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Individualized Education Programs - Administrative Information

IEP Guidelines and Template:

For the guidelines to develop IEPs for dary school students, pl refer to the IEP

Guideli and Template, 2005. The DEC/DEA Student Support Consultant can provide your school with
a copy if your principal/Program Support Teacher (PST) does not have a copy.

What is an IEP?

An Individual Education Plan (IEP) is defined as a comprehensive written education plan with goals

and objectives, determined through a collaborative process, and driven by the strengths, needs and interests

of the student. It may or may not include outcomes articulated in NWT curricula.

The goals and objectives are student-specific and flow from a person-centred plan based on a

APPENDIX IV

'dream’ or 'vision' for an individual student. Depending on the particular strengths and challenges’ of the
student, some or all of the learning outcomes may be different from those of the NWT curricula. The
collaborative process involves the student, parents, principal, teachers, education support personnel and
other professionals who work with the student and know them well. The IEP is a written commitment of intent
by an educational team. It is designed to ensure appropriate programming and supports for students

requiring an individual education program and to act as a working document.

The purpose of an IEP is to help the student attain the skills and knowledge that are the next logical

step beyond their current level of performance and which are relevant to their life goals and environment.

! The term "challenged" is used on the NWT IEP Form. To be consistent, it is used throughout this document
when referring to the needs or the challenges of a student.

Revised: Mar 31, 2006 SENIOR SECONDARY SCHOOL HANDBOOK Section 28-4
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STUDENT RECORDS PROCEDURES

Process for Reporting Credits for Students on IEPs

A student with an IEP can be described by one of three possible scenarios:

1. The student is working towards an NWT Graduation Diploma by taking regular courses and
earning regular credits. (A student with a physical disability such as brittle bone disease might be

an example.)

2. The student is working towards learning outcomes (annual student outcomes) that are unique to
him/her and not reflective of any NWT courses. Credits earned by meeting these annual student
outcomes count towards a Certificate of Program Completion. (A student with multiple handicaps,

including significant cognitive delay might be an example.)

3. A combination of 1 and 2 above, the student is taking some regular courses and earning “regular
credits”; the student is also working on some individualized annual student outcomes and earning

“|EP credits.”

Regardless of which scenario applies to any given student, there are only two scenarios when it

comes to reporting credits to ECE:

... when a student is working towards the learning outcomes of approved NWT courses:

These courses are reported to ECE the same way as they are for any other students, and the course

type is “blank.”

(Note that these courses would have been identified in Box 1F on the NWT IEP template (pilot

version).)

Revised: Mar 31, 2006 SENIOR SECONDARY SCHOOL HANDBOOK Section 28-5
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... when a student is working towards annual student outcomes that are unique to the student

and are not reflective of any approved NWT courses.

The IEP team decides how many credits the goals and obijectives of the IEP are worth, and in what

“subject areas.” When reporting to ECE, the course type is

Example:

A grade 11 student with an IEP may be working on money skills — identifying different

denominations, counting money, tendering an appropriate amount of money for a given

APPENDIX IV

purchase, checking for correct change, and so on. For this student, these skills would be worked
on during math class (although clearly some community based, real application would also be

appropriate, not just classroom based learning) and mastering those skills should be translated
into Math credits. (More on this below.) Those credits are reported to Student Records as Math

Grade 11 — IEP, and the course type is

IEP credits can be earned in any subject area, not just the core academic areas. The
process involves the |[EP team deciding, “In what subject area(s) should we assign credits when the

student meets this/these objectives.”

The IEP team has to decide how many credits the annual student outcomes/short term
objectives of the IEP are worth. Again, this is a highly individualized decision. Using the money
example in the box above, meeting those annual student outcomes/obijectives might be worth 3

math credits to one student, but five to another.

The key to all of this is to not think of students with IEPs, as being in Math, Social Studies,
English Language Arts, Science, Art, Northern Studies or whatever course, because typically they
are not (other than physically.) Look at the IEP annual student outcomes /obijectives, and ask, “For

this student, what ‘course’ would this be, and how many credits would it be worth2” Then identify

Revised: Mar 31, 2006 SENIOR SECONDARY SCHOOL HANDBOOK Section 28-6
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which physical settings make the most sense. By definition these physical settings will often be
classrooms where regular courses are being delivered. However, the key is to understand that these

students are not “taking the course” — they are working towards their own annual student outcomes.

IEP credits can be reported more than once, up to the maximum number of credits typically
allowed for a given subject area. Again, using Math as an example, high school courses are typically 5
credits. Math Grade 10 — IEP can be reported up to five times (at one credit per time) if that’s what the

IEP team decides, or in any other combination adding up to five credits.

IEP Codes

It should be clear from the preceding section that there is no such thing as an “IEP course.”

Nevertheless, the procedure for reporting IEP credits to ECE, and the resultant validation statement or
transcript — uses that very terminology. To date, the following codes have been assigned for the achievement

of IEP obijectives, as follows:

“Course” Code Objectives (‘“‘Course” Name) ““Course” type
IEP1149 English Grade 10 - IEP
IEP1219 Mathematics Grade 10 — IEP
IEP1169 Social Studies Grade 10 - IEP
IEP1299 Science Grade 10 - IEP
S§ST1193 Northern Studies Grade 10 - IEP
FNA1400 Art Grade 10 - IEP
Revised: Mor 31,2006 SENIOR SECONDARY SCHOOL HANDBOOK ~ Section 287
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PED1445 PE Grade 10 - IEP
FOD1010 E.g. CTS: Food Basics - IEP
IEP2149 English Grade 11 - IEP
IEP2219 Mathematics Grade 11 - IEP
IEP2169 Social Studies Grade 11 - [EP
IEP2299 Science Grade 11 - IEP
FNA2400 Art Grade 11 - [EP
PED2445 PE Grade 11 - IEP
INF2030 E.g. CTS: Keyboarding 2 - IEP
PEDO770 Career & Life Mgmt Grade 11 - IEP
PEDO771 Decision Making - |IEP
PEDO772 Lifestyles - IEP
PEDO773 Evaluating a CPP - IEP
PEDO769 CPP - IEP
IEP3149 English Grade 12 - IEP
IEP3219 Mathematics Grade 12 - IEP
IEP3169 Social Studies Grade 12 - [EP
IEP3299 Science Grade 12 - IEP
FNA3400 Art Grade 12 - [EP

Revised: Mar 31, 2006 SENIOR SECONDARY SCHOOL HANDBOOK Section 28-8
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PED3445 PE Grade 12 - IEP

FOD3070 E.g. CTS: Short Order Cooking — IEP

Reporting IEP Credits

This procedure is to be used when an IEP team determines that a student’s IEP annual student

outcomes/obijectives merit credits in a “course”. All IEP “courses” must be submitted to Student Records

on the “Course Correction Form”.

