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Programming 
 
Continuum of Prevention 
 
The School Counselling Framework suggests that School Counselling Programs should be based on a Continuum of 
Prevention, and that programs and services should be available at each level of prevention. 
 
Prevention: Information 
½ Focus: prevent a problem from occurring 
½ Target population: entire population of the school or community 
½ Goal:  to provide information 
½ Partnerships:  appropriate programs and services 
½ Example: class presentation about bullying or school wide plan to decrease bullying on the playground 
 

Prevention: Short-term Support 
½ Focus: early indication of a problem 
½ Target population: generally involves specific child/youth or small group that shares an experience 
½ Goal: to shorten or lessen impact of a problem 
½ Partnerships:  peers, family, school staff, community depending on situation 
½ Example: debrief after a serious bullying situation on the playground 

 
Prevention:  Long-term Support 
½ Focus: existing severe problem 
½ Target population: may involve individual, small or large groups of children/youth and/or families and communities 
½ Goal: to determine long term plan to decrease the impact of the problem  
½ Partnerships:  interactive across programs and services 
½ Example: on-going service or referral for child/youth or families 
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 Program Time Management 
 

Continuum of Prevention Possible Activities 
Prevention: Information 
½ Focus: prevent a problem from occurring 
½ Target population: entire population of the school or 

community 
½ Goal: to provide information 
½ Partnerships:  appropriate programs and services 
½ Example: class presentation about bullying or school 

wide plan to decrease bullying on the playground 

Coordinate, develop and deliver  
½ Classroom Presentations 
½ Staff Presentations 
½ Parent Workshops 
 
½ School-wide discipline program: participate in school 

wide discipline program team and activities 

Prevention: Short-term Support 
½ Focus: early indication of a problem 
½ Target population: generally involves specific 

child/youth or small group that shares an experience 
½ Goal: to shorten or lessen impact of a problem 
½ Partnerships:  peers, family, school staff, community 

depending on situation 
½ Example: debrief after a serious bullying situation on 

the playground 

½ Crisis Counselling:  provide individual counselling 
during or after a specific traumatic event 

½ Assessment: determine immediate need – SCP Staff or 
referral 

½ Referral:  provide request for intervention to school or 
community service 

½ Follow up:  continue to assess child, youth and family, 
and referral service 

½ Liaison: facilitate communication between child/youth 
and family and school or community service 

½ Support for staff:  provide debriefing and referral 
services as required 

½ Advocacy:  provide relevant information about 
child/youth and family to school and community 
services 

½ Crisis response:  participate on Crisis Response Team 
after significant school or community event 

½ Incident debriefing:  provide opportunities for 
child/youth, family or staff to debrief after significant 
event 
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Prevention:  Long-term Support 
½ Focus: existing severe problem 
½ Target population: may involve individual, small or large 

groups of children/youth and/or families and community 
½ Goal:  to determine long term plan to decrease the 

impact of the problem 
½ Partnerships:  interactive across programs and services 
½ Example:  on-going service or referral for children/youth 

and/or families 
 

½ Individual Counselling: provide on-going individual 
counseling to child/youth  

½ Small Group Counselling: provide information and 
support to targeted small group of children/youth 

½ Family Counselling: include family members in on-going 
individual counseling if appropriate 

½ Case Management:  coordinate and monitor programs 
and services for child/youth and family 

½ Advocacy:  provide relevant information about 
child/youth and family to school and community 
services 

Administration and Record Keeping 
 
 

½ Records: create and maintain counselling records 
½ Reporting: report significant events to appropriate 

school or community staff when appropriate 
½ Consent: gain consent to provide service from family 
½ School and Community Partnerships: participate in 

school and community teams and events as appropriate
½ Promotions: share information about SCP services and 

issues 
½ Resource development: develop resources as required 
½ Resource management and referral: maintain a current 

and accurate library of resources for children/youth, 
families and staff 

½ Research:  research issues and strategies as required 
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Elementary

Middle School

High School

    Program Time Management 

Information Short-term Support Long-term Support Administration
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School Counselling Programs (SCP) Model  
 
There are many and varied models for the provision of School Counselling Programs.  Each School Counselling Staff, 
school and local education authority will use one or many different models depending on the needs of the children, youth 
and families, the school and the community.  The Honouring the Spirit of Our Children: A Framework for School 
Counselling Programs in the Northwest Territories presents the School Counselling Programs (SCP) Model that can act 
as a template for use throughout a School Counselling Program.  It can be used for assessments and interventions of 
children, youth and families, program planning and program assessment. 
 
In many cases, School Counselling Staff act as coordinators or case managers for the children, youth and families that 
they work with.  They may be the person who is most aware of all of the people and circumstances involved.  The SCP 
Model can be used to identify current and potential activities, programs and resources.  This allows School Counselling 
Staff to identify areas of support and areas needing support, and to identify those activities, programs and resources that 
would be most appropriate to compliment existing programming. 
 
