Interpreting and Reinterpreting Visual Images
The following detailed teaching suggestions illustrate how teachers may adapt the text chapter questions into lessons that develop critical thinking skills. The Interpreting and Reinterpreting Visual Images model supports the activities on: 

Pg 171, Chapter 17: These portraits and photos were created by European artists/photographers to present these explorers as heroes in Europe.  Can you identify features in these paintings/photos that support this hero stereotype? How might these men have been viewed by the Aboriginal people they encountered on their journeys? Redraw one of these explorers from an Aboriginal perspective.
The support materials (graphic organizers and other charts to help students organize their thinking, and rubrics for assessing student achievement) can be used as-is, or manipulated to suit individual needs. They can be found on the web site www.onlineguide.learnalberta.ca, by searching “Support Materials.”
Overview

The detailed activities that follow help students examine and then reconstruct drawings that depict historical scenes. Students use the W5 questions (i.e., who, what, where, when, why) to decipher the explicit message in one of the drawings. They then learn about and look for implied messages in the original drawing and another assigned picture. In the final lesson, students offer a revised interpretation of the events by presenting a different implicit message about European exploration–one that considers the Aboriginal perspective. 

Session One

Discuss motives for exploration. 

· You may want to begin the class by playing the music and opening lines from Star Trek. Invite students to offer reasons why countries spend great sums of money exploring space. List these reasons on the board. Ask students to speculate on reasons that motivated European exploration of Canada and the circumpolar world in the 16th and 17th centuries. Compare these reasons with the reasons for contemporary space travel. Invite students to suggest other differences between contemporary exploration and early European exploration of the new world (e.g., the new world was inhabited, equipment was less sophisticated, explorers would lose contact for extended periods). 

Introduce motives for European exploration by reading sections of chapter 17.
Imagine the early contact experience. 

· Invite students to imagine what first contact would be like and how Europeans and Aboriginal peoples interacted in these early encounters. Ask students to individually record a brief imagined scene of first contact; e.g., outline the sequence of events, explain who would do what, describe the participants' feelings. Later, students will be asked to revisit these initial thoughts. 

Introduce the following portrait to the class on an overhead.
Niels Adolf Erik Nordenskjold on pg 168.
 Interpret the images. 

· Before you reveal details of the images, guide the class to interpret what is depicted. Suggest that the W5 questions–a technique used by reporters when investigating an event–may be helpful. Write the five questions on the blackboard: 

W5 Questions
· Who is in the picture? 

· What are they doing? 

· Where does the drawing take place? 

· When did it take place? 

· Why is the picture taken/painted? 

Invite a student to answer the first question. Write the answer on the board, to the right of the question. Proceed until one answer has been recorded for each of the five questions. (Answers to the when question may be as simple as in the summer, during the day or in the 16th century.)

Invite evidence for interpretation. 

· Mention that each of the W5 questions invites an inference–a possible conclusion drawn from evidence. Ask the students who provided answers to the W5 questions to indicate the evidence for their suggestions. Above the list of suggested answers, write the word inference and to the right of this write the word evidence. Under this second heading, record each student's evidence next to the appropriate inference. The chart might look as follows: 

	 
	Inference
	Evidence

	A. Who 
	An explorer
	· Is alone in the wilderness 

· is holding a telescope 

	B. What 
	 
	 

	C. Where 
	 
	 

	D. When 
	 
	 

	E. Why 
	 
	 



Discuss the consistency criterion. 

· Explain that some inferences are more plausible or convincing than others. One criterion for a good inference is how consistent it is with the evidence available. Ask students to suggest an alternative inference for one or more of the W5 questions. Record their answers in the Inferences column next to the appropriate question. 

In each case, ask students for evidence from the drawing (or based on other information about the period) to support or contradict these interpretations. Make changes to the initial inferences and evidence if improvements are suggested. Amend incorrect inferences by adding a not to the statement. 

Conclude by stating that one criterion for a sound inference is that it is most consistent with the evidence from the drawing and from other sources, e.g., the briefing sheets. 

Discuss the specificity criterion. 

· Suggest that a second criterion for a sound inference is that it is specific or detailed. Encourage students to provide additional, more specific descriptions for each initial inference. To stimulate students' thinking, pose the following questions in relation to the Who question. 

· Is the person young or old? Tall or short? 

· Is the person in the image Aboriginal or European, male or female? Armed or unarmed? Sick or healthy? 

For each agreed-upon answer, add an adjective, adverb or phrase to the initial inference and provide the evidence for these additions to the evidence list. Invite students to suggest more specific descriptions and supporting evidence for each of the W5 questions. 

Interpret the explicit message of the assigned drawing.
Assign the following images to the class.

Roald Amundsen on pg 166
 Fridtjof Nansen on pg 170
You may also include images of explorers that you find on the internet that may be better suited to this activity than the pictures found in the text book.
Explain that students are to interpret their assigned drawing by recording, on the data chart, highly plausible, specific inferences with supporting evidence for each W5 question. You may ask students to work in pairs during class time or to work on their own at home.  
Session Two

Compile individual interpretations. 

· Organize students in to five groups, according to the drawing studied and hand each group one copy of Deciphering the Explicit Message. Ask each group to use the chart to compile the most plausible and specific inferences and supporting evidence drawn from their individual charts. 

Share interpretations with class. 

· Invite a representative from each group to orally present its composite findings to the class or post the composite data charts around the classroom. Prepare overhead transparencies of each picture study for use during the oral presentations or enlarged copies of each drawing (i.e., 17" x 11") to post next to the composite charts. Encourage the rest of the class to decide if they agree with the interpretations and evidence provided. Invite students to offer additional or alternative suggestions. 

