Yes sir.”
Commander Matt replied. “Who shall | send?” asked the commander.
'A team of twenty in the Jurora. “Erich said. " Yes sir.” Matt said.

Blaster fire was exchanged from both sides. ™ How, in the name of
the lord are we suppose to defeat these things?” asked Ruby. “Give
up, earth people!” yelled one of the aliens. “Never!” Wesley
exclaimed. Soon, all the aliens that were dead multiplied then
became alive. “Lord, help us.” Whispered Ruby.

“The durora goes 100,000,000 times Faster than light.” Explained
the general. ‘So that means we'll get there in no time.” Said a
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crewmember. “Yes.” Erich said. “Any questions before you leave?”
he asked “None? Good, now GO!!!!" he yelled. They ran towards the
ship. As soon as they got into their stations, they left off.

" You'll never win, earth inhabitancies!’ another alien yelled. They
had been throwing insults at each other for what seemed forever.
Then, a huge sonic boom occurred. “What was that?” asked Ruby. "It
was a sonic boom.” Replied Wesley. They both watched in
amazement as the aliens ran away. " Wow, | guess the sonic boom
scared them away.” Said Wesley. Ruby & Wesley were amazed as
they saw their own kind come out of the sleek, silver ship that just
landed. " We've come to rescue you.’ They said to the fwo astonished
faces that looked so dirty, bloody, and scared. As they got into the
ship, Wesley & Ruby told the rest of the story of their now famous
tale.

Discussion: This is a science fiction piece, and requires some pri-
or knowledge of the genre to make sense of the story. The opening
paragraph sets the context for the story (general receiving a trans-
mission describing what had just happened), then the middle
switches between “live action” on the planet and the response from
Mars. This is organized like a TV script, alternating between two
scenes. The dialogue helps to move the plot forward, although the
conventions are weak, sometimes making it hard to follow. This is
true for the spelling, as well. Editing would have made this piece
easier to read.

EXCELS AT MEETING STANDARDS

Rubric qualities:

-- Content is developed with an audience/purpose in mind

- Content includes “why” and “how” actions/events occur (attacked by
aliens, stranded on Pluto)

- Story problem is clearly stated

- Supporting details describe the setting, and dialogue details serve to
advance the plot

- Writing shows an attempt to integrate ideas from personal experi-
ences and different sources into fictional account (based on science
fiction stories)

- Beginning of story establishes context, setting, and story problem

- Middle includes actions/events and details, and follows logical se-
quence

- Ending is often contrived (rescued by their colleagues)

- Word choice is appropriate for intended audience

- Uses precise vocabulary related to story (holographic transmission,
laser cannon, sonic boom)

- Uses expressive language to create images or effects (The Aurora
goes 100,000,000 times faster than light, Wesley’s space suit was
stained red)

Uses a variety of simple, compound, and complex sentences

Uses varied sentence lengths
Uses some transition words

Writing evokes a feeling or response on the part of the reader

Uses correct end punctuation and commas
Uses appropriate prepositions
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Grade Six students are becoming more proficient in revising and crafting their representations. They keep their audience
and purpose in mind when choosing the genre to use as well as the appropriate language and vocabulary. They understand
the power of well-crafted material to move and persuade others, and focus on enhancing their work to improve their commu-
nication. They are able to delete irrelevant or unnecessary information as well as adding details. Vocabulary choices reflect
an understanding of the ambiguity of language and the ability to convey various shades of meaning. Presentations show
evidence of planning and an understanding of organizational formats specific to genres. Students also begin to adapt organ-
izational formats to meet specific needs according to their audience and purpose. Grade Six students write for their own pur-
poses and to express their own messages. They continue to need time to work on pieces that are sustained over a longer
period of time. Modeling and mini-lessons continue to be an important part of the learning process for Grade Six students.