The School Counselling Staff will not necessarily deliver the current or potential activity/program/resources, but may 
provide information to children, youth, families, school staff and administration, liaise with interested persons, or 
coordinate access. 
 
The SCP Model is meant to encourage a holistic review of current and potential programming so that each child, youth or 
family involved in a School Counselling Program has access to the most appropriate activities/programs/resources 
available.  The SCP Model can also be used to assess children, families and school counselling programs. 
 
Following are a number of examples of how the SCP Model could be used to assess and create programs for children, 
youth and families. The SCP Model is based on the Goals of Schooling and suggests that there be a variety of 
activities/programs/resources in place for each goal. The intent of the assessment is to determine what 
activities/programs/resources are currently in place and the activities/programs/resources that could potentially be added.   
 
This SCP Model is designed to include all relevant activities/programs/resources, not just those provided by a School 
Counselling Staff or a School Counselling Program.  Any current or potential activities/programs/resources that benefit the 
child, youth or family should be included.  The School Counselling Staff complete the model themselves or ask for input 
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from family, school staff and community programs.  They may ask others to complete it and submit it for review by the 
School Counselling Staff or at a school team or case management meeting.   
 
The SCP Model assumes that there are a number of individuals and programs providing support to any child, youth and 
family.  It should be used to determine potential activities/programs/resources, and to recognize and celebrate the 
activities/programs and resources that currently exist.  
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Spiritual goal 
To assist in the 
development of students 
who seek to understand 
and express their 
relationships with those 
aspects of their lives, from 
which beliefs, values and 
worldviews emanate. 

Physical goal 
To assist in the 
development of 
students who 
understand, 
actively seek and 
value their own 
well-being and that 
of their fellow 
citizens 

Goals of Schooling 
 

Our Students, Our Future:  
An Educational 

Framework 
 

Social goal 
To assist in the 
development of 
students who interact 
positively with others, 
regardless of 
differences; and who 
understand, exercise 
and value social rights 
and responsibilities 

Intellectual goal 
To assist in the 
development of students 
who understand and 
apply thinking and 
problem solving skills to 
their everyday lives; who 
communicate effectively 
form a broad knowledge 
base; and who have a 
desire to be involved in 
lifelong learning. 

Emotional goal 
To assist in the 
development of 
students who have 
positive self esteem, 
based on a strong 
sense of the own 
identity and values; 
who understand and 
deal with their feelings; 
and who face 
challenges with 
confidence 
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Emotional  
Current  
º activities 
º programs 
º resources 
 
Potential  
º activities 
º programs 
º resources 
 
 

 
Goals of Schooling 

  
 
 

For each goal, consider the 
following: 
 
What activities/programs/resources 
currently support the goal? 
 
What activities/programs/resources 
exist to support the goal? 
 
What activities/programs/resources 
could be accessed to meet the goal? 
 

Social  
Current  
º activities 
º programs 
º resources 
 
Potential  
º activities 
º programs 
º resources 
 
 

Intellectual  
Current  
º activities 
º programs 
º resources 
 
Potential  
º activities 
º programs 
º resources 
 
 

Spiritual  
Current  
º activities 
º programs 
º resources 
 
Potential  
º activities 
º programs 
º resources 
 
 

Physical  
Current  
º activities 
º programs 
º resources 
 
Potential  
º activities 
º programs 
º resources 
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 Spiritual  

 
Current: 
 
 
Potential: 
 

 
 

Physical  
 
Current: 
 
 
Potential: 

Emotional  
 
Current: 
 
 
Potential: 

Child, Youth 
 
Name    
 
Age   Grade 
 
Teacher 
 
 

Social  
 
Current: 
 
 
Potential: 

Intellectual  
 
Current: 
 
 
Potential School Counselling 

Staff 

Name 
 
Position 
 
Date 
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 Spiritual goal 
 
Current: 
 
 
Potential: 
 

 

Physical goal 
 
Current: 
 
 
Potential: 

Emotional goal 
 
Current: 
 
 
Potential: 

Social goal 
 
Current: 
 
 
Potential: 

Intellectual goal 
 
Current: 
 
 
Potential: 

Spiritual  
Current: 
 
Potential:   
Help with Culture 
Camp 

 
 

Physical  
Current:   
seems hungry 
 
 
Potential: 
Morning snack program 
Meet with counsellor about 
bedtime routine 
Ask if needs alarm clock for 
home 

 

Emotional  
Current: 
easily frustrated by 
routines 
 
 
Potential: 
meet with teacher to 
review class routines 
teacher keeps routine 
as consistent as 
possible 
 

Child/Youth 
Name  Lesley 
 
Age 8  Grade 2 
 
Teacher  Mr. White 

 
 

Social  
Current:  
fighting on playground 
at recess 
 
Potential: 
Anger mgmt group 
 
 

Intellectual  
Current: 
Missing classes – arriving 
late/falling behind 
 
Potential: 
Meet with counsellor about 
routines 

 