Annual student outcomes for the four coure IEP “courses”, for grade 10, 11 and 12 i.e. English,

APPENDIX IV

Mathematics, Social Studies and Science, have designated codes as stated in the previous section, “IEP
Codes” e.g. IEP1149 English grade 10 — I[EP. They must be submitted to Student Records on the “Course

Correction Form” insuring the course name states IEP e.g. English Grade 10 — IEP (see sample).

The other codes for non-academic IEP annual student outcomes will use NORMAL COURSE CODES
as stated in the “IEP Code” section. These course codes must be identified as IEP e.g. PED3445 PE grade

12 - IEP and submitted to Student Records on the “Course Correction Form” (see sample).

For CTS IEP annual student outcomes you must use NORMAL COURSE CODES from Section 5,
Approved List of Courses, designating them as IEP e.g. FOD1010 Food Basics — IEP, and submit them to

Student Records on the “Course Correction Form” (see sample).

Revised: Mar 31, 2006 SENIOR SECONDARY SCHOOL HANDBOOK Section 28-9
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K COURSE CORRECTION FORM

Northwest
Territories Education, Culture and Employment

Name of School School Code
P.W. Kaesar High School 83

Surname Given Names

Doe Sane

NWT Identification # Date of Birth

1002 73 380 Jeb. 13,1984

COURSE CORRECTION:

e Each course to be changed must first be deleted and then added with new information. Use the
A/D field to indicate whether a course is being deleted D or added A

¢ To add a course indicate by placing an A in the A/D field
e To delete a course indicate by placing a D in the A/D field

¢ When referring to the course year it must be shown with a /. For example if the school year is
1990/91 it should be shown as 90/91.

A/D Course Course Name Course  Course Cours_e Course
Code Year Team Credit Mark
A | IEPI149 | English Grade 10 — IEP 03104 1 5 70
A | IEPI291 | Mathematics Grade 10 — JEP | 03104 1 5 72
A | LDCI193 | Northern Studies 10 — JEP 03104 1 3 69
A | INAI400| Art Grade 10 — JER 03104 1 3 80
A | FODI010 | Food Basics — JEPL 03104 1 1 65
A | INFI010 | Computer Operations — JEP 03104 1 ! 70

COURSE TERM: 1. First Semester
2. Second Semester
3. Third Semester

RETURN COMPLETED FORM TO:

Student Records

Department of Education, Culture & Employment
P.O. Box 1320

Yellowknife, NT X1A 2L9

Principal’s Approval

Date

NWT080398 Government of the Northwest Territories Box 1320, Yellowknife, N.W.T. Canada X1A 219

INDIVIDUAL EDUCATION PLAN GUIDELINES
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Transcripts of Students on IEPs

The attached sample transcript shows how credits earned through an Individual Education Plan (IEP)

will be presented on a transcript.

The Course Type "I" denotes that the credits were earned through an IEP as shown in the notation in
the legend. IEPs must be reported on hard copy using the “Course Correction Form” so they can be manually

“r

entered into the Student Record System. They would appear on the transcript with an in the course type

column (see sample).

To avoid confusion between credits earned through an IEP and those earned through completion of
standard courses, a special series of codes has been created. These codes permit the specification of the

subject and grade level of the credits being completed.

For students on IEPs who receive a “School Leaving Certificate” their official transcript of Secondary

Schooling will state the following in the “Graduation Status” box:

Has not met graduation requirements. IEP does not meet curricular objectives of a

regular Senior Secondary Program.

This statement will give clarification to potential employees to understand that an [EP does not meet the

curricular objectives of a regular Senior Secondary Program.

Revised: Mar 31, 2006 SENIOR SECONDARY SCHOOL HANDBOOK Section 28-11




..o OFFICIAL TRANSCRIPT R
Nothwest ~  OF SECONDARY SCHOOLING (ﬁ‘t)
Territories -
Family Name Student ID Birth Date Total Credits
Doe, Janet 100276380 1984/02/13

Transcript issued to student:

Graduation Status

Doe, Janet Has not met graduation requirements
Box 358 IEP does not meet curricular objectives
Fort Smith, NT of a regular Senior Secondary Program
XO0E 0PO
School Year TeA School Code Course Code Cou_rse "!ﬁ'@ Language Credits {',m!-
03/04 | 1 83 1EP1149 English Grade 10 - IEP I |[EN| 5 | 67
03/04 | 1 83 IEP1169 Social Studies Grade 10 — IEP I |[EN| 5 |73
03/04 | 1 83 1EP1219 Mathematics Grade 10 — IEP I |JEN| 5 | 62
03/04 | 1 83 1EP1299 Science Grade 10 — IEP I |JEN| 5 | 60
03/04 | 1 83 SST1193 Northern Studies 10 — IEP I |EN| 3 | 78
03/04 | 2 83 FNA1400 | Art 10 EN| 3 | 81
03/04 | 2 83 PED1445 | Physical Education 10 EN| 3 | 78
03/04 | 2 83 PEDO0769 | Career & Life Management — IEP = RN 31 75
03/04 | 2 83 PEDO0769 | Career and Program Plan — IEP I |JEN| 1 | 62
03/04 | 2 83 INF1020 Keyboarding 1 - IEP TH=EN= =11
03/04 | 2 83 FOD1010 | Food Basics EN| 1 | 80
04/05 | 1 83 1EP2149 English Grade 11 - IEP I |[EN| 5 | 63
04/05 | 1 83 TEP2169 Social Studies Grade 11 — IEP I |EN| 5 | 70
04/05 | 1 83 1EP2219 Mathematics Grade 11 — IEP I |[EN| 5 |55
04/05 | 1 83 1EP2299 Science Grade 11 - IEP I JEN| 5 | 61
04/05 | 2 83 INF2030 Keyboarding 2 — IEP I'|EN| 1179
04/05 | 2 83 INF2040 Keyboarding 3 — IEP I |EN| 1 76
04/05 | 2 83 FOD2040 | Cake & Pastry EN| 1 | 81
04/05 | 1 83 1EP3149 English Grade 12 - IEP I |EN| 5 | 54
04/05 | 1 83 IEP3169 Social Studies 12 — IEP I 'ENY /15111151
04/05 | 2 83 PED3445 | Physical Education 30 — IEP I |EN| 3 | 66