Narrative Writing 36



Sample 1
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Discussion: This piece is an extended journal entry/activity
description. It is technically well-written with good sentence
structure, paragraphing and conventions. There is not a lot
of description beyond the specific details of the activities.
There is not much evidence of voice in this piece, primarily
because of the word choice. There is a lot of repetition in
both word choice and structure (first period, second, period,
activity); this seems to keep the piece from flowing well. The
description of “the blob” should have been the strongest sec-
tion, since it was the most fun, but the description of it was
the same as the rest of the piece. Revision to look at word
choice might make the piece more engaging to the reader,
as well as giving it more voice.

APPROACHING STANDARDS

Rubric qualities:
- Content is developed for a specific audience

- Word choice is appropriate for intended audience
- Uses simple, compound, and complex sentences
- Uses a variety of sentence lengths

- Uses correct capitalization

- Uses correct end punctuation

- Uses appropriate noun-pronoun agreement

- Integrates ideas from personal experiences and different sources into fictional account (describes first day of camp)
- Beginning of story establishes key information about context and setting (going to camp)
- Writing is organized in paragraphs (one clear idea in each paragraph)

- Spells most words correctly; errors do not significantly impede meaning
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Sample 2 Grade 6

Planning

Use this page to plan in whatever way you choose.
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Discussion: This piece has strong content, organization, and voice. The ideas are quite well developed and are set out
clearly in paragraphs. The beginning and middle are strong, although the ending is contrived (it was all a dream). The
actions flow well and follow a logical sequence. The descriptions are brief but effective, and develop the sense of rising ac-
tion and evoke the feeling of anxiety about the insects. The sentence structure and conventions would definitely benefit

from editing as there are a number of sentence fragments and some of the spelling, number agreement, and punctuation
errors do make the piece difficult to read.

APPROACHING STANDARDS

Rubric qualities:

- Content is developed for a specific audience/purpose

- Majority of events in the story are connected to the story problem

- Integrates ideas from personal experiences and different sources into fictional accounts (visiting dentist, mutant insects)
- Context and characters are generally developed and sustained throughout story (multiplying evil cockroaches)

- Includes descriptive details (reluctance to go to the dentist, multiplying cockroaches, squishing them, killing with candy)

- Beginning of story establishes context and setting (dentist visit)

- Middle develops plot: rising actions are selected to move the plot forward and there are established connections among
actions (appearance of cockroaches, keep multiplying, trying to kill them, finding the candy, all the cockroaches dying)

- Word choice is appropriate for intended audience (tools, fluoride, water spray)

- Writing evokes a feeling or response in reader (most can empathize with not wanting to go to the dentist and a revulsion
towards the cockroaches)

- Uses correct capitalization
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Sample 3
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Grade 6

Discussion: This piece is a description of a series of
events on the land—skidooing, trapping, hunting, etc. It
integrates a number of different events. There is no sto-
ry problem, since this is a series of events and activi-
ties. The descriptions are clear and there is good use of
imagery (huddle up close together because of the icy
northern wind, cold feet and red noses come into the
warm cabin). There is a strong voice in the beginning
and middle; it is carried through to the end, though per-
haps not as strongly. The errors in this piece
(conventions, primarily) could be corrected in an editing
conference, making the piece easier to read.

APPROACHING STANDARDS

Rubric qualities:

- Content is developed for a specific audience/purpose
- Integrates ideas from personal experiences and dif-
ferent sources into fictional account

- Includes descriptive details

- Beginning of story establishes context and setting

- Middle establishes connections between events

- Writing is organized in paragraphs

- Word choice is appropriate for intended audience

- Uses precise vocabulary

- Uses descriptive and figurative language

- Uses a variety of sentence lengths

- Uses a variety of transition words

- Writing evokes a feeling or response in the reader
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Sample 4

Grade 6

Discussion: This piece has strong content,
integrating ideas from anime, manga, and Tolkein.
The organization is basic, but effective. It has a
beginning, middle, and end, and a basic story
problem. The piece uses basic vocabulary and
sentence structure. There is an attempt to include
description and detail in the beginning, but it is not
sustained throughout the piece. The middle relies
heavily on basic vocabulary to describe the actions
(got some more equipment, went back to the gate,
went back in, they saw, they went, they saw). The
author uses mostly simple and compound
sentences, and follows a consistent pattern. De-
spite the basic word choice and sentence struc-
ture, though, there are some points in the story
where the author’s voice does come through.