School 
Counselling Staff 

Terry 
School Community 
Counsellor 
October 2002 
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 Spiritual  
 
Current: 
 
 
Potential: 
 

 
 

Physical  
 
Current: 
 
 
Potential: 

Emotional  
 
Current: 
 
 
Potential: 

Family 
 
 
 
 

Social  
 
Current: 
 
 
Potential: 

Intellectual  
 
Current: 
 
 
Potential School Counselling 

Staff 

Name 
 
Position 
 
Date 
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Spiritual  
Current: 
 
Potential: 
Discuss community 
events and contacts 
 

 

Physical  
Current: 
Both children talk about 
being hungry – accept any 
snacks 
 
Potential: 
Morning snack program 

Emotional  
Current: 
Joey – easily frustrated 
by routines 
Sarah – crys 2-3X day 
 
Potential: 
Discuss routines with 
parents 
 

Family 
 
Snow Family 
Joey   Gr. 2 
Sarah  Kindergarten 
 
Mom:  Alice 
Dad:  Frank 

 
 

Social  
Current: 
Mom says they don’t know many 
people in town/Dad working at the 
mine/says kids have no friends 
 

Potential: 
Mom as volunteer reader 
Women’s Circle 

 
 

Intellectual  
Current: 
Mom says kids refusing to do 
homework 
 
Potential: 
Discuss Read for 15  

School Counselling Staff 
 
Terry 
School Community Counsellor 
October 2002 
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Spiritual  
Current  
 
 
Potential  
 
 
 

 
Physical  
Current  
 
 
Potential 

 

Emotional  
Current  
 
 
Potential 

 
 

Families Involved in  
School Programming 

 
 

 

Social  
Current  
 
 
Potential 
 

Intellectual  
Current  
 
 
Potential 
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Spiritual  
Current 
Arts and crafts 
On the land activities 
 
Potential 
Story telling 
 

 
 

Physical  
Current 
Traditional Games 
Play days and Track 
Meets 
Coaching 
 
Potential 
Team/activity support 
Healthy snacks 

 
 

Emotional  
Current 
 
 
Potential 
ADHD Parent Group 

 
 

Families Involved in  
School Programming 

 
What current and potential 
opportunities exist for parents to 
participate in school 
programming? 

 
 

 

Social  
Current 
Parent Coffee Hour 
 
Potential 
 
 
 

Intellectual  
Current 
 
Potential 
Mentors 
Classroom Volunteers 
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Spiritual  
Current 
 
 
Potential 
 

 

Physical  
Current 
 
 
Potential 

 
 

Emotional  
Current 
 
 
Potential 

 

School Counselling 
Program 

 
 

 

Social  
Current 
 
 
Potential 
 

Intellectual  
Current 
 
 
Potential 
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Spiritual  
Current 
Culture Camp 
(Aboriginal Language 
Teacher) 
 
 
Potential 
Drumming Club (SCC) 
 

 

Physical  
Current 
Grade 1 Snack Program 
(SCC) 
 
 
Potential 
Middle School helps prepare 
snacks – learn nutrition and 
food preparation (SCC) 

Emotional  
Current 
Social Skills Group (SC) 
Good Morning Club 
(SCC) 
Individual Counseling 
(SC and SCC) 
 
 
Potential 
Drop In Parent Club 
(SC  

School Counselling 
Program 

 
What current and potential 
programs and services exist 
within the School Counselling 
Programs? 

 

Social  
Current 
EBS: EBS Committee 
Intramural Sports (various 
staff) 
 
 
Potential 
Circle of Friends (SCC) 
CTS: Leadership Skills 
(middle school teacher) 

Intellectual  
Current 
Lifeskills Math and LA: 
various teachers 
Career Planning (Guidance 
Counsellors) 
 
Potential 
Homework Club (various 
school staff ) 

 

School Counselling 
Program 

 
School Community 
Counsellor (SCC) 
School Counsellor (SC) 
Guidance Counsellor (GC) 
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Spiritual  
 
 

 
 

Physical  
 
 

Emotional  
 
 
 
 

Indicators of Inclusion 
 
 

 

Social  
 
 
 
 
 

Intellectual  
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Intellectual 
Has adequate supplies 
Participates in class activities 
Participates in class discussions 
Participates in small group activities 
Participates in small group 
discussions 
Manages transitions 
Shows work to others 

Spiritual  
Participates in recreational 
activities 
Participates in creative  
activities 
Participates in family activities 
Participates in community 
activities 
Is familiar with community 
services and resources

Social  
Approaches peers 
Participates in conversations  
with peers 
Participates in activities  
with peers 
Enjoys peer activities 
Identifies friend(s) 
     Has age appropriate clothing,   
         accessories and equipment 

Emotional 
Aware of classroom rules 
Aware of school and playground rules 
Generally able to use rules 
Manages frustration 
Aware of variety of problem solving 
strategies 
Aware of variety of self management 
strategies 
Relates self management  
strategies to self 
Identifies support persons at  
school and in community 