Course Types

Term

D - Departmental Examination Blank - School Examination
E - Evaluation - Individualized
R - Retroactive Credit Education Plan

3 - 10 Month
4 - Summer Semester

1 - First Semester
2 - Second Semester

Languages Authorized
EN - English SS - South Slavey IK - Inuktitut
FR - French NS - North Slavey IV - Inuvialuktun
CH - Chipewyan GW - Gwich’in (Loucheux) IQ - Inuinnagtun
DO - Dogrib CR - Cree OT - Other Director, Education O jons and D

NWT 3989/0202

Refer to Secondary School Handbook for Program Details
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APPEAL PROCEDURES

Background

Parents, as the primary advocates for their children, have a right to be informed about and
involved in their children’s educational programs. Decisions about an individualized education program and
services for children involving an Individual Educational Plan (IEP) must be reached by mutual agreement

between school personnel and parents/guardians.

Parents/guardians have a right to approve an IEP developed for their child. Where it has been
decided that an IEP is not necessary for a particular child, parents/guardians may appeal that decision. In a

few instances, parents/guardians may disagree with the individual education plan developed for their child.

APPENDIX IV

In such cases, they may appeal decisions about their child’s plan.

Parents/guardians may also appeal other decisions of the Divisional Education Council /District
Education Authority that significantly affect the education, health or safety of students. For instance, the

parents/guardians might appeal a decision regarding supports provided to a child.

The July 1996 enactment of the Education Act means that:

D the role of the Department of Education, Culture and Employment is to set the regulations for the
appeal procedure; not to hear appeals;

D an appeal may only be made to the body that made the decision with which the
parents/guardians takes issue; for instance, an appeal of a decision made by the District
Education Authority may only be made with the District Education Authority; an appeal of a
decision made by the Divisional Education Council may only be made with the Divisional Education
Council;

D in each instance, there is no higher level of appeal;

D the decision of the committee that hears the appeal is final.

It is assumed that education bodies, parents and students will proceed with an appeal as quickly as
possible and with careful attention to the procedures outlined in the Education Appeal Regulations. All

appeals will be conducted according to the principles of natural justice.

Revised: Mar 31, 2004 SENIOR SECONDARY SCHOOL HANDBOOK Section 28-14
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Procedures For Appeal At The District Level

1. The parents/guardians shall be informed of their right to appeal and of the appeal procedures.

2. The process of resolving disagreements shall involve:

D in the case of a decision by education staff, a review at the school level by the principal;

D where a disagreement has not been resolved at the school level, the parent or student shall notify the
District Education Authority, in writing, of the disagreement;

D the District Education Authority shall attempt to resolve the disagreement; if it is unable to do so, it shall
notify the parents and student, in writing, that the parents may request an appeal committee to review
the decision.

Revised: Mar 31, 2004 SENIOR SECONDARY SCHOOL HANDBOOK Section 28-15
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3.  An appeal committee shall be established in accordance with procedures set out in the regulations with
members chosen by the parent and the District Education Authority. The chairperson of the appeal
committee will review the decision and decide whether there are sufficient grounds for the committee to
hear the appeal. If, in the opinion of the chairperson, there are insufficient grounds for the appeal, or
the appeal is frivolous or vexatious, the appeal shall not be heard. A decision of the chairperson not to
hear the appeal is final and the chairperson shall notify the student, student’s parents and the District

Education Authority of the decision and the reasons for the decision, in writing.

4.  Where the chairperson agrees to hear the appeal, the appeal committee shall investigate and hear the
appeal in accordance with the procedure set out in the regulations. Upon completion, the appeal
committee shall report its decision and the reasons for its decisions, in writing, to the student, student’s

parents and the District Education Authority. The decision of the appeal committee is final.

Procedures For Appeal At The Divisional Level

If the parent or student disagrees with a decision of the Divisional Education Council there are

similar procedures in place to appeal that decision.

Particulars about time frames, the selection and composition of the appeal committee, and further
details about roles and responsibilities of committee members for hearing appeals have been developed in
accordance with the Education Act and have been set out in the Regulations. They are also included in the

Toward Implementation of Inclusive Schooling Manual.

Revised: Mar 31, 2004 SENIOR SECONDARY SCHOOL HANDBOOK Section 28-16
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Frequently Asked Questions

1.

2.

10.

11.

12.

13.

Why do we have to develop IEPs for some students?
What are my legal responsibilities?

Do we have to write IEPs for students who are not identified as
learning disabled, FAS/FAE etc? Is there only a legal
responsibility with the "label" ?

At what point does a student need an IEP? For instance if a
student is in Grade 9 reading at a Grade 2.5 level, does this
qualify for an IEP?

Can an IEP be used to catch up a student such as the one in
Question 2? If he/she gets caught up, can they go into a regular
program?

Can a student be taken off an IEP in the future?

How do we decide whether a student needs a Modified
Education Program or an Individual Education Program?

What do we do with a student who can meet all graduation
requirements except English 33?

If a high school student gets IEP credits for courses, can he/she
re-take these classes for regular credit?

Why are Modified Education Programs (MEPs) only valid up to
grade 9?7 Can't Education Programs be modified in grade 10-12?

I know that according to the Education Act students are
entitled to a school program until the age of 21. I also know
that students with IEPs are educated with their age peers. Is it
appropriate then for students with IEPs to remain in secondary
school after most of their peers have transitioned, around age
18?

Does a school leaving certificate prevent students from
entering post-secondary education (such as colleges,

universities)?

What is the parents' role in implementing an IEP?