MEETING STANDARDS

Rubric qualities:

- Content is developed for a specific audience/
purpose

- Majority of events in the story are connected to
story problem (story problem is not clearly
defined, as there is no reason given for going into
the Forest of the Dark)

- Integrates ideas from personal experiences
and different sources into fictional account
(typical anime and manga)

- Context and characters are generally
developed and sustained throughout the story
(actions and details are consistent with the style)
- Includes descriptive details (basic details
including description of characters)

- Beginning of story establishes characters

- Middle develops plot

- Ending is connected to actions/events and
resolves the story problem (defeat the evil
characters and save his friends)

- Writing is organized in paragraphs

- Word choice is appropriate for intended
Audience (equipment, sword, shield, bow and
arrow, fireball, shadow warrior)

- Uses correct capitalization

- Uses correct end punctuation

- Uses appropriate noun-pronoun agreement

- Spells most words correctly; errors do not
significantly impede meaning
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Sample 5
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Discussion: This piece starts out with a strong introduction; it
has lots of details and sets the context well. The dialogue in the
middle section moves the story forward, although there is not a
lot of action in the middle. The ending introduces the description
of the dragon, but does not use that information. The final
paragraph is rushed and does not connect the details from the
beginning and middle of the story. Despite the weak ending, the
story is engaging and the author’s voice does come through. A
revision conference to work on the ending might be helpful. The
conventions in the piece are generally good. The dialogue is
correctly punctuated and paragraphed, with only a few errors.

b &

MEETING STANDARDS

Grade 6
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Rubric qualities:
- Content is developed for a specific audience/purpose
- Majority of events in the story are connected to the story problem

is nice and not to be scared, dragon invites Amanda into her cave)

- Word choice is appropriate for intended audience

Amanda was trying to break away quickly with Ruff)

- Uses simple, compound, and complex sentences effectively
- Voice is evident

- Uses correct capitalization

- Uses appropriate noun-pronoun agreement

- Integrates ideas from personal experience and different sources into fictional account (dog gets lost, meeting a dragon)
- Dialogue and action work together to advance the plot (Ruff pulls Amanda to the dragon, dragon assures Amanda that she

- Includes descriptive details (descriptions of Amanda, dog, cave, dragon)
- Beginning of story establishes key information about characters and setting (Amanda and Ruff, and the woods)
- Writing is organized in paragraphs (dialogue, with only a few errors, as well as regular paragraphing)

- Uses descriptive and figurative language to create desired effects (heard a whimper beyond the bushes, started to worry,

- Spells most words correctly, errors do not significantly impede meaning
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Sample 6

The Grave-Yard of death
By,

On Halloween night a girl named Natalie was invited to a
Halloween party. To start off the party they told ghost stories.
Natalie couldn't help but burst out that she wasn't afraid of
ghosts. In her mind she wondered why she had impulsivly burst out
that she wasn't afraid of ghosts.

They were having a good time until they decided to play
Halloween truth or dare. Natalie was nervous because she didn't
know what they were going to ask her to do especially because she
had burst out that she wasn't afraid of ghosts.

Some people were dared some pretty scary things, but
Natalie finally became okay with it. . . until it was her turn. Then
she became nervous again. She thought about the ghost storys and
the cemetary down the road. She was really freaked out.

The boy next to her asked her “Truth or Dare?"

Natalie answered quickly “I choose dare! Whats the worst that
could happen? Anyway, I'm not even afraid of ghosts!"

"Since your not afraid of ghosts | want you to go to the
grave yard, take a knife and stick it in to Old Man Jeoffory's grave.
I bet your scared now?" replied the boy.

For a trick some of the kids decided to make some ghosts
and scare Natalie away from the cemetary. Since she had been
bragging about how she wasn't scared of ghosts.