Physical  
Generally clean  
and tidy 
Seems to have access  
to self care products and 
facilities 
Seems to have enough 
nutritious food to eat 
Seems to be well rested 
Participates in physical activities 
Participates in outdoor activities 
Has appropriate clothing and 
equipment for activities 

Indicators of Inclusion 
 
Does the child/youth seem to 
have all that they need to feel 
comfortable as a member of 
their peer group? 
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School Counselling Programs  
Administration and Recordkeeping 

 
GNWT Education Act 
 
School Counsellors 
60. (1) For the purposes of this section, "school counsellor" means a person who  

(a) discusses with a student personal issues raised by that student, education staff or other students; 
(b) refers a student to counselling or support services outside the school; or  
(c) counsels a student or a group of students regarding personal issues. 
 
(2) Subject to subsection (3), no person may be employed as a school counsellor unless that person has  
(a) successfully completed an approved counsellor training program in the Territories;  
(b) has a bachelor of education degree with a specialty in guidance; or  
(c) has equivalent educational qualifications approved by the Registrar. 
 
(3) Where there is no person with the qualifications set out in subsection (2) available for employment as a school  
      counsellor, a prospective employer may apply, in writing, to the Registrar for permission to employ a person   
      with other qualifications as a school counsellor. 
(4) The Registrar may, in writing, permit an education body to employ a person who does not have the  
      qualifications set out in subsection (2) as a school counsellor for a period expiring no later than the end of the  
      school year in which the permission is given. 

 
School Counsellor's Notes  

32.  (1) Notes taken by a school counsellor about a student shall not be included in the student's record. 
Access  

(2) No person shall have access to notes taken by a school counsellor about a student except the school  
       counsellor, a person who has the permission of the school counsellor or the school counsellor's   
       successor. 
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Student Records Regulations 
5. No person shall include in a student record  

(a) a medical or psychological report; 
(b) any information relating to an investigation under the Child Welfare Act regarding a student or the family of a 
student; or  
(c) notes prepared by a teacher or the principal for the exclusive use of that teacher or principal that deal with 
matters other than the student's progress in the education program, an individual education plan or the program of 
education. 

 
  
-------------------------------------------------- 
Resource 
GNWT Education Act 
 
 
 
 
 
 
School Counselling Practice  
School Counselling Practice will be guided by the Canadian Counselling Association documents including: 
¼ Code of Ethics 
¼ Standards of Practice 
¼ Counselling Ethics Casebook (2000) 

 
-------------------------------------------------- 
Resource 
Canadian Counselling Association  
www.ccacc.ca
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Student Records 
 
Contents 

Student Record 
Each student has a 
student record 

Program Support 
Record 

Principal’s Record Counselling Record Young Offender’s 
Record 

Á Basic personal 
information: birth, 
emergency 
contacts 

Á Attendance 
records 

Á Academic records 
Á Acknowledgement    

of special 
programs 

 
 
 
 
 
 
 
 

Á Educational 
assessments 

Á Psycho-
educational 
assessments 

Á Medical reports 
(SLP, diagnosis, 
etc) 

Á Individual 
Education Plans 
(IEP) 

Á Modified Education 
Plans 

Á Learning plans and 
strategies 

Á Special academic 
programs 

Á Referrals to health 
care professionals 

Á Consents  

Á Behaviour/ 
      Discipline/ 
     Attendance  
Á Copies of letters to 

parents 
Á Copies of letters to 

district 
administration 

Á Disciplinary plans 
and actions 

Á Copies of letters to 
community 
agencies and 
others  

Á Child Protection 
Referrals 

Á Monthly 
counsellor’s client 
list 

 

Á Confidential 
counselling notes 

Á Information 
provided by youth 
justice personnel 
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Contacts and Access by School Staff 
Student Record 

Each student has a 
student record 

Program Support 
Record 

Principal’s Record Counselling Record Young Offender’s 
Record 

Contact: Classroom 
Teacher 
 
 
 
 
 
Access:  
All staff 

Contact: Program 
Support Teacher 
(School) 
Student Support 
Consultant (district) 
 
 
Access: 
Program Support   
    Teacher 
Administration 
Identified staff 
 

Contact: 
Administration 
 
 
 
 
 
Access: 
Administration 
Identified staff 

Contact: School 
Counselling Programs 
Staff 
 
 
 
 
Access: 
School Counselling 
Programs Staff that 
created the record 

Contact: 
Administration 
 
 
 
 
 
Access: 
Administration 
Identified staff 

 
 
 
 
 
 
 -------------------------------------------------- 
Resource 
Educating All Our Children 
Departmental Directive on Student Records 
GNWT: Education, Culture and Employment  
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Access to Information Privacy and Protection (ATIPP) 
 
GNWT ATIPP GNWT ATIP Policy and Guidelines Manual 

 
2. Definitions 
"record" means a record of information in any form and 
includes information that is written, photographed, recorded 
or stored in any manner, but does not include a computer 
program or other mechanism that produces records;  
 

 
“…to qualify as personal information, information must be 
recorded, that is reduces to some format and not a oral 
conversation…about an identifiable individual…(p. 73) 

Personal privacy of third party 
23. (1) The head of a public body shall refuse to disclose 

personal information to an applicant where the 
disclosure would be an unreasonable invasion of a third 
party’s personal privacy. 