INDIVIDUAL EDUCATION PLAN GUIDELINES
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14. What do we do when parents refuse to meet to
discuss/sign/accept the IEP?

15. What if a teacher refuses to comply with the direction provided
by an IEP?

16. Who ensures the goals of the IEP are being met?

17. How do I comment/record assessment and evaluation
information on report cards re IEPs?

18. How do very small schools, without a PST, handle the IEP
process?

19. Should students with IEPs be exempted from school-wide and
system-wide assessments?

20. What should we do when we determine that a specialized
rehabilitation or medical service (e.g. speech and language
therapy) is needed for a student with an IEP, but is not

available in our community?

21. How does CPP development for students with IEPs differ from
that for other students?

22. Where should IEPs be kept, and how confidential are they?
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1. Why do we have to develop IEPs for some
students?

The Education Act (1996) states that every student is entitled to
have access to the education program [Section 7]. Most students
will access the education program through a Regular Education
Program and may have accommodations/ adaptations made to
meet their needs. Some students will require a Modified Education
Program [Section 8] where they work on NW'T curricular outcomes
but at a level other than their assigned grade level. These students
may also have accommodations and supports. A few students have
unique needs and challenges such that they require, in whole or in
part, annual student outcomes different than those outlined in
NWT curricula and accommodations/adaptations and supports well
beyond those of their peers. Such students can only access the
education program through an Individual Education Program
described in an Individual Education Plan [Section 9].

2. What are my legal responsibilities?

The Education Act (1996) is the law which governs the education
system in the NWT. Sections 7, 8, and 9, of this Act outline the
responsibilities of an "education body" — District Education
Council, a District Education Authority, Conseil scolaire
francophone de division — and the principal to ensure that every
student 1s provided with an education program, be that a Regular
Education Program, a Modified Education Program or an
Individual Education Program. Although the principal carries the
primary responsibility for the provision of an education program,
the responsibilities of a teacher with respect to students under his
or her care and instruction are outlined in Section 45 of the
Education Act. These responsibilities include the teacher's
participation, as part of a school team, to develop, implement and
evaluate Individual Education Plans.

INDIVIDUAL EDUCATION PLAN GUIDELINES PAGE 219



3. Do we have to write IEPs for students who are
not identified as learning disabled, FAS/FAE etc?
Is there only a legal responsibility with the
"label" ?

The responsibility under the Education Act (1996) to develop
Individual Education Plans for students who are determined to
require them does not specify that a student must have a diagnosis
or "label" in order to have an IEP developed. The decision to
develop an IEP for any student, with or without a diagnosis or
“label”, 1s made when information gathered and discussion by a
team, including the student and parent, determines that the
student's challenges are such that they require learning outcomes
that are outside NWT curricula and/or supports, accommodations/
adaptations, facilities, resources, and equipment beyond what is
required by the student's peers. It should also be noted that there
are students in NW'T schools with diagnosed disabilities who do
not require an IEP and who function in a regular or modified
program with accommodations/adaptations and a variety of
supports.

4. At what point does a student need an IEP? For
instance if a student is in Grade 9 reading at a
Grade 2.5 level, does this qualify for an IEP?

There 1s never one point or condition that would automatically
indicate that an IEP be developed for a student. The determination
of whether or not a student needs an Individual Education
Program is based on a multiplicity of factors and not, in this case,
solely on whether the student is functioning a given number of
years below a certain grade level. The factors to be considered have
to do with whether or not the student's long-term goals can be met
through curricular outcomes, whether the student can attain
curricular outcomes at some level and the degree to which he/she is
different from his/her peers in terms of functioning levels and the
quantity and quality of supports required.

In the case cited, it would be very important to determine the
factors behind the low reading level. Has this student a history of
poor attendance and thus limited instruction? Is this an isolated
low functioning level or one aspect of overall difficulty functioning
due to a handicapping condition or disability? Have a series of
accommodations/adaptations and a variety of supports been tried?
Has the student been on a modified program? Only after looking at
the student's long-term goals, his/her strengths and challenges and
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what accommodations/adaptations and supports have been tried up
to now could a decision be made as to whether or not an IEP is the
most appropriate program option.

5. Can an IEP be used to catch up a student such as
the one in question 4? If he/she gets caught up,
can they go into a regular program?

An IEP is not the appropriate plan to use to "catch up" a student.
A student on an IEP is typically working on learning outcomes
different than those of NWT curricula. If a student needs "catching
up" it 1s assumed that the student's strengths and challenges are
such that he/she is, with assistance, capable of attaining curricular
outcomes. "Catching up" a student can generally be accomplished
through providing additional time on the subject material or
particular skills and using the processes and strategies of
differentiated instruction which focus on the student's readiness,
interests and learning style. It may be necessary to implement a
variety of accommodations/adaptations and supports to address the
student's particular challenges. (see also FAQ 7)

6. Can a student be taken off an IEP in the future?

A student on an IEP typically has learning needs or challenges
that cannot be met within the learning outcomes of NWT curricula.
He/she requires learning outcomes tailored specifically to his/her
strengths and challenges and a level of supports well beyond
his/her peers. In almost all cases these challenges and the need for
supports do not change over time. With a well implemented IEP
what changes is the student's ability to be successful by meeting
annual student outcomes that are more appropriate to his/her
needs. These annual student outcomes will change over time but it
1s unlikely that the student would be taken off the IEP. The
exception to this might occur in cases where an IEP was developed
for a student suffering from temporary trauma or a medical
condition that was corrected. In the majority of cases, if it i1s
suggested that a student who has been on an IEP no longer needs
one and there is a realistic possibility that he/she can now meet
the curricular learning outcomes, then he/she probably shouldn't
have been on an IEP in the first place.
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7. How do we decide whether a student needs a
Modified Education Program or an Individual
Education Program?

A Modified Education Program (which is documented in a Student
Support Planl) is most appropriate for a student who is able to
attain learning outcomes articulated in NWT curricula but at a
level or levels other than his/her assigned grade level. A Modified
Education Program is designed collaboratively in response to the
student's strengths, needs and interests. It often incorporates
accommodations/adaptations to the learning environment,
materials, instruction, assistance, and evaluation but the curricula
outcomes being worked on are not altered. Students on a Modified
Program may also require and receive a variety of supports. An
Individual Education Program is indicated when a student's needs
or challenges are such that they require learning outcomes, in
whole or in part, which are outside those of NWT curricula and
when the student needs a variety and level of supports which are
much more extensive than those offered to their peers.