When Natalie got to the grave yard she saw that all of the
graves were old and dusty. Natilie felt a chill of fear run up her
spine when she saw Old Man Jeoffarys grave. Natalie thought it
was a sign to get away from the cemetary but she thought she
was paranoid. Suddenly, she saw an older looking man walking
through the dark fog. The figure was pale and Natalie thought he
was calling somebody.

All of a sudden a cold gust of wind blew by Natalie causing
rhe Knite To Tail out of her hands. The Tigure of the man was
coming closer and closer then Natalie finally figured out the old
man was Old man Jeoffarys ghost. She tried to run but the knife
had caught Natalies costume.

Natalie turned around and the ghosts that the Kids had made
came flying towards her. Natalie started to scream! She saw the
ghost of Old man Jeoffary just feet away. Then Natalie became so
overwhelmed that she died from Cold, hard, FEAR!!

Grade 6

Discussion: The piece is written as a ghost story, with a
build up of suspense from beginning to end. This is
generally effective; the author makes a point of discussing
how Natalie bragged about not being afraid of ghosts even
though she was. This keeps coming up in the story until
she is finally overcome by her fear. The story is well
organized in paragraphs. The details are fairly specific, but
may be repetitive (“she burst out” is used several times).
There are some minor sentence structure errors, along with
some convention errors (“your” instead of “you’re”, missing
apostrophes), but the piece is generally clear and easy to
read. Many of the rubric qualities are present but at a
standard level.

MEETING STANDARDS

Rubric qualities:

- Content is developed for a specific audience/purpose

- Maijority of events in the story are connected to the story
problem

- Dialogue and action work together to advance the plot

- Includes descriptive details

- Beginning of story establishes key information about
context (Natalie has said she’s not afraid of ghosts),
characters (Natalie), setting (Hallowe’en party), and problem
(dared to go to the graveyard)

- Middle develops plot through rising actions selected to
move the plot forward (dare, making ghosts, cold wind, Old
Man Jeofrray’s ghost)

- Ending is connected to actions/events and resolves the
story problem

- Writing is organized in paragraphs

- Word choice is appropriate for intended audience
(nervous, scary, bragging, finally became okay with it, she
was really freaked out )

Voice is evident

Use correct capitalization

Uses precise vocabulary (impulsively burst out, paranoid, overwhelmed, chill of fear run up her spine)
Writing evokes a feeling or response in the reader (a good ghost story!)

Uses correct end punctuation and commas (sentence structure is not always consistent)
Uses appropriate noun-pronoun agreement (a couple of errors, but not significant)
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Sample 7

*The Crystal Den*

|II

"Aww man!” Sighed Kyte when his team mate
absentmindedly kicked the ball over the fence and into
the bush.

Kyte was 12 and was on a soccer team, but the team
stank.They lost almost every game, and were mockingly
laughed at by the other teams.

"I guess I'll have to get it.” murmered Kyte angrily
when no one went after it.

As he walked through the gate and into the
overgrown bush where the ball had rolled, he sighed.He
had been having a pretty bad day. He got a D in his math
test and his parents were going to be mad at him.

As he pushed his way through a berry bush, he spied
the ball rolling to a stop in front of a strange tunnel. It
looked man-made, but the bricks were worn and
smooth,obviously it had been out here for a while.

When he went over to pick up the ball, he was
startled to hear a soft voice.

"Hey Kyte, whatcha doing?"
It was Laura his soft spoken 9 year old sister,

“"Hey Laura, im just getting the ball for our soccer
game,"Replied Kyte, "how about you?"

"I come here to think, I guess its the smell, but ive
never noticed this tunnel before."Commented Laura
quietly.

She was right, the woods had a peculiar aroma, it was
calming, and cleared ones mind.

“This tunnel is strange" Mentioned Kyte, forgetting
about the soccer game,"I'm going to crawl through”

“Be careful Kyte,” Reminded Laura, as Kyte crawled
in cautiosly. "I don't want you to get hurt,”

"I will be Laura” Came Kyte's reply from inside the
dark tunnel,” don't worry.