 

 
“…Section 23(1) establishes a mandatory exception (i.e. 
the public body has no discretion to release) for personal 
information if disclosure would be an unreasonable invasion 
of a third party’s personal privacy. (p. 73)” 
 

Presumption of unreasonable invasion of privacy 
23. A disclosure of personal information is presumed to be 

an unreasonable invasion of a third party’s personal 
privacy where 
(a) the personal information relates to a medical, 

psychiatric or psychological history, diagnosis, 
condition, treatment or evaluation; 

 

 
“These types of information (23(2)(a) tend to be of a 
particularly sensitive or delicate nature… 
medical, psychiatric or psychological information covers 
records relating to an individual’s physical, mental or 
emotional health, including for example both treatment and 
counselling information. (p.74)” 

ATIP Consideration of relevant circumstances 
23. (3) In determining whether a disclosure of personal 

information constitutes an unreasonable invasion of a 
third party’s personal privacy, the head of a public body 
must consider all the relevant circumstances,  including 
(f) the personal information has been supplied in 

confidence; 

 
“…personal information supplied in confidence (section 
23(3)(1)) There are circumstances where personal 
information is supplied in a setting of trust and confidence 
that it will not be disclosed…. 
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Some factors to consider… 
¶ …the existence of a statement or agreement of 

confidentiality, or lacking this, evidence of an 
understanding of confidentiality 

¶ ….past practices in the public body, particularly as 
regards keeping similar personal information 
confidential 

¶ …the type of personal information especially its 
sensitivity and whether it is normally kept confidential 
buy the third party 

¶ …the condition under which the information was 
supplied…voluntarily or through informal request by 
the public body or under compulsion 

 
Circumstances where no unreasonable invasion of privacy  

 
23. (4) A disclosure of personal information is not an 

unreasonable invasion of a third party’s personal privacy 
where 
(a) the third party has, in writing, consented to or 

requested the disclosure; 
(b) there are compelling circumstances affecting the 

health or safety of any person and notice of the 
disclosure is mailed to the last known address of the 
third party; 

 
 
To determine whether disclosure is appropriate, “…the 
following should be considered: 
Consent. (section 23(4)(a) 
Personal information may be released  where either the 
individual consents or requests the disclosure.    Such 
consent or disclosure must be in writing… 
Health and safety (section 23(4)(b)   
Disclosure of personal information in compelling 
circumstances affecting anyone’s health and safely is not 
an unreasonable invasion of personal privacy.  A 
compelling circumstance is one where there is no other way 
to protect someone else’s health and safety…(p.81)” 
 

------------------------------------------------- 
Resource 
GNWT Access to Information Privacy and Protection (ATIPP) 
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Duty to Report 

The Child and Family Services (2002) Act: Your Duty to Report 

The Northwest Territories Child and Family Services Act requires you to report any child abuse (physical, sexual, 
emotional abuse or neglect) that you know about or suspect to a Child Protection Worker. 
 
Under the Child and Family Services Act, "child" means a person who is, or in the absence of evidence to the contrary, 
appears to be under sixteen years of age. 
 
What the Act Says What This Means 
Duty to report child needing protection  
8. (1) A person who has information of the need of 
protection of a child shall, without delay, report the matter 
(a) to a Child Protection Worker; or 
(b) if a Child Protection Worker is not available, to a peace 
officer or an authorized person. 
 

You have a duty to report a child that has been, is, or may 
be in danger of abandonment, neglect, physical, sexual or 
emotional ill-treatment.  You must report ASAP. 

Duty may not be delegated 
(2) For greater certainty, a person may not delegate the duty 
to report a matter under subsection (1) to another person.  

You must not ask or allow another person to make the 
report for you.   

Confidentiality and privilege 
(3) Subsection (1) applies 
(a) notwithstanding any other Act; and 
(b) notwithstanding that the information is confidential or 
privileged. 

You must report information about child abuse even when it 
has been told to you in confidence, and the child asks you 
not to tell. 
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Civil liability  
(4) No action shall be commenced against a person for 
reporting information in accordance with this section unless 
it is done maliciously. 

When you make a report in good faith and without  
malice, you are protected by law from any legal action. 

Offence and punishment 
(6) Every person who contravenes subsection (1) is guilty of 
an offence and liable on summary conviction to a fine not 
exceeding $5,000, to imprisonment for a term not exceeding 
six months or to both. 

To not report a child in need of protection is an offence  
and can be punishable with a fine, imprisonment or both. 

Investigation 
9. (1) A person to whom a report is made under section 8 
shall investigate the child’s need for protection. 

Your duty is to report.  It is not your duty to confirm or  
investigate a disclosure. 