8. What do we do with a student who can meet all
graduation requirements except English 30-2?

An IEP is not written for a course. It is written to describe a
complete Individual Education Program for a student who,
typically, requires learning outcomes other than those of NWT
curricula. If you were to put such a student on an IEP, they might
be a part of the English 30-2 class/course but would be working
toward learning outcomes other than those of English 30-2. If the
student met their IEP objectives they would receive credits in
English Grade 12 - TEP not in English 30-2, and would not receive
a Graduation Diploma but rather a Certificate of Program
Completion. It would be more advisable to have the student try to
meet the learning outcomes of English 30-2 with the assistance of
accommodations/adaptations and supports based on his/her
particular needs or challenges.

1 Refer to NWT Student Support Plan Guidelines for Development and Teacher Resource Kit 2006
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9. If a high school student gets IEP credits for
courses, can he/she re-take these classes for
regular credit?

For the most part when a high school student on an IEP gets
credits from participating in a class/course, they get credits for
achieving the learning outcomes identified in the IEP not for
achieving the curricular learning outcomes. The student is in
his/her own program in the setting of the Math, English or CALM
class and not in the "course" as such. The concept of retaking the
course does not exist. Such a student could take the course but if it
1s a realistic possibility that he/she could meet the course learning
outcomes, then he/she probably shouldn't have been on an IEP in
the first place.

10. Why are Modified Education Programs (MEPs)
only valid up to grade 9? Can't Education
Programs be modified in grade 10-12?

The answer to this question requires understanding the definition
of a Modified Education Program. While there are many definitions
of a modified education program, in the NWT an MEP is defined as
"an education program that retains the learning outcomes
articulated in NW'T curricula, but at a grade level other than the
assigned grade level." By definition the learning outcomes in senior
secondary courses align with only one grade level. For example
learning outcomes in English 10-2 are grade 10 outcomes. Students
registered in that course may have accommodations/ adaptations to
help them achieve the learning outcomes of the course, but at the
end of the course they have either achieved those grade 10
outcomes, or they haven't. The learning outcomes cannot be
changed (only the supports given to the student to help him/her
achieve the outcomes) so the course is not modified.

INDIVIDUAL EDUCATION PLAN GUIDELINES PAGE 223



11. I know that according to the Education Act
students are entitled to a school program until
the age of 21. I also know that students with
IEPs are educated with their age peers. Is it
appropriate then for students with IEPs to
remain in secondary school after most of their
peers have transitioned, around age 18?

The point of an Individual Education Program is that the student
for whom it is developed has unique goals, strengths, challenges
and interests that require a program tailored to meet these needs.
The question of remaining in secondary school until 21 or
transitioning to work or community living earlier than 21 will need
to be answered on an individual student basis. The student's long-
term life goals will have been developed through a person-centered
planning process every 3 to 5 years. These goals plus the student's
attainment of annual student outcomes as well as the post-school
options available will largely determine whether it will be better
for him/her to remain in secondary school or transition to another
setting before age 21.

12. Does a school leaving certificate prevent
students from entering post-secondary education
(such as colleges, universities)?

Post-secondary institutions have different entrance requirements
but most require either specific courses from recognized curricula
(NWT) or a Graduation Diploma. For students on an IEP, the
transcript and the leaving certificate (Certificate of Program
Completion) both indicate that the student has met personal
learning outcomes within an IEP rather than the NWT curricular
outcomes. If it 1s determined that moving on to a post-secondary
institution fits within the student's long-term goals, the institution
would have to be approached and the student's special
circumstances discussed.
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13. What is the parents’' role in implementing an
IEP?

Parental involvement in the implementation of a student's IEP will
vary with the nature of the annual student outcomes and short-
term learning objectives of the IEP. Some of the outcomes/
objectives in the IEP may be worked on partially in school and
partially at home e.g. learning a behaviour such as "taking turns".
Other outcomes/objectives may be worked on primarily in school
e.g. learning a math operation. There may be outcomes/objectives
that can only be worked on at home such as "getting up on time to
get to school.” The more involved the parents are in the IEP
development process, the more likely they are to agree to play a
role at home by supporting the student to reach specific
outcomes/objectives. All parents can also lend emotional support
and encouragement to the student on an IEP.

14. What do we do when parents refuse to meet to
discuss/sign/accept the IEP?

The Education Act (1996) requires that the parent(s) approve the
IEP before it 1s implemented. Parents are integral to the whole
IEP process and should be involved early, beginning with the
decision that an IEP is the most appropriate program for their
child. Parental involvement may need to be promoted through a
variety of strategies which focus on making the parent feel
comfortable in the school and a valued partner in their child's
education. Reluctance to be involved may need to be approached
and the reasons for it explored through home visits, School-
Community Counselor involvement, other professional's
involvement and encouraging the parent to bring a spokesperson
or advocate along with them. If the parents don't choose to be
involved at all in an IEP process after many attempts to engage
them, then the school will likely want to develop and implement a
program in response to the student's strengths and challenges but
1t can not be implemented as a formal IEP without parental
approval. To do so would be in contravention of the Education Act
(1996) [Section 9(3)].
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15. What if a teacher refuses to comply with the

direction provided by an IEP?
The Education Act (1996) states clearly in Section 45 (1d) that a
teacher shall be a part of a school team to develop, implement and
evaluate individual education plans for students under his or her
care and instruction. The teacher(s) of a student with an IEP
should have taken part to some extent in the IEP process and
agreed to its implementation. If the teacher refuses to comply the
matter should be referred to the principal who is his/her supervisor
and responsible for ensuring that teachers fulfill their
responsibilities.

16. Who ensures the annual student outcomes of the
IEP are being met?

The teacher or teachers involved with the implementation of a
student's IEP engage in periodic assessment of the student's
progress toward meeting the short-term learning objectives and
annual student outcomes of the IEP. In addition the IEP team is
required to review the IEP at least twice a year. It is important for
the success of the student that the teacher(s) advise other members
of the IEP Team regularly about the student's progress. If progress
1s slower than anticipated or there are difficulties encountered
with implementation, the IEP Team will need to meet before the
next formal review process and may need to make adjustments to
the objectives, strategies or resources outlined in the IEP.