As Kyte crawled through slowly, he noticed a faint
glow like a buzzing young firefly.
He paused, wondering what it could be but then dismissed
i

As he crawled further and further, he felt out of
place, kind of like a fish out of water, he felt like he
didn't belong here at all but he couldn't stop, he was to
far in to turn back now.

Grade 6

Discussion: This piece is a more complex one, with
greater detail and description. The author attempts to
use precise words, but not always correctly (murmured
angrily). However, the language does build imagery. It
would appear that the author has an image he is trying to
convey but hasn’t quite found the best word choice to do
so. Details included in the piece, while not always linked
directly to the plot (a D in his Math test), do serve to help
to develop the character. Sentence structure often in-
cludes a series of phrases with commas but no transition
words to connect them. The plot moves along to the con-
clusion, which is quite well-connected to the rest of the
story, and which does provide adequate closure. It is a
bit rushed compared to the rest of the piece, but this is
not unusual even in Grade 6 work.

MEETING STANDARDS

Rubric qualities:

- Content is developed for a specific audience/purpose

- Majority of events in the story are connected to the
story problem

- Integrates ideas from personal experiences and differ-
ent sources into fictional account

- Dialogue and action work together to advance the plot
- Context and characters are generally developed and
sustained throughout the story

- Beginning of story establishes context (exploring a
mysterious tunnel), characters (Kyte), setting (cave), and
problem (getting out of the cave safely)

- Middle develops plot; rising actions/events are selected
to move the plot forward (the faint glow growing larger
and brighter, sudden opening of floor, finding the crystal,
breaking it, etc.) and connections are established among
actions and events (breaking the crystal, taking it with
him, being trapped inside, putting the pieces back togeth-
er, returning the crystal to the shrine, and then being able
to escape)

- Ending is connected to actions/events and resolves the
story problem

- Writing is organized in paragraphs

- Word choice is appropriate for intended audience

- Uses descriptive and figurative language to create de-
sired effects (woods had a peculiar aroma, faint glow like
a buzzing young firefly, kind of like a fish out of water, a
pool of the clearest water he had ever seen)

- Uses a variety of sentence lengths

- Writing evokes a feeling or response in the story

- Uses correct end punctuation

- Uses appropriate noun-pronoun agreement

Continued on next page
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Sample 7, continued

The soft light in the distance grew larger and
brighter as he got closer towards it. the buzzing seemed
to get gradually louder also.

"A dead end?!"Kyte screemed loudly when he reached
the end of the tunnel."I missed my soccer game for
thi...I?

He was cut of f by the floor flying open beneath him, he
let out a how! as he fell down the tunnel, franticly trying
to grab on to somthing, but to no avail.

He cried”"Ouch” when he landed on a sloped
surface,as he stumbled to his feet,he looked around, it
looked like some sort of ancient shrine.

There was a stone bridge that stretched over a pool
of the clearest water he had ever seen, it attached to a
round platform made of marble, and sitting right in the
middle of this platform, there was a crystal.

The crystal gave of a faint glow and was humming
slightly, Kyte approched the crystal and knew why he had
felt like he should have not been there,he turned to run,
but slipped and fell, knocking the crystal down, breaking
it in half,

"What have I done?"Kyte asked himself, he picked up
the two peices of the crystal and put them in his back
pack, then ran out.

As he got to the end of the tunnel again, he started
to think, "What was that place?"he thought maybe it was
some sort of temple, or maybe a shrine.

He reached the exit where his sister stood, but when
he tried to leave, he hit his head on somthing, but when hh
looked, nothing was there! He pushed his hands outwords,
but they also hit the invisable barrier.

“What now?" he wondered, then he remembered the
crystal, he took out the two shards, the strong humming
had deafend into a soft murmer by now, and placed them
together, they fused intantly, he turned around and ran
back to the shrine. :

As he placed the crystals in the shrine they started
to glow strongly again, but they were glowing a deep red,
it was like the crystal was mad at him for distubing it,
then the tunnel started to shake, an earthquake!