 
 
  
 
 
 
 
 
-------------------------------------------------- 
Resource 
Dealing With Child Abuse: A Handbook for School Personnel  
GNWT: Department of Education, Culture and Employment  
 
Child and Family Service Act (2002) 
GNWT: Health and Social Services 
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School Counselling Program Tracking Sheet (by Activity) 
Month:  ______________________ 

 
 Kinder 

garten 
Primary Elemen 

tary 
Middle 
School 

High 
School 

Parents Family School 
Staff  

Other Total 

Information 
 

          

Short-Term 
Support 

          

Long-Term 
Support  

   Individual 

          

Group 
 

          

Consultations 
 

          

Referrals to SCP 
 

          

Referrals from 
SCP 
 

          

Other 
 

          

 
 

          

 
Consultations/Referrals 
T Teacher 
PST Program Support Teacher 

A Administration 
CP Child Protection 

PH Public Health 
CC Community Counsellor
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School Counselling Programs Tracking Sheet (by Activity) 
 
By Activity 
½ The number and types of activities that the School Counselling Programs Staff participated in during a particular 

month 
 
Categories 
½ Information, Short-Term Support and Long-Term Support correspond to the Continuum of Prevention. 

 
 
Recording Activities 
½ Information, Short-Term Support and Long-Term Support  

For each activity, place a check in the box that corresponds to that activity and the grade or status of those  
involved.    
Example:   Presentation about bullying to parents 

   Check the box that corresponds to Information and Parents 
 
½ Consultations and Referral s 

For each consultation, referral to the School Counselling Programs, or referrals to other partners from School  
Counselling Programs Staff, place the initials of the partners in the corresponding box.   
Example:  SCP makes referral to Public Health for a child in Grade 3 

   Write PH in the box that corresponds to Referrals from SCP and Grade 3 
 
Monthly Report 
At the end of each month, there will be a total of the number of  
½ activities participated in by School Counselling Programs Staff  
½ the numbers of children/youth, families and staff served by grade or status 
½ the numbers of consultations 
½ the numbers of referrals to and from SCPs 
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School Counselling Program Tracking Sheet (by Presenting Problem) 
Month:  ______________________ 

 
 

 Kinder 
 

Primary Elemen-
tary 

Middle 
School 

High 
School 

Parents Family School 
Staff  

Other Total 

Physical           
neglect 

 
          

physical health 
 

          

nutrition 
 

          

high-risk 
behaviour 

          

substance 
abuse:  self 

 

          

substance 
abuse: family 

          

sex and sexuality 
 

          

eating disorder 
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Emotional           

personal safety 
 

          

self management 
skills 

          

isolation 
 
 

          

separation/ 
divorce 

          

loss 
 

          

family violence 
 

          

depression 
 

          

self harming 
behaviour 

          

suicide threats, 
attempt 
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Social           

peers 
 

          

playground skills 
 

          

delinquency 
 

          

 
 

          

 
Intellectual           

school routines 
 

          

classroom skills 
 

          

class work habits 
 

          

group skills 
 

          

administrator 
 

          

teacher/staff 
 

          

substitute 
 

          

career planning 
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Spiritual           

self esteem 
 

          

isolation 
 

          

 
 

          

 
 

          

 
 
Comments 
 
 
 
 
 
 
 
 
 
 
 
 
___________________________________________ ____________________________________ 
School Counselling Program Staff    Date 
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School Counselling Program Tracking Sheet (by Presenting Problem) 
 
By Presenting Problem 
½ the problem identified by the child/youth, family or staff as being their primary reason for accessing the School 

Counselling Program 
 
Categories 
½ Physical, Emotional, Social, Intellectual and Spiritual correspond with the Goals of Schooling and the SCP Model. 

 
Physical 
½ neglect: appears hungry, tired, untidy 
½ physical health: consistent physical complaints or untreated physical symptoms 
½ nutrition: does not have adequate or appropriate snacks, lunches/reports lack of nutritious food  
½ high risk behaviour: reports inappropriate activities or inappropriate use of vehicles, equipment, tools, weapons, 

etc. 
½ substance abuse: self: use of substances by child/youth 
½ substance abuse: family: use of substances by family member(s) 
½ sex and sexuality: sexual experimentation, sexual activity, safe sex, pregnancy 
½ eating disorder:  eating habits that are potentially dangerous 

 
Emotional 
½ personal safety:  “…in need of protection…”/child protection concerns 
½ self management skills: social skills, problem solving skills, life skills 
½ isolation: spends time alone/separated from peers 
½ separation/divorce: family is involved in separation or divorce 
½ loss: has experienced significant loss (move, death,…) 
½ family violence: violence among family members  
½ depression:  feelings of isolation/discouragement/sadness over a period of time  
½ self harming behavior: participates in behaviors that hurts self physically 
½ suicide threat, attempt: threatens or attempts suicide 
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Social 
½ peers: has difficulty interacting with peers 
½ playground skills: has difficulty managing at recess, free time, unsupervised, in larger groups 
½ delinquency: involved in destructive or criminal activity in the community 