17.How do I comment/record assessment and
evaluation information on report cards re IEPs?

Parents of students on IEPs should receive a formal report on the
student's progress at the same time as parents of other students
receive report cards. The typical report card organizes information
about the student's progress according to subject area and in
reference to the learning outcomes identified in the curricula. For
many students on an IEP it may be necessary to use an alternative
format, in whole or in part, to report on progress in reference to the
student's annual student outcomes and short-term learning
objectives. Assessment and evaluation results related to the short-
term learning objectives will have been recorded in the Progress
section of the IEP and progress toward or attainment of annual
student outcomes noted at the last IEP Review. These should be
shared with parents at the regular reporting time whether or not
this is through the regular report card or an alternative format.
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18. How do very small schools, without a PST, handle

the IEP process?
The ultimate responsibility for all education programming in a
school rests with the principal. In schools with a PST the
coordination of the IEP process is often delegated to the PST. In
schools without a PST, the principal has to find an alternative. For
example, he/she may take on the task, problem-solve alternatives
with the staff and/or ask the Student Support Consultant for
assistance.

19. Should students with IEPs be exempted from
school-wide and system-wide assessments?

Exemption will be decided on an individual student basis. If a
student on an IEP is working on approved NWT curricula and the
assessment relates to these curricula, then the student should
participate in the assessment. If he/she has accommodations/
adaptations in the learning process, then these same
accommodations/adaptations should apply during the assessment.
Depending on the subject areas covered by the assessment, the
student on an IEP may participate fully or partially according to
which subject areas are included in his/her program. On the other
hand, if the learning outcomes of a student's IEP are completely
outside of NWT curricula, then the student should be exempted
from school-wide or system-wide assessments based on NWT
curricula.
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20. What should we do when we think that a
specialized rehabilitation or medical service (e.g.
speech and language therapy) may be needed for
a student with an IEP, but is not available in our
community?

Access to specialized rehabilitation or medical services is through
Health and Social Services unless a particular service has been
contracted directly by an education jurisdiction. In the former
situation it is the parent who is key in having a medical doctor or
health center staff assess the child and determine/confirm that
referral for further assessment and/or direct service is required. A
school cannot arrange such assessment/service without the active
ivolvement of the parent. The provision of the service in the
community or elsewhere i1s the responsibility of Health and Social
Services. School staff, often the PST, may be involved with the
parents in assisting them to follow the necessary process and to
advocate for service for the student. If the service is not available
in the community there may be a long wait for a visiting service
provider or a trip for an appointment in another community. If an
education jurisdiction either contracts a particular service directly
or has worked out a referral and service schedule in collaboration
with the Health and Social Services service provider, the process of
accessing services 1s less complex and involves parental permission
but is not dependent solely on the parent taking the initial action.
The Student Support Consultant should be informed of any such
service needs and may be aware of alternatives to provide some
assistance to the student as part of the IEP.

21. How does CPP development for students on IEPs
differ from that for other students?

As with everything else related to IEPs, the key word in IEP is
Individual meaning that there is no one answer to the question.
The answer lies in asking, "What is best here?" or more specifically,
"What should the idea of CPP mean for this particular student?" It
would seem to make sense for a student in Grade 9 who is involved
with the development of his/her IEP - the MAP or PATH, the
articulation of long-term life goals, the development of annual
student outcomes and so on - to have that involvement
acknowledged by the one credit for CPP. This would be consistent
with the intent of the CPP and reflects part of the senior secondary
IEP process in general - that of student progress on individual
goals being "translated" into credits that make sense for the
individual student but do not necessarily reflect the course as other
students experienced it.
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22. Where should IEPs be kept, and how

confidential are they?
All IEP team members should have a copy of the IEP once it is
signed. Beyond that, the answer lies in three documents - the
Education Act (1996), the Access to Information and Right to
Privacy Act (1996) and the Departmental Directive on the
Management of Information in the Student Record and Other
Records Pertaining to Students (1998) (under revision). The latter
document prescribes procedures for collecting and managing
information in various types of records (files) that schools have.
The Directive complies with the two Acts listed above but
prescribes additional details not articulated in these laws.

In the case of an IEP, the original is stored in the Program Support
Record, with a copy of the IEP (while it is in effect) in the Student
Record (Cum File).

The following have access to information in the Program Support
Record:

education staff involved in the delivery of the child's education
program (Some will have a copy because they are IEP team
members. Others would access information through the PST
on a need-to-know basis.);

parents and students;

* a contractor or institution contracted to provide services, or a
program to the child, through the PST on a need-to-know-
basis; and

+ others, with written consent from the parent.

See the Directive for further details. This document gives direction
to education staff about how to manage all types of information on
students, including IEPs, so that educators are not left
"wondering" where something should be filed, who can see it, and
SO on.
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Accommodations/Adaptations:

Changes made to the teaching process, learning environment,
materials, time demands, assistance, evaluation or student
products to help students achieve the expected learning outcomes
(See Appendix III for examples). Note: the expected learning
outcomes as stated in curricular documents or an IEP are not
changed.

Achievement:

The level of a student's performance in relation to specific learning
outcomes and standards. Achievement is measurable and includes
what a student knows, 1s able to do and 1s learning to do.
[Departmental Directive on Student Assessment, Evaluation and
Reporting (2001)]

Annual Student Outcome:

An annual student outcome is a concise description of the
knowledge and skills that students with IEPs are expected to learn
by the end of the school year (or semester.) Annual student
outcomes are written to address a student's individual challenges
across a potentially wide range of areas of development and target
skills. Once the IEP team agrees on priorities for areas of
development and target skills, an annual student outcome 1s
developed for each identified target skill. (See SMART criteria and
Short-term Learning Objectives) (See visual on page 43.)

Area of Development:

An area of development is a general aspect of the student's
development that might be targeted in the IEP. Examples of areas
of development include academic, communication, personal
management, social competence /social networks,
leisure/recreation/wellness, career and work exploration, task
performance/work habits. Others may be added if necessary. Areas
of development are also sometimes referred to as "domains". (See
Target Skills) (See visual on page 43.)
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Assistive Technology for Learning (ATL):

Assistive technology for learning (ATL) refers to a broad range of
classroom materials, devices, media and other technologies that
allow access to learning for students who have barriers due to their
sensory, physical, cognitive or other learning challenges. (See
Appendix II.)