He ran out as the tunnel collapsed behind him. He
lived out the rest of his life happily, never forgetting but
never daring to return to the shrine, which he simply
named,

The Crystal Den

Grade 6

Narrative Writing 44



Sample 8 (continued on next page) Grade 6
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Rubric qualities:

- Content is developed for a specific audience/purpose

- Majority of the events in the story are connected to the story problem

- Dialogue and action work together to advance the plot

- Context and characters are generally developed and sustained throughout story (Gilder’s focus on lion traps and midg-
et people, Vyse as the leader and taking charge)

- Includes descriptive details (description of characters, cave)

- Beginning of story establishes characters (Fina, Gilder, Vyse, and Aika) and problem (Fina is missing)

- Middle develops plot; rising action/events are selected to move the plot forward (finding the cave entrance, leaning on
the lever, the collapsing cave, etc.) and connections are established between the actions and events (the fonely’ gem
needing to be returned to the ‘switch’)

- Ending is connected to actions/events and resolves the story problem

- Word choice is appropriate for intended audience

- Uses precise vocabulary (some new fashion decision, not the smartest of the bunch, huge stalactites hanging from the
roof)

- Uses descriptive and figurative language to create desired effects (as strange as an albino rat, If it was that Elvis was
on the moon, fresh clear water coming from the top of the walls and flowing into pools in the ground)

- Uses a variety of sentence lengths

- Voice is evident in the organization of ideas (starting with the dialogue piece, interjections by Gilder, implied escape
from the cave as an ending)

- Writing evokes a feeling or response in the reader

Narrative Writing 45



When ¥

ﬁo\ in, CM\/{'@\\ was\oea&m de-re Wee, ™
slds X oa the wal Hd\-\uc,%( b b]de.. uAS Presh
,Chax: ke commtey S sal oy & o o b Sigin e
. v Yhe, Eround A i?\ %’*&S \mcj
@E'- mg‘ os— \pe.;:qve woc, \ J, J

‘i:mmu m\‘éb I\z\(« 3 \SYS Sc;-\'.wau\'g\\x\

e BN \\S Me: m?c\ﬁ o%. m ga’csand \}v.safecerjr b Yhe.
b e 6 abded 1
Y Yeb SRS v whays tvm«m kwa PR (‘@ m\VySe
t\m. ﬁ\w‘a e - awmud. \N-rr_ Someu‘\we».\ .Sdo ‘00

Sw 3r\w.?jf‘-x\)(\'u‘lm \Descu\ XWD S&(‘Ck \‘H, e ané
. Z. hoves \oer. Grddec .Shoged. Yo« ces v w\\m Ye.
,ev\ehé dow(\ Yo \‘ﬁ&\' onN oS AB b"@ ovw

\)Q- ; ch 0she) a \eqcmn.é
Ve m\a ‘im S q\@c hs, 5 e o Sell. &;mm
Se\m A Se a h&ex were 4n Oanaer.

Suddun! 3\4\)5 rﬁ \a\m \¢

u«sk& Yoq edter almost
PR M‘\éj S0 vl
L FaA. ?of‘ Cwer’ \)v\éﬂf‘ %‘&‘l&ﬁ* A Kc rbCKS‘\t\)

e ;&x\ Seimad.. Yo i2ho Shepo ook
S\:\/\@ aRm \/\mg )r\*/ 5\0% O\ XAT-wer'
\\?'\QB D *‘INBE Os. M‘("\mm\@.s wa\‘i b !—‘ ran )
vha ‘U L0 \f\oké 'y, o, \)\102. (Crygi. tm(( c)m
AR Co rner U\/ 3
Q\A\m%s (m\ceé h,« \C‘ :

QO b
\Anursy\\/

a\e:\” ook

You(‘ \\erc,\-"

WE Nere Yadn Ve “Bot Howare :
S 5 A U D R
Yoo are Volding ' ’

b\'\\)‘“?:za f\&mﬂ \éo\a\ ‘(v\owK\f\o.») 50\ et pub E\au’k
N 'S blue TexK 1S wWhy weare nere
%&o(‘e \ Cavve \0\ hee | %.,Mb Xhs \yue— oK and