Session Three

Introduce implicit message. 

· Explain to students that the W5 questions focus on interpreting the readily observed and intended message of the drawings. This is the explicit message. Explain that there is also an implicit or disguised message in pictures. The implicit message suggests the artist's values and attitudes towards the figures and events in the drawing. Place an overheard transparency of the Niels Adolf Erik Nordenskjold picture (or project an electronic image from the online textbook on the ECE website) on the projector in anticipation of later activities. 

Introduce point of view. 

· Discuss the concept of point of view or perspective. Explain that every time we look at something, it must always be from a particular point of view. The position–either physical or intellectual–from which we view things will shape what we see. Illustrate this by standing in different spots in the classroom and indicate how viewing the classroom from one viewpoint leads you to see different things and, perhaps, to see things differently. For example, when viewed from the front of the classroom, it may look as though everyone is paying attention; when viewed from the back of the classroom, you may see the passing of notes and change your conclusion. Ask students to think of a specific sports event, e.g., scoring a goal, hitting a home run, getting a penalty, and to describe how that event would be viewed, depending on whether students are fans of that team, fans of the opposing team or neither. Point out how you can often tell someone's point of view from the words used to describe the event; e.g., calling a goal great as opposed to disastrous or well deserved versus lucky. You may ask students to offer the point of view of someone who is not a fan of either team–this perspective is likely to be more balanced, recognizing the talents and weaknesses of both teams. 

Examine the point of view of the drawing. 

· Draw students' attention to the picture on the overhead. Explain that the author has drawn the picture from a particular point of view and that the class is going to identify this perspective. 
· Invite students to offer evidence from the drawing about the dominant point of view. Record their evidence on the board, as suggested by the following chart: 

Point of View
	Inference
	Evidence

	The dominant point of view in the drawing is the European perspective. 
  
  
  
	· The explorer is the only figure in the picture. 
· The north appears barren and uninhabited 
· There is a European ship in the background. 



Examine the artist's attitudes. 

· Another dimension of the point of view in a drawing is the artist's attitudes toward the person in the drawing. Direct students to consider the qualities or character traits that the European Explorer seems to possess. 

Qualities of European Figure
	Inference
	Evidence

	· Brave
	· The man is alone in a desolate and dangerous environment. 

	· determined 
	· The European has a very serious look on his face. 

	·  
	· 



Introduce the symbolic message. 

· Introduce one further dimension of the implied message in a drawing– the iconic or symbolic message. Explain that artists often draw a picture not simply to portray a particular historical event but also to symbolize a larger issue, value or purpose; e.g., good and evil, courage, struggle. Invite students to imagine the underlying message in the drawing displayed. This is done not only by what is included in the image, but by what the artist omits. Create a chart, as suggested below, and record their interpretations and supporting evidence for each symbolic message. 

Symbolic Message
	Inference
	Evidence

	· The brave European exploring an uninhabited land.
	· The European is alone and appears to have reached his goal unassisted. 
· The land he explores in uninhabited.

	· European explorers were heroes, traveling where no one had gone before to claim land for the home country. 
	· There are no signs of life or inhabitants in the photo. 
· . 



Present the implicit interpretation challenge. 

· Refer students back to the other images. Present the second part of the first critical challenge: 
Interpret the implicit message of the assigned drawing. 

You may want students to work in pairs during class time or to work on their own at home. Distribute a copy of Deciphering the Implicit Message to each student or pair of students. Explain that students are to interpret their assigned drawing by recording an interpretation, with supporting evidence for each of the following: 

· dominant focus; i.e. the artist's point of view 

· symbolic message; i.e., the artist's overall theme or message. 

Session Four

Compile individual interpretations. 

· Organize students in five groups, according to the drawing studied, and hand each group one copy of Deciphering the Implicit Message. Ask each group to use the chart to compile the most plausible and specific inferences and supporting evidence drawn from their individual charts. 

Share interpretations with class. 

· Invite each group to share its composite findings with the class. You may want to use a different format from the one selected for sharing the explicit message. If an oral presentation is preferred, prepare an overhead transparency of other picture studies. If a written summary is preferred, enlarge a copy of each drawing to ledge size (i.e., 17" x 11") and post them around the classroom, next to each group's composite chart. Encourage the rest of the class to decide if they agree with the interpretations and evidence provided. Invite students to offer additional or alternative suggestions. 

Session Five

Introduce an Aboriginal perspective. 

· Invite students to consider how the Aboriginal people might have viewed their early encounters with European explorers. Read “Getting Expert Help” on pg 167 of the textbook.  As students offer their initial suggestions, encourage them to imagine the scene as Aboriginal people living at the time might have seen it. Explain that this attempt to place oneself in the shoes of people who lived in the past is referred to as historical empathy. Trying to empathize–to see things from the perspective of someone else–is difficult even when the person is alive. Historical empathy is especially difficult because we know much less about the people and because life in the past was probably different in ways we can only imagine. 

· Use the previous example of a sports event to discuss how we can use our own experiences to help us imagine other people's feelings. 

· People who are sports fans can imagine how the other side feels when a winning goal is scored against their team, since they have had very similar feelings. 

· People who are not sports fans may have a harder time understanding how anyone could get so upset by seeing their team lose, but they can still draw from other experiences they have had that caused similar emotions; e.g., an anticipated vacation or special gift being suddenly withdrawn 

· Invite students to suggest events they have personally experienced that may be similar in some respects to the Aboriginal peoples' early encounters with explorers; e.g., the first day in a new school, trying to understand someone who speaks in a foreign language, meeting someone who tries to convince you about something that seems very odd. 

Redraw the assigned picture from a different point of view, from an Aboriginal perspective. 
Credits
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