Assessment:

A systematic process of gathering and interpreting information
about what a student knows, 1s able to do and is learning to do.
[Departmental Directive on Student Assessment, Evaluation and
Reporting (2001)]

Behaviour Support Plan:

See Functional Behaviour Assessment (FBA). Information from an
FBA (i.e. an understanding of the function of a repeated
misbehaviour) is used to develop a Behaviour Support Plan (BSP.)
Rather than simply focusing on eliminating the problem behaviour,
the focus is on modifying the context so the behaviour is less likely
to occur in the first place, and on teaching replacement behaviours
so that the problem behaviour becomes irrelevant or inefficient.
Building on the same example as in the FBA definition, the teacher
might consider reducing the demands of the difficult Math, and
teaching the student to (initially) ask for a break, to ask for help,
to then complete a few problems, then half until the desired
behaviour is gradually reached.

Both the FBA and the subsequent development of the BSP are time
consuming and require a team of educational partners. Just as
very few students require an IEP to outline their education
program, typically only a very few students have behavioural needs
severe enough to call for the FBA and BSP processes.

Career and Program Plan (CPP):

Developed by all students before entering grade 10, the CPP is a
working document that helps students focus on and articulate their
career goals and in turn choose secondary school courses that will
enable them to meet those goals. The CPP carries one mandatory
credit towards senior secondary graduation and is revisited/revised
annually.
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Certificate of Program Completion:

Students who complete secondary school through an Individual
Education Program receive a Certificate of Program Completion
rather than a Graduation Diploma. This certificate is issued by the
school/jurisdiction, not the Minister. (See Appendix IV.)

Class Placement:

The actual class group of which the student is a part for the school
year (e.g. Mrs. Brown's class). In upper elementary or secondary
school students may be a part of several class groups. Class
placement refers to the homeroom or Teacher Advisor Group to
which the student belongs. Class placement does not refer to grade
level placement or to the functioning level of the student.

Challenges:

The term challenges is used on the NWT IEP Form. To be
consistent it 1s used throughout this document when referring to
the needs or the areas of difficulty of a student.

Criteria:

A description of expected levels of performance in relation to
specific tasks or learning outcomes. Criteria link assessment to the
student's or program's learning outcomes and should be developed
at the same time as the assessment instrument. [Departmental
Directive on Student Assessment, Evaluation and Reporting
(2001)]

Current Level of Performance (CLP):

A description of what the student knows or can do in relation to a
specific target skill. This description should be such that the
student's performance can easily be visualized by the reader. The
CLP forms the baseline against which progress towards the annual
student outcome 1s measured. (See visual on page 43.)
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Differentiated Instruction:

The opposite of one-size-fits-all instruction, yet not the
individualized instruction of the 1970s, differentiated instruction is
an approach to teaching which proactively acknowledges student
differences and diversity in the classroom. The teacher uses
student readiness, interests and learning style to differentiate the
content, the process by which students will acquire the content and
the products by which students will demonstrate what they
know/are able to do.

Evaluation:

The process of making judgments and decisions based on the
interpretation of evidence gathered through assessment for the
purposes of goal setting and reporting. [Departmental Directive on
Student Assessment, Evaluation and Reporting (2001)]

Functional Behaviour Assessment:

A systematic process for understanding severe, chronic and/or
complex problem behaviours by identifying the function that the
behaviour serves from the student's point of view. For (a very
simplified) example if a student consistently swears, and throws
his work on the floor when given difficult Math, and the teacher
responds by sending him to the office, the function of the behaviour
1s likely to be escape from the difficult work. Typical functions are
to escape something (e.g. work, peer attention, adult attention) or
to get something (e.g. peer attention, adult attention.) An FBA
always takes place through observation in the natural
context/setting where the problem behaviours occur. By
understanding the function of the behaviour, a Behaviour Support
Plan (BSP) can be developed. See Behaviour Support Plan (BSP).

Functioning Level(s):

Broad statements of how the student functions currently in a
variety of areas. Can include, but is not limited to functional levels
related to NWT curricula. For students with IEPs functioning
levels in other areas - e.g. social skills, problem solving skills, self
concept - are gathered from a variety of sources to describe what
the student can do, or knows now.
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Graduation Diploma:

The document received by secondary school students when they
have completed all of the senior secondary courses and other credit
requirements for graduation as outlined in the Senior Secondary
School Handbook. This diploma is issued by the Minister of
Education.

IEP Team

A group composed of parents, education staff (such as PST,
teacher, principal) and others who either know the student well or
have a role to play in the implementation of the IEP. The IEP team
works collaboratively to make decisions regarding the student’s
education program and necessary supports during the various
phases of the IEP process.

Individual Education Program/Plan (IEP):

An Individual Education Program is a student-specific program
and 1s outlined in an Individual Education Plan (IEP). This plan is
a comprehensive written education plan with annual student
outcomes and short-term learning objectives determined through a
collaborative process and driven by the strengths and challenges of
the student. It may or may not include learning outcomes
articulated in NW'T curricula. A student on an IEP usually
requires supports, accommodations/adaptations, facilities,
resources and equipment beyond those required by his/her peers.
These are detailed in the Individual Education Plan.

Inclusive Schooling:

Inclusive Schooling begins with the philosophy that students
belong with their peers and should have equal access to
educational opportunities. It is concerned with the support needs of
all students. In practice, inclusive schooling translates into finding
ways to include all students in NWT schools and to meet their
unique needs.
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Learning Outcomes:

Descriptions of the knowledge and skills that students are expected
to have at the completion of a course or grade in a subject area. For
students following a regular education program or a modified
education program the learning outcomes are stated in NWT
curricula. For students on an individual education program, the
learning outcomes are the annual student outcomes described in
their IEPs.

Learning Strategies 15/25:

Originally developed by Edmonton Public Schools, these 3 or 5
credit courses are approved for use in the NWT. Beginning with
developing an understanding of themselves as learners these
courses are designed to assist secondary school students to develop
strategies needed to become successful learners.