3 b&se e ar4k$ua£c CArme nd & Suitch
Mok Yhe Wk per%f-\‘ly \‘\xﬁb 52 \Jfkmk \’L\w\' T Loe
fwd Swdch and' et This \n we will be
o‘}\e, ad— avt.,

“OK“ \lgef‘ﬂ\oM &* \uﬁ—k we. donk hane
(;\aﬂ\r&l's anqrmx oY NJ&\' qeoe\e w\’(\,\ ol

T ¢ 70:1:;’ \.ere \\5 \oem obout Y

\oose - \noge. WJV \ ever woold
"(\C(a A\Sg’a x’\'z ear\‘\\gp&ke
Y\ wosld- ;m?ogzx ?w\q \)u\‘ \gak =

Grade 6

Sample 8, continued

Discussion: This piece is difficult to
read because of the numerous
convention errors. However, it has very
good content and plot development
and uses some sophisticated
techniques to develop the story. Using
the dialogue at the beginning as a kind
of foreshadowing is very effective, and
sets up the context and the characters.
Gilder’s fascination with midgets is wo-
ven through the story in a consistent
way that makes the character seem
believable. Vyse, as the leader, is the
one who takes charge each time there
is a change in the plot. The dialogue
moves that action forward, and is
generally clear. The piece contains lots
of descriptive language, although
similes seem to be overused in
describing the characters. There is also
a lot of repetition in the cave descrip-
tions with the beautiful, glowing blue
rock. The sentence structure is some-
times hard to follow because of the
problems with punctuation, however
there are some good examples of com-
plex construction (It looked like a
chimney covered with leaves and
inside of it was Vyse, slowly but surely
going in. Aika, not knowing what to do,
quickly followed and soon after, Gilder,
too, went in.). This piece really needs
an editing conference to clean up the
convention errors; if those were fixed it
would excel at meeting the outcomes.

EXCELLING AT MEETING STANDARDS
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Sample 9

May Belle’s

Adventure
There once was a girl named May Belle. She is a girl who loves
to play with paper dolls in all shapes and sizes. She also lives in
a country side with a lot of farming and flat grasses. She also
has two older and more mature sisters, one older brother who is
also more mature than her, and one little sister who is the
youngest of the whole family. Her two older sisters’ names are
Ellie and Brenda. Her older brother’'s name is Jess, and her
younger sister’s name is Joyce Ann. She also has a mother and a
father. And she is in the first grade as well.

They were all a happy family, until one day at school, there
was this new boy in school named Guy Bauer. He was in the
sixth grade. In his old school, in Orlando, Florida, he picked on
any kid he wished. And to start his first month of school, he
decided to pick on May Belle.

The next day at school, once everyone got off the bus, Guy
followed May Belle to the playground. “Hi,” he said. “My name
is Guy Bauer. What's yours?”

“My name is May Belle Aarons,” she replied. “Nice to meet you
Guy.”
They were on the swings, so he got an idea.
“Want a push?” he asked with a sneer on his face. “Sure, why
not,” she answered.

May Belle didn’t know what he was up to, so when he pushed
May Belle, he didn’t push her. Instead, he spun her around so

fast, by the time she stopped, she started puking on school
grounds!

“Are you 0.K?” he asked, saying it in a laughing tone.
“No, _thar)ks to you, you creepazoid!” she yelled furiously with
her fists in the air. Her lips were dripping of some sort of orange.

Bzzzzl Bzzzz!

It was the bell. 1t was time to go in. When she got home
from school, it looked like her eyes were going to pop out.

“What's the matter, May Belle?” everyone said in shock.
“What’s the matter? I'll tell you what’s the matter! Everything'’s
the matter! There’s this new boy in school in the sixth grade
named Guy Bauer who was picking on me today, I couldn’t
concentrate in school, 1 didn’t complete my work, and, UURGH!”

She was so mad, that there was steam coming out of her ears.
“Honey,"'h_er mom started saying, “Why don’t you talk with your
sc'liool pricipal? You know how he is about boys picking on
girls.”