 
Intellectual 
½ school routines – attendance, consistent late attendance, leaving school during the day  
½ classroom skills: has difficulty interacting with small or large classroom groups or during transitions 
½ class work habits: has difficulty attending to individual work or class activity 
½ administration: has difficulty with administration 
½ teacher/staff: has difficulty with teacher or school staff 
½ substitute: has difficulty with substitute teacher or school staff 
½ career planning: participate in career and life planning 

 
Spiritual 
½ self esteem: has difficulty participating in age appropriate activities  
½ isolation: does not seem to have family or community attachments or supports 

 
Monthly Report 
At the end of each month, there will be a total of the number of  
½ children/youth, families and staff accessing the School Counselling Program 
½ the number and kinds of issues that were identified as priorities by those accessing SCPs 
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Effective Behavioural  
Support (EBS) 

 
 
Effective Behavioural Support (EBS) is a systematic process  which is coordinated by a school team and results in a 
school-wide approach to discipline – all students, all staff, all settings – that is tailored to that school’s unique needs, 
strengths, & context.  EBS does not start with any particular model of discipline. It is a process through which schools 
“compose” a discipline system tailored to their personality, philosophy and realities.  
 
In order to develop an effective school-wide discipline system, a school must: 
½ identify Behaviour as one of the school’s top 3 priorities 
½ have administrator support 
½ have at least 80% of staff on side  

º they want to “do something” about behaviour   
º they understand that the way to do that is to use a team-based problem 

solving process. 
 
Assumptions 
½ behaviour is learned so it can be taught 
½ students do not automatically know “how to behave.” 
½ appropriate behaviour in one context does not generalize so may have to be 

taught again 
½ research shows that behavioural success correlates with academic success  
½ student behaviour change follows adult behaviour change. 
 

80-85% 
Universal 

10-15% 
Selected 

3-5% 
Targeted 
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Process 
 
1) An EBS team that is representative of the school is created and includes: 
½ representation from each grade level 
½ student(s) 
½ parent(s) 
½ an administrator who can influence budgets, time for meetings, reluctant staff, etc. 

 
The EBS Team coordinates the EBS effort but does not take total control or responsibility for its implementation.  
Everyone – staff, students and parents – must be willing to be involved in the implementation. 
 
2) The EBS Team  
½ surveys staff regarding the current behavioural situation 
½ asks staff to identify areas that should be priorities for action 
½ compiles and shares results with staff  
½ develops consensus around 

º areas of concern 
º first steps 
º staff development  
º other planning and actions 
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The EBS Team coordinates: 
½ Development of three to five 

positively worded behavioural 
expectations  

½ Development of a matrix of 
specific behaviours for each 
school setting 

 
½ Teaching the matrix behaviours in 

the actual setting 
º description/discussion 
º demonstrations/modeling 
º opportunities to practice 
º coaching/reminders 
 

½ Adoption of research validated 
procedures for acknowledging and 
reinforcing desired behaviours  
º when desired behaviours are 

displayed, specific verbal 
acknowledgement by staff is 
essential  

º tangible rewards can help to 
reinforce new behaviours 

º tangible rewards can remind staff to acknowledge the behaviours 
º tangible rewards can be discontinued over time

 
 
 
 

 All Settings Hallways Playground Assembly     
     
Respect 
Yourself 

Be on task 
Give your 
best effort 
Be prepared 
 

Walk Have a plan Sit in one 
spot 

Respect 
Others 

Be Kind 
Hands/feet to 
self 
Help/share 
with others 
 

Use normal 
voice 
Walk to right 

Play safe 
Include 
others 
Share 
equipment 

Listen/watch 
Use 
appropriate 
applause 

Respect the 
Environment

Recycle 
Clean up 
after self 

Pick up litter 
Maintain 
physical 
space 
 

Use equip. 
properly 
Put litter in 
garbage can 
 

Pick up 
Treat chairs 
appropriately 
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½ Adoption of research validated procedures for dealing with inappropriate behaviours  
º agreement about which behaviours will be dealt with by teachers and which will be office referrals 
º agreement about definitions of these behaviours  
º agreement about appropriate consequences for/responses to these behaviours 
º an office referral process that includes a user friendly referral form 

 
½ Procedures for collecting and sharing data, and using it to make decisions about  
º what needs to be done 
º the effectiveness of interventions 
º the overall plan 
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Continuum of support 
 
EBS recognizes the need for a continuum of behavioural supports to match the 
continuum of behaviours that can be found in schools. 
 
½ Universal 
º the majority (80-85%) of the school population  
º respond to universal interventions such as social skills training 

programs or instruction in expected school behaviours. 
 