Learning Styles:

One's preferred way of integrating knowledge and skills to make
meaning. Successful learners are aware of their preferred mode yet
strive to develop expertise with alternative modes. One example of
categorization of learning styles is McCarthy (4MAT) who describes
four learning styles: Innovative (or Imaginative) Learners, Analytic
Learners, Common Sense Learners and Dynamic Learners. More
students will experience success as learners when instructional
and assessment methods incorporate various learning styles. (See
also Multiple Intelligences.)

Long-term Life Goals:

These are the long-term broad goals for the student established

through a collaborative person-centered planning process such as
MAPs or PATH. The long-term should be at least 3 to 5 years and
may be further in the future for older students. These goals are a
critical element when establishing priorities for the student's IEP.

MAPs:

Making Action Plans is a person-centered planning tool which,
through facilitation, encourages the telling of a person's "story".
The process focuses on the individual's gifts and strengths and
looks at the steps needed to move toward a desired future.

[For more detailed information contact Inclusion Press, 24 Thome Cres.
Toronto ON, M6H 2S5. Ph. (416) 658-5363 Web site: http://inclusion.com].
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Modified Education Program:

A Modified Education Program retains the learning outcomes
articulated in NWT curricula, at a level other than the assigned
grade level. Based on student strengths, needs and interests, a
collaborative process is used to determine and document/record
necessary program changes in a Student Support Plan. (Refer to
NWT Student Support Plans: Guidelines for Development and
Teacher Resource Kit, 2006)

Multiple Intelligences:

Multiple intelligences are the different abilities people use to solve
problems. Howard Gardner suggests that people have at least nine
ways of perceiving and understanding the world. He labeled these
distinct "intelligences" as a specific set of skills people use to solve
problems. Robert Sternberg suggests that human intelligence is
comprised of three primary abilities: analytical, creative and
practical. More students will experience success as learners when
instructional and assessment methods incorporate various
intelligences. (See also, Learning Styles)

Parents:

Parents refers to parents or guardians. Ideally, any person taking
the part of the parent role in the IEP process should be someone
who knows the child well and can provide the information
required.

PATH:

Planning Alternative Tomorrows with Hope (PATH) is an example
of a person-centered planning process based on a commitment by a
group of individuals to form a network of support to assist an
individual in identifying and working towards a desired future.
[For more detailed information contact Inclusion Press, 24 Thome
Cres. Toronto ON, M6H 2S5. Ph. (416) 658-5363 Web site:
http://inclusion.com].

Peers:

Students of approximately the same chronological age.
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Person-centered Plan/Planning:

A variety of approaches used to create a person-centered plan, or
vision of the future for an individual. The plan is developed with
all the individuals actively involved in a person's life. Typically
there 1s a broad focus, including the personal preferences and
strengths of the person and not just the problems and difficulties.
Person-centered planning or personal futures planning offers a
broad context for and the cornerstone on which to build behaviour
support plans or individual education plans.

Program Support Teacher (PST)

A teacher who is knowledgeable about curricular outcomes at all
levels and assists classroom/subject teachers with educational
programming for students in their classes. The PST role is varied
but typically includes consultation, assessment, and providing
guidance about or modeling of instructional techniques, resources,
and accommodations/ adaptations. PSTs typically coordinate the
school team, and the development of IEPs.

Regular Education Program:

A Regular Education Program is determined by the learning
outcomes articulated in NWT curricula for a specific grade level.

Short-term Learning Objectives:

These are smaller more manageable steps or components of an
annual student outcome. They describe observable and measurable
behaviours, are most often organized as sequential steps and
typically designed to be achievable in six to eight weeks. (See
SMART criteria) (See visual on page 43.)
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SMART Criteria

Well written annual student outcomes and short-term learning
objectives meet the SMART criteria. They are:

*  Specific: written in clear, unambiguous language

*  Measurable: allow student achievement to be described,
assessed and evaluated

* Achievable: realistic for the student

* Relevant: meaningful for the student

* Time-related: can be accomplished within a specific time
period, typically one school year (or sometimes
semester.)

(See visual on page 43.)

Student Outcome Rubric (SOR):

A 5-point scale used to assess progress in relation to an annual
student outcome. These are developed as an accountability
measure for students on IEPs with student-specific learning
outcomes. (See Appendix I.)

Support(s):

A support is an additional service or device provided in or to the
school for individual or small groups of students. Supports are
services above and beyond those provided to all students as part of
the regular school program. The purpose of providing one or more
supports to a student is to enhance development or assist that
student to overcome barriers to learning. A variety of supports may
be considered/tried to help students overcome difficulties, such as
extra assistance with classwork or homework, counseling and
behaviour interventions, specialized rehabilitation and medical
services, and personal assistance and special equipment.

Support Assistant

Also referred to as program support assistant, student support
assistant, special needs assistant and aide, a support assistant is
an education assistant (paraprofessional) who assists in carrying
out instructional plans, assists with classroom management, and
provides instructional and other supports to students, under the
direct supervision of a qualified teacher. Does not include French
monitors, aboriginal language assistants, or general classroom
assistants.
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Support Personnel:

A term describing any individuals who provide additional
supports/assistance to a student other than those provided by the
teacher as part of his/her classroom practice. Support personnel
include other students, volunteers, support assistants, counselors
or other professionals working in the school. (Support assistants,
peers and volunteers always work under the direct supervision of a
qualified teacher.)

Support Services
A synonym for support(s).

Target Skill:

Target skills (e.g. telephone skills) are subsets of an Area of
Development (e.g. communication.) They are the specific skills or
behaviour (whereas areas of development are general) that will be
taught to the student, and used to measure progress on the IEP.
Target skills are selected and prioritized by the IEP team, in
relation to the long-term life goals and challenges of the student.
They may be from one or various areas of development. An annual
student outcome is developed for each target skill in a student's

IEP. (See visual on page 43.)

Transition Plan:

A collaboratively developed plan to assist a student to move from
one setting to another, such as home to school, one level of
schooling to another or from school to work. The plan reflects the
student's strengths and needs and their goals in the new setting. It
also outlines the supports needed by the student to lessen
apprehension about the move and those required to assist him/her
in the new setting.
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