“Hey yeah,” Jess said. “Guy would get kicked out of school for
sure, May Belle.”

“You could even get mom or dad to talk to the principal about it
themselves,” Ellie put in.

“Or you could just walk away,” said Brenda.

All Joyce Ann said was “Woo waa.”

“Thanks, guys. You're the best,” she told them.

Grade 6

Continued on next page

Narrative Writing 47



Sample 9, continued

The next day at school, May Belle had her own idea for Guy.

Guy was following her, not knowing what May Belle had up her
sleeves.

“Hi Guy. Wanna play?” she asked him.
“Sure,” he replied in an evil tone.

“Can 1 push you on the swing?” she asked with a snicker.
“No, you may not,” he replied, thinking that she’d want to copy
what he did to her yesterday. Well, she did.

“Well, how ‘bout 1 push you down the slide, then?”she asked
with another snicker.

“Sure, but I get to push you down first,” he said in a low voice.

“No, you can't, ‘cause 1 get sick if I go first. 1'll push you down
first,” she replied.

“Fine. You push me down first, then,” he said to May Belle.

This was her plan to get back at Guy. She knew that the slide
was being repainted. But Guy didn’t know.

“Here we go!” she yelled. She knew what was going to
happen, he was going to get paint all over his butt!

“ That was fun, but now it’s your turn to go!” he yelled to
May Belle.

“Why would I want to go if you already have wet, white,
glossy paint on your butt?” she giggled.

When he saw what was on him, he really freaked out big
time. “Ahh! My pants! My beautiful pants! look what you did
to me!” g

Bzzzz! Bzzzz/
It was time to go in to classes.

That day when she got home from school, she was so happy.
“Whew. What an adventure I had today!” she yelled happily.
And from that day on, Guy never picked on her again.

Grade 6

Discussion: This piece has strong content and
organization, and shows the development of the author’s
voice. The topic is familiar to most students. The author’s
attempt to write from the perspective of a grade one
student is interesting; the age of the character is not
convincingly sustained throughout, but there is an effort
to do so. The older brother and sisters offer good advice,
along with the parents, but May Belle eventually solves
her own problem, making the story appealing. The
beginning of the piece gives a lot of detail, not all of
which is connected directly to the story problem, although
the author does make the point that the older siblings are
“more mature”, which fits with the advice they give her
about the bullying. The dialogue in this piece is well craft-
ed, using natural “student” language, and it helps to
move the action forward. Word choice is interesting in the
piece. Some sections are very well done, while others
have imprecise descriptions (It was the bell, It was time
fo go in, You're the best) Paragraphing skills are not
applied consistently; the paragraph breaks are there, but
spacing and indenting are inconsistent. This is a
formatting issue that could be addressed in an editing
conference. Punctuation (particularly commas and
periods) also are used inconsistently and would benefit
from an editing conference.

EXCELLING AT MEETING STANDARDS

Rubric qualities:
- Content is developed for a specific audience/purpose

- Majority of events in the story are connected to the story problem

- Integrates ideas from personal experiences and different sources into fictional account (bullying on the playground, how to

deal with bullies)
- Dialogue and action work together to advance the plot

- Context and characters are generally developed and sustained throughout the story

- Includes descriptive details

- Beginning of story establishes context (schoolyard bullying) and problem (what to do about the bully)

- Middle develops plots and establishes connections among actions/events

- Ending is connected to actions/events and resolves the story problem

- Word choice is appropriate for audience (how ‘bout | push you, ‘cause | get sick, really freaked out big time)

- Uses descriptive and figurative language to create desired effect (with a sneer on his face, you creepazoid, her lips were

dripping some sort of orange,)
- Uses simple, compound, and complex sentences effectively
- Uses a variety of sentence lengths

- Voice is evident through organization of ideas (strong use of dialogue and telling the characters’ thoughts, combined with

action) and formatting (Bzzzz! Bzzzz!, UURGH!)
- Writing evokes a feeling or response in the reader
- Uses correct capitalization

- Spells most words correctly; errors do not significantly impede meaning
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