½ Selected 
º a minority (10-15%) of the school population 
º require more intensive social skills teaching and increased monitoring/ 

reinforcement of desired behaviours 
º support is delivered in the classroom or to small groups 

 
½ Targeted 
º a few students (3-5%) with unique/chronic behavioural challenges  
º need intensive, individualized behaviour support 
º require more intensive social skills instruction and individual behaviour support plans (Functional Behavioural 

Assessment) 
º behavioural expertise is required 

 
 

 
 
 
 
 
 
 

80-85% 
Universal 

10-15% 
Selected 

3-5% 
Targeted 
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-------------------------------------------------- 
Resources 
Continuum of Prevention 
Functional Behavioral Assessment 
Positive Behavioral Interventions and Support 

Available at www.pbis.org 
 
British Columbia Education:  Focus on bullying: A Prevention Program for Elementary School Communities 

http://www.bced.gov.bc.ca/specialed/bullying.pdf 
 
Manitoba Education: School Based Behaviour Plans 
 http://www.edu.gov.mb.ca/ks4/specedu/beh/index.html 
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-------------------------------------------------- 
Resources   
Overview of Effective Behaviour Management for Administrators 
George Sugai 
www.pbis.org 

Academic Systems Behavioral Systems

1-5% 1-5%

5-10% 5-10%

80-90% 80-90%

Intensive, Individual Interventions
•Individual Students
•Assessment-based
•High Intensity

Intensive, Individual Interventions
•Individual Students
•Assessment-based
•Intense, durable procedures

Targeted Group Interventions
•Some students (at-risk)
•High efficiency
•Rapid response

Targeted Group Interventions
•Some students (at-risk)
•High efficiency
•Rapid response

Universal Interventions
•All students
•Preventive,  proactive

Universal Interventions
•All settings, all students
•Preventive,  proactive

Designing School-Wide Systems 
for Student Success
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Functional Behavioural  
Assessment 

 
Functional Behavioural Assessments act as the basis for designing effective behavioural interventions for individual 
students who exhibit severe and/or chronic behaviours.  
 
 Functional behavioural assessments include: 
½ a systematic process for describing the problem behaviour(s) 
½ identification of environmental factors and setting events that trigger the  

problem behaviour(s) 
½ development of effective and efficient behaviour support plans 

 
 
Interventions based on Functional Behavioural Assessment include the following steps: 
1. structured interview with teachers about 

a. environmental factors and setting events that trigger the problem   
behaviour(s) 

b. a description of the problem behaviour(s) 
c. the consequences that maintain the problem behaviour(s) 

 
2. development of a hypothesis about  

a. the function that maintains the problem behaviour 
b. environmental factors and/or settings that precede the  

problem behaviour(s) 
 
 
 
 
 
 

80-85% 
Universal 

10-15% 
Selected 

3-5% 
Targeted 
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3. observations and data collection that confirm or refute the hypothesis 
 
4. development of a behavioural support plan that includes 

a. modifications in the environment and/or setting events 
º new skills/behaviours that will be taught as alternatives to the problem behaviour(s) 
º observations and data collection 
º to confirm that the behavioural support plan is appropriate 
º modify the behavioural support plan if necessary 

 
 

 
 

 
 
 
 
 
 
--------------------------------------------------
Resources 
 
O’Neil, R.E, Horner, R.H., Albin, R.W., Sprague, J. R., Storey, K., Newton, J. S.   (1997). Functional Assessment 
and Program Development for Problem Behavior: A Practical Handbook. 2nd Edition.  Pacific Grove, AC: 
Brooks/Cole Publishing Co. 
 
Positive Behavioral Interventions and Support 
www.pbis.org 
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Multiple Intelligences 
 

The theory of Multiple Intelligences suggests that there are eight Ways of Learning.  This theory assumes that although 
everyone is capable of learning in all eight ways, individuals are more comfortable learning in some ways than in others.  
It also assumes that individuals have preferences in some Ways of Learning that make those kinds of activities easier and 
more enjoyable.  The theory suggests that information should be presented in all eight Ways of Learning so that everyone 
has the best opportunity to learn.   
 
Ways of Learning Prefers Enjoys Activity Example: 

Feelings 
Linguistic Words 

 
Books, journals, discussion, 
stories 

Write about feelings 

Logical-mathematical Numbers and solving 
problems 

Experiments, puzzles, math 
games 

Make a chart about feelings 
and actions 

Spatial Pictures 
 

Drawing, designing, doodling, 
movies 

Watch a movie about feelings 

Bodily-kinesthetic Doing 
 

Running, dancing, gestures, 
charades 

Act out some feelings 
(charades) 

Musical Music 
 

Singing, listening to music, 
tapping toes 

Make up a song about feelings 

Interpersonal Being with others 
 

Peers, social activities, leading, 
organizing others 

Play a game about feelings  

Intrapersonal Being alone Day dreaming, planning, 
reflecting 

Think about what to do when 
feeling ____ 

Naturalist Nature Animals, plants, outdoors, Do an activity outside – how do 
you feel? 

 
-------------------------------------------------
Resources 
www.ascd.org/publications/books/2000armstrong